Section 1 - Personal Development Plan
	No
	Development Goals
	Success Criteria

	The actions I will take to achieve the goal
	Timeline
	What will this help me to achieve?
	Achievement – 3 mos

	1
	Complete level 3 safeguarding training
	I will have completed the course and received a certificate. I will also feel more confident when it comes to my knowledge within safeguarding.
	This will be achieved by completing a training course, while gaining practical experience in safeguarding practises through volunteering or work in relevant fields which can be benefical to further expand my knowledge.
I will be completing this training course: https://cpdonline.co.uk/course/safeguarding-children-level-3/?gad_source=1&gclid=EAIaIQobChMIi8rz2Lb8hQMV5JCDBx0jbwoyEAAYASAAEgKy-PD_BwE 
	3 months – will be completed by August 2024.
	This will help me to achieve the ability to professionally safeguarding the children within my setting and become more confident in following the correct protocols if a safeguarding matter was bought to my attention or arose.
	

	2
	Complete level 2 forest school training.



	I will have completed the training and depending on the portfolio and if it has gone through the marking scheme and been successful in passing, I will receive a certificate of completion which will allow me to lead forest school activities within my setting.
	I will actively participate in training sessions, while taking notes, asking questions, and engage with the instructor and fellow participants to maximum my learning experience. Following on complete my portfolio which shows understanding and knowledge gained within this area.
I will be carrying out my training with Cambium Sustainable: https://bookwhen.com/cambiumoutdoortraining#focus=ev-sgla-20211203100000 
	1 year- will be completed by May 2025.
	This will help me achieve a qualification based around forest school and outdoor learning. Also, it will provide me with beneficial resources and activities to implement with the children. 
	

	3
	Expand my Welsh language skills 
	Feel more confident within the Welsh language and using conversational Welsh. 
	I will attend introductory Welsh language classes to focus on developing my own Welsh sentence patterns as well as key vocabulary. I will also download a Welsh dictionary to my phone. As well as this I will use Duolingo to support the development of my Welsh language while building on my confidence through exposure to the language. 
	12- 18 months- this will be completed between May to November 2025; however, this will continue to be a goal of mine for the foreseeable. 
	This will help me to achieve a greater understanding of the Welsh language and to be able to communicate more confidently and effectively.
	

	4
	Complete my paediatric first aid training.




	I will have completed first aid training and received a certificate. I will have also expanded my own knowledge around how to act in medical situation or emergency appropriately. 
	I will achieve this by completing a face-to-face training course over a couple of days, to gain a practical experience as well as theoretical information. 
This will be completed with CEL Training.
	6 months- will be completed by November
	This will help me to achieve a qualification in paediatric first aid, which I will be able to implement within the setting I work in. It will provide me with information and the steps to follow in the case of an emergency. 
	


              Ella Evans – 2304637                                                                                                ECEY4009           
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Gibbs Reflective Cycle (1998) - Gibbs’ Reflective Cycle is a six-stage systematic model of reflection that guides people through the process of reflecting on and learning from their own experiences. The six stages of Gibbs reflective cycle are: description, feelings, evaluation, analysis, and action plan. The first stage entails providing a detailed description of the particular event or circumstance being thought about, following on people examine their feelings and emotions to the encounter in the following phase. Analysing the experience critically and weighing its advantages and disadvantages are part of the evaluation stage. Individuals then go more deeply into the underlying causes, trends, and dynamics of the encounter. After this they then make judgements about what they have learnt from the experience based on description, emotions, assessment, and analysis. Creating an action plan to incorporate the realisations from contemplation into future practice is the last step. This model offers a methodical and all-inclusive framework for introspection assisting people in following a methodical procedure for self-evaluation, analysis, and education. Individuals can improve their self-awareness, get a deeper understanding of their experience, and use this model to guide their future behaviours and decisions. (Gibbs’, 1988).
Kolb’s Experimental Learning Cycle (1984) - the process of learning via experience and reflection is outlined in Kolb’s Experimental Learning Cycle model. Concrete experience, reflective observation, abstract conceptualisation, and active experimentation are the four stages that make this model. Being actively involved in an encounter or action is what is meant by concrete experience. Individuals then examine what they observe and their feelings after the experience, as well as what went wrong, next people make links between what they have observed and hypotheses or body of knowledge that already exists. After these, the last step entails applying knowledge learned to new circumstances or context. The experimental learning cycle is cyclical, which means that when people participate in new experiences, think back on them, analyse what they’ve learnt, and apply it to new circumstances, learning is a continuous process that repeats. This model highlights the value of both abstract conceptions and real-world experience, as well as the iterative nature of learning. By using this paradigm, people can improve the way they learn and gain a better grasp of both the outside world and them. (Kolb, 1984)
The importance of reflective practise to EY practise?
Lindon and Trodd (2016) point out that in EY practice, reflective practice is crucial since it forms the basis for both professional growth and quality enhancement. Professional practitioners use reflective practise to carefully examine and assess how they connect with students, how they execute the curriculum, and how they manage the classroom. They believe it’s important as it allows teachers to hain a deeper understanding of the many requirements and development stages of young learners by critically analysing their own ideas, assumptions, and methods of instruction. Agreeing with Lindon and Trodd (2016), Showcase Training (2023) also add that through self-reflection, teachers are able to improve their methods, modify their strategies to suit the requirements of specific students, and create more welcoming and flexible learning environment. They maintain the beliefs and believe that reflective practice also promotes collaboration among educators, who exchange best practices, insights, and criticism to further each other’s development and raise the standard of early education as a while.


