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	Target
	What I have done in this assignment...

	Target 1
	To avoid too many direct quotes.
	I have made sure to paraphrase throughout this assignment rather than relying heavily on direct quotes.

	Target 2
	Ensure consistency with referencing.
	I used ‘cite this for me’ to ensure the structure of my references was consistent. 


	Target 3
	Proof read my work.
	I have proof read my work and also sent it to a friend for them to proof read as well.





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	During our meet day, we met with our lecturer, network lead and a teacher from one of the network schools over Teams. This was an all day session, where we discussed AfL strategies in depth and were given the opportunity to assess and level example work.	The meet day was very insightful as we were given the opportunity to explore AfL strategies that we may not have been familiar with. We were given an insight into which strategies may work best for certain age groups - this was really informative when devising a plan for implementing my own strategies in class.
By being able to assess and level example work I thought was really beneficial as it was the first time we had been given the opportunity to look at the levelling frameworks so it allowed us to have a taste of levelling before we have to do it ourselves in practice.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	For the test part of this bridging experience, I decided to use 'no hands up' and 'think pair share' with my class. The day I tested these two strategies together was during a maths lesson.
	Using these AfL strategies hand in hand was incredibly effective compared to when I had used 'think pair share' on its own.
Through these strategies, I was able to make a valid assessment of the children's knowledge before and after the lesson.
The reason I chose to use these hand in hand was because from my experience, it became apparent that when asking children to speak to their partners it is very easy for them to go off track and start talking about something completely unrelated to the topic. The aspect on 'no hands up' ensured that the children kept to the task as any of them could have been chosen.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the share day, as a network we again met with our lecturer and network lead. In pairs we presented our findings from our test days to the rest of our network.
	The share day again was incredibly interesting, as well as sharing my own findings and how I have been working with my own class, I was able to listen to what everyone else in the network has been up to in their placement schools.
By listening to my peers I was able to gain a deeper understanding from the meet day as to which Afl strategy worked better in certain year groups as they had now been tested. It was also interesting to hear about the range of differences found when using the same AfL strategy with the same year group but in a different school.
One idea I will definitely be taking on board for my own practice will be related to self assessment. One of my peers tested this strategy with the use of sea creatures, each sea creature had a different meaning of how the children felt about their work and they were able to stick these into their books with a little comment written next to it. I thought these were a great idea, as children love to use stickers and are also able to stick these in without having to go into too much detail for the teacher to understand how they feel about the topic.






DGB/SKD

Llythrennedd / Literacy
Evidenced by an asset? ☐
n/a 

Rhifedd / Numeracy
Evidenced by an asset? ☐
n/a 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Each of these assets show the journey I have been on with my digital skills. My journey begins with my DCF self reflection where I had completed a self audit and listed where my strengths and weaknesses were. The other assets show, since starting PTE1, the developments I have made in my digital competency, especially in block two where I needed to familiarise myself with software and programmes I had never used before. 

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
 
Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? 
Each of these assets show off my use Welsh in the classroom and my developments in the subject area. I have been able to plan and take Welsh lessons for both the first and third person (lesson plans and my PET) which shows the knowledge I hold for the subject. In block two of my placement I was with younger children and therefore their Welsh language was not as advanced as the children I was teaching in block one. In block two, I would sing a lot of songs in Welsh to help the children with their basic and everyday vocab, examples of these songs are evidenced through the loom video and 'Beth sy'n bod?' powerpoint.


Safonau/ Standards

Professional Experience Template 1: Paste text here
Pedagogy Standard: Advancing: Blended learning
What did you do and why?
With our current climate the way it is, it is crucial that children are getting the best out of their education. Blended learning has always been a great way of doing this (Floridi, 2014; Norberg, 2017), and being a part of a team who are able to provide this while they are learning from home has been an invaluable part of my training. 
I have been given the opportunity to lead online live sessions via teams and create videos and learning materials for asynchronous sessions. 

What have you learned?
Being adaptable to different situations is vital. 
Keeping up to date with my own digital competency will only continue to help me to provide the best education for my classes. 
How to use software I have never used before. 

What next?
The skills I have developed whilst being on this placement will be skills that I continue to use throughout my practice even when back in a school setting.
I will grab the opportunity of attending any workshops held in this field. 




