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Targets from my previous assignment

	Target
	How I have addressed it in this work

	
Continue to develop your emerging critical engagement with texts by synthesising theory from different sources to support your decisions.

	
Attempted to make specific critical engagement of texts such as commenting on the date the information was published.

	
Use PEEL method to strengthen the structure of your paragraphs.

	
I attempted to focus on using PEEL as a structure for paragraphs, with my critical analysis coming at the end to lead into a paragraph of critical engagement.


	
Consider the use of sub-headings to help you organise your writing.

	
I decided to use sub-headings were relevant to ensure the structure of my assignment was clear.






Demonstrate how cross-curricular teaching and learning can influence in-depth skills and understanding. Underpin this with reference to relevant research, a detailed lesson plan and an enhanced provision material.
The Welsh Government (2024) supports schools in aiding the development of children’s learning through reflecting the four purposes throughout the national curriculum for Wales, intending to achieve their national mission of improving pupils’ education across Wales. Cross-curricular teaching aims to achieve this by providing a learning experience through acknowledging numerous perspectives and building relevant skills to build understanding of the surrounding world (Barnes, 2015). A further focus is placed on the cross-curricular frameworks of Digital Competency, Literacy and Numeracy which are the pinnacle of learning in Wales (Welsh Government, 2025). However, this approach to education arguably divides opinions as the opportunities presented through cross-curricular learning such as the ability to deepen learners’ skills and understanding effectively equally provides challenges that educators might face in the delivery of education in Wales. Thus, this assignment will discuss the ways in which cross-curricular teaching learning influences learners’ skills through the wide range of learning opportunities available whilst also considering the potential challenges in delivering this form of child-centred education.

Digital Competency Framework
The Welsh Government’s (2024) emphasis on developing pupils’ digital competence stems from the growing use of technology within society and, therefore, the future workplaces that pupils will enter. Hague and Payton (2010) cite a similar argument, suggesting that the transition to using digital technology more consistently within society means children are not fully aware of both the benefits and challenges of using technology. Hence, schools across Wales follow the Digital Competency Framework (DCF) to support the learning of in-depth skills to effectively use technology as capable individuals in society.

One statement in the DCF focuses on learners in Progression Step Two developing strategies to research information through the use of keywords. This can be seen in the author’s enhanced provision (see Appendix B), as pupils must make use of the internet to research facts about historic events in different cultures by using the keywords of the event being researched. This activity provides the opportunity to deepen learners’ understanding of different humanity related topics (like culture and history) whilst equally improving in-depth skills like the ability to research and analyse information. This arguably provides the opportunity for pupils to engage in practical activities which allows them to actively improve relevant skills to expand their understanding on how to use technology. Constructivist theorists like Dewey (1935) support this practical or experiential approach to learning, acknowledging how this approach engages learners further as they establish meaningful connections between the practical and theory (MacBlain, 2010). However, more recent and relevant research than MacBlain (2010) criticises this approach to developing digital competency, arguing that experiential learning creates more barriers than opportunities to influence in-depth skills (Beauchamp, 2016).

Though experiential learning encourages pupils to challenge themselves, educators are arguably placed at a disadvantage in terms of preparation, as learning experiences that are not creative might not prove meaningful nor engaging for pupils (Estyn, 2018). Based on this, educators require time to carefully consider how they convey the learning through purposeful learning experiences, however this potentially presents a problem as Best For Teachers (2024) addresses how teachers face time constraints due to the pressures of meeting academic demands. Considering the strong emphasis on providing engaging and authentic experiences, the pressure on teachers to plan lessons to the standards set potentially affects their emotional wellbeing and subsequent performance in the classroom (NASUWT, 2025) and therefore establishes a challenge in the effective delivery of cross-curricular learning.

