ECGE4001 – Portfolio of Study Skills 

Part one:
In Iceland and other countries, it is imperative that children are playing outdoors throughout their childhood. Papers have been written by the government stating that playing outdoors is healthy for children’s development. (Norodahl and Johannesson, 2013) state that playing outside helps to keep children healthy. It is also a helpful learning environment outside as it raises curiosity about the natural world.
In Iceland, there is a big emphasis on children being outdoors. Children aged one to six play outside everyday in school however children aged seven to sixteen only play outside at their break and lunch.  The amount of time children have to play and learn outside is dependent on both the school and the specific teacher. Iceland, teachers are taking children outside more than they used to. In the capital of Iceland, Reyjkavik seventy percent of schools are using outside to teach more.

Part 2A:
In this essay I will be talking about forest schools. (Murray and O’Brien, 2006) state that a forest school 
‘is an inspirational process that offers children, young people and adults’ regular opportunities to achieve and develop confidence and self esteem through hands on learning experiences in a woodland environment.’ (Murray and O’Brien, 2006)
In today’s society people are afraid to allow children to go to the woodlands in case something terrible happens to their child, for example, a child gets abducted. (Thompson et al, 2004) states that there has been research that has proven that without going outside when children are younger they can develop anxiety as adults and be too afraid to go out into the world. Also, without going outside being a child, people will miss out on the physical and emotional benefits of nature. Outdoor learning has different benefits to learning in a classroom and the Welsh government is encouraging schools to take part in forest schools, especially in the foundation phase.
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Part 2B:

If you fail to acknowledge the source of your information in academic writing, you will be accused of plagiarism. It is important that students avoid this because they can face penalties from the university. Their work will also be discredited meaning they will score zero.

This is false. You have to reference even when you are paraphrasing, and this is because the idea is not your own. You are simply taking someone else’s idea and rewording it therefore it still has to be in your reference list.

Wikipedia is not a good place to look for sources for your academic assignments as anyone can edit Wikipedia. Wikipedia is not a reliable source and it does not rely on facts. It also sometimes can be written by people who know nothing in that topic, but they have access to edit it.

To enter a long quotation into your text you should:
1. Enter the quotation as a separate paragraph.
2. Ident the quotation.
3. Follow with the in-text citation.
Even though it is a direct quotation there is no need for quotation marks.

To begin to conduct your research for an academic assignment you must first look at the topic you need to be researching into. Then you can go ahead with the researching. You can research your topic with many different sources some of these include: the library, articles, books online, websites and journals.







Part 3:

