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[bookmark: _GoBack]Section One
This section aims to identify the importance of inclusive leadership and its significance on supporting children, families, the community, and practitioners within early years settings; outlining barriers and the challenges that an inclusive leader may encounter and strategies to resolve them. 
Inclusive leadership is defined by Booysen (2014) as practice which is relational and respectful, enabling collectives and individuals to be fully included in participatory direction, commitment, and alignment of shared outcomes, whilst retaining a sense of uniqueness and authenticity. Ferdman’s (2014) views on inclusive leadership displays that diverse groups benefit from successful outcomes, through the necessity of inclusive leadership and inclusion. Ryan (2006) outlines key factors of inclusive leadership, which includes the recognition of inclusion and social injustice in schools and communities. Furthermore, elaborating on the importance of how leadership is directed to promote understanding and inclusion of social injustice. As echoed by Siraj Hallet (2014) who believes leadership to be significant in increasing the quality of health, social and educational outcomes for children, whilst raising standards.
However, power is also discussed and how roles which are viewed as more important, can exclude those who are below leadership status, from contributing to decision making and suggestions for change, to further promote inclusivity. This is an example within itself of exclusion and how positions in the workforce can determine the importance of voicing opinions for change, as supported by Bowers, Robertson and Parchman (2012). Similarly, Newstead and Isles-Buck (2019) identify inclusive practice as being the core of ensuring that good quality is provided in child-centred environments. Furthermore, they believe that it is the managers duty to ensure that inclusive practice is promoted throughout settings, creating enabling environments where everyone is respected, valued, and made to feel welcome. This is supported by Randel et al (2018) who discusses how valuing for uniqueness and encouraging belonging are proposed to foster inclusion. However, for all staff and practitioners to understand the significance of inclusion, inclusive leaders should ensure that inclusive practice is promoted throughout the settings, developing understanding of diversity, with a consistent approach. (Booysen, 2014; Ferdman, 2014; Ferdman, Prime and Riggio, 2021).
Reflective Scenario
A practitioner encountered the following scenario, which involves a male parent who has recently overcome an addiction. The father is being assessed to look after his 6-year-old son, Harry. At the setting, the father appears to be on edge and nervous around staff. He is often isolated on the school grounds when taking and collecting Harry from school. The practitioner has observed how other parents stare but never approach him to talk. Harry is doing well at school; however, he appears quiet, reserved and anxious when communicating with peers and practitioners and will only do so if it relates to school requirements. The child does not have any friends outside of school. The practitioner used their role to promote inclusion through inclusive leadership, to support those involved in the situation, as supported by Randel et al (2018). 
The initial step the practitioner took was to arrange a meeting with Harry’s father to discuss any concerns regarding himself and his son and how they can work in partnership with the school to feel comfortable and included within the setting as supported by Ferdman (2021) and Freud (no date). As discussed in the meeting, Harry’s father has a past of substance misuse and addiction. Due to this, the inclusive leader arranged for Harry’s father to meet with multi-agency support workers, to support his parenting and recovery, as displayed by NSPCC (2019). Scanlan and Johnson (2020) believe that effective partnership working is an essential element of inclusive leadership, which enables families to feel included and valued by staff. DeMatthews (2021) and Adams, Harris and Jones (2018) share views on how collaboratively working with families can facilitate positive partnerships and results, when initiated and promoted by an inclusive leader. 
However, families may have had negative experiences with past settings, therefore, they may find it difficult to disclose information and trust practitioners, as suggested by Murray, Mereoiu and Handyside (2013). According to Gibson (2015) the father may feel judged and inadequate with multi-agency involvement with social workers. Similarly, Greiger (2016) and Mullins (2021), share views on how the father may feel a personal stigma and shame due to the partnership working with support workers, which as a result, may be the reason why he avoids interacting with practitioners and other parents. Furthermore, Ferguson et al (2021) states that the father may be wary of the power dynamics and feel that he is unable to fully express his situation or trust the social worker, incase action is taken before a full explanation. As advised by Welsh Government (2019) in order to support and listen to families’ experiences, effective partnership working between parents and services should be undertaken to prevent future adverse childhood experiences from escalating for children. 