 
Reflection and reflective practice
University of Hull (2024) claim that the practice of considering, assessing, and analysing one’s own ideas, deeds and experiences is called reflection. They state it requires reflection and can result in increased understanding, better decision-making, and personal progress. 
“Reflective practice is the ability to reflect on one’s actions so as to engage in a process of continuous learning” – Donald Schon. (University of Cambridge, No date)
Although reflection and reflective practice are closely related, Participatory Methods (2024) state that reflective practice is an organised method of reflection that entails consciously going over one’s experience or acts in order to grow and develop. They state that in order to facilitate the process, reflective practice often uses certain different methods or structures such as journaling, peer or mentor input, or organised debriefing sessions. It’s the application of contemplation to professional or personal development in a more methodical and deliberate way.

University of Hull (2024)
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Analysis of models – compare and contract
Both Gibbs Reflective Cycle and Kolb’s Experimental Learning Cycle have a structured approach as well as a cyclical process. Both theories offer a methodical framework for introspection, leading people through a sequence of steps to analyse their experiences, feelings, ideas, and behaviours, they also stress how learning and reflection are circular, advocating that people participate in an ongoing process of experiencing, thinking back, learning and incorporating fresh perspectives into their future work.
However, Gibb’s Reflective Cycle encourages people to think about the context, results, and ramifications of their activities by emphasising analysis and evaluation of the experience. Kolb’s Experimental Learning Cycle, on the other hand emphasises the value of the four stages with a greater emphasis on the learning process itself. Finally, while both models urge people to uncover practical insights and methods for future practice, Gibb’s adds a particular “Action plan” stage that asks people to create detailed plans for putting what they have learnt into practise, whereas Kolb’s model encourages individuals to test out novel concepts and methods in authentic environments by emphasising active experimentation as a crucial step in the learning process. 
Comparing and contrasting these models allows people to choose the method that best fits their requirements and preferences in a particular situation and develop a deeper grasp of the reflective process by contrasting and comparing the two models.
(Difference between, 2021)
Conclusion
In early childhood education, reflective practice is essential to the development of teachers’ careers as well as the standard care and instruction that is given to young children. Early childhood educators can improve their teaching techniques, gain a deeper understanding of child development, and provide a more caring and responsive learning environment by engaging in reflective practice. Gibbs’ Reflective Cycle and Kolb’s Experimental Learning Cycle provide useful models for directing the reflective process in early childhood settings.

Section 3 

When discussing early childhood education, the term “professional” usually refers to someone who has received the necessary training and certification to deal with young children, usually those under the age of eight. These experts, who are vital to children's developmental stages, include early childhood educators, creche providers, and other childcare workers. Early childhood educators play a critical role in laying a solid foundation for children’s future learning and growth. Young children can explore, learn, and develop in environments that are safe, nurturing, and stimulating because of their unique discoveries. Furthermore, Hallet (2012) believe that when it comes to early childhood education, early childhood professionals are referring to the application of specialised knowledge, skills, and ethical standards as professional practice. Hallet (2012) state that it entails planning, observing, and interacting thoughtfully to create and maintain environments that promote the learning and development of young children. This approach is child-centered, concentrating on the particular needs and interest of every child and customising activities to suit each one’s developmental stage. Professionals adhere to a code of ethics that places the safety, wellbeing, and dignity of every child as their top priorities. Ethical conduct is crucial and in order to deliver the best possible care and instruction, educators must constantly evaluate and enhance their practices, which calls for reflective practice. 

Teach Early Years (2024) discussed the different values important for a professional practitioner and pointed out that a professional early childhood practitioner must uphold a number of key beliefs in order to provide the best possible care and education for young children. In order to properly support a child’s growth, it is imperative to prioritise their unique needs, interests, and developmental stages. This is known as child-centeredness. Respect is essential for appreciating children’s distinct personality, cultural heritage, and family history as well as for creating an inclusive atmosphere where all children are made to feel important. Upholding a strong code of ethics and acting with sincerity, openness, and reliability in all dealings are aspects of integrity. In order to comprehend and act with compassion towards the needs and feelings of children empathy is essential. Recognising that every child develops at a different rate and giving them support they need to succeed required patience. Effectively collaborating with families, co-workers, and other professionals is necessary to improve each child’s growth and educational experience. The final example is maintaining current knowledge of the most recent findings and recommended methods in early childhood education, as well as committing to continual professional development, are critical components of continuous learning. (Twinkl, No date). 
Values are essential to professional practice because they direct interaction, behaviour, and decision-making, guaranteeing integrity, and consistency in every action.

