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	Use a formal and more academic tone in your writing, only using the first person when referring to personal practice
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	 Use the module reading list (found within the Module Handbook) to develop and broaden your choice of literature.




A critical analysis and evaluation of the observation research tool, ‘Leuven Scale’.
Introduction 

For this assignment I will be critically analysing and evaluating the Leuven scale, which was developed by Ferre Leavers (2011) to measure how comfortable and focused children are in a setting. I will be practicing this type of observation tool and assessing a group of pupils’ involvements to learning in a specific setting. 
I have chosen to observe a video of three pupils in a role play setting. This type of setting allows pupils to “participate in imaginative activities…to act out roles and experiences that are important to them” (Welsh Government, 2008:24). The Foundation Phase Framework (2015) has a clear emphasis on experiential learning and the child being at the centre of learning (Welsh Government, 2015). I intend to assess whether these principles are accurate by exploring, through the use of a Leuven scale this research question, ‘to what extent does the role play environment provide opportunities for pupil involvement and learning?’ 

Literature review 

Sound ‘pedagogy’ has been referred to as “sound understanding of the ‘why’ and ‘how’ of teaching as well as the ‘what’” (Donaldson, 2015:71). This suggests that good teachers need to consider different ways to deliver the content of the curriculum to pupils in order to achieve the best learning outcomes. It has been suggested that in the Foundation Phase “practitioners should use extra challenges or tasks, which match the topic or the interests of pupils” (ESTYN, 2017:8). From my experiences in my placement school, the role play area was used to achieve this. The teachers would put effort into designing the learning environment so that it was engaging and provide resources that could aid the pupils in their play. This well-prepared environment was also made apparent in the video. It was clear that the class teacher had designed the area so that it was like a real travel agent shop, which followed their theme of Japan. 
It has been suggested that “play is an essential ingredient in the curriculum which should be fun and stimulating” (Welsh Government, 2008:5). Froebel (2020) agreed with this and believed that “play is the highest expression of human development in childhood for it alone is the free expression of what is in the child’s soul” (Early Education, 2020). According to Froebel (2020), through direct experience with the environment in the form of play, children are able to construct their understanding of the world, which outlines one of the benefits of experiential learning. This is evident in the video as the children remain very focused and consistent with their engagement in the activity. The activity was inclusive with children taking on a role and being fully immersed into the experience with the resources available for each learner. Findings suggests that well-planned play can help support the development of children’s thinking and help children learn with and from others (Welsh Government 2008). This was evident in the video as the pupils would communicate with one another and ask each other for help. In contrast to this Rousseau (2005) believed that “the role of the teacher was primarily to observe” and that children should “develop naturally without constraints” implying that teachers shouldn’t intervene in children’s play (Pound, 2005: 8). Outlining similar views to this “children are believed to be active agents of their own learning and construct meaning for themselves with little outside intervention” (Walsh, 2017: 11). Implying that children are meant to direct their own learning through play without adult intervention. 
Montessori (2020) disagreed with Rousseau’s (2005) notion of unstructured learning and believed that children should have opportunities to direct their own learning, with certain boundaries set down by staff (Montessori Group, 2020). Findings also suggest similar views, that the “environment should be planned and structured to enable children to be active learners” (Welsh Government, 2008:7). From my own experience of being placement, I have witnessed the role play area as being a learning environment that allowed the pupils to put their learning into practice. This was also evident in the video, as the pupils frequently spoke about Mount Fuji and elements that need to be considered when travelling there. Dewey (2005) had the idea that, subjects should be seen as experiences and activities rather than knowledge to be acquired (Pound, 2005). Which supports the implementation of role play as a form of learning. Barnes (2011) also agrees with this, as he suggests that “children having the feelings of control over certain aspects of their life, can act as a motivator for learning but is also central for future security and good health” (Barnes, 2011). This aspect could be achieved through a role play setting as the pupils have the opportunity to interpret the lesson and use the information, they have learnt to construct an imaginative situation. 