Professional Experience Template 2: Paste text here
Pedagogy Standard: Refining: Involving partners in learning
What did you do and why?
One target that came from my mid placement review was to have more interaction with the parents of the children within my class in order to improve in my pedagogy standard.
During my second block of placement I have had a lot more opportunity to interact with the parents and also to guide them in order to enhance their children's learning.
Through the live teams calls, I have been able to assist parents when they are having technical difficulties, and also work with them to ensure the experience for all children is fair. 
For the asynchronous tasks I have been producing, I have produced worksheets which have been uploaded to J2E. In order for the parents to find these worksheets, I have produced tutorial videos  on how to access them. 

What have you learned?
You can never be too thorough in an explanation to finding something. 
My experiences can and will be relevant to another person's situation. 
Including parents in the children's learning often enhances their learning.

What next?
The importance of including parents in their children's learning is evident and therefore in my own practice will keep these lines of communication open. 
I will continue to progress in this area by ensuring to familiarise uploading images and videos of children's work to dojo or seesaw for parents to see when the opportunity arises.




Professional Experience Template 3: All about me.
Pedagogy Standard: Influencing: Learning outcomes and well-being
What did you do and why?
Due to the current circumstances, my last block of placement was completed through online learning, with no face-to-face contact with the children I would be teaching over teams. 
Going into this completely new way of working, I saw this as a barrier. I understood this barrier as something holding me back from really bonding with the children in my class. 
However, my class mentor and I had a discussion about these concerns and came up with a way in which I can introduce myself to the children and allow them to familiarise themselves with me before leading a full online session. The solution we came up with was to record a video of myself called 'All about me' where i introduced myself and told the children some facts about me and then asked them to think of their own questions which they would like to ask me in my first session with them. 
I did this as the class I was in was very young and they were already facing a strange educational experience so I did not want to add any uncertainty by making them uncomfortable when engaging with an adult they had never met before.

What have you learned?
The first thing I learned from this experience was that no matter the barrier, it pays to think innovatively and there is no barrier that you cannot overcome. 
I have also learned that children, no matter how young, are incredibly resilient. They are not thrown off easily and are often comfortable in engaging in sessions led by an unfamiliar staff member. From this experience, I was able to converse with the children and also familiarise myself with them, getting to know their hobbies and needs before starting to plan lessons for them. 

What next?
I will continue to use innovative ideas to ensure I am a positive role model for the children in my care. I will also ensure that I make use of strategies that allow me to relate well with the pupils.
Part 2: Critical Reflection
Within this assignment, an aspect of practice will be explored and reflected upon. The researcher will draw upon the affordances and drawbacks of such an aspect within practice relating it back to their own practice, commenting on how they could use this knowledge to enhance their own teaching.

Introduction
The aspect of practice chosen for this essay is the use of assessment for learning (AfL) strategies. This aspect has been chosen as there is a breadth of literature behind it with vast discussions of its suitability for education. The researcher believes it to be an integral part to education as through their own research during a bridging experience they found AfL strategies to have a profound positive impact upon the learners in their classroom. 

Assessment for learning has been described as a method of assessment which firstly prioritises the enhancement of the pupils’ learning (Black., et al, 2004). This form of assessment is also found under the bracket of formative assessment and has been described as a less formal approach to assessing which can evaluate children’s day-to-day progress rather than evaluating the progress at the end of a topic (NFER, 2020). Assessment for learning strategies can take the form of; questioning, no hands up, peer assessment, self assessment and many other techniques (NFER, 2020; CMU, 2020).

Critical Discussion of Chosen Aspect
As with all strategies to enhance teaching practice, assessment for learning comes with both affordances and drawbacks. It has been argued that with the emergence of awareness of complex needs and differences within a classroom, there has been a need to alter the way of assessing pupils from a didactic approach to one with more concentration on learning outcomes that children can reach (Miller., et al, 1998; Rust, 2002; Stiggins, 2002). The use of AfL strategies has been a part of educational policy since 1996 which is largely due to the great effort made by the Assessment Reform Group (ARG) (James and Pedder, 2006). Through this critical discussion the researcher hopes to shed light on whether a formative approach to assessment is a suitable way of assessing childrens’ progress. 