Another potential challenge in the delivery of cross-curricular learning further scrutinises the expectations of teachers, more specifically the training necessary to provide adequate learning. One statement to be achieved within Progression Step Two of the DCF encourages learners to be able to create and arrange multimedia concepts via platforms, with a majority of schools in Wales utilising Hwb. This platform was used during a bridging experience, in which pupils designed their own snake on a drawing program.
 Though learners were evidently engaged in the lesson, it is important to note the delivery of the cross-curricular learning was impacted by the lack of support in training the educators to provide meaningful education. For instance, pupils spent longer logging in due to the unreliable features of technology and the lack of training for educators to deal with technical issues. This is identified as a common problem for educators as the lack of training to understand how to support technology in the classroom is a significant factor in educators’ lack of confidence to use technology more thoroughly (Meace-Williams and Kopp, 2022; Raja and Nagasubramani, 2018). This arguably creates challenges in the delivery of cross-curricular learning as initial technological problems may disrupt the lesson due to the lack of training in aiding educators to handle issues, thereby limiting the time spent on engaging in the work to develop any in-depth skills. A critical perspective, however, might suggest that this overlooks the capabilities of teachers and their experience in education.

Despite the evident lack of training for educators, the argument that providing cross-curricular may prove challenging is disputed based on how it arguably underestimates the abilities of educators being resourceful. An effective teacher has the ability to be adaptable as Collie and Martin (2016) state that a teacher responds and reflects on change to improve their own understanding of how pupils learn and to provide effective learning in future. Based on this, teachers are arguably capable of responding to the issues of technology and finding alternative ways of providing effective learning, thus cross-curricular teaching arguably influences the in-depth skills as teachers’ response to any potential challenges with technology deepens their own understanding of how to apply their knowledge from different contexts to overcome the issue. Therefore, the argument undermines educators’ ability to redirect the learning approach whilst still achieving the learning focus.



Literacy Framework
Another key area that the Welsh Government (2024) emphasise in developing learners’ cross-curricular skills is Literacy, identifying how all aspects that encompass literacy (communication and languages) can provide learners with a foundational understanding of how they can communicate and subsequently influencing their understanding of how to express themselves. This understanding of how to communicate and express oneself allows learners to engage effectively in discussions, offering their opinion and considering the views of others which can benefit them significantly in future education and workplaces. For this reason, cross-curricular teaching and learning can arguably influence in-depth skills associated with Literacy such as communication and develop their learning on how to effectively do this with accurate grammar.

The Literacy Framework (Welsh Government, 2022) encourages learners in Progression Step Two to develop their ability to communicate in order to question key ideas. This arguably influences pupils’ in-depth skills associated with both Literacy and Science, such as critical analysis skills through questioning, as learners can establish a foundational understanding of how to decipher valid information. Kelly and Stead (2015) elaborates on this point, highlighting how a key focus of science is engaging in discussions by asking questions, thus emphasising the significance of teaching cross-curricular Literacy to apply to different contexts. Vale (2017) supports this notion, illustrating how learners can develop their ability to ask questions and then determine the answers through exploration and independent research, thereby having the opportunity to be able to make sense of the surrounding world through questioning information. This, therefore, influences learners’ skills in asking questions and being critical whilst equally reflecting the four purposes through supporting pupils in becoming “ethically informed” (Welsh Government, 2022) individuals in society. Based on this, cross-curricular learning further influences learners’ communicative skills in order to make judgments about the surrounding world. Despite this, there still remains criticisms regarding the focus on individual’s understanding.

A critical perspective of the approach to teaching Literacy through cross-curricular learning analyses the perception that individual and child-centered learning is the most effective method (Vale, 2017). Thomas and Lewis (2016) comments on theories put forward by Bruner (1990), who suggested that learners engage more effectively in their education when working independently with the support of ‘scaffolding’, thus possibly creating the challenge of educators potentially missing any misunderstandings. This can arguably create further challenges in the delivery of effective cross-curricular learning as the pupils may be challenged to an extent that they ultimately struggle to understand any content, potentially resulting in damage to their overall learning experience. Zeidner (2014) contributes to this criticism of Vale (2017) by highlighting how pupils who experience failure in their work endure feelings of anxiety, thus potentially reflecting the future repercussions if the delivery cross-curricular teaching continues to follow a child-centered approach.

