Supporting the Development of Writing in the Literacy Numeracy Framework
This assignment will be evaluating Talk for Writing, an approach used to develop writing for  learners according to the Literacy Numeracy Framework (LNF). Literacy is a significant point within the curriculum, so much so that the LNF was introduced in 2013 partly due to the provision to develop literacy skills within many schools only being ‘adequate’. The LNF aimed to help pupils aged five to fourteen as there were concerns, they could be falling behind in key areas of education (Jones, 2015). With regards to literacy, the Welsh government (2014) expects learners to become accomplished in oracy, reading and writing across the curriculum. The LNF organises what children should be taught into different elements and aspects that a teacher can then use to plan their lessons in order to embed literacy and numeracy into lessons throughout the curriculum. When releasing the new LNF, the Welsh government (2013) stated that having good literacy and numeracy skills was essential for reaching educational potential going into further and higher education as well as for succeeding in the job market. They found that previous skills frameworks had been ineffective due to reports from Estyn and designed the LNF based on research into effective teaching, assessment, recording and reporting practice, and the success of similar international systems (Welsh Government, 2013). A key aim of the LNF is to help teachers of all subjects to weave opportunities for learners to use literacy and numeracy into their teaching. This is important as being able to use skills previously focussed on in English and Maths lessons across the curriculum in a range of subjects will help learners to translate those skills in further areas outside of education. Estyn (2014) reported on a school that committed to raising standards in literacy and numeracy through implementing strategies to help develop pupils' skills in these areas which also in turn improved staff skills. The report stated that due to the efforts, the school had improved GCSE and A level results.
 Literacy and language are important areas of learning for children in school. Although in the current curriculum language and literacy are mostly studied through English lessons, it permeates into the whole curriculum as a vehicle for learning (Bearne, 1998). Other areas of the curriculum, such as mathematics, science and music have their own words and meanings which require literacy skills to be able to understand and interpret. Words such as ‘product’, ‘difference’ and ‘power’ are used in a non-mathematical concept but have a different meaning in a mathematical concept (Bearne, 1998). Furthermore, the use of writing within mathematics lessons is not commonly practiced in school outside of writing math symbols, terms and numbers during exercises. Bushnell and Waugh (2017) stress the importance of fluency, reasoning and problem solving in mathematics and how writing is key to achieving these aims. Developing fluency helps children to describe their mathematical understanding. Developing this understanding helps them to explain their mathematics and having a deeper understanding allows them to communicate and reason mathematically and solve problems. Writing in mathematics lessons can help learners develop understanding in mathematics, just as it would in other subjects. This writing can be in the form of using labels or short sentences to add clarity to their work or using paragraphs to communicate their understanding of the topic (Bushnell and Waugh, 2017). In science, adults will often avoid using scientific language to children when explaining answers to questions such as ‘how does a plane get in the sky’ or ‘why is it easier to cycle on a bike with bigger wheels?’ because they do not think that children would be able to cope with the terms. Bearne (1998) includes two images of excerpts from fairy tales written by children in school that include the scientific terms ‘chromatography’ and ‘skull fragment’ to show that when children are taught these terms they are not only capable of remembering them but they can use them in other subjects to enrich their learning.
  Wray (2004) concludes that so much material on teaching literacy is published because of the interest and importance in literacy, not just in education. The popular perception is that literacy is closely bound up to general education, as discussed previously, and success in life. Lacking literacy skills can hold an individual back in life. It can restrict their educational success, which can highly affect their opportunities in the job market when they are older. Furthermore, lacking literacy skills as a parent can hinder a parent’s ability to support their own child’s learning (National Literacy Trust, 2017). Every Child a Chance Trust (2009) stated that government statistics show that 6-7% of eleven-year olds leave primary school with poor literacy skills. Entering secondary school without an adequate level in literacy can cause an individual difficulty in fully accessing the curriculum, putting them behind in not only English, but other subjects taught. With regards to the job market, Every Child a Chance Trust (2009) reported that 42% of men who earn less than £200 per week and 53% of women who earn less than £150 per week have very low or low literacy skills, whereas only 24% of men and 39% of women in the respective categories have good literacy skills. Furthermore, 75% of men and 63% of women with very low literacy skills, aged between 23 and 37, had never been promoted at work, compared to 41% of men and 31% of women with good literacy skills. These statistics emphasise the importance of developing literacy skills throughout the curriculum as it is one of the areas of education that is shown to have a large impact on the learners’ future wage which will have a heavy influence on their future lifestyle.