Methodology 

In order to obtain my results, I conducted an observation (Figure 1). I found this method of collecting research convenient and easy to use when observing the pupils, as it meant I could note down the level of involvement efficiently, but still write down any key behaviours that could influence my research question. Creating my schedule in the form of a chart enabled me to easily work out the mode of each pupils’ results. This factor could help me when answering my research question as it allows me to identify the most frequently occurred score, which is useful when identifying the level of involvement over a period of time. 

Planning for an observation and understanding why the observation is being done is a key part of ensuring data is collected of value and will result in a reliable evaluation (Palaiologou, 2009). After reflecting upon the research tools outlined by the Welsh Government (2015), it is clear that there are many positives and negatives of using certain research methodologies. However, when considering the age group of the pupils and my research question, an observation would allow my findings to be most reliable. This is because a “natural setting can afford a more realistic study” (Welsh Government, 2015: 27). I collected both qualitative and quantitative data which increased the reliability of my results.  I used both these methods by noting down the involvement of each child according to the Leuven scale. I also had space for additional comments, which enabled me to note any significant reasons for the score. 

Findings and Discussions 

I observed the pupils through a non-participant observation, noting down their involvement in the activity and any other important information that would help me answer my research question. Laevers introduced the term ‘involvement’ to describe “the deep concentration that children demonstrate when they are engrossed in an activity that interests them” (Welsh Government, 2008: 6). He believed that if a child scored high in involvement on the scale then deep learning took place (Laevers, 2011). Using this scale as a form of assessment “may draw attention to particular schema or patterns of thinking that are predominant in child’s play” (Welsh Government, 2008: 22). However, the Leuven scale involves subjectivity due to having to make a judgement on a child’s behaviour. This factor has been recognised when obtaining qualitative data as “opinions, attitudes and perspectives together contribute to a degree of bias” (Cohen et al, 2007:134). This is a disadvantage that could be resolved through having more than one observer, and then comparing the results (Cohen et al, 2007). My findings that I have generated from this observation can be useful in answering my research question as the chart allows me to see the levels of involvement throughout the time frame and how frequently they occurred. This could indicate whether deep learning has taken place.

There are many ways in which educational research, like mine can be problematic. One aspect would be ensuring that I have the consent of all involved within the research. BERA (2018: 9) explains that “researchers should do everything they can to ensure that all potential participants understand, as well as they can.” Consent would usually be given through the participant signing a document that explains what the research is about. However, consent can only be given by individuals over the age of 18 years old. The BMC Medical Ethics (2014) explains that “assent is an important ethical and legal requirement of paediatric research.”  Due to the nature of this observation being in the form of a video, accepted ways of being ethical in this situation would be through gaining assent from the child’s family member or carer, through providing an information sheet and consent form.

As a teacher researcher, it is essential to protect the individuals that are taking part in my research. This can be achieved through maintaining confidentiality by not disclosing any personal information of an individual. BERA (2018: 25) explains “Researchers should ensure that data are kept securely, and that the form of any publication (including those published online) does not directly or indirectly lead to a breach of agreed confidentiality and anonymity.” In order to protect the pupils involved in my study, I need to keep the pupils anonymous by not using their names on documents. Ensuring data is anonymised will protect the individuals’ rights and ultimately protect their identity from others who may be engaged with the research.




Conclusion 

I chose to observe pupils in a role play setting because research has highlighted to me the importance of play/active learning in motivating, stimulating and supporting children in their development of skills (Wood,2013). Throughout this assignment I have been gathering information regarding the extent role play has on providing opportunities for pupil involvement and learning. I have the opinion that role play is an effective teaching method in encompassing and practicing cross-curricular learning throughout the Areas of Learning and Experience (AoLE’s). Play has been associated with “the way children integrate all their learning” (Tina Bruce, 1991, cited by Thomas and Harding, n.d.) which supports the idea that cross-curricular learning can take place in a role play setting. One of Donaldson’s (2015) pedagogical principles relates to my research question, as he suggests that “Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest” (Donaldson, 2015:65) 

