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What are ethics? 
Ethical beliefs are the foundation of everyday life according to the ethics centre (2017).  They influence people’s choices, way of life, and how they act. As human beings, being ethical is part of what defines us. Everyone has the ability to make their own decisions, however people often act out of habit or follow other people’s views. Ethics allow people to have consistent judgements, provide reasoning for their beliefs, and to act in a way that accords with a set of core values and principles.  

Ethics panel and settings permission

According to Angell et al. (2010), any research involving children must first be reviewed by an ethics committee, who will check that the research is ethical before allowing it to go ahead. Permission then needs to be gained from the manager of a setting, according to Shaw et al (2011). They will need to have written information about what the research involves, and be reassured that the research will be valuable, and carried out safely and ethically 

Huang et al. (2016) states that researchers can gain access to child participants through different gatekeepers, such as school teachers and parents. In order to protect these children, the gatekeepers will criticize and judge the research project. They may see the benefits of the study and support it; however they may also doubt the usefulness of the research. 

Voluntary informed consent: 

According to the NSPCC (2017), gaining voluntary informed consent is one of the biggest and most difficult issues when involving children in research. Both Anderson and Arsenault (1998) and Lambert and Glacken (2011) say that anyone consenting either themselves or another child should be aware of the purpose of the research, the procedures that will be used, and any risks or benefits that may be expected. This should be presented in an appropriate format, such as clear and easy to read leaflets. They should also have the opportunity to talk to the researcher and ask any questions they may have about the research, in order for them to make a voluntary decision. 

The British educational research association (2011) agrees, saying that researchers must ensure that they have taken all the necessary steps to make sure that participants understand what that are getting into, why their participation is needed, and how the information gathered will be used. 

When consent is gained from parents or carers, it doesn’t mean that the child has agreed to participate (The research ethics guidebook, no date). However, it does give the researcher permission to gain consent from the child. Consent should be gained from all the children individually, and not from the whole group of children together, as this could make some children feel pressured in to taking part. 

Lambert and Glacken (2011) agree, saying that when conducting research with children, researchers should be aware of any subtle signs that may mean they don’t want to take part, such as saying things like ‘I’m tired’ or ‘not today, tomorrow’.  

Alderson and Morrow (2011) add that when researchers respect people’s consent or refusal to take part, they are preventing harm and abuse. Both participants and researchers may have different definitions of harm, so these need to be clarified and understood during the consent process, along with ways of reducing the risk of harm. 

In Kumpunen et al. (2013)’s research article, the researchers developed a storyboard, in order for children aged four to six to confidently give assent. They used pictures to represent different stages of the study, adding some unrelated pictures, such as a cat and a dog, in order to make it feel less like a test. At the end, children were asked to build a happy or sad face, in order to show how they felt about participating. 




Right to withdraw:

According to the British educational research association (2011), the rights of participants to withdraw must be respected, and participants must be informed of this right. Participants must not be coerced or persuaded to carry on with the research. Anderson, G. and Arsenault, N. (1998) agree, suggesting this is important for the participants, especially when they feel like their rights or ethical values have been violated.  

Alderson and Morrow (2011) say that researchers should be sensitive to the fact that there is some information that children will be unwilling to share. They can get distressed by being asked questions about issues that affect them, such as bullying, a disability, or family life, for example. Children should be assured before they begin that they can withdraw at any point, or refuse to answer a question. Researchers need to be aware also that children may be worried or embarrassed to say no to participating, unless they are given the chance to withdraw. 

Incentives: 
Researchers may wish to thank their participants for their involvement by offering them something in return, according to the NSPCC (2017). It is important however that participants don’t only take part for the reward, as this could make the results bias or inaccurate. Incentives must not only be given to those who fully participate, meaning that if someone decided to withdraw early, they should still receive it. 

It is suggested by Whiting and Forbes (2009) that children could be given reward stickers, providing that they are age, gender and developmentally appropriate. Also, there could be refreshments for the adults, and they should be sent a thank you letter at the end of the study. This shows the children that their contribution to the research was valued, and allows them to share their experience with their friends.

Rice and Broome (2004) agree, saying that incentives may include money, food, child care and photographs. However, there are some concerns about using incentives, including information being bias and coercion of the child or adult. When a large incentive is given, children may give answers that they think they should, but not what they really believe. 

It is important for researchers to realize that there is a power imbalance between themselves and the children involved, and the effect that this may have on their research. This can never be eliminated, however, measures can be taken to minimize it. For example, creating a relaxed atmosphere, and ensuring that the children know that it is not a test. This is supported by Shaw et al. (2011). 

It is a good idea to provide a specifically written, age appropriate report for the children that participated in the research, as it will help show them the outcome of their participation, and create a more inclusive experience (NSPCC, 2017). 