  When teaching writing it is important that the child can not only be comfortable with the motor-skills necessary and be able to write down what they are told and be able to read it back. It is important to teach the meaning of the writing, so the learners understand the different contexts. Bearne (1998) notes that:
‘If, as Vygotsky (1978) pointed out, young children’s development as writers is only seen from a psychological point of view as the acquiring of a complicated motor skill, the need for this writing to have a meaning, which can be understood when it is read by those other than the writer, becomes secondary.’
Writing becomes a meaningless activity if learners do not understand the meaning of the text they are writing or the reason for writing it. Talk for Writing is an approach developed by Pie Corbett and Julia Strong based on the principles of how people learn. It aims to enable learners to be able to read and write independently for a variety of different audiences and purposes on a variety of subjects (talk4writing.co.uk, 2019). This approach focusses on teaching children different language rhythms and patterns that can be applied to different many different contexts. Corbett and Strong (2011) express the difficulty of being able to write any text without being familiar with the language patterns and rhythms involved. Furthermore, they believe it is impossible to be able to write a sentence pattern without being able to say it as the language needed for success in writing tasks should become a part of a child’s linguistic repertoire. Oral story telling became a significant aspect of this approach. Research of oral story telling focussed on four to five-year olds showed astounding results. In one sample group, only 2% were able to retell a whole story at the start of the year. By the end of the year this rose to 76% being able to retell a story in fluent standard English. In another study of primary aged pupils, using oral story telling helped 100% of the class to make progress in their writing, with 80% making three or more sublevels of progress within a year (Corbett and Strong, 2011).
  The Talk for Writing approach has four key stages – the baseline assessment and planning stage, the imitation stage, the innovation stage and the independent application and invention stage. For the baseline assessment and planning stage, teachers would use a ‘cold’ task. This stage requires no teaching, it is used to see what learners can do with their prior knowledge independently. The writing from this stage is then used by the teacher to work out what needs to be taught and to set targets for different groups and individual within the class (talk4writing.co.uk/about, 2019). 
  The imitation stage introduces the class to a model of text with an interesting purpose that is above the pupils’ current level but has structures and language patterns built into it that learners will need to use when writing. Learners should learn to talk using the language patterns in the text which shows their understanding and will then be given other models of text so they can analyse the language and writing patterns. The key in this stage is for children to practice their spelling and grammar patterns through rehearsal. Text maps can be used during this stage which can be an aid to orally reciting the text. Actions can also be added to reinforce specific language patterns and help learners remember them. Oral recitations should be practiced over the course of a few days, so it is ‘overlearned’, and the learners can recite the text with ease. However, it is also important for the learners to understand what the text means otherwise they are just remembering words that have no meaning to them and could be considered as a rote learning activity. Therefore, it is important to base the text on something the learners find interesting, have experienced or are learning about in a different subject (Corbett and Strong, 2011). Generative grammar is the underlying principle that allows this approach to be successful and it cannot work without an understanding of the text. It is the process of the brain internalising the different language patterns being repeated through the constant hearing of the words and phrases to the point that the individual learner can reuse the patterns to form different sentences (Corbett and Strong, 2011). For example, a child repeating the sentence ‘We need to discuss whether or not we should play football in P.E.’ could use the language pattern to form a new statement such as ‘We need to discuss whether or not we should go to Oakwood on the school trip’.
