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   Psychological Perspectives: Understanding the Health & Social Care Challenges in the Developmental Stage of Adolescence


Introduction 
[bookmark: _Hlk47347796][bookmark: _Hlk47346834]Researches in the extant literature have overwhelmingly demonstrated that developmental psychologies have significant role to play in understanding the health and social care perspectives of individuals at different (age bracket) (Gould 2016; Golightley and Goemans, 2017). This essay therefore explores the role of cognitive and psychosocial theories in understanding the developmental stages of adolescence. The essay will explain what developmental psychology entails, followed by relating cognitive and psychosocial theories to adolescence life stages including the cognitive, emotional and behavioural patterns of adolescents, followed by evidence from recent studies.

Understanding developmental psychology 
Also referred to as life-span psychology, a developmental psychology is a scientific exploration that is concerned with how and why human beings go through changes over the course of their life-span, with specific reference to cognitive, psychological, psychosocial, emotional and motivational development among others (Gould 2016). The concept generally covers executive competence, motor skills, moral understanding, social skills, personality, identity formation and self-concept skills among others, which changes over the course of human life-span and development – which are factored by personal characteristics, individual behaviours, physical and chemical environment including social context (Blagden, 2012). Some of the theories that have focused on children growth and development through to adolescence stage may include Skinner’s behavioural and Piaget cognitive theories (Golightley and Goemans, 2017; Schneider, Gruman & Coutts, 2012). Other notable influencers of developmental psychology may include but not limited to Eric Erikson, Urie Bronfenbrenner, Sigmund Freud, Lev Vygotsky, Esther Thelen and Barbara Rogoff (Griggs, 2012; Gould 2016).  



Developmental psychology in the life-stage of adolescence 
 
[bookmark: _Hlk48562425]Broadly established as the transitional stage of growth/development between childhood and maturity, adolescence is described to fall between age 10 and 19 years old, although World Health Organisation (WHO) has described adolescence to fall between 12- and 20-years (Otto, 2013). While adolescence is recognised worldwide as a developmental stage involving physical change changes (including puberty, socio-psychological alterations as well as reasoning and mural judgement skills) that culminates in reproductive maturity; the experience and timeframe for this stage of development differs widely among different cultures (Hammack and Toolis, 2015; Otto, 2013). At the stage of adolescence, the young children (teenagers) will begin to experience strong emotional change and (oftentimes) physical disengagement from their parents, their need for self-sufficiency and adjustments increase (Shaffer and Kipp, 2013). They also start to develop rapid sexual urge, which are initially hidden, however, the general consensus is that the way they response to these changes often determine the type of adult they will develop into (Van der Graaff et al., 2014). 
[bookmark: _Hlk48562748]According to McLean and Breen (2009), adolescence stage comes with a degree of transition for young people in multiple contexts including physical and psychological transition, perception of social and physical constraints, absence of meaningful responsibility, withdrawal from adults and deviance from the traditional perking order. There exists a stereotypical assumption that adolescents are not just rebellious and distracted, but are also inconsiderate and thoughtless (Gould 2016), due to the socio-physical changes (including hormone infusion during puberty), which may explain their unconventional behaviours (Heaven, 2001). Also, from a biological viewpoint, adolescents are supposed to be having the best stage of life-span, due to the advanced level of their developments including their strength and speed of physical and mental functionality including divergent ways of thinking and doing things (Hammack and Toolis, 2015). Largely, adolescence is considered stressful, because of the social constraints teenagers/adolescents found themselves during the stage including for instance the number of hours that they have to spend at schools learning (Van der Graaff et al., 2014),  when most adolescents would rather spend times with colleagues socialising and playing (Brown and Larson, 2009). 
Furthermore, adolescents do not fancy engaging with meaningful responsibilities, particularly in the Western world where they enjoy numerous consumer choices and material amusements (TV, computer devices, games, wears etc) more than their counterparts in the developing countries, hence they are  viewed as “moratorium” - who enjoy responsibility-free period, before finally settling for their future life path (Otto, 2013). During this period, they not only isolate themselves from adult including parents; they tend to consolidate more respect/status – in response to their perception of being marginalised (Heaven, 2001). Consequently, they oftentimes pursue agendas/activities (e.g. playing gangsters, public disobedience, juvenile violence etc) that are deviant to the traditional perking order, due to lack of clarity of roles (Hammack and Toolis, 2015). Therefore, developmental psychology plays an important role in understanding the life stages of adolescents.

