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Name:     Helen Faye James                                                        Student Number: 2519336

I acknowledge the use of chat GBT on 12/09/2026 to create an image for poster
I used the prompt: 
1. Create a cartoon character of a young school child looking sad and lonely
2. Same child playing happy at school

I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.








Element 1:
 Individual Development Plan 
(Use template provided.
Taken from ALN Code of Practice  Wales 2021, pages 353-355)
· Section 1C IDP : Profile (About me) 
· 2A IDP : Description of the child or young person’s additional learning needs (ALN)
· Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)

	
Section 1C: Profile (About me)

	
Tom (anonymised) is 6 years old and has just started in Year 2 classroom

• What is important to the learner
Mum, Dad, and brothers
Playing Lego
Going on the iPad/Chromebook
Painting
Playing with friends
Cars 
Dogs

• What is important for the learner
· Tom has a diagnosis of ADHD and is on the ASD pathway. He has speech and language delay, along with some specific learning difficulties. It is important that Tom is supported to develop his communication, attention, listening, social and emotional regulation skills.

· Tom benefits from having a calm and structured learning environment where he knows what is going to happen throughout the day. Visual supports such as a visual timetable and a Now and Next board help Tom to understand daily routines.

· Tom enjoys social interactions and chats with familiar adults. Having a trusted adult is important to Tom to help him feel secure and ready to learn. 



• What is working and should be built on
· Praise and stickers – Tom responds positively to specific praise and stickers. These are encouraging positive behaviour, engagement and effort.

· Visual timetable and Now and Next board- Helps Tom understand the structure of the school day and knows what is coming next.

· Positive behaviour chart – Encourages and reinforces positive behaviour to help Tom understand expectations.

· POPAT and Tric a Chlic intervention’s - provide support for Tom’s speech, language and early literacy development.

· Attention and listening interventions – help develop Tom’s concentration, listening skills, and the ability to follow instructions.

· Lego club/therapy – provides opportunities for Tom to practice listening and following instructions, taking turns, communicating and developing friendships.

· Zones of Regulation – supports Tom to recognise, and develop strategies to regulate his emotions

· Social stories – helps Tom understand school rules, and how to develop positive relationships and friendships.

· Positive adult relationship – Tom enjoys talking and receiving affection from familiar adults. Calm, positive interactions help him feel valued, safe, and ready to learn.

· Clear, simple instructions – breaking tasks and instructions into manageable steps supports Tom to understand what is expected of him.


• What is not working and needs to change.
· Tom finds it difficult to engage when working within groups in the classroom. Tom is happier to engage in smaller groups of 2/3 children.

· Tom needs additional preparation and visual support when there is an unexpected change to his usual routine.

· Tom finds it challenging to sustain attention during activities that do not engage his interest. Short, structured activities with regular opportunities for positive reinforcement are likely to support his engagement.

· When experiencing difficulties with emotional regulation, Tom may need extra time, reassurance, and access to familiar regulation strategies before he is ready to engage with learning or social situations. Giving Tom a responsibility/a chance to help around the classroom also helps him regulate his emotions. 



	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning
Tom has a diagnosis of ADHD, has learning difficulties and speech and language delay. He has also been identified as having some specific learning difficulties.

Tom experiences difficulties with early literacy, such as letters of the alphabet, as well as numeracy skills. 

Tom has difficulty understanding instructions and concepts, and may require for information to be repeated, simplified and supported with visual prompts. His attention and concentration can be limited, particularly during activities that require him to sit and listen for extended periods.


Communication and Interaction
Tom has a speech and language delay and experiences difficulties with both expressing and receiving language. Tom’s speech can be difficult to understand. He also has difficulties at times to understand instructions and questions when spoken to. 

Tom requires additional processing time, repetition, simplified language, and visual support to help him understand what is expected of him.

Sensory and/or Physical
Tom has a squint in one eye and is long sited. He has been prescribed glasses, however, frequently breaks them. Tom therefore doesn’t wear his glasses consistently which impacts his visual needs with classroom activities and resources.

Tom has difficulties with fine motor-skills, and pencil control, which can affect his ability to record his work.


Behaviour, Emotional and social development
Tom experiences significant difficulties with attention, concentration, and hyperactivity. He finds it difficult to remain seated and engaged during whole-class activities and become fidgety or leave the area. 

At times, Tom’s behaviour can present challenging at school. At times he refuses 
to follow instructions, and becomes verbally dysregulated, swearing, screaming, or displaying physical behaviours towards other children, including hitting, kicking, pushing and smacking. 

Tom’s parents have reported that Tom’s behaviour can also be challenging at home. 




	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	                                    
	To listen and follow simple 1-2 step instructions to complete a familiar classroom task or challenge independently daily




	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	Daily –
· Seating - in a calm, quiet area in the classroom away from distractions
· Visual Support - Timetable, Now and Next Board – to help Tom understand what is happening, what is expected and any changes to routine
· Reward Chart and stickers – to praise after completing/attempting to complete a task
· Visual prompts and short chunked instructions – one step at a time
· Regular movement breaks- to help regulate emotions/behaviour/concentration

Twice a week – 
· Small group or one to one sessions -attention and listening activities and/or games (Simon says, Guess Who, Memory games, What’s in the bag?)