  Once students are familiar with the models of text they studied, the innovation stage begins. A teacher can present a new subject and lead students through planning, which with younger learners is based on changing the text map to suit the new idea and retelling new versions while using the language structures and patterns previously shown and learned. Learners’ writing will be guided over several days and they would be writing bit by bit ensuring they are bringing all the elements together and making sure their writing is effective and accurate as they go along. Feedback should be given as they go so learners can continually improve throughout this stage to the point where they can look at and edit their own writing in pairs or on their own (talk4writing.co.uk/about, 2019). In this stage it is useful for all learners to have access to the original text with annotations, giving learners reminders about key themes of patterns or different techniques used to help guide their new text. Learners should be referring to the original often to see if they are using the language patterns correctly or to see if they have not included any that they could put in. It is also recommended that pairs stand up in front of the class to recite their text. (Corbett and Strong, 2011). Not only does this develop confidence, it allows other learners to give feedback so there is a range of feedback and ideas being streamed into the text. Furthermore, playing spelling and sentence games are also beneficial in this stage to give learners the oral and written practice they need for their text. Drama and roleplay games help build the learners’ oral ability and encourages them to access the new language patterns they have been learning (Corbett and Strong, 2011).
 The independent application stage is where the learners independently apply the skills they have been developing. The learners are guided through the independent planning and drafting of their work before beginning this ‘hot’ task. In this stage, the writing topic should be something that students know about, have experienced or interests them as this will give their writing a sense of purpose. If the writing is non-fiction, it is important for students to write about something they have been taught under the curriculum to give it relevance and further their understanding of their studies. In this stage, the student’s writing should begin to look more like their own work rather than a copy of the previous models studied with younger learners making a few simple changes and older learners being able to manipulate the structures and patterns used to their advantage (talk4writing.co.uk/about, 2019). For example, if the first text studied in the imitation phase was instructions on looking after a dog and in the innovation stage the learners used that text to make instructions on looking after a cat, this stage could allow them to write their own instructions for looking after any animal they choose, based on their own interests or experience. This should result in learners each having their own individual texts for instructions on looking after a range of animals but using the same language patterns they have been learning. The teacher can still use shared writing guidelines for the class and after the innovation stage the teacher can focus the guidelines on aspects of the writing, they feel need reinforcing. The teacher can also include several different model texts by different writers to inspire the children to keep developing their writing (Corbett and Strong, 2011). For example, by showing the class different texts of instructions, learners’ can use the texts to influence their layout and language patterns in their own instructions. 
The Talk for Writing approach has elements similar to Self-Regulated Strategy Development (SRSD), the effectiveness for which is supported by ‘strong evidence’ in an analysis of research from the Department of Education in Washington. Strong SRSD elements include strategies and techniques to shape writing for different purposes, which is key to teaching writing so learners can write with meaning, and pupil self-evaluation and self-reinforcement, which is important when writing as it shows an understanding of the writing a learner is working on. (Beard, 2015). Talk for Writing practices have been shown to be similarly effective with SRSD and have similar theoretical foundations. Talk for Writing has its own distinctive elements also including the detail of attention paid to the mastery of model texts through the memorisation, which is adapting practices that are validated in teaching second languages (Beard, 2015). The Department for Education (2008) investigated the effectiveness of Talk for Writing in primary school classes. In a case study on a year one class, the teacher found that listening back to spoken sentences and redrafting them orally allowed creativity to flow for the children without the pressure of writing down everything that came into their heads straight away. The idea throughout the class was the first thought may not be the best, but the last one could be fantastic, which would have taken the pressure off learners that took longer to create their own sentences in the innovation stage. The class used a mantra of: ‘Think it, say it, hear it, like it? Write it!’ to help replace duller words in the phrases with more exciting ones to develop and enrich the class’ vocabulary. The class was reported as being eager to record their ideas orally and listen back to them helping to motivate them to create something that is meaningful to them that is worth recording. (Department for Education, 2008). In the same report, they noted that Talk for Writing makes a strong contribution to all children, including those with additional learning needs, those who speak English as a second/additional language as well as more gifted and talented children. Children from different backgrounds get the opportunity to tell stories from their cultural heritage which can motivate them and keep them engaged during lesson. Children with additional learning needs can be supported in a variety of ways using this approach depending on the type of support they require such as technological aids or teaching assistants to act as a scribe if they are unable to write independently. Independence is encouraged through this approach allowing more gifted and talented students the creative freedom to experiment and take risks with their writing as playfulness with language and ideas is encouraged (Department of Education, 2008).