Therefore, in support of the father being able to talk freely with practitioners and communicate regarding his son, it is important that the inclusive leader develops a trusting relationship through being approachable and understanding of the addiction and abstaining from any judgements as suggested by Thomas (2021). According to Mosel (2021) fighting an addiction is not a matter of willpower but being able to identify when you need to stop and take action to prevent further harm. The inclusive leader should recognise the steps which have been taken as the father has overcome the addiction, whilst understanding that he may feel self-conscious and guilty which are emotions linked with overcoming addictions, as stated by Daniere et al (2020). The inclusive leader has taken action to allocate time slots each week, for the father to discuss any issues with staff, as well as daily check ins to ensure that inclusion and wellbeing checks are promoted. As supported by Freud (no date), inviting the father to meetings is a positive step to encourage parental engagement and belonging. 
Moving on, examples of inclusive leadership is evident in support of the child, Harry, as the practitioner arranged for him to attend sports clubs and Lego club during lunchbreak and after school, to promote inclusion through ensuring that interaction with peers is encouraged, and that he feels less isolated, reserved and anxious in the setting. This is supported by Graham, Russo and Defeyter (2015) as they state that school clubs provide children with opportunities to converse and form friendships which are beneficial qualities for ensuring that they feel a sense of inclusion. This will be beneficial to Harry, because as mentioned in the scenario he does not have any friends outside of school. 
[bookmark: _Int_aCy1Qhwd]Similarly, according to Allen et al (2018) schools should promote inclusivity through offering children opportunities to build healthy and positive relationships with practitioners and other children. This can be achieved through devising activities and ice breaker games which the children must communicate with each other to work as a team to complete tasks; benefiting learning and promoting inclusion at the same time. However, according to Child Mind Institute (2021) children often imitate the same emotions and react to situations as they have witnessed from the adults around them. Therefore, Harry possibly has imitated anxious and reserved behaviour from his father and his situation. A meeting with both Harry and his father would allow the practitioner to reassure them that they are an approachable member of staff and that their wellbeing is valued. 
Furthermore, it is important that the inclusive leader notifies the father of any additional activities and clubs which Harry could benefit from, which may also allow the father to meet and interact with new adults. Ferdman, Prime and Riggio (2021) and Riley, Coates and Allen (2020) share views on how practitioners should value each child as an individual, by maintaining an inclusive and supportive attitude when structuring opportunities for children to build relationships. These skills are essential for providing an inclusive environment and facilitating togetherness and belonging. As stated by Rouse (2012) inclusive leaders can make a child feel empowered through engaging and listening to their concerns, resulting in them feeling valued; building strong relationships between families, children and professionals. Similarly, Brown’s (2020) views on power states that inclusive leaders often believe that power is limitless and gives those who may feel inferior or timid, an opportunity to bring forth ideas and find their voice. 
[bookmark: _Int_iWJOEQVI]When educators have an opportunity to evaluate their roles and responsibilities, and are aware of how they conduct their practice, this is when inclusion is best achieved according to Ryan (2006).  The teacher's role as a leader can influence inclusive leadership through leading a team of staff and ensuring that inclusion is promoted within the environment. Effective partnerships and teamwork are essential for creating an inclusive environment, understanding that needs are considered and met to enable good practice and belonging. Inclusion between staff as well as children and their families enable a positive working environment. Gibson and Blandford (2015) states that it is practitioners' responsibility to understand the meaning of inclusive leadership. Similarly, Hallet (2016) displays how essential training is for staff to further develop their understanding of inclusive leadership and the importance of ensuring that everyone in the setting feels included. Furthermore, inclusive leaders need to ensure that the views of staff are listened to, to facilitate a more inclusive approach. However, oftentimes some views can be overlooked or missed. Therefore, it would be useful for the teacher to welcome the views of staff and effectively communicate with their team on a regular basis to allow for decision making that can improve inclusion within the setting, as suggested by Gerritsen (2020). Moving forward, the teacher can ensure that practice is continuously reviewed to ensure that families are supported. As suggested by Ofsted (2000).
