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Introduction
According to Dictionary.cambridge.org (2020) transition is identified as “a change from one form or type to another.” Children within early years will undergo many transitions throughout their life, this will happen before they go to school at the age of 3, and it will also develop further into their adolescence. Ensuring that children’s transitions are completed with ease provides the child and their parents/carers with reassurance and the support that they need (Patel, 2020).

Transitions involves change and being able to adapt to it, this can be as simple as a child going from a small change in their daily routine, for example the child no longer taking naps throughout the day or to a transition that is a bigger change to the child, for example, starting school. This transition of going to school is always changing, it will change as they get older and they move through the school years. They will firstly transition from being at home to nursery, then from nursery to reception class, this can be a difficult transition as they are going into full-time school (Allingham, 2012).

It is important that the child transitioning feels at ease in the setting and practitioners must understand that this transition from home to school is a significant experience every child will go through in their lives. The process of transitions can also be guided by parents/carers, practitioners or other external professionals, in order for the home to school transition to be a successful experience for everyone, this should begin at an early stage, the simplest of things such as telling stories, playing games and singing songs can help to start that process (Pacey, 2020).

Another vital part to a successful transition is effective communication from everyone that is involved within the setting, the parents and the child. This is because the child’s development could be affected, therefore is essential that the child’s transitions are completed correctly and allows the child to feel happy, safe and comfortable within the new environment (Daly, Byers, Taylor., 2009). 

A theorist named Bronfenbrenner found that children who had a home to school transition that was simple, had more of a chance to make more successful transitions in the future. He also found that the environment that the child is transitioning into depended on what the outcome was of the child and how capable they are becoming successful learners. Bronfenbrenner’s Bioecological Model of the Human Development focuses on what the environment does to an individual’s development (Center for Child & Family Well-being University of Washington, 2020). 
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Practitioners should ensure that the transitions that a child does experience are positive ones as if they were to have a negative transition, this causes them stress and trauma to any future transitions. It is also believed that the partnership between parents/carers and the practitioners must be positive when transitioning from home to school, this will make the transition easier for everyone involved. 

How to use the guidance handbook in practice. 
This handbook is created for keyworkers and practitioners to use when working with children aged 3 to 4 years in the Foundation Phase at primary school. It should be used as a guide for keyworkers, which will allow them to develop their knowledge on the importance of effective communication in relation to children’s learning whilst they embark on many transitions. 

The aim of this guidance handbook is to help keyworkers to develop ways to allow effortless transitions for children from home to school. Also, it will develop their transitions from the Foundation Phase to Key Stage 1 and onwards, the child will be ready to transition into Key Stage 1 at the age of 5 years old. 

The handbook will look at the needs of the child and what your role is as the keyworker. The handbook will also focus on ensuring that practitioners are managing children’s transitions correctly and will look at their partnerships, interventions and the proposed outcomes (Welsh Government, 2015).

Practitioners should be able to understand how transitions can be managed and how they can be carried out effortlessly through applying good practice and following this guidance. Practitioners must be able to form strong relationships with the child’s family, as it allows them to get to know the child and if they have any additional needs they need to know about, building relationships also allows for the parents/carers to know that their child is safe, and that the practitioner is trusted and that they can have effective communication between each other.  When building the relationship with the parents/carers the practitioner needs to be respectful of their values in regard to their child’s learning and development. 

The role of the adult
Keyworkers should ensure that they have plans in place to allow for support when a child is going through a transition. The child’s needs must be identified, this will help to settle the child into the routine of the setting. The keyworker also has the role to help the child with the next stages of their development, for example preparing the child for the transition of part-time school in the nursery class to becoming full-time in the reception class. 

When a child is going through a transition of starting school, it is a new experience to them, essentially there can be some separation anxieties for both the child and their families, therefore ensuring that keyworkers work closely and form strong, trusting relationships with the families in order for them to get the support they need to ease the transition process. It is important that keyworkers plan effectively and communicate with one another and have handovers in place to ensure that the children’s needs are met and developed further (Patel, 2020).  

A theorist called John Bowlby established that children need to form a strong attachment in order to develop socially. Bowlby’s theory of attachment explains how babies become attached to their mother due to her feeding the infant and what will happen when they are separated. Children that are this situation may feel a sense of loss and begin to miss the key people that are in their lives, they will become distressed as they have formed a strong attachment to them (Baker et al, 2012). 

It is vital that the child and the keyworker working closely with them forms a strong relationship, this will help the child to feel happy and safe (Daly, Byers, Taylor, 2009).

Attachment theory means a child’s early year’s relationships, and the quality of this will shape the ability for a child to form relationships. Children need to have strong attachment with people from a young age as it helps them develop relationships later in life (Baker et al, 2012). “Attachment is described as a long-lasting psychological connection with a meaningful person that causes pleasure while interacting and soothes in times of stress. The quality of attachment has a critical effect on development and has been linked to various aspects of positive functioning, such as psychological well-being” (Learning Theories, 2020).