Numeracy Framework
There is a further focus on developing pupils’ mathematical and numeracy understanding at the centre of the Curriculum for Wales, originating from the need for learners to be able to apply their knowledge and understanding of generic mathematical concepts to real-life circumstances (Welsh Government, 2022). Furthermore, the progression of learners’ mathematical understanding can contribute to their overall abilities and skills as, for example, providing an answer to work out an equation through showing workings and evidence can contribute to pupils’ problem-solving skills as well as ability to reflect on any mistakes. Thus, mathematics and numeracy apply to all ages of learners across education in Wales as, in order to become “ambitious, capable” individuals (Government, 2024).

The Numeracy Framework for education across Wales engages pupils at Progression Step Two to develop their understanding of reading time using relevant phrases (Welsh Government, 2022). This statement relates to the author’s lesson plan and enhanced provision resource (see Appendix A and B) as one area focuses on learners selecting a time from a list, drawing the hands on a clock template and spelling out the time they have chosen. To support learners in completing this, it is intended that demonstration clocks are provided as a resource to visually recreate and draw the time. McGrath (2010) addresses the use of resources like demonstration clocks, discussing how resources can offer the opportunity for visual learning as well as potential play-based learning. Though the author’s resource does not focus on play-based learning, it is strongly encouraged by Thomas and Lewis (2016), who emphasise the Government’s emphasis on play as a pinnacle aspect of learning for the foundation phase arguably signifies the important impact it can have on pupils' learning. Theories that contributed to the construction of play-based learning, such as Piaget (1936), express how the opportunity to play (though predominantly lessened during the later Progression steps) allows learners to effectively engage in meaningful learning experiences to develop their understanding of concepts and skills to contribute to their overall development (Ali et al. 2018). Additionally, the reported accessibility for teaching and learning resources arguably further depicts the convenience in using play-based approaches. Thus, opportunities like play-based learning can significantly influence the delivery and understanding of cross-curricular learning as pupils can develop meaningful connections between their primary focus to then apply to other areas of learning, specifically through the use of resources to engage them in their learning. An alternative perspective, however, may focus on the reality of accessing resources in Wales, which can further impact the use of play-based learning.

It is important to note that research conducted by Ali et al. (2018) obtained data from the education system in the United States, thus potentially lacking a reflection of current education across Wales. For example, the assumption that resources are easily accessible differs from reports of teachers in Wales who express how the lack of funding is evident in classrooms, with there being a significant impact on the learning opportunities and resources (Wightwick, 2023). Consequently, this illustrates a potential challenge in the delivery of cross-curricular learning as McGrath (2010) further highlights the importance of quality resources to enhance pupils’ learning opportunities. Due to potential funding problems, it can be disputed that the delivery of cross-curricular learning will be limited as the focus on repetition in children’s learning suggests the quality of resources may dwindle overtime, thus resulting in educators requiring funding to provide new and more relevant resources for learning. For this reason, one may argue that cross-curricular does not influence skills related to mathematics such as problem solving and reading time as well as pupils’ understanding as the lack of resources limits the quality of learning and engagement in potentially significant opportunities of learning.

To summarise, though there are evident challenges in the delivery of cross-curricular learning, it must be noted the impact depicts a significantly strong influence on the in-depth skills and understanding relating to specific areas of learning which can be effectively applied to several areas and contexts to encourage learners to make sense of the surrounding world. For instance, the opportunity for experiential and play-based learning expands through cross-curricular teaching and learning, thus reinforcing the author to reconsider the role this may play in the literacy element of the resource created. Moreover, the struggle in accessing reliable resources offers an important aspect to consider when planning, however as Ali et al. (2018) mentions, resources are not limited to specifically designed concepts but can be any form of object like pencils to engage with. For this reason, the author intends to reflect on resources that encourage play-based learning when in the classroom.
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