The practitioner showed evidence of inclusive leadership in the scenario by noticing that the child was not interacting with other children, by listening to the child and recognised that the father was isolated on the school grounds and took action to minimalize exclusion. However, another member of staff may have left the scenario go unnoticed. Murray (2019) and CDC (2019) share views on the importance of listening to a child to make them feel valued, elaborating on how a child could interpret that their voice and opinions are not valued by the adult if they do not make time to listen to the child’s concerns. This may lead to children feeling that their worries and feelings are not important enough to be heard which may cause affects to their health and wellbeing if they do not feel that they can share their problems. However, there can be barriers to a child’s voice being heard such as children with learning difficulties or disabilities who may not have a fair chance of communicating, as suggested by Runswick-Cole (2011) and Hornby and Blackwell (2018). Similarly, Botha and Kourkoutas (2016) also state that behavioural problems may prove difficult for being inclusive towards a child. Furthermore, The Challenging Behaviour Foundation (2017) elaborates on how children with learning difficulties are unable to fully converse their feelings and opinions. Therefore, Dewey (2020) suggests that an inclusive leader should be patient, encouraging and empathetic to the needs of these children; creating an inclusive environment that does not exclude or discriminate but understands these barriers and by facilitating an inclusive environment these needs can be better supported. 
Therefore, moving forward, the practitioner should ensure that all staff have regular training and support to recognise indicators of exclusion and isolation within the setting. Practitioner knowledge is essential for the continuation of inclusion and empathy. Professional development meetings will allow practitioners to be monitored and advised on any occurring scenarios and inclusive practises as suggested by Brown (2019). Furthermore,  Wabule (2016) and Lia (2016) share views on the importance of funding being available for professional development to take place within a setting. However, funding is often a challenge for many schools as suggested by Allen and Penual (2015), Penuel et al (2007) and Obara and Sloan (2010). Therefore, in order to ensure that inclusive leadership is fulfilled and promoted throughout the setting, practitioners and leaders should have access to relevant courses and training, as suggested by Bautista et al (2016).
Inclusive leadership can be effective for communities through inviting parents and families to events within the setting. Many community schools provide adult education support classes which are run by Careers Wales according to Welsh Government (no date). This can be beneficial for parents to assist their child in completing their work as suggested by Ryan (2018). Through inviting and welcoming families into an inclusive environment, staff can build and develop positive relationships as they gain more awareness of the diversity within a community. Participating in events and local causes can enable teamwork skills and a sense of togetherness between the community, educators, children and families, as supported by SkoolBag (2022). Surveys can be created to allow parents to feedback on suggested events which they would like to see taking place and participating in. 
This will allow them to collaborate in supporting multicultural events which celebrate diversity and inclusion. However, barriers to community inclusion consist of a lack of participation and possibly prejudice within the community. Welsh Government (2016) suggests that a community and school should not be segregated. Therefore, multi-agency working with other professionals is another source of enabling and promoting an inclusive environment, according to Martin (2017). Parents who have little cultural knowledge may exclude other parents from different cultural backgrounds as suggested by Polat (2011). However, in this scenario the father has overcome an addiction, which is understandable why other parents may be segregated on the yard due to the association with substance misuse. However, through engaging with parents and promoting inclusion and equality, there is potential for their judgements to change and to be understanding of other families' situations and backgrounds, recognising that the father is wanting to change his lifestyle for the better. 
[bookmark: _Int_fQ82cINa]Through adults supporting and participating in local community events and groups, it will set good foundations for their children to recognise how inclusivity should be promoted throughout their lives. Clase Primary School (no date) in Swansea has introduced a community and school project that provides a ‘pay as you can’ shop called Big Bocs Bwyd. The shop is open for members of the community on certain days. This project supports families by providing opportunities for them to visit the shop, which they are invited to and welcomed to make a donation after filling a bag of food. The school has also invited parents and members of the community to volunteer twice a week to assist with the shop. Feedback from the parents and community has been positive as families have been able to feed their children for less each week, as well as the feeling of inclusion and togetherness. This project is an example of practitioners devising ways for the school to promote inclusive practice within the community. However, understandably not all schools have access to funding for a project such as this. Therefore, leaders can collaborate in different ways with promoting inclusion through events and other projects as previously mentioned. 