If assessment is to be highlighted as an integral part of learning then feedback must be at the heart of the assessment strategy (Brown, 2005). Researchers have argued that this feedback needs to be detailed, meaningful to the individual, fair and provide challenge in order for learning to take place (Brown, 2005; Brown., et al, 1994). The feedback must also come in quick succession after the task is completed (Brown., et al, 1994). Evidence from previous research has also shown that descriptive feedback is the most compelling strategy for children to progress in their learning, this form of feedback also gives the teacher the necessary information to make the required adjustments to their practice in order to provide the highest quality education for their class (Boston, 2002; Garrison and Eringhaus, 2007). 

Another astounding affordance of assessment for learning in the classroom is the improvement in childrens’ overall learning. Evidence provided from a previous literature review (Gardner, 2012) has emphasized the positive impact assessment for learning strategies can have on the education of children by stating that within 30 studies, substantial, learning gains for children were found across a variety of schools and subjects where these strategies have been implemented. It has also been elicited that such formative assessment approaches encompass a number of key aspects that would contribute to the overall improvement in learning. These include; an ongoing dialogue, supporting peers learning, taking responsibility for their own learning and being able to quickly act upon the feedback they are given. Each of these aspects are engaging for children and give them the motivation and confidence to learn (Garrison and Eringhaus, 2007; Bennett, 2010; Black and William, 2009).

However, the success of implementing AfL strategies is often dependent on the social and educational context of the childrens’ development (Gardner, 2012). As well as this, the success of this aspect of practice is also down to the teacher implementing the strategies. Some teachers have opined that formative assessment is not a well developed form of practice (Gardner, 2012). It is interesting to see that this is not only a current opinion and that practitioners interviewed by Torrance and Pryor (1998) also elicited the same response. The practitioners argued that before there was an emphasis on ensuring schools were carrying out this form of assessment, teachers were doing them naturally and were able to keep track of the progress in their classroom. Nowadays, teachers’ are required to document each assessment for learning strategy they have implemented, which for these teachers’ made them feel as though it was more of a tick box activity rather than a sincere effort to track learners’ progress (Torrance and Pryor, 1998). This implies that if teachers’ are seeing this aspect of practice as a nuisance exercise, the results they receive from each strategy may not be as positive as you would expect because they are not carrying them out sincerely.

In contrast to this contradiction, researchers (Shepard, 2000; Black and William, 2009) have argued that when schools focus solely on summative forms of assessment, this discourages thoughtful AfL classroom practice which ultimately can impact negatively upon the childrens’ overall learning progress. 

Not only this, but evidence found by DfES (2007) states that when AfL is truly embraced by teachers, transformation can be made both inside and outside the classroom. The use of AfL strategies do not only benefit the students learning but also the teachers professional and organisational development, through this approach to practice  teachers are able to see themselves as learners through devising rich questions share successes and dilemmas with fellow colleagues in an approach to reflection (DfES, 2007; Swaffield, 2011).

Dewey (1938) highlighted that by seeing learning as a continuous development allows practitioners to resonate with the development of children both intellectually and morally, which ultimately creates the correct conditions for and motivates future growth. Dweck (2000) emphasized the importance of focusing on learning goals (sometimes known as task-orientated goals) as they are about mastering a new task or skill or gaining knowledge in a new concept. These learning goals are the drivers of AfL strategies and are associated with a pupils thirst to be smarter through the effort they put in (Dweck, 2000; Swaffield, 2011).

Furthermore, through the use of peer and self-assessment strategies, children are taught to become autonomous, self-regulating lifelong learners (Gipps, 2002; Willis, 2011). This ties in with Donaldson’s successful futures curriculum currently being rolled out in Wales with one purpose being to ensure children are ambitious, capable learners who are ready to learn throughout their lives (HWB, 2020). Donaldson (2015) argued that assessment is an integral part to education, which resonates with the finding that the assessment framework in Wales needed to be upgraded (Welsh Government, 2010). Advice from third parties (Daughtery., et al, 2004; OECD, 2014) has led the Welsh governments recognition of this need by providing evidence for the requirement of more strategies that encompass the whole student and inform the next steps in learning and teaching; this enables the whole school body to see where each individual is headed in terms of their education.

A contrasting view would argue that the validity of AfL strategies is questionable (Kelly, 1972). An example of a lack of validity can be shown through the use of questioning as a strategy, it has been explained that through questioning, pupils are not being tested on their knowledge, instead they are being tested on how fast they can answer the question (Barnett, 2007; NFER, 2020). It has been found that on average a teacher will give a pupil 10 seconds to give an answer, if the pupil does not answer in this time frame, the teacher often will give the answer themselves. Not only does this impact negatively upon the understanding of the pupil but also it discourages them from their learning (Barnett, 2007; NFER, 2020). 