Weekly –
· Lego Club / Lego Therapy
	Yes 
	Teachers
Ta’s
LSA




ELSA 

	14/09/2026
	14/12/2026

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Tom will develop his attention and listening skills so that he can listen to and follow simple, familiar 1–2 step instructions during classroom routines and activities. With reduced adult prompting, Tom will use these skills to begin and complete familiar tasks more independently and with increased confidence.

	





2.
Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To use an agreed regulation strategy when feeling dysregulated or finds an activity difficult

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	Daily –
· Zones of Regulation Chart and Visual Cards – to help identify how Tom is feeling 
· Sensory Room/Movement Break/Painting Corner – clam, quiet area in or away from classroom, distractions and/or triggers
· Visual Prompts – Timetable, Now and Next Board, to help Tom understand what is happening, what is expected and any changes to routine
· Reward Chart, Stickers and Praise – to reinforce positive behaviour
· Visual timer – when leaving the classroom/activity to know when he is expected to return to the classroom

Weekly -
· ELSA Sessions – Zones of Regulation, recognising emotions
· Social Stories – strategies to help regulate emotions
· Session with Skye – Baxter Therapy Dog
· Relationship Based Play

	Yes


(Where Possible)
	Teachers
TA’s
LSA
Lunch Time Supervisor
Parents




ELSA
Baxter Therapy Dog
	14/09/2026
	14/12/2026

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	When Tom feels dysregulated or finds an activity challenging, he will identify and communicate his need for support and independently use an agreed regulation strategy. This will support Tom to regulate his emotions, return to the learning environment and engage positively in the activity.


Identify and complete 2 separate targets (showing the ALP for each). 
                                                                                                  1.




Element 2: 
Poster – Outlining good practice in terms of supporting learners with a specific learning need 
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Every child is different, and what may be traumatic for one child may not affect another in the same way. Children can be affected by upsetting events they see, hear about or experience, including the impact of trauma in their family or community. Past experiences may also shape how they feel, but with the right support and help, children can feel safe, recover and move forward. (UK Trauma Council, 2025)

                                                                   Policies -                                                                                                                              United Nations Convention on the Rights of the Child (1989) –
Article 39– Recovery and reintegration Article 19– Protection from violence, abuse and neglect Article 3-Best interests of the child Article 12-Respect the views of the child Article 28-Right to education Article 24 – Health and health services Article 31- Leisure, play and culture (UNICEF,1989)

 Additional Learning Needs Code of Practice Wales 2021                                    The ALN Code supports traumatised children by recognising their emotional needs and providing appropriate learning support.                                          (ALN code for Wales,2021)                                                                                          YGGGCG ALN Policy                                                                                        To support the creation of a fully inclusive education system where all children and young people are given the opportunity to succeed and have access to an education that meets their needs and enables them to participate in, benefit from, and enjoy learning. (YGGGCG, 2021)
                                                     




Language and communication skills -
Difficulty or delay in language and communication skills, making reading, writing, and asking for help more difficult. 
                                            (Webley,2024)
Attachment -
Many children find it difficult to trust others, to understand, show empathy, or manage their emotions. They may become defensive or aggressive because they feel scared. This can lead to isolation, difficulties in group learning, and problems asking teachers for help.  
             (Webley,2024)
     


Cognitive and emotional
development –
Difficulties with -
· Concentration
· Self-regulation
· Social skills
· Following instructions     
           (Webley,2024)[image: ])

(Murphy, 2020)

Services/agencies available to support – ELSA sessions                                            Baxter Therapy Dog                        PlayTherapists                                            Social Services
Provide opportunities for success that match the child’s strengths
Create a safe, consistent and enjoyable learning space
Provide and support children to use individual emotional regulation stratergies
Give advance notice of changes to routines
Use trauma-informed practices in teaching and interactions
Celebrate small achievements to build confidence and self-esteem 
Give advance notice of changes to routines
Use clear routines and behaviour expectations
Behaviour-
behaviour dominated by the survival responses of fight, flight, freeze or collapse.
                  (Webley,2024)

Good practice in supporting young children affected by trauma within educational settings -

Children affected by trauma may display challenges at school such as -

Theoretical perspectives on the educational difficulties experienced by young children affected by trauma -
Maslow’s Hierarchy of Needs –
if a child's basic needs such as safety and emotional well-being aren't met first, then they may feel unsafe, isolated, and lack confidence, which can negatively affect their behaviour, learning and development. (Maslow, 1943)

Attachment Theory Bowlby –
Trauma can lead to insecure attachment, which may negatively affect a child’s trust, emotional regulation, relationships and ability to engage in learning. (Bowlby, 1958)


Erikson’s Psychosocial Development-
Difficult experiences can reduce a child’s confidence and sense of achievement, leading to feelings of inadequacy and making it harder for them to engage positively in education and develop their skills. (Erikson, 1950)


Element 3:
Link to your video presentation – 
children affected by trauma vid.pptx
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