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A critical evaluation and the identification of next teaching and learning steps focusing
on a case study of an individual learner or a group
of learners, based on an observed critical incident.

Introduction 
The purpose of this assignment is to consider the individual pupils and the influences and the environment that directly affect them and how it could impact on their behaviour and development. The intention is discuss the behaviour of two pupils within the same class who both placed their heads on the desks when asked to undertake a task. However the triggers for this behaviour may have been influenced by completely different causes. The intention is discuss their actions referring to relevant Behaviour theorists and identify the potential causes of these actions. The well being of the pupils will be considered in relation to attitude to learning and how children actually feel within themselves can affect their desire for learning. Also the ecological environment of the pupil and what influential role the teacher plays in each individual’s attitude and behaviour. The purpose of differentiation and how this can impact on the pupil and their enthusiasm to undertake a task.
Observation 
The wording of the observation of the school and class context are being provided in line with Ethical Guidelines for Educational Research (BERA, 2018). The School is located in a suburban area near to main highway arterial roads. (Estyn, 2017) The School is an English Medium School having pupils aged between 11 and 18 years old. Of the 1271 pupils within the School 216 are studying in sixth form. Approximately 12% of the pupils are eligible for free School meals that is lower than the national Average of 17.1%. Roughly 3.5% of pupils live within a fifth of the most deprived areas in Wales. The pupils mainly speak English and come from a white British background. A minimal amount of pupils are fluent in Welsh. 18% of the pupils have a Special Educational Needs (SEN) and the National Average is 25.1%. The percentage of pupils having a statement of SEN is 1% which is below the national figure of 2.4%. The present headteacher was appointed in 2012. The senior leadership team consists of a Deputy Head and six Assistant Heads along with the Bursar. The School is a Pioneer School and as such work with the Welsh Government as well as other Schools to take forward developments associated with professional learning.
Methodology 
The observation of children within the learning environment enables practitioners to assess whether children are learning or if there are misunderstandings in what is being communicated to them and how the information is being interpreted. Many techniques are adopted to observe children and how to record the associated findings. These can be loosely grouped into specific variables and time is one such parameter. The observation undertaken was during one lesson of the day. Alternatively the observation of a specific child could be undertaken over a longer period. The data and the outcomes from these two methods would be different since one does not allow for surrounding context whereas the longer term method can highlight any unusual behaviour and subsequently will provide a more accurate picture of what is usual for the individual child observed. The Interaction of pupils within the observation may be a sociogram or a video recording showing the contact behind pupils and the order of these influences and what they may lead on to. The recording technique is significant as these methods may still produce biased data since children are influenced by the recording. Graphs and tick charts provide an instant visual representation of what is happening which can be helpful when dealing with large quantities of data. All methods are not ideal due to “the Hawthorn Effect” (Kumar, 2014) effect whereby the presence of someone different observing has an influence on the behaviour of the pupils. This can alter their behaviour in an overly positive or negative way. The method adopted for this observation would be classified as a snapshot of the class that did not focus on a particular pupil but provides only a brief insight into a lesson within the pupils’ school lives. The information is flawed since it is not known what came before that lesson and whether other factors affected their behaviour. Also the observation method of sitting within the class may induce an act from pupils who wish to accentuate an existing issue. Further issues with style of observation technique is that interpretations can vary between Observers. The Observation may be incomplete due to method employed such as watch everything closely but not record the details and the opposite alternative. From (Kumar, 2014) the method available to be employed for this study was as a non participant method as a passive observer. The observations were made under natural conditions as not to interfere in the normal activities. This method is potentially weaker than an observation that utilises a “Brookfield” type Critical Incident Questionaire as referred to by Joshi who describes this method as providing a form of evidence for teachers to illustrate how their analysis of a critical incident has enabled them to learn and improve their ways of teaching. (Joshi, 2018) Therefore although there are more insightful methods available and this brief observation is time limited it still provides a way that teachers can formally investigate a Teacher’s reflection activities. Tripp (Tripp, 1990) describes this critical judgement process is part of a series of four judgements that are necessary within professional teaching. Tripp believes that production and subsequent analysis of critical incidents is a good way of developing professional judgement in teachers to match practical competency. Tripp also suggests (Tripp, 2012) that the differences within the discipline of education between academics and teachers has undermined the worth of school teaching and thus the analysis of critical incidents is an effective way of redressing these imbalances.
Four Purposes 
The critical incident occurred within a Year 9 lesson in Mathematics. Please refer to the Lesson 1 observation field notes with ARC Model Lesson 1 reflections within the Appendices. The class were described as being of lower level ability and only eleven pupils were present. The children were seated in rows separately that did not allow for pair working which is a factor that may have affected behaviour. The pupils were given a work booklet on a particular topic that had been taught in a previous lesson. The pupils were instructed to work through the questions. The teacher explained to the class that the work would be peer reviewed at the end of the time allocated. As soon as the work started Pupil 1 sitting at the front of one of the rows placed his head on the desk and the Pupil 2 sitting two rows behind him did the same thing. Initially the teacher was busy providing equipment for the other pupils to use and when they noticed the pupils not working the teacher commented on this behaviour to the whole class. The statement made was that if they didn’t do work for them then they would take them down the corridor to undertake work for another more senior member of staff. The intimation from this statement was that the other teacher would make them work. When the pupils started to look at the workbook and the teacher spoke with the pupils individually, it transpired that the reasons for not taking part in the lesson were different. Having received attention from the teacher Pupil 2 completed the workbook quickly and the teacher decided to mark the work straight away at Pupil 1’s desk. Pupil 1 appeared very satisfied with this as they finished the task early and it appeared that they had been able to complete the questions and answer them successfully. Pupil 2 indicated that they just couldn’t do Mathematics and so their non participation appeared to be either due to the level of difficultly of the task or due to a lack of self confidence and belief. It was considered that the pupils may have already built up relationships with the teacher over a couple of years. From their responses to enquiries from the teacher the pupils appeared to need and want different types of support. It was observed that Pupil 1 treated the teacher as a person they wanted to be closer to and they wanted their individual attention like a close family member or friend. However Pupil 2 appeared totally disengaged with the subject of Mathematics and being frustrated gave up before attempting the questions as they didn’t believe they could succeed. Thus Pupil 2 potentially needed encouragement and possibly some work scaffolding in order to structure and aid their learning. It was considered that the level of well-being was a significant factor with each child but potentially in different ways. Pupil 1 was appeared to be wanting a closer connection with the Teacher suggesting that this type of support may not be available elsewhere in their lives. However it appeared that Pupil 2 was looking for independent encouragement and reassurance needed to build up the confidence to try something new. Scaffolding within learning can assist pupils who are less confident of their own ability and are not necessarily encouraged by other influences in their lives. In relation to the new curriculum for Wales (Donalson, 2015) importance is placed on ambitious capable learners who are ready to learn throughout their lives and individuals are intended to be healthy and confident and ready to lead fulfilling lives as valued members of society. Thus this incident is linked with two of the four purposes of the new curriculum.