Theorists have explained that emphasising more importance on formative assessment approaches can benefit all children, especially those from lower sociocultural backgrounds (Willis, 2011). A view which states that children are active participants of social interactions (Dewey, 1938; Cole., et al, 1978) conveys that learning is influenced by its context, implying that thinking, action and learning cannot be separated (Rogoff, 1990). Due to this explanation, AfL strategies can be accepted as culturally influenced patterns of participation which ultimately allow children to develop a sense of belonging whilst also developing the identity of an autonomous learner (Wenger, 1998; Willis, 2011). 

Moreover, a research study Fresch (2007) evidences the importance placed on AfL strategies. Of 394 schools 67% (223) of them stated that within their school planning, they gave AfL a very high priority level with 40% of them commenting that they set AfL as a high priority as it was a great method for informing next steps and also informs the next teaching steps (Fresch, 2007). This evidence can suggest that AfL will be really influential when used through the new curriculum in Wales. Donaldson (2015) in his Successful Futures review stated that knowing where learning was progressing was crucial to increasing sophistication. Progression is individual to each learner, which is why AfL as an assessment practice is important as it can be individualized to every learner and all needs can be catered for (Dweck, 2000; Willis, 2011; Donaldson, 2015).

Finally, utilising high quality AfL strategies within the classroom can significantly improve a learners intrinsic motivation (Boyle and Charles, 2010). Through summative assessment approaches, the child as a learner is forgotten, the importance is for the content to be taught whether it is fully understood or relates to the child or not (Reeves and Okley, 1996; Boyle and Charles, 2010). Whereas, through the formative approach of AfL in practice, a nurturing pedagogy can be developed which has been highlighted as an important form of pedagogy as “if we are to take quality seriously we have to get closer to our learners, their needs, their learning styles and their motivation” (Dadds, 2001, p. 53).









Conclusion
Overall, from the positive aspects noted about AfL within the critical discussion and the results I collected from my own bridging experience, it could be concluded that by making AfL the prioritised form of assessment in education, a paradigm shift away from constant pressure of summative assessment techniques could be seen. This could act as a positive step in the direction of a more meritocratic education system.

In terms of my own experiences, it is clear to see that through my own research I have found first hand the positive impact of AfL within the classroom; not just in terms of childrens’ engagement but also their understanding. I have also found through this research that each strategy does not have to be individual to itself it can be that even more positive results are witnessed when combining more than one strategy together. 

For future practice, I believe it is imperative to hold AfL with high priority, especially when planning lessons. By ensuring AfL is one of the main drivers of my practice, I will be able to enhance my own professionalism to ensure the highest quality of education for my pupils. Utilising AfL strategies regularly will allow the pupils in my class the opportunity to have their opinions and feelings surrounding their work heard. It will also give me inspiration for how the pupils’ own ideas can drive the following sessions in an effort for learners to lead their own learning. Ultimately, I believe that having an AfL rich practice will benefit both my class (through motivating, inspiring, encouraging autonomy and individuality) and I (through encouraging my own professional learning and ensuring a constant drive to be better for the children in my class). 


Reference List
Barnett, R. (2007). Assessment in Higher Education: An Impossible Mission? In Rethinking Assessment in Higher Education Learning for the Longer Term. Pp. 29–40. Oxon: Routledge.

Bennett, R. (2011). Formative assessment: A critical review. Assessment in Education: Principles, Policy & Practice. 18. 

Black, P., and D. Wiliam. (2009). Developing a theory of formative assessment. Educational Assessment, Evaluation and Accountability 21, no. 1: 5–31.

Black, P., Harrison, C., Lee, C., Marshall, B. and Wiliam, D., (2004). Working inside the black box: Assessment for learning in the classroom. Phi delta kappan, 86(1), pp.8-21.

Boston, C. (2002). The Concept of Formative Assessment. Practical Assessment, Research, and Evaluation: Vol. 8, Article 9. Available at: https://scholarworks.umass.edu/pare/vol8/iss1/9 

Boyle, W. F. & Charles, M. (2010) Leading learning through Assessment for Learning? School Leadership & Management, 30:3, 285-300, DOI: 10.1080/13632434.2010.485184

Brown, S., (2005). Assessment for learning. Learning and teaching in higher education, (1), pp.81-89.