[bookmark: _Hlk47348277]Relating cognitive and psychosocial theories to the life-stage of adolescence  
Numerus developmental theories have been explored in making sense of the experience of adolescence life stage (Griggs, 2012), however, the focus of this section will be on: cognitive and psychosocial theories. In cognitive context of psychological development, there are two prominent influencers: Jean Piaget (1896- 1980) and Lev Vygotsky (1896 - 1934) (Blagden, 2012), however, this section will rely on Piaget’s concept.
Piaget’s cognitive development focuses on changes in the knowledge and thinking that occur during children’s stages of growth – focusing mainly on their learning and memory, casual knowledge, concepts and mental (academic) abilities. In his initial coining of cognitive concept, Piaget devised infant cognition, language development, conceptual development, mathematical and scientific understanding and moral development (Griggs, 2012). Piaget consider ‘children as scientists’, due to their own intrinsic motivation and abilities to potentially construct/develop their own knowledge by simply experimenting with their own world, without adult support or intervention (Schneider, Gruman & Coutts, 2012). The first stage of Piaget’s concept is qualitative change, which implies that children think differently at different ages, while the second stage: broad applicability, where their thinking at each stage is viewed to be permeating of topic area/content. The third stage - brief transition provides the way they think at high stage lacks continuity, while the invariant sequence entrail a stage where they are stable throughout the process (Gould 2016). A range of processes are involved in Piaget’s cognitive development. They include assimilation, whereby humans tend to process information for their own understanding, and accommodation – where they   adapt their existing knowledge in dealing with new experience. However, humans respond to these elements of cognitive processes differently - depending on their age and stages of life-span (Blagden, 2012).

[bookmark: _Hlk48243250]For adolescence between the age of 10 and 20 (and beyond in some cases), they are able to develop concrete and formal operational capabilities. To be more precise, between the age of 10 and 11, adolescents are able to understand the logic of concrete events and analogies, and can solve arithmetic solutions, although they experience issues with conversation and thus require mathematical transformation (Hammack and Toolis, 2015). Between the age of 12 and above, they are able conduct formal operation – utilizing abstract reasoning, but they have deficiency in abstract logic and moral reasoning. This stage differs with children at infantry stages between 0 and 2 years, where they tend to develop sensorimotor and experience the world using senses and actions process, although, they also experience developmental issues of object performance and stranger anxiety (Otto, 2013). At between 2 and 6 years - a preoperational stage, they rely on words and images, refer to objects/things, although they do not have logical reasoning and pretend play, egocentrism and language development are some of developmental issues. This shows the divergence nature of cognitive development among people at different life-span stages (Brown, and Larson, 2009). 

[bookmark: _Hlk48563401][bookmark: _Hlk48574051]On the other hand, psychosocial theory – which is a continuation of Sigmund Freud’s psychosexual theory - is also a useful heuristic in understanding the experience of adolescence life-span.  Based on Erickson’s (1902 - 1994) psychosocial theory, human beings understand what motivates them in life, and the ego largely drive/direct their actions. For Erikson, human beings make deliberate choices in life, which are largely driven by social-cultural needs (than biological wants) (Heaven, 2001). Some of these drivers could be: the need to perceive the society as trustworthy, the need to see oneself as being capable of making contribution in human life and the need to feel that one has led a good life - among others.  Erikson found these need to be psychosocial issues, which he categorised using eight life-span stages, to explain how human beings change throughout their life cycle (Schneider et al., 2012).For adolescence age between 10 and 20 (which is the stage 5), the Erikson’s psychosocial theory identify issue of identity vs role confusion among teenagers. This means that at the stage of adolescence – young people spend most of the time experimenting with their roles, ideas and believes, to make sense of who they are - with respect to identity (Hammack and Toolis, 2015).  For other stages however, the experiences are different. For instance, infants (0 -1 yr, stage 1) are bothered with issue of trust vs mistrust and needs reassurance in the world, while stage 2, toddlers aged between 1-2 are concerned with autonomy vs shame and doubt. At stage 3 (3-5), pre-schoolers preoccupy with initiating activities (Otto, 2013). At stage 4, school aged children (6-11) start to make comparison between themselves, while at stage 6, young adult (20s – 30s) start to experience intimacy and isolation. At stage 7, middle adults (40s-60s) want to be productive and contributing at home and work, while at stage 8, late adult (60 upwards) look back at their achievements in life with either integrity or despair. These differences in life-span stages of human development also presents different emotional and behavioural patterns, particularly for adolescents (Shaffer and Kipp, 2013) 