Relationships and communication are the cornerstones of recognising and addressing children’s needs, making them essential to professional practice in early childhood education. In order to give adequate support and create a pleasant learning environment practitioners must be able to comprehend the ideas, feelings, and needs of the children they are working with according to The Communication Hub (2019). In order to give adequate support and create a pleasant learning environment, HM Government (2024) state that practitioners must be able to comprehend the ideas, feelings, and needs of the children they are working with. Also developing a solid rapport with children fosters a sense of comfort and trust that motivates them to explore and participate in educational activities. Furthermore, open communication with families and coworkers guarantees that all parties involved in the child’s care are informed and collaborating towards shared objectives. A collaborative approach is made possible by these solid relationships and open channels of communication, guaranteeing that every child’s developmental, emotional, and educational requirements are satisfied completely and regularly. 

Proficiency in early childhood education is essential for professional practice since it provides practitioners with the knowledge and skills to support children’s development safely and effectively. With this thorough understanding of the child development theories, successful teaching techniques, and the most recent advancements in the field, practitioners are able to design engaging and nurturing learning environments that are customised to the individual requirements of each child. In addition to keep children safe and secure their well-being, a thorough grasp of safeguarding is necessary. In order to safeguard vulnerable children, professional practitioners need to be aware of the warning signs of abuse and neglect as well as the proper procedures and steps to take. Moreover, a solid understanding of safeguarding is more that just identifying indicators of abuse or neglect but also includes proactive steps to stop harm and advance wellbeing of all children. Due to their experience, professionals can guarantee that the children under their care receive high quality care, that positive outcomes are promoted, and that all children are kept in a secure environment. Comprehensive knowledge and comprehension enable early childhood educators to identify and manage a range of requirements, such as those associated with special education needs and disabilities, cultural variations, and individual learning preferences. Professionals can effectively support each child’s unique circumstances by customising their approaches and interventions based on their knowledge of developmental milestones and potential challenges.

In order to ensure complete assistance for children and families, collaboration and coordination among multiple stakeholders are facilitated by partnership and multi-agency working, which are essential components of professional practice. Working collaboratively with agencies, parents, carers and other professionals, early childhood practitioners can learn a lot about the needs, strengths, and background of each child. By working together, practitioners can create individualised, comprehensive support plans that consider a child’s social, emotional, and academic requirements in addition to other developmental factors. Furthermore, collaboration facilitates the exchange of resources, knowledge, and optimal methodologies, augmenting the calibre of care and assistance offered to children and their families. Also, multiagency cooperation guarantees the involvement of pertinent specialists and agencies in situations when children need extra support or intervention. This allows for early detection and prompt response to effectively address any difficulties. In general, multiagency collaboration and partnerships support an integrated, holistic approach to early childhood practice, which improve the overall outcomes for both the children and families. 

A key component of early childhood education professional practice is the observation and planning cycle, which guarantees that practitioners successful address the range of needs of the children. Practitioners can learn a lot about the children’s interests, skills, and developmental stages through methodical observation. By using this information to promote deliberate assessment and reflection, practitioners can customise their approach to meet the specific requirements of each child. Through ongoing assessment and modification of their approaches, educators guarantee that educational encounters are captivating, pertinent, and conducive to the comprehensive growth of children. In the end, the cycle of observation and planning empowers professionals to offer exceptional, personalised care and instruction that cultivates favourable results for each child under their supervision. Each aspect of early years education professionals’ work is influenced by the dynamic cycle of observation and planning. It guarantees that educators maintain their adaptability to the changing requirements and passions of the children while promoting a child-centered approach to education and growth.

The UNCRC principles serve as a guide for professionals in this field as they engage with others, make decisions, and advocate for children. Professional practice is informed by the principles in a variety of ways. Some examples include Non-Discrimination (Article 2), early childhood educators make sure that every child has equal access to opportunity, resources, and support to succeed, irrespective of their background, gender, ethnicity, or ability. Article 28 – the right to education states that early childhood education and care that supports their overall development and equips them for lifelong learning. Finally, Family support (Article 18), in order to promote children’s holistic development and well-being, professionals collaborate with parents and carers and acknowledge the value of strong family ties. (UNICEF UK, No date). Early childhood educators can help create situations where children’s rights are upheld, safeguarded, and realised by incorporating these concepts into their work, which will eventually support the children’s overall development and well-being. 

In conclusion, in order to address the unique and inclusive needs of children, it is imperative that early childhood educators use a variety of professional practice elements, such as values, communication, knowledge, partnership working, and the observation and planning cycle. Practitioners foster supportive environments where each child feels values and included by supporting ideals like empathy and respect. A comprehensive approach to supporting each child’s development is ensured through effective communication and teamwork with families and coworkers. Practitioners are able to effectively address a wide range of needs by providing individualised interventions through ongoing learning and the application of in-depth knowledge. Professionals establish inclusive environments where each child may flourish and realise their full potential by utilising these practices. 
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