Brown, S., Rust, C., & Gibbs, G. (1994). Strategies for Diversifying Assessment. Oxford: Oxford Centre for Staff Development.

CMU, (2020). What is the difference between formative and summative assessment. (Online). Available at: https://www.cmu.edu/teaching/assessment/basics/formative-summative.html (Accessed: 28/02/2021).

Cole, M., V. John-Steiner., S. Scribner., and E. Souberman, (1978). The development of higher psychological processes. Cambridge, MA: Harvard University Press.

Dadds, M. 2001. The politics of pedagogy. Teachers and Teaching: Theory and Practice 7, no. 1: 43-58.

Daugherty et al. (2004) Learning Pathways through statutory assessment: Key Stages 2 and 3 Crown Copyright.

Dewey, J. (1938). Experience and education. First Collier Books ed. 1963. New York: Collier Books.

DfES (Department for Education and Skills). (2007). Assessment for learning 8 schools project report. London: DfES.

Donaldson, G. (2015). Successful futures: Independent review of curriculum and assessment arrangements in Wales. Welsh Government.

Dweck, C. (2000). Self theories: Their role in motivation, personality and development. Philadelphia, PA: Taylor & Francis.

Fresch, M.J. (2007). Teachers’ concerns about spelling instruction: A national survey. Reading Psychology 28, no. 4: 301-30.

Gardner, J. (2012). Assessment and learning. Sage.
Garrison, C., & Ehringhaus, M. (2007). Formative and summative assessments in the classroom. Retrieved from: http://www.amle.org/Publications/WebExclusive/Assessment/tabid/1120/Default.aspx

Gipps, C. 2002. Sociocultural perspectives on assessment. In Learning for life in the 21st century, ed. G. Wells and G. Claxton, 73–83. Oxford: Blackwell.

HWB (2020). Developing a vision for curriculum design. (Online) Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#progression (Accessed: 02/03/2021).

James, M., and D. Pedder. 2006. Beyond method: Assessment and learning practices and values. Curriculum Journal 17, no. 2: 109–38.

Miller, A. H., Imrie, B.W., & Cox, K. (1998) Student Assessment in Higher Education: a handbook for assessing performance. London: Kogan Page.

NFER, (2020). An introduction to formative and summative assessment.  (Online). Available at: https://www.nfer.ac.uk/for-schools/free-resources-advice/assessment-hub/introduction-to-assessment/an-introduction-to-formative-and-summative-assessment/  (Accessed: 28/02/2021).

OECD (2014) Improving Schools in Wales: An OECD Perspective OECD Paris.

Reeves, T.C. and Okey, J.R., (1996). Alternative assessment for constructivist learning environments. Constructivist learning environments: Case studies in instructional design, pp.191-202.

Rogoff, B. (1990). Apprenticeship in thinking. Cognitive development in social context. New York: Oxford University Press.

Rust, C. (2002) The impact of assessment on student learning: how can the research literature practically help to inform the development of departmental assessment strategies and learner-centred assessment practices? Active Learning in Higher Education, vol. 3, no. 2, pp. 145-158.

Shepard, L. A. (2000). The Role of Assessment in a Learning Culture. Educational Researcher, 29(7), pp. 4–14. doi: 10.3102/0013189X029007004. 

Stiggins, R.J., (2002). Assessment crisis: The absence of assessment for learning. Phi Delta Kappan, 83(10), pp.758-765.

Swaffield, S. (2011). Getting to the heart of authentic Assessment for Learning, Assessment in Education: Principles, Policy & Practice, 18:4, 433-449, DOI: 10.1080/0969594X.2011.582838.
Torrance, H & Pryor, J. (1998). Investigating Formative Assessment: Teaching, Learning and Assessment in the classroom. Open University Press. Maidenhead: Philadelphia.

Welsh Government (2010) Economic Renewal: a new direction Welsh Government.

Wenger, E. (1998). Communities of practice: Learning, meaning and identity. Cambridge: Cambridge University Press.

Willis, J. (2011). Affiliation, autonomy and Assessment for Learning, Assessment in Education: Principles, Policy & Practice, 18:4, 399-415, DOI: 10.1080/0969594X.2011.604305.




2