 Section Two 
This section will discuss two policies and explore how inclusive practice is enabled. Critically evaluating whether policies of early years provision and professional guidance enables inclusive leadership and practice in Wales. This section will mostly focus on The New Curriculum for Wales (2020) and will also look at aims of The New Curriculum for Wales (2022) which will begin in September. 
A policy is outlined and defined by Baldock, Fitzgerald, and Kay (2013) as governmental intentions for practitioners of responsibility, to implement and follow to enable good practice. Similarly, Pollack Porter, Rutkow, and McGinty (2018) describe policy as being a guideline for course of action and strategies which are underlined for settings to follow and put into practice. Schools and Regional Services Department of Education and Training (2014) states that policies enable settings to follow structure for meeting legal requirements as well as facilitating action. The New Curriculum for Wales (2022) is classed as a macro level policy as it is set out by the government, according to Liddicoat (2014). In comparison to a micro level policy which is of a smaller level that is created by Early Years settings themselves. However, Finnigan (2012) advises that both levels of policies need the implementation of an inclusive leader to be successful. 
Welsh Government (2021) states that The New Curriculum for Wales should be the central development of practitioners, schools, and Wales as a nation; to offer learners opportunities to benefit their futures and to improve the standards of education. According to Welsh Government (2020) the new curriculum is designed to promote equality and recognise the diversity of society, whilst celebrating and respecting the differences. Aims of the new curriculum will support children’s educational progress as opposed to grouping them based on ages. In replace of the standardised assessments relating to age-stage, will be progression steps that will enable inclusive leadership. As stated by Randel et al (2018) inclusive leaders will be able to devise the best outcome for supporting individual needs (Welsh Government, 2020). 
However, Garner (2019) displays that there are challenges to the implementation of macro level policies. Whilst policies can provide positive structure for settings, Hughes and Lewis (2020) discuss how practitioners are required to implement policies which may not always work for the setting, however due to the policymakers governing the rules for curriculum making, it is expected of staff to comply. Similarly, Baldock, Fitzgerald and Kay (2013) and Viennet and Pont (2017) share views on the complexity of implementing policies within educational settings, further stating that macro level policy makers do not appreciate or comprehend these efforts. Similarly, Welsh Government (2018) states that policy makers may not always be present in settings to observe how the curriculum which they have designed, is delivered or whether it works. Therefore, the new curriculum for Wales aims to involve practitioners to allow for the development of inclusive leadership (Welsh Government, 2018). As echoed by Department for Education (2014), it will provide opportunities for practitioners to feel respected and empowered, which enables the foundations for an inclusive environment for both staff and children. 
Similarly, Dallimore (2019) states that Early Years settings need to support holistic development, social skills and health and wellbeing, whilst being an inclusive environment to work and learn. The language used in policies can affect the way in which practitioners perceive them. The new curriculum guidance (Welsh Government, 2020) includes the word ‘must’ which is a modal verb according to Collins dictionary (2022) which is defined as relating to something that should not be missed or overlooked that is used due to a rule or the law which expresses intention. Clear and concise directions such as this allow practitioners to recognise that these guidelines need to be carried out when promoting an inclusive environment. 
In contrast to this guidance, Social Services and Well-being (Wales) Act 2014 includes directions such as “have regard to” which may be interpreted differently by each staff member especially those who are new to their roles which may not have had experience of policies before. Therefore, inclusivity may not be fully recognised as they may find it challenging to follow. This policy is five pages long with a very complex and detailed layout. This may be hard for practitioners to digest and follow, therefore, they may not read the whole document and may follow guidance on others interpretation, which may also be incorrectly interpreted. 