Literature Review 
Within the classroom Dreikurs (Dreikurs et al, 2004) believed that discipline is based on mutual respect, which motivates students to behave constructively because of their high sense of social interest. His theory states that all humans have a primary need to belong and feel part of a group and that all students desire to feel that they have value and to feel they can contribute to the classroom. Dreikus called this need to belong the genuine goal of human social behaviour and he believed that when students are not able to gain their genuine goal of belonging they turn to a series of mistaken goals. These mistaken goals are defined as attention, power, revenge and inadequacy and is when students misbehave. Dreikurs encourages discussion, reflection and even making amends in the place of simple rewards and punishments. It is designed to help students understand the motivations behind their behaviours so they can learn to make better choices on their own. 
The strategy based on choice is also in line with the self actualization need in Maslow's hierarchy of needs. According to Maslow (McLeod, 2018) this is the desire to become more what one is and to become everything that one is capable of becoming. Another strategy could be making the classroom environment safe and using respect in that a teacher can teach respect by becoming respectful. Examples like saying please and thank you when making request. Self esteem in Maslow's hierarchy of needs reminds us of respect. The second level in Maslow’s hierarchy includes safety needs such as security, order and stability. Within a classroom environment the teacher is providing this facility for the pupils and when pupils feel safe they can learn.
In Bronfenbrenner’s Ecological Development of human development (Bronfenbrenner, 1979) this theory states that human development is influenced by the different types of environmental systems. Within these systems the Microsystem is described as the direct environment that includes family, friends, classmates, teachers, neighbours and others who they have direct contact. Thus consider that from the observation within Pupil 1’s mesosystem the teacher that was in the class has a significant influence on them. The pupil was happier to work when they received reassurance like a family member would potentially provide. Subsequently the actions of the teacher reinforced this individual pupil’s need by marking their work while at their desk when others in the class had to wait to have their work peer marked.  Using the Bronfenbrenner developmental system Pupil 2’s mesosystem potentially may not contain a person who encourages them to believe they could do a subject. Within the Bronfenbrenner Ecological model the mesosystem involves the relationships and links between the microsystems in a person’s life. They did not want to work for the teacher that may potentially suggest that the people in their microsystem did not encourage any interest in developing a positive relationship with the subject teacher. Also Pupil 2 did not appear to want special attention and was disengaged with the task possibly suggesting that the work level may be too difficult as they did not want to even attempt it as they believed they could not do it.
In line with Maslow’s hierarchy from Rose, Gilbert and Richards (Rose, et al 2016) the attachments and early relationships that children have influence a child’s development. Attachment is described via the “4 S’s” model whereby children need to feel seen, safe, soothed and secure. Within this model it is considered that children can develop secondary attachments to practitioners that will foster their health and well being.  Within the observation maybe the pupils could have been looking for this type of attachment from the teacher.
In classroom discipline Kounin (Kounin, 1958) described the “ripple effect”. He indicated that both good and bad behaviour could cause this effect. Kounin considered that to improve class behaviour the teacher should focus on the well behaved students. In the observation Pupil 2 may have followed the action of Pupil 1 but for different reasons. Kounin believed that the mastery of classroom management must include the ability to teach to the learning style of the group instead of the individual by the organizing of lessons and teaching methods. The aim is to create an environment which not only stimulates learning but also motivates students to learn.
According to Piaget children have stages of development and cognitive development is a progressive reorganization of mental processes. (Piaget, 1952) He considered that children construct an understanding of the world around them, then experience discrepancies between what they already know and what they discover in their environment. Schema are the “basic building blocks” of the child’s development that allow them to form a mental representation of the world. (Piaget, 1952) Thus if a child like Pupil 2 in the observation does not believe they can do the subject or have the confidence to attempt it then this could make things harder in the longer term. If a pupil does not develop these “building blocks” of understanding they will find the subject more difficult as further topics are covered moving forward. It is possible that a pupil may then become disengaged as they could feel that the subject has become too hard for them to bridge the gap of knowledge. Without the early stage “schema” to build on they have no fundamental blocks of understanding to be able to build upon.
According to Vygotsky (Vygotsky, 1978) learning depends on social and cultural interaction and importantly on the role of the adult who is able to scaffold the child’s understanding through structured learning. The zone of proximal development is the distance between the child’s actual development level and the higher level of potential development. Thus Pupil 2 may have considered that the level of work provided was at too high for them to attempt alone.
The creation of Resilience is extremely important within childhood development. Within Rose, Gilbert and Richards (Rose, et al 2016) they refer to Grotberg’s international research in 1995. This outlines the International Resilience Project that identified three key sources which help create a resilient child. These are social and interpersonal supports, personal, inner strengths and interpersonal problem-solving skills. Here the Children’s health and well-being is linked to their ability to develop resilience and self efficacy. (Rose, et al 2016) 
Within the observation Differentiation of the task may have been beneficial. The two pupils are given the same workbook however the results and the way the work was approached and undertaken was different. The remainder of the class undertook the work and peer reviewed it on completion. Pupil 1 initially resisted the instruction from the teacher but did not appear to find the work difficult and completed it quickly afterwards. These actions implied that the pupil was possibly looking for encouragement or motivation. Pupil 2 did find the work difficult and did not even want to attempt the questions. Pupil 2 indicated that they just couldn’t do it suggesting that they had given up before they had even attempted it. According to Chambers and Timlin (Chambers and Timlin, 2013) pupils being placed in a lower set and being told that they are among the least able in Mathematics is a message that would detrimentally effect the pupil’s self esteem and confidence. Pupils who consider themselves as failures are difficult to motivate.