Right to participate: 

When findings of research could affect children and young people, they should be involved in the research process, according to Whiting and Forbes (2009). Researchers should ensure that they use age appropriate tools that allow children to be engaged, so that they can provide a valuable contribution and provide a unique reflection of their needs. Visual methods such as drawing, collages and photographs can all help children to express their emotions and opinions. 

Huang et al. (2016) states that in the past, most issues concerning children’s well-being have been explored through adults perspectives, as children were considered as immature and incapable of explaining their viewpoints. This has changed in recent years, since the release of the UNCRC. 
Article 12 of the UNCRC states that every child has the right to express their views, and to have them taking seriously. Article 13 states that every child must be free to express themselves and share their thoughts and opinions. This is supported by Unicef (no date).



Participation approaches

According to Clark and Moss (2005), the mosaic approach brings together different methods of researching, in order for researchers to listen to children’s views and experiences. It puts children’s perspectives at the heart of the research, alongside the adults. There are two stages to this approach. Stage one involves using different research tools, including observations, interviews and using cameras, in order to gather research on children and adults perspectives. Using a variety of research tools gives a more detailed insight into children’s perceptions.  

Clark and Moss (2011) agrees, adding that when all this evidence is combined, researchers will have a better understanding of children’s priorities and perspectives, and will be able to reflect upon it. This is the basis of stage 2. A third stage was added to the approach in order to highlight the link between listening and making a change. 

Harts ladder of participation was designed as a tool to measure how much involvement children have in research. The first three steps are manipulation, decoration and tokenism, which are all examples of non-participatory research with children. The ladder then continues going up, with each step showing more child involvement, the final step being child initiated, where both the child and the adult share decisions (Hart 1992). 

Confidentiality and anonymity:

According to Mills, (2007), there is a difference between anonymity and confidentiality. Anonymity means that the researcher does not know the identity of the participants, whereas confidentiality means that the researcher knows the identities of the participants, but promises not to release them to anybody else. Confidentiality is intended to protect any information that the participants provide from being used against them by others. 

In some research cases, children want to be recognized for the information they give, or their drawings (Alderson and Morrow, 2011). However, if they are named, they are identifiable, and that makes others in the group identifiable too, which they may not want to be. This should be discussed in order to come up with reasonable solutions, for example the children coming up with a pseudonym. This is useful, as even though children may want their names used now, that may not want to in the future, and they would be unable to change it. 

The British educational research guidelines (2011) state that researches have to respect participants right to confidentiality, and must comply with the data protection act. According to gov.uk (no date), The data protection act (1998) sets out strict rules that everyone that is responsible for data must follow. They must ensure that the information is used fairly, and only for the intended purpose. It should not be kept for longer than necessary, should be kept safe and secure, and should be handled according to people’s data protection rights. Also, Article 16 of the UNCRC (Unicef, no date) states that every child has the right to privacy, and the law should protect the child’s private life 

In Kyronlampi-Kylmanen and Maatta (2011)’s journal article, the researcher has shown that they have thought about children’s confidentiality rights. They have done this through referring to them as a letter B if they are a boy and G if they are a girl, and only disclosing their age, no other personal information. 


In some research cases, according to Alderson and Morrow (2011), confidentiality has to be broken if it is thought that someone is at risk of serious harm. Researchers cannot promise children confidentiality in case they disclose information about abuse or harm that must be reported. 
In any research, it is vital to have a clear procedure in place if something is said that suggests that a child may be at risk of harm (NSPCC, 2017). Researchers must include a confidentiality policy which clearly states when confidentiality can and can’t be broken. It should also include information on where researchers or children can access support. 




Reducing risk of harm 

Carrying out research with children can be helpful in understanding how they feel about the issues affecting them, according to (NSPCC, 2017). However, researchers have to balance the child’s safety and well-being with the aims of the research. Researchers can ensure that children feel respected and can participate safely by ensuring that they have the correct support and knowing when to take appropriate action. 

The research ethics guidebook (no date) says that all research with children and young people should be ethically balanced. Researchers should ensure that they prevent or reduce harm, and ensure that they are protected. They also need to ensure that they don’t harm children by excluding them from the research and not allowing them to share their views and experiences. 

NSPCC (2017) continues, saying that participants can suffer harm during a research project for a number of reasons. They could find it stressful to participate in the research, especially if they are vulnerable. They may have hidden feelings or memories that may be brought back, or some additional concerns may arise. Also, participants may be worried about the information they have shared. 

Little albert experiment:
 
The little albert experiment showed that classical conditioning works on humans (goodtherapy.org, 2017). During the experiment, a baby, little albert, was mad to be afraid of a rat, which he wasn’t previously afraid of. He did this through producing a loud noise when showing albert the rat. After doing this for a while, albert became scared of the rat even without the noise. 

Actforlibaries.org (2017) says that during this experiment, most of the ethical standards connected to research today were violated. These include the fact that no consent was gained, there was no guarantee of little Albert’s safety, and there was no good reason for the experiment to be carried out. 
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