I will be writing a critical response to The Welsh Journal of Education written by Emma Smith. The article is about how the ‘underachievement of students in school is one of the predominant debates in education today’ (Smith, 2005, p. 84). This article is from a Welsh perspective on the underachievement debate. It also talks about how students have been “schooled to fail” (Reynolds and Murgatroyd, 1981). The article will focus on comparing England and Wales. The aim of the text is about how to improve education in Wales.
The key argument is for the United Kingdom to raise standards in schools to result in becoming a global competitor and to raise the economic growth. This is a problem which is mainly occurring around Welsh schools. Foreign investors have replaced traditional jobs in Wales post Second World War. Wales is going to have to change fast to keep up with the European unions availability of low-cost labour to attract potential investors. To make this change education needs to remain at the focal point. There have been suggestions to the National Curriculum to put more emphasis on vocational qualifications because ten percent of the population in the United Kingdom achieve good grades in comparison to the under-achievers. The main problem within education today is the under-achievement debate. The authors intentions within this text is to show that educators need to understand the under-achievement debate more clearly before strategies for raising performance can be implemented.
The text within the abstract gives us an insight of the text through brief wordings and little information. This will make the reader more enticed to read it but also persuades the reader to find out more information about the entire topic area. It is structured to give you little insight about the article for the reader to read the rest of the article.
In the introduction it is clear that there is no clear structure as points are said with no relevance to the title, for example, “statistics show that students from black Caribbean backgrounds are nearly three times more likely to be excluded from school than their white peers” (DfES, 2002) as this is not relevant to the underachievement of schools in the United Kingdom in comparison to third world countries to first world countries.  The text does not state whether the statistics of the black Caribbean students are being educated in the United Kingdom therefore, there is no real relevance to the underachievement debate in the United Kingdom. The paragraphs are not structured very well as it talks about more than one topic to each paragraph where it should be separated for the different sections for the reader to make sense of the article. 
The main body is structured better in comparison to the introduction because the points follow on from each other and the points are relevant to the topic. This is shown by the way the statistics follow on from the specific paragraphs. The structuring of the paragraphs leads consecutively point by point that in fact Wales is on par with the rest of the United Kingdom as shown in table 7.6(Smith, 2005, p.89). These paragraphs are formed in a deliberate way to make the reader lead away from the underachievement in Wales to instead the underachievement of the United Kingdom. Independent comparisons could be made within the regional valleys of Wales to create a better understanding of the underachievement debate. However, the statistics reflect much larger populations in the English regions showing slightly less achievement or equivalent achievement as Wales. This could imply to the reader that Wales is not underachieving as much as sought out to be. 
The conclusion is structured well as it reads clear to the reader that Welsh ‘underachievement’ is not really underachievement as these results show “In 2002, 79 percent of Welsh 11-year-olds achieved the national target level in English and 50 percent of 16-year-olds achieved five or more A*-C grades at GCSE.” (Smith, 2005, p.93). Half of the GCSE students achieved passing grades, and this conveys that there could be improvements made and finding out where those improvements could be made should be crucial for development. The conclusion is organised in a deliberate way to persuade the reader with facts that overall country is not doing as bad as once thought. 
The language used throughout the text is not expert language it is someone talking objectively on the topic of the underachievement debate. There is no subjective language used in this article however there is objective language which means that there are no personal feelings involved in the article. The use of the tables and statistics is there to persuade the reader with facts about the underachievement debate in Wales. They are there to show you that in fact Wales is not underachieving as they are on par and sometimes above. I think that the main body and conclusion are easy to read as everything follows on, however, the introduction talks about topics that aren’t relevant within the text.
There is a clear hypothesis which is that in fact Wales are not underachieving and the tables within the text prove this.  The performance of boys and girls is the focal point of the underachievement debate. There are claims that working-class boys are underperforming compared to girls. Since the 1990’s the performance of boys and girls in examinations has evened out. Throughout the article the argument that Wales is either on the same level or superior to England with the student’s achievement. The text relies on tables that shows the economics in Wales and the United Kingdom. The tables also look at the achievements of pupils. The sources used by (Smith, 2005) are from the WJEC examination board and the Office of National Statistics therefore they are very reliable and valid as they are true facts. The evidence is effective in supporting the argument because it shows that Wales is not underachieving. The conclusion drawn is that Welsh students are not underachieving and perhaps they are no longer being schooled to fail (Smith, 2005, p. 93). The conclusion also says that examinations have shown that students are not underachieving, there are in fact seventy nine percent of Welsh eleven-year olds who achieved that national target level in English and fifty percent of sixteen-year olds achieved five or more A*-C grades at GCSE. (Smith, 2005, p.93). The conclusions are justified from the tables.
[bookmark: _GoBack]The article shows that Wales is not underachieving, in fact they are on par or sometimes superior to England and the United Kingdom and there is evidence within the tables to back this up. However, boys are labelled as underachievers compared to girls even though there is less than ten percent difference between the achievement. This article could be used to show that children in Wales are not schooled to fail and in fact possibly other countries need to improve their schools not Wales. Overall, it is an appropriate academic article as it shows that Wales is not underachieving however it only shows about Wales not underachieving. It does not talk about why Wales is thought to be underachieving. 