Reflection/ Evaluation & Next Steps  
Please refer to the Lesson 1 observation field notes with ARC Model Lesson 1 reflections within the Appendices. The observation highlights the importance of an observer not assuming that similar actions of pupils are due to the same causes. The motivation triggers for pupils varies as each pupil is an individual. The teacher did not question the pupils individually initially and so there was no pupil feedback only their similar negative actions. When the teacher individually spoke with the pupils the reasons and differences between their actions became apparent. 
It was considered that all the pupils sitting separately may have made the pupils feel more isolated with their own problems and so the actions were directed towards the teacher as there was no other pupils in their vicinity to refer to easily. Potentially to get pupils involved they could be initially allowed to sit together and work in pairs. The task presented may then become more approachable and less like a test situation.
On investigation Pupil 2 did not feel they could even attempt the work. They thought it was beyond them and so some form of differentiation of the workbook task would have assisted them. The task broken down into smaller achievable steps would hopefully encourage them and build confidence. Test results are good for assessment purposes and allow a teacher to monitor progress. However a pupil seeing a bad mark at the start of a lesson could be discouraged and feel there is no purpose in even attempting the next topics. Consider that using results for ongoing assessment the teacher has an opportunity to review some of the problem questions. The message of learning from mistakes is just as important as the pupil learning that they understand a particular topic. All pupils have strengths and weaknesses and understanding this is part of the learning process.
Differentiation of work within a class with a range of abilities is key to success. Chambers and Timlin consider (Chambers and Timlin, 2013) that it is important to treat all pupils as equal and as such pupils utilise the same teaching work sheets. When teaching the class observed that had a wide range of abilities there would be opportunities to scaffold the lesson using the same workbooks. Possibly initially giving different sets of questions to those working at a different levels. Reviewing progress in a formative way and then moving on to a different set of questions. Bolt on scaffolds for questions that assist learning for those finding the work more difficult. In addition to this method enrichment questions could be provided for More Able and Talented or gifted pupils. Enrichment questions (Chambers and Timlin, 2013) are not more difficult versions of the same work but are intended to be more general in nature. The enrichment question is designed to be more demanding but is within the same area of work as the rest of the class and should promote a more general understanding of the problem. This is intended to challenge the pupil to expand their learning and understanding.
It is relevant to consider that the difficulties experienced by Pupil 2 within the observation may be linked to a specific special educational need. According to Peer and Reid (Peer and Reid, 2016) although Bronner originally hypothesised the existence of a specific learning difficulty within numeracy in the early 20th century recently “Dyscalculia” has attracted more research. This is a condition that affects the ability of a pupil to acquire mathematical skills. (Peer and Reid, 2016) “Dyscalculia” it is described as extreme and instructing the pupils to undertake more of the same type of questions or reliance on rote will not work. With this type of learner the motivation depends heavily on success and so teaching methods need to be structured for success and in a way that addresses any failures such that it does not destroy the resilience of the learner. 
Consider that all pupils need support and encouragement to try new things and the teacher providing positive reward for the initially bad behaviour of Pupil 1 may negatively affect the behaviour of others in the class. All pupils need to be involved in the task from the start and consider that the teacher expectations of this is fundamental to the pupils believing they can do it. For potentially difficult questions a structured example on the board is an effective prompt for some but also a scaffold for others. Developmental steps in answering questions need to be encouraged so that the pupil will not give up. The pupil may have started an answer correctly but then calculated or substituted incorrectly. Importance needs to be placed on knowing the correct method and understanding it. The practicing and checking work are secondary in this process.
Conclusion   
Due to the observation method undertaken and the limited amount of data available from this technique I attempted to provide a neutral approach within my assessment and in the description of the theories provided. As part of this objective approach I described the actual behaviour of the children and then linked this with every relevant potential behaviour theory as well as other factors that I considered may have an effect on the pupils individually. This included health and well-being and special educational needs. Ultimately it is not known why the pupils behaved as they did but I have presented as many realistic and feasible possibilities in order to provide a reflective description of what may have been going on within an educational context. Further to this I described the potential differences in significance and the type of influences within the scope of health and well-being regarding each pupil’s behaviour as well as the effects of potential special educational learning difficulties. Information on recognised methods on how to address various types of differentiation within the context of the Mathematics lesson have been outlined. Potential special educational needs that may be apparent in that subject have been referred to. The information presented covers only some of the potential influences to consider when observing children. As part of this investigation I became aware of the vast array of recognised potential influences on a child’s development. Teachers may only affect part of a child’s development but with increased awareness of the responsibility feel that it’s important to make a positive impact. My conclusion was that Pupil 1 needed the additional personal support to work and that Pupil 2 needed scaffolded work with encouragement. I have learnt that this reflective process is a way of identifying the things that have gone well and not so well. Thus it provides a method of improving self awareness in order to produce goals that can be reviewed for continuous personal improvement in professional teaching practice.
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OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)