In relation to my observation, the role play setting was equipped and carefully planned to resemble a travel agent shop, which follows the theme of Japan. The role play setting had resources that would enable the pupils to discuss features and destinations about Japan, through a travel brochure and photo cards. Through the learning environment being well equipped, it allowed the pupils to implement skills across the AoLE’s. The pupils showed effective language, literacy and communication skills through talking to one another and writing down important information. They showed effective, mathematical skills through discussing seating availability as well as knowledge and understanding of the real world, by discussing the range of travel options and excursions. It was clear that this role play setting was well planned and equipped to enable the pupils to develop their learning of Japan and apply other skills across the AoLE’s. 

In relation to the Leuven scale (Figure 2), I scored ‘Child C’ and ‘Child J’ extremely high as they both showed “continuous and intense activity” (Laever, n.d.) throughout the observation period. They both made conversation and responded with educational answers about the trip to Japan. For example, by referencing Mount Fiji, as well as the preferred method of travelling by bullet train. With regards to the third pupil, my findings suggest to me that ‘Child E’ was less involved in the activity as their overall modal score was 3, which indicated ‘moderate’ involvement in the activity. My additional comments suggest to me that this child didn’t “show much energy and concentration” (Laever, n.d.) throughout the time frame, as they didn’t contribute to the discussions. However, they did show evidence of involvement though writing out the ticket for the excursions. These factors provide further insight into my research question and enable me to draw conclusions on the extent that learning has taken place. It is important to note, that my findings cannot directly tell me whether role play can increase pupil involvement and learning as all my findings are subjective and just because a child shows high or low involvement on the Leuven scale, It does not mean that deep learning has or has not taken place. 

Through observing the pupils in this role play setting I have recognised the value of a well-planned and prepared learning environment. I have observed how this form of play allows the pupils to combine a range of skills across the different areas in the curriculum to reach a desired outcome. Tripps (1993) approach to learning is via what he considers ‘critical incidents’ that come out of observations. He interprets ‘critical’ as being important features in an observation that result in self-reflection. In result of this, I will consider the conclusions that I have made from this observation into my own teaching practice, such as providing resources to help engage and involve the pupils in the activity.

In result of this observation, I am intrigued into whether repetition and regular practice of skills will have a positive impact on a child learning a second language. My research question that I would want to explore further is “does introducing the welsh language to children young prove to be effective in their ability to speak welsh fluently.” 




















Appendices 

Figure 1- My personal recordings from the observation.

Observation Schedule

Research Question: To what extent does the role play environment provide opportunities for pupil involvement and learning?
Name of observer: Lowri Johnson
Date: 8/05/2020
Time: 2:30pm
Time scale: 4 Minutes (Observation to be done every minute.) 
Objective: To work collaboratively to organise a holiday to Mount Fuji.
Number of pupils in group: 3
Context: During this session the pupils were pretending to be travel agents. The pupils were required to organise a holiday destination to Mount Fuji, as well as planning some excursions.
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Additional Comments:
· Child C continuously asks relevant travel questions and stays on task through the observation period. He shows clear understanding on the procedures needed to travel.
· Child J respond appropriately to any questions asked to him and makes accurate decisions about his trip to Japan. Identifies the form of travel he prefers showing prior knowledge. 
· Child E doesn’t contribute to the conversation but hands out pictures of excursions in Japan and write out the correct ticket, which shows her involvement to the activity towards the end.



Figure 2
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Laever, F. (no date) ‘Ferre Leaver, involvement scale. Diagram of The Leuven Scale for Involvement’ https://eduwells.com/2015/02/28/can-ipads-help-achieve-a-state-of-flow/ (Accessed 24th April 2020)






















Figure 3- A plain version of my observational schedule. 

Observation Schedule

Research Question: 
Name of observer: 
Date: 
Time: 
Time scale: 
Objective: 
Number of pupils in group: 
Context: 
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