This approach supports writing in the curriculum which is a major element of literacy. Success in literacy can lead to success across the curriculum as it is an important aspect of learning and having better writing techniques and a stronger vocabulary can enrich learning in a range of different subjects. When Talk for Writing is used appropriately and effectively it helps learners understand the meaning of text and how different language structures and patterns can help convey the meaning and objective of their writing, rather than learners simply learning the mechanics to writing alone. It allows pupils to work independently as well as in pairs whilst receiving feedback from their teachers as well as their peers throughout the approach allowing them to develop their text to their potential, as well as gaining analysis skills when giving the feedback. The approach is inclusive and effective for children regardless of their English language skills and ability. The successes mentioned show the effectiveness this approach has on learners’ literacy skills which will improve their performance when they move up to secondary school and widen their career options as they get older.
References
Beard, R., 2015, Talk for Writing: Review of related research, [online] available at https://pdfs.semanticscholar.org/682f/ec9b92acdb7ca7268f4b5f1f03940385ec19.pdf, accessed 14/04/19.
Department for Education, 2008, Talk for writing, [online] available at https://webarchive.nationalarchives.gov.uk/20130323063703/https://www.education.gov.uk/publications/eOrderingDownload/DCSF-00467-2008.pdf, accessed 14/04/19.
Estyn, 2014, Raising standards in literacy and numeracy, [online] available at https://www.estyn.gov.wales/effective-practice/raising-standards-literacy-and-numeracy, accessed 10/04/19.
Jones, A., 2015, Estyn: Literacy and numeracy standards progress ‘modest’, [online] available at https://www.bbc.co.uk/news/uk-wales-30778644, accessed 09/04/19.
Mallet, J., 2012, ‘The exploration of the implementation of Talk for Writing in a Year 4 class’, International Journal of Primary, Elementary and Early Years Education, vol. 41, iss. 1, pp. 23-31.
National Literacy Trust, 2017, What is Literacy?, [online] available at https://literacytrust.org.uk/information/what-is-literacy/, accessed 10/04/19.
Palmer, P. & Corbett, P. (2003) Literacy: What Works?, Cheltenham: Nelson Thornes.
Palmer, S., 2001, How to Teach Writing Across the Curriculum at Key Stage 2, London: David Fulton.
Pie, C., Strong, J., 2011, Talk for Writing Across the Curriculum: How to teach non-fiction writing to 5-12 year olds, Maidenhead: Open University Press.
Talk for Writing, 2019, The Talk for Writing Method, [online] available at https://www.talk4writing.co.uk/about, accessed 09/04/10.
Wellington, J., Osborne, J., 2001, Language and Literacy in Science Education, Buckingham: Open University Press.
Welsh Government, 2016, Literacy – Writing across the curriculum, [online] available at https://learning.gov.wales/docs/learningwales/publications/170601-writing-across-the-curriculum.pdf, accessed 09/04/19.
Welsh Government, 2016, National Literacy and Numeracy Framework, [online] available at https://learning.gov.wales/resources/browse-all/nlnf/?lang=en, accessed 09/04/19.
Welsh Government, 2013, National Literacy and Numeracy Framework: To support schools in introducing the National Literacy and Numeracy Framework, [online] available at https://learning.gov.wales/docs/learningwales/publications/130415-lnf-guidance-en.pdf, accessed 10/04/19.
Whitehead, M., 2007, Developing Language and Literacy with young Children, 3rd ed., London: Paul Chapman.
Wray, D., Teaching Literacy Across the Primary Curriculum, s.l.: Learning Matters.