Date: 26™ September 2019
Teacher CW

Lesson details: 8:50 am Lesson 1

Observed a year 9 class in Mathematics. | was advised that it was a lower level in
Maths. | undertook a pupil trail but that pupil was undertaking ambassador duties that
day. | was not aware of any ALN Additional Learning Needs pupils within the class.

Classroom culture

(Are the students focused on learning?)

Teacher started with a review of a work booklet from the previous lesson on addition,
multiplication and subtraction.

All pupils in this class were sat at separate desks. Only 11 in class.

One pupil { Pupil 1 at the front) had his head buried in his arms on the desk. Also the
pupil behind him (Pupil 2 ) had his head on the desk. There was a desk between them.
Please refer to sketch of classroom arrangement in Field Notes 1 in the Appendices.

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

They were praised by the Teacher when they returned the marked booklets. The pupils
were advised to revise this test and look over as there would be similar questions in the
test.

The pupils use workbooks for individual topics and then as in this lesson when they are
complete and marked they stick them into their books using glue.

Following the process of sticking the completed marked workbook into their books they
were Given a new book to start doing. They were provided with any associated
materials required for the exercise like tracing paper and rulers.

After they had been given a set time to complete the task they self marked their books
with green pen apart from Pupil 1 please see below.

To finish off the lesson the puppils played and mental arithmetic game called 24.
Making the numbers in the circles to come to 24. They could add, subtract, divide or
multiply but had to use all the numbers in the circle to make 24.There was a
countdown clock with music and then the teacher asked for volunteers to provide the
answer which they then wrote on the screen to show how the answer could be
achieved.

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)
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All pupils potentially able to engage in the lesson but do not know whether all were
challenged. Two pupils Pupil 1 and Pupil 2 initially had their heads on the desk. Please
refer to the sketch of the classroom for locations. As the lesson progressed it appeared
that the two pupils were apparently disengage for completely different reasons.

Assessment

How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

Pupils had a workbook returned to them with a mark and some guidance on EBI. They
had a chance to put in what they thought they could do to achieve this.

Then they self marked the new workbook on shapes with green pen. They sometimes
noticed that they had the units incorrect or didn’t do the sum correctly.

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to
discuss?

Two Pupils with their heads on the desks. The two boys were looking disinterested in
being involved with the class. When the Teacher noticed the two boys they said to
them that if they didn’t want to do work for her then they could go down the corridor
and do work for the Head of Mathematics.

The new work book that they started they were provided with tissue / tracing paper to
use to assist. It was covering Rotational Symmetry.