In order for the transition process to begin, the school must arrange a meeting before the child is due to start school. This meeting will be for the parents/carers and the child to see the school, to meet the child’s teacher and to ask any questions they may have, this meeting will also provide the keyworkers with all the relevant information they need regarding any cultural, disability or additional needs the child may have. This is the first contact that the keyworkers have with the child and their family and is therefore beginning the child’s transition into school. The next point of contact is when the child starts school, another step the school should take to ease the child’s transition is to allow the parents to take their child into the classroom, this can help the child to feel at ease because the parent has gone into their new environment with them. Also, encourage parents to visit the school often throughout the first year their child is in school, this is a sense of comfort for the child. It also helps the parents to get familiar with any other keyworkers that are in the setting, it allows them to understand how the school runs and what their child’s new routine is (Pacey, 2020).

After the child has shown process of settling in into the setting, keyworkers need to remember that their role is a vital part in a child’s transitions, they must ensure that they have effective communication with the parents, ensuring that they are always informed with what their child has done that week in school. Also being a good role model to the child and supporting and respecting the child and their family (Daly, Byers, Taylor., 2009)

Keyworkers must remember to continue developing their transition process as the children will encounter more changes throughout their time at school. They should begin to take the children into the classroom where they will be in the next academic year to get them used to the new classroom environment, also changing the time the child goes to school will help their transition process as if they are in the morning nursery class, swapping them will allow them to get the feel of afternoons in school, then they can provide some school days where the child will go to school all day. This is then in preparation for when they go to school full-time (Trodd, 2013).

The needs of the child
Every child’s individual needs must be met, the children must be in a loving and caring environment, no matter what their ethnic, cultural or religious backgrounds are. It also applies to any family history, any child with a disability, whether that disability is seen or unseen. They need to have formed an attachment with the keyworkers that are around them daily, this is because the child could be going through some separation anxieties and without that attachment and relationship with keyworkers, the child’s transitions in the setting will be harder. 

The child’s experiences within the setting should be somewhere they feel safe and to be enjoy similar activities as they would at home, this will enable a more natural transition for the child. The activities that the child undertakes within the setting must be relevant and suited to their needs in order for them to develop further. Practitioners within settings are to observe children, and consider what their needs are, then form a plan for the child’s development that considers the child’s interests and their needs within their activities and learning. This is known as a child centred approach, according to Designsforeducation (2020) a child centred approach “involves putting the child at the centre of their learning. In practice, this means staff should facilitate learning instead of showing a child what to do.” 

A vital part of the transitioning process for a child is play, United Nations Convention on the Rights of the Child stated in Article 31 that every child has the right to play, therefore play can be both child and adult led (Unicef, 2020). 

The Foundation Phase is a curriculum which is aimed at 3 - 7 years old in Wales. It has 7 different areas of learning which are used within activities and active learning within the indoor and outdoor environments, it encourages children to be creative and imaginative within their play. It was set up to ensure that children have the best possible basis for their future growth and development. There should be a free-flow access between different environments and must have a balance of child-led and adult-led play happen daily. Those 7 areas are Personal and Social Development, Well-being and Cultural Diversity, then Language, Literacy and Communication skills, Mathematical Development, Welsh Language Development, Knowledge and Understanding of the World, Physical Development and Creative Development (Thomas and Lewis, 2016). 

Three theorists named Jean Piaget, Lev Vygotsky and Jerome Bruner have all played a key role in developing practices today. Firstly, Jean Piaget’s theory is specifically about children and that children learn through building on previous experiences. Piaget believes that the way children think differently from the way adults think. His theory focuses on child development and ways in which children make sense of their environment and learn how to actively learn. 

There are three basic components to Piaget’s theory, these are Schemas, the adaptation processes that enables the transition from one stage to another (which includes assimilation), and the stages of cognitive development. Piaget’s theory includes a stage theory of cognitive development, Piaget found that children develop in stages, rather than just a gradual increase in different behaviours. Piaget’s four stages of cognitive development are sensory motor, pre-operational, concrete operational, and formal operational (Educationaltechnology, 2020). Every child goes through the stages in the same order and Piaget’s idea is that childr2en learn best when doing and actively exploring (Baker et al, 2012).

Next Lev Vygotsky’s theory, this is based on children and adults that were the driving force for cognitive development, this will then affect the family. Children were viewed as apprentices, due to them learning through gaining understanding with others. He believes that children learn from interacting with others. Vygotsky developed a stage called the Zone of Proximal Development Stage (ZPD) to show how children’s social behaviour development can be enhanced by adults or from others with social interaction (Sites.google, 2017). 
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And then Jerome Bruner, who is an influential psychologist whose theory of cognitive development emphasises on the social and cultural factors impact on children’s learning. He believes that children are active learners who must have adults to sometimes intervene within their play at the most appropriate times to help solve any problems. 

