TRAINING TEACHERS ON

NEURODIVERSITY

Exploring the possibilities for improvement in additional learning needs training for post
compulsory teachers. There is currently a module in place but this focuses primarily on laws
and legislations for reasonable adjustments. Adjusting this module to include ND training could
benefit the university, the teachers and their students.
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INTRODUCTION

As a neurodivergent student studying for a
Professional Certificate in Education, |
understand the struggles ND students go
through. | also know that the PCET's
Additional Learning Needs module is missing
an opportunity to educate trainee teaching
professionals on what neurodiversity means,
what the most common neurodiversities are
and how they can affect their students and
how they learn.

ECTIVE RESULTS
Identify gaps in teacher training that if filled Staff, teachers, neurotypical students and
could help the success and wellbeing of neurodivergent students can all benefit
neurodivergent students. from understanding neurodiversity, the

destigmatisation of neurodiversity, and

equal and diverse teaching and learning
METHCDOLOGY methods.

Neurodiversity research
limited to the last 10
years for relevance. My
own experience with
undiagnosed ADHD,
dyspraxia and
dyscalculia as evidence

ANALYSIS

Destigmatising Neurodiversity - when
teachers, staff and institutions take measures
to destigmatise neurodiversities they help to
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Key findings - the PCET already gives
teachers all the tools needed to
successfully teach ND students, as best
teaching practices all include varied
assessment methods and teaching
methods, tasks etc. Teachers just need to
be given a fundemental knowledge of ND so
they can understand their students, and all
students and staff will benefit greatly from
this.

Proposed action - an educational short film
with student voices depicting every day
student life with different ND's.
Accompanied by a handout of basic info
about different neurodiversities that
teachers can keep.
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