Pupil 1 appeared a lot happier when the Teacher went to speak with him individually.
He had not initially wanted to work when the others started. However when he
completed his workbook instead of waiting for the others to mark it all together. The
teacher decided to mark his book by his desk. As when the group marking was
completed with self marking with green pens his was already done. The pupil behind
him, Pupil 2 had his head on the desk because he said he couldn’t do it. His comment
was “ | just can’t do Maths” He appeared disinterested because he was finding it
difficult. The teacher did go to work through one of the questions with Pupil 2 and then
he tried some more.

Pupils appeared to want attention for different reasons. Pupil 1 wanted to have the
teachers full attention and then worked quickly through the book without issue. Pupil 2
was frustrated because he found it difficult and needed more scaffolding and more
encouragement.

Interested in the relationship that Pupil 1 wants with the Teacher as when they worked
the book was marked at the desk. Pupil 1 was refusing to work initially and when they

| had the attention they wanted they did the task very quickly.
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: 26th September

Digwyddiad critigol (Ffocws)/Critical incident (focus): Lesson 1

Profiad/ Experience

Teimladau/

Feelings

Beth yw eich teimladau ynghylch y
profiad?

“What are your feelings regarding
the experience?”

| thought that what had been observed in this lesson was unusual behaviour. There
were two pupils voluntary placing their heads on the desk as a communication that
they did not want to take part in the lesson. It concerned me that they did not
want to do any work as it was the first lesson of the day.

Cofio a Deall/
Remember and
Understand

“Allwch chi restru elfennau’r achos
yng nghyd-destun y dysgu?”

“Can you list the aspects of the
incident in the context of learning?”

| remember that both pupils’ motivation to undertake the task was low initially. At
first the teacher did not speak to them individually or ask them questions but
instead announced to the class that if pupils didn’t want to work for them then
they would take them to another teacher who they could work for instead.

Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i
sicrhau addysgu a dysgu effeithiol
yn y dyfodol?”

“What could be kept the same to
ensure effective teaching and
learning in the future?”

The two pupils who were disengaged initially did not have access to the lesson.
The Maths workbook could potentially be scaffolded so that the work was more
accessible for all levels of learner. Following a series of steps particularly in a
subject like Maths helps to build confidence that the sums can be done. All pupils
need encouragement and so what appeared like the teacher providing more
individual attention for bad behaviour may negatively influence the others in the
class. Consider that treating everyone the same and expecting the same type of
behaviour assists the pupil in knowing what they need to do.

Casgliadau a chamau
gweithredu/
Conclusions and actions
“Beth yw eich atebion posibl i'r

mater a nodwyd?”
“Beth y gellid ei wneud nesaf?”

“What are your possible solutions
to the issue identified?”
“What could be done next?”

Pupils were seated in separate rows and on their own which may not have helped
the feelings of the pupils who felt discouraged at first. To initially start a new
workbook possibly the pupils could be allowed to sit with other pupils and pair
work. Also a pointer or a written out structured answer to an example of the
harder questions could also be provided on the board as a way of initially
scaffolding the workbook. In addition structured answered sheets could be
provided to all the class pupils not to isolate individuals and at the same time assist
everyone. Review of smaller chunks of work at more regular intervals would
ensure everyone was on task and able to move forward.

Y profiad newydd / Transformed experience
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: 26" September 2019

Lesson details: Lesson 2
French class Year 9.

Classroom culture

(Are the students focused on learning?)

There was a very lively environment in the classroom. The class started with
announcements regarding a French trip for year 9 and also the Film Club.

Some of the pupils were not interested in the task that was provided right from the
start. These pupils appeared to be totally distracted by the use of tablets and then
what they could use the technology for themselves and not what was asked of them.
Please refer to sketch of classroom arrangement in Field Notes 2 in the Appendices.

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

The purpose of the lesson was to research and Sports Personality and answer questions
indicated on the worksheet that they were provided with. In order to complete the
task the pupils were allowed to use tablets that were the School electronic tablets.
Space had been provided on their worksheets to complete answers about their chosen
sports personality. The tablets were accessible within the class.

Direction

(Are the students clear about what they are doing and how to do it well?)

The pupils were allowed to work with a partner. The teacher wrote down the task on
the wipe board when there appeared to be confusion over what they were actually
doing. Due to the number of questions on the worksheet provided, the class were
subdivided into undertaking different parts of the worksheet. Some of the class pupils
were asked to complete questions 1 to 7 and translate them. Then others were asked
to complete questions 8 to 13. The teacher had adjusted the task within the lesson to
allow for time constraints. The teacher advised them that any questions left
incomplete would then be required to be completed as homework.

Access and challenge

(Are all students able to engage in the lesson? Are all students challenged?)
All students were able to have a tablet to use and to access the lesson.

Some pupils just carried on quietly and so it wasn’t clear of they were challenged or
just wanted to complete the task so they wouldn’t have to complete it as homework.
The questions were split so that some pupils worked on the first half of the sheet and
others worked on the second half. They were allowed to work in pairs so there was low
chatter. The transition into using the electronic tablets created a disruption since
although some pupils did use the tablets for research a few started to use the tablets
for different purposes. Some pupils were challenged and doing their work while others
appeared uninterested in the task and just wanted to use the tablets.