Bruner’s theory is referred to as scaffolding, this identifies the importance to support all students in the initial stages of learning a new subject. It suggests that students should be active within their learning process. 

Practitioners must consider and support any child within the settings needs, an example of what a child’s needs entails is Abraham Maslow’s hierarchy of needs triangle. Maslow looked at people’s motivation; he decided that people had certain fundamental needs which must be met before they could begin to reach their full potential (Tassoni, 2010).
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(Commons.wikimedia, 2019).

Maslow’s work is believed that when working with children their needs must be met, such as warmth, sheltered home, food also involving the psychological needs by loving and promoting self-esteem to the child. An example of how practitioners can meet this need is the teachers must consider the environment that the children are in and when planning activities think of the time of day you want to complete it, activities are harder to complete towards the end of the day as children are tired and may lose interest fast (Tassoni, 2010). 

Partnerships
According to Pacey (2020) The National Minimum Standards for Registered Childcare (NMS) within Wales and the Foundation Phase rely on working in partnership with parents/carers of the children in the setting. 

It is the practitioner’s role to ensure that the parents/carers are involved from the beginning of the transitioning process. It is essential for the parents/carers to stay as involved within their child’s school experience as much as they can, ensuring that they know who their child’s keyworker is, finding out what their child does in the school by attending parent’s evenings and other events. Even having a daily chat when they collect their child will help form strong relationships with parents (Pacey, 2020). 
Not communicating with parents/carers can be detrimental to the child’s learning and development as for example needing permission for when multi-agencies come into the setting, for example health visitors, speech and language therapists, dyslexia support, behaviour therapists. If you do not get the permission for these agencies to work with the child, then the child may miss out something that is essential to their development. Multi-agency working is essential in order to improve a child’s development, everyone that is involved in the multi-agency working must work in partnership with one another and communicate effectively and build strong and trusting relationships with each other so the child can receive the best outcomes in life. Communicating effectively also allows the keyworker of the child to keep the parents/carers up to date with their child’s progress. The keyworker not only has to form relationships with the multi-agency workers, other practitioners and the child’s parents/carers, the most important relationship to form is with the child. The child must feel safe and happy with the keyworker in order for them to settle into their new routine, the keyworker should also be communicating with the child, finding out what the child enjoys doing with their time or anything the child may have to say will help form the smooth transition (Daly, Byers, Taylor, 2009). 

Interventions
Children within any childcare setting must be supported and receive the best care that they need in order for their needs to be met, for them to feel appreciated and so they can have the best outcomes in life. All practitioners must have commitment to help the child to develop further and communicate and have shared views on how they are going to provide the child with a holistic developing environment. 

There was an approach that was founded in 1963 in Reggio Emilia, Italy after the 2nd world war, it is believed that this approach is a more successful way to teaching. They developed responsibility and respect and taking part in the community. Children are encouraged to explore their environment. The Reggio Emilia philosophy helps to guide teachers in ways of how to approach their education. There are three main principles to the philosophy, firstly there is the child, the approach values the child as the centre of the learning. Next is the environment and is known as the ‘3rd teacher’ then there is the teacher, who are encouraged to observe the children playing instead of directing them (The Scots College, 2017)

Proposed outcomes
Every child is different, they all develop in different ways, for example some children develop at a faster, one child may walk without crawling first whereas another child will crawl first but at a slower rate. Every child has different abilities and experiences (Tassoni, 2010). Therefore, practitioners showing a good practice will highlight the importance of transitions. The proposed outcome ensures that children and their families experience the correct support throughout their child’s transitional stages. 

Lev Vygotsky thought that children were active learners, he found that in order for children to develop their knowledge further, they must form social interactions with others. This will promote cognitive development and allow them to develop further beyond what they are capable of but within the zone of proximal development (Daly, Byers, Taylor, 2004). 

The Donaldson report is review of the current curriculum and assessment arrangements in Wales created by someone called Professor Graham Donaldson, he argued that the curriculum was outdated in parts and was over complicated. The curriculum should have 4 new purposes, these will guide any future decisions about any curriculum within Wales. The purposes will allow children to be: 
· “Ambitious capable learners, ready to learn throughout their lives
· Enterprising, creative contributors, ready to play a full part in life and work
· Ethical, informed citizens of Wales and the world, ready to be citizens of Wales and the world
· Healthy, confident individual, ready to lead fulfilling lives as valued members of society.” (Welsh Government, 2018). 
This curriculum provides opportunities for all practitioners to develop all areas of learning for children. 
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