Cognitive, emotional and behavioural patterns of adolescence  
Adolescents display cognitive pattern of behaviours, hence, Piaget consider young ‘children as scientists’, because they possess intrinsic motivation and capabilities to possibly develop their own knowledge through experimenting with their own world, without the supervision/guidance of  adult, which means they can be managed, but not coerced into doing anything they disapprove of  (Schneider, Gruman & Coutts, 2012).
[bookmark: _GoBack] Adolescents often display strong pattern of emotion and behaviours towards their peers, friend and family – particularly in the way they interreact, which will show they are trying to be independent and to form their own identity, and their mood are often unpredictable (McLean and Breen, 2009). As a result, they often disagree with others, because their brains are still trying to understand how best to express their emotions. While, they are able to read into other people’s emotion; they can also misread other people’s reactions (Brown, and Larson, 2009).These emotional patterns often trigger externalisation issues (including impulsiveness, antisocial behaviours, aggression, opposition, defiant behaviours) and internalisation issues (depression, social withdrawal, fear, sadness, depression and insecurity etc) among them (Heaven, 2001; Otto, 2013).Therefore, the cognitive and emotional perspectives of adolescence drive their behavioural patterns, which present both externalisation and internalisation issues during the developmental stages.  It is important that adults (particularly parents) understand these challenges, be able to support adolescent during this problematic stage by being open, enduring, listening, engagaing, relating and forming positive relationship with them (Hammack and Toolis, 2015). Given the effect of attachment styles on emotional development, parents have a significant role to play in creating enabling family environment and also in modelling good behaviour for the adolescents, to help them navigate this stage of their life (Van der Graaff et al., 2014).

[bookmark: _Hlk47362892]Recent studies on psychological perspectives on developmental stages of adolescence  
The complex nature of adolescents and their developmental stages has been widely captured in the extant literature, this section will however, draw on the findings of three recent studies. Based on a conceptual methodology in a “Maturation of the adolescent brain”, Neuropsychiatric Disease and Treatment, 9, p.449, Arain, et al.  (2013) observed that adolescence stage is full of transformation and can be tumultuous for teenagers/adolescents. At this stage they undergo gonadal, brain and behavioural maturation, which are influenced by the environment, heredity, sex hormones and behaviours (including smoking and drinking). As the authors concurred, they may also become violent, offensive and irresponsible. Since pharmacological intervention has not been entirely effective, the authors recommend addressing environmental factors. In “The development of social cognition in adolescence: An integrated perspective”, Kilford, Garrett, and Blakemore (2016) explored the influence of social cognitive process in navigating social complexity. The authors highlighted how social cognition is developed – touching on how teenagers may require rapid refinement and integrations of structural and functional processes to successfully transit into adulthood. The study is conceptual in nature.  In a systematic review of “Emotional and behavioural difficulties in children and adolescents with hearing impairment: A systematic review and meta-analysis, Stevenson et al. (2015) estimated the degree to which adolescent with hearing difficult may display emotional and behavioural challenges than those without this impairment. The result showed consistency with the hypothesis with high rate, hence more attention should be focused on impairment in adolescence.  

Conclusion 
This essay has critically explored the role of cognitive and psychosocial theories in the developmental stages of adolescence. The contours of developmental psychology have been captured including the cognitive and psychosocial perspectives that are related to adolescence life stages. Furthermore, the emotional and behavioural patterns of adolescence have been explored, which was followed by evidence from three recent studies that have addressed this area of study. 
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