Assessment
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How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

Review of the answers to questions in French given on the overhead and on the board.
The teacher gave the correct pronunciation of words in the text.

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to
discuss?

The School policy prevents the use of mobile phones during lesson time.
Thus the observed incident may have been affected by this School policy.

The tablets were provided in order that the pupils could undertake research via the
internet of sports personalities.( Two girls )Pupils 1 and 2 on one side of the room
sitting together started using the tablets as a mirror and then a camera and deleting
the images straight after they had taken them. Also Pupil 3 another girl also started
using the tablet for this purpose.

Then when Pupil 1 and 2 became bored with taking selfies they realised that there
were mini videos on the tablets of other children practising speaking French. They
found these videos really amusing and eventually pointed them out to the teacher.
Pupils 1 and 2 were sitting next to each other and pupil 3 was on the other side of the
room.

The teacher reminded the pupils of School policy and regarding misuse of electronic
equipment.

When the Pupils 1 and 2 highlighted these videos some of the pupils but not all looked
at them too. They discussed feedback on other pupils videos that they knew or
recognised.

Hands up policy was not adhered to as sometimes pupils spoke out and just asked so
may have caused some confusion to pupils.

Teacher consequence threat to inappropriate use of a tablet was that this being the
lesson before break is the easiest lesson to keep you in for. The teacher also
threatened that if the pupils couldn’t use the tablets correctly then they would have to
use the French Dictionary for reference of words instead.

Pupil 1 asked several questions and was not focussed on the task initially. The pupil
appeared to want confirmation off the teacher throughout the process before
proceeding with any directed task.

During the review of the worksheet some of the Pupils were still misusing the
equipment and instead of disciplining them when a boy who was interested in the
French lesson and doing the set questions spoke to the teacher and they reprimanded
him Pupil 4 by telling him not to speak over her.

15 present in the class and 6 of these didn’t speak with the teacher throughout the
lesson. Drawing of seating arrangement

Central corridor between pupils on either side in rows.
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Dyddiad/Date: 26th September

Digwyddiad critigol (Ffocws)/Critical incident {focus): Lesson 2

Profiad/ Experience

Teimladau/

Feelings

Beth yw eich teimladau ynghyich y
profiad?

“What are your feelings regarding
the experience?”

i felt that clear instruction regarding the use of electronic tablets was required. It
was the provision of the tablets that took some pupils of task. It was too tempting
for the pupils to use them to satisfy their own interests.

Cofio a Deall/
Remember and
Understand

“Allwch chi restru elfennau’r achos
yng nghyd-destun y dysgu?”

“Can you list the aspects of the
incident in the context of learning?”

I think that the task provided to do was interesting but because they were given
the choice of which person to research there was almost too much freedom. They
found it harder to decide on who than if they had been given a short list of
potential people. Also the ability to undertake the task in pairs provided more
opportunity for those who were not interested to do their own thing. The pupils
off task felt that they could still play and do different things with the tablet and
someone else nearby would still be answering the question sheet.

Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i
sicrhau addysgu a dysgu effeithiol
yn y dyfodol?”

“What could be kept the same to
ensure effective teaching and
learning in the future?”

Due to the limited time available to complete the worksheet the same task could
be undertaken but with the number of personalities being restricted in some way
to get the pupils focused on the task quicker. Also not allowing pairs to do the
same people would help them stay on task. Since they were providing the answers
in French the oral review of these answers could have been done in small chunks
to allow each pair to provide an answer and also to ensure that each pair was
saying what they had written correctly.

Casgliadau a chamau
gweithredu/

Conclusions and actions
“Beth yw eich atebion posibl i'r
mater a nodwyd?”

“Beth y gellid ei wneud nesaf?”

“What are your possible solutions
to the issue identified?”
“What could be done next?”

The use of electronic tablets would need more controls with regard to the scope
and the research sites used. The restrictions would need to be highlighted at the
start to ensure the class did not get distracted by the tablet use when the
transition from use of pen and paper to research tablet had taken place. Clear
instructions on what the tablets could be used for and if they were not used in a
suitable way the immediate consequences if the rules were not adhered to.

The review of the answers at a quicker pace may also keep the pupils focused on
what they had been asked to do.

Y profiad newydd / Transformed experience
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: 26™ September

Lesson details: Lesson 3
Welsh Baccalaureate. Pupils studying first year of three years.

Classroom culture

(Are the students focused on learning?)

Pupils stand in a line outside the class before entering the room. This is the School
policy. It was a lively class. 28 pupils present in a relatively small class. Square c shape
and horizontal rows in between. Teacher based to right of board and took his shoes off
to teach. He walked around the class continually. Please refer to sketch of classroom
arrangement in Field Notes 3 in the Appendices.

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

The objectives are clear and are set out by the Teacher and on the screen as
Advertising skills.

Pupils are following a workbook that they fill in as they went through.

Direction

(Are the students clear about what they are doing and how to do it well?)

Pupils were totally engaged from the start and knew what they had to do in the work
booklets. Pupils were sitting very close together due to the limited space available.
Pupils were allowed to work together and in small groups and so there was mainly low
chatter noise when undertaking the tasks.