Furthermore, for staff to effectively implement policies they should be clear and concise with language that reflects the directions that policy makers intend. In support of Ferdman’s (2017) views on respecting all individuals within the setting and recognising their needs, backgrounds and equally valuing them, the New Curriculum for Wales (2020) intends to allow and promote an inclusive environment to support these factors. 
The new curriculum focuses on helping practitioners to develop changes in comparison to previous guidance such as foundation phase. Displaying emphasis on promoting equality and inclusion through enabling children to become ethically informed citizens. Welsh Government (2020) displays statistics that only 3% of teaching staff are from different ethnic backgrounds in Wales, which is far less than the 12% of ethnic students which they teach. Therefore, in order to promote a more inclusive workforce, Welsh Government (2021) suggests diversifying staff in order to support cultural differences and promote understanding for both staff and children. 
To conclude, by providing opportunities for both practitioners and students to share and develop their knowledge and understanding, the New Curriculum for Wales (2020) promotes inclusive leadership through the provision of Early Years. In order to correctly implement the guidance, funding needs to be available to ensure that relevant training is accessible to all staff. As well as the appropriate resources. This will assist with the implementation of the curriculum guidance and will enable inclusive leadership within the setting. 

Section Three 
Promoting inclusive leadership in an Early Years setting
For inclusive leadership to be effective in settings, as suggested by Nakamura, Milner, and Milner, (2020) it requires a leader to be considerate, empathetic and open minded, using a catalytic approach to improve situations and to make positive changes, to the well-being of families and children in the community. Similarly, Siraj and Hallet (2013) suggest that inclusive leadership should facilitate inclusivity and belonging for children and families of early years settings. OECD (2015) advises that inclusive leadership should be promoted in settings, to prevent feelings of exclusion and psychological effects on children's well-being.
To promote inclusive leadership in settings, more awareness can be raised on diverse backgrounds, cultures, genders, and needs. This can be achieved through inviting parents to coffee mornings and groups which support cultural events and differences such as Autism Awareness Day, Diwali Festivals and EID; as well as helping them to develop understanding of parents who have overcome or are in the process of overcoming addictions; in support of the New Curriculum for Wales 2022 (Welsh Government, 2021), Foundation Years (2015) and Nutbrown (2011). Adapting learning methods and environments can embed and promote inclusive practice as not all children learn the same way. As echoed by Takeuchi (2018), who further discusses that children from different ethnic backgrounds and cultures, learn differently. Therefore, adapting activities to cater for these needs improving accessibility such as adapting learning spaces, using the outdoor facilities and visuals, as well as including translations to better communicate with children and their families, will promote equality, diversity and inclusion within the setting. 
Furthermore, Ryan (2014) displays that understanding and knowledge on individual needs and cultures are required for practitioners to deliver inclusive leadership. This can also be achieved using books as suggested by Adam, Barrat-Pugh and Haig (2019) further stating that the use of literature that is culturally inclusive, develops understanding of different values, cultures and needs, as children gain great knowledge from stories as supported by BBC Teach (2022) further statin that stories shape a child’s world and encourages imagination. 
Similarly, inclusive leadership can provide many benefits for families, children, and communities as suggested by Children’s Commissioner for Wales (2017) stating that listening is an important skill for a leader when promoting inclusive leadership, as this will benefit families and children, by allowing them to freely express their views, feelings, and opinions; whilst developing understanding of diverse backgrounds; in support of Articles 12 and 13 of the UNCRC (UNICEF 1992). Respect should always be given in any setting. The Early Years Foundation Stage (2007) states that respect is the foundation of positive relationships. When practitioners and families give mutual respect to each other, it enables growth for building supportive and inclusive relationships and allows for the development of cultural practices and ideas. 
To conclude, it is important to facilitate a setting that is culturally inclusive. Talking to families is an effective way of gaining insight to their beliefs and values, which can enable and promote inclusive practice. Inclusive leadership should positively reflect children’s best interests and outcomes; whilst maintaining a diverse, equal, and inclusive environment. 
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