Access and challenge

(Are all students able to engage in the lesson? Are all students challenged?)

Two adverts were shown at the beginning of the lesson and the pupils were all totally
engaged. There was a Teacher with class open discussion on the differences between
the two different coke adverts they had been shown. One diet coke advert was a
Summer based focus and then the Christmas advert was a family focus. Highlighting the
difference between target Audience. One was using sex to sell the product the other
was using Nostalgia to sell the same product at a different time of year. The teacher
asked questions about the adverts initially and the Pupils were excited and interested
in the topic following the adverts and pictures shown.

Assessment

How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

Group discussion initially regarding who the picture was of? St. Nicholas original colour
was green and through the power of advertising Father Christmas is now red and white
as advertises Cocs-Cola.

This was transition used into starting the pupils working in their work booklets.

Pupils were allowed to work in little groups to work on the 5Ps task. Product in the
centre of Place, Price, People and Promotion.
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The Pupils were given a set time to fill in their answers for two suggested products of
examples of Nutella and a Laptop. Low chatter was allowed in order to undertake the
task while the teacher did the register. Following a set time the teacher reviewed the
answers by questioning the pupils and providing feedback.

The teacher Discussed with the class how to price items as in £1:99 appears cheaper.
Also how children product placement at children’s height to catch their eye level
Nickleodeon pay to have product placed at that level.

The teacher discussed different types of music and who were the audience for each
particular artist. As an incentive for them to work quicker on completing the task the
teacher agreed to play them some of the SClub 7 song “Reach for the Stars” at the end
of the lesson.

The teacher reviewed the final task and they asked random pupils the answers they
had and then the teacher played the music as they got up to leave the class.

Specifics / Critical Incidents

Are there particular telling moments and examples which it would be helpful to
discuss?

As class go excited and were talking louder undertaking the task the pupils voices were
getting louder. The pupils were on the verge of going off task.

As a method to control the level of noise the Teacher counted down in Welsh Pump,
pedwar, tri, dau, un  CLAP ONCE CLAP TWICE LOOK AT ME (FOCUS)

Children reacted instantly to the command and were clapping straight away with the
teacher who pulled them back into the task from whatever they were doing.

This was a positive incident and appeared to be a conditioned response to the clapping
method. This was a conditioned response like with Pavlov’s dogs where the sound of
the clap and the subsequent action was trained into them. They pupils appeared to
enjoy this method so all joined in instantly.

For any pupil that stood out individually on noise level the Teacher spoke to them
directly and said that they were hearing their voice too much and indicated that they
wanted to hear someone else.

Interested in seeing pupils being inspired and excited. There is still a lesson outcome to
be achieved and so techniques to focus the pupils excitement and their interest on the
tasks. A balance is required between the motivation of pupils and having this energy
focussed on what is required for the lesson.
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Dyddiad/Date: 26th September

Digwyddiad critigol (Ffocws)/Critical incident (focus): Lesson 3

Profiad/ Experience

Teimladau/

Feelings

Beth yw eich teimladau ynghylch y
profiad?

“What are your feelings regarding
the experience?”

| felt that it was an enjoyable lesson and that the pupils completed the work
required in stages and appeared to want to do the work. | felt that the pupils all
appeared to be learning about the topic covered.

Cofio a Deall/
Remember and
Understand

“Allwch chi restru elfennau’r achos
yng nghyd-destun y dysgu?”

“Can you list the aspects of the
incident in the context of learning?”

In order to complete the tasks that were given pupils were allowed to work
together in small groups and discuss the potential options for answers. The tasks
given were reviewed at a steady pace and as the class moved on through the topic
the discussions just became gradually louder within the groups.

Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i
sicrhau addysgu a dysgu effeithiol
yn y dyfodol?”

“What could be kept the same to
ensure effective teaching and
learning in the future?”

The lesson was very positive and all the pupils that | observed had completed
answers in their workbooks as they had gone through the lesson showing progress
and greater understanding of the topic. There is a balance that is needed between
the teacher inspiring the pupils to want to learn and the pupils potentially
becoming over excited by the topic covered and preventing them from going off
task.

Casgliadau a chamau
gweithredu/

Conclusions and actions
“Beth yw eich atebion posibl i’r
mater a nodwyd?”

“Beth y gellid ei wneud nesaf?”

“What are your possible solutions
to the issue identified?”
“What could be done next?”

To prevent individuals who are more confident from taking over the groups and
getting too loud possibly praising the pupils who had moved on further with the
task in their workbook. Ensure that all the pupils are supported and keeping them
on task. Random selection questioning of all pupils in the class is a good technique
and prevents the louder pupils taking over the discussion based topics. It is really
good to inspire children and observe them being excited but ultimately they still
need to be focused and working on the task in their books.

Y profiad newydd / Transformed experience
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: 26" September

Lesson details: Lesson 4
English Year 9.

Classroom culture

(Are the students focused on learning?)

During Lesson 4 the pupils are potentially excited before going for lunch. Pupils
expected to wait behind their desks and put their bags down and take off their coats
and wait to be told to sit down. Pupils were mainly quiet and focussed on the tasks set.
It was a very calm environment and the class worked quietly and were controlled
throughout. Please refer to sketch of classroom arrangement in Field Notes 4 in the
Appendices.

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

There was a review of the previous lesson. The teacher explained the objectives on the
board and the visual. The map showing the format of the writing is there to help you.
The timings of the tasks were provided and when the pupils undertook the task the
teacher also reminded them of key points to remember on the instructions.

Direction

(Are the students clear about what they are doing and how to do it well?)

There was a positive praise for the work undertaken following the previous lesson.”The
Ruby in the Smoke”

They were given a structure to follow on the board and then a timescale was provided
to complete the written task.

Following the time allocated the teacher asked for volunteers who may want to share
what they had written about.

At the end stage of the lesson the teacher read aloud from the book they were
studying. The pupils really appeared to enjoy this and there was even a noticeable sigh
from the pupils when she had to stop for the end of the lesson. They followed the
reading with the books in front of them.

Access and challenge

(Are all students able to engage in the lesson? Are all students challenged?)
They were all told to write in their books and to refer to the board that provided
guidance on what they were being expected to write about.

Assessment

How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

Clear instruction on task required to undertake and the timescale provided. On
completion of the writing task the pupils swapped books and peer marked each other’s
work in green pen. They were instructed to write down two WWW What Went Well
statements and one EBI Even Better If but this was not essential. Then pupils were
asked if they wanted to volunteer to read out their work. The class listened carefully





image11.jpeg
%

Ly

Nimseome | Yr Athrofa

g University of Wales Addysg a'r Dyniaethau

Trinity Saint David Education and Humanities

and the teacher gave very positive praise to any work read out and also constructive
suggestions.

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to
discuss?

When Teacher wanted silence they held their hand up and waited for everyone to raise
their hands and be silent. This method worked and calmed the class before they
settled down.

The Teacher did the Register at 12:30 - when all the pupils were quiet and working.

Yma was used for attendance Register.

Gave them five more minutes as they were only writing the introduction.

Pupils were asked to put Hands up to indicate when that stage was completed.
Quiet voice softly spoken. Not loud speaking but was watching the class all the time.

The teacher was very positive throughout the lesson and they were focussed on the
task in hand.

Seating plan- 27 in class

After 10 mins of reading to the class heard pens clicking their pen on and off. The
teacher stopped reading and stared at the person making a noise.

At the end of the lesson the pupils had to stand behind their desks and place their
chairs under the desks. The lesson had many positive examples of behaviour
management that did not involve threats or conditions. There were expectations of
positive behaviour and the pupils appeared on board with this.

The subject of English needs silence for reading and writing tasks to allow the pupils to
focus.

Behaviour Management appeared to be about what was not said and the calmness and
the soft spoken instruction of the teacher was leading the pupils to follow them in the
same manner. The quiet but focussed environment was created by the teacher and the
pupils followed their lead. This method was so different and positive that wondered if
research into how this technique could be transferrable and work for other subjects .
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Dyddiad/Date: 26th September

Digwyddiad critigol (Ffocws)/Critical incident (focus): Lesson 4

Profiad/ Experience

Teimladau/

Feelings

Beth yw eich teimladau ynghyich y
profiad?

“What are your feelings regarding
the experience?”

I was really interested in how calm and quiet the lesson was. It was completely
different to any of the other classes that | had observed. | felt that it was a really
positive lesson.

Cofio a Deall/
Remember and

Understand
“Allwch chi restru elfennau’r achos
yng nghyd-destun y dysgu?”

“Can you list the aspects of the
incident in the context of learning?”

Pupils were totally focused and on task from the beginning of the lesson. The
teacher held her hand up for silence and waited for everyone to be quiet before
proceeding with the lesson. The class remained like this throughout the lesson. The
slightly distracted pupil who was clicking their pen may not have actually realized
what they were doing but just one pause in them reading aloud and a look from
the teacher brought the pupil back into the room and on task.

Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i
sicrhau addysgu o dysgu effeithiol
yn y dyfodol?”

“What could be kept the same to
ensure effective teaching and
learning in the future?”

| think that the calm peaceful atmosphere that was initially created by the teacher
created a good environment for the pupils to work in. They were able to read the
instructions on the board and write up their introduction task and to remain
focused throughout. The pupils were subconsciously learning when the teacher
read aloud and they followed the text in the book. They appeared to absorb the
subject in every way.

Casgliadau a chamau
gweithredu/

Conclusions and actions
“Beth yw eich atebion posibl i'r
mater a nodwyd?”

“Beth y gellid ei wneud nesaf?”

“What are your possible solutions
to the issue identified?”
“What could be done next?”

This incident was extremely positive and so | do not feel that there were solutions
to be offered or alternatives. | felt that the techniques used were so individual and
unique but so effective that maybe more research into alternative behaviour
management techniques could be investigated and developed. These style of
techniques may be found to suit some subjects more that others but overall | was
impressed.

Y profiad newydd / Transformed experience
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