Developing and supporting Physical development in early childhood – Reflective Journal
I reached out to many Primary Schools in Gwynedd asking If I could come into the school to deliver sessions, these sessions were targeted for children in the foundation classes in accordance with the SKIP Cymru course. 
I was fortunate enough to have many replies from schools, after consideration I decided to go with Ysgol Llanrug. This school has over 100 children on register, the school is in Llanrug near the beautiful Snowdonia Mountains in Gwynedd. After having a meeting with the head teacher and the school’s sport co Ordinator I decided that I would conduct the sessions with the Year 1 class. These children are aged between 5-6-year-old and are a group of very enthusiastic children. 
Firstly, I decided to go into the school to observe a typical physical activity session. My reasoning for this was because I wanted to know what stage the children were at with their fundamental movements and skills. Wainwright et al (2016) states that foundation phase curriculum in Welsh schools is now more play-based rather than traditional physical activity. This means that children learn more through play and holistic areas of learning rather than structured sport sessions. Therefore, our role as coaches is to promote physical literacy in the school and help teachers to introduce play and movements in sessions. Davies (2003) believes that movement plays a crucial and equally important role in the growth, development, and education of all children. Davies (2003) also states that movement in young children is seen to happen naturally, and people are under the misapprehension that children move all the time and tend to over sea it, and not think of it as important. People tend to think that if a child plays but stays still that this is movement when It’s not. Therefore, I wanted to see if the Year 1 class already had limited or enough movement in their sessions before I came in and did my catching and throwing sessions.
Current Research from Swansea University states that less than 50% of 3–17-year-olds exercised or were none active for the recommended amount which is 60 minutes a day. Therefore, I felt that this evidence was motivating enough to ensure that children in Gwynedd have the best start in life through play and active moving in early childhood. 
Having started the SKIP Cymru course, I have suddenly realised how important play and movement is for young children and for them to experience different types of play throughout their childhood. It’s important that facilitators like myself spread this message and get children moving and enhance the opportunity for young children to play and move. Also, to educate parents on how important this is to tackle, and what they can do at home to help their children with play rather than screen time. 
My sessions included a range of different activities these were to help promote physical literacy and fundamental movements in terms of their locomotor skills. These skills are identified by Goodway (2019) as the beginning of children becoming efficient movers and how these skills are the building blocks for movement. Locomotor skills allow children to use their bodies and move through different environments. 
I started the session with a very fun and storytelling warm up. I felt that it was important to capture the attention of the children quickly and get them moving and having fun. According to this website Physical Play with Stories | Learning and Development | Teach Early Years  storytelling is an essential part of early childhood by being a way that stimulates their imaginations whilst learning about different learning points and actions.

Davies (2003) has studied all different types of movement and how children develop from baby to childhood. Based on her journal and findings she states the importance of the theoretical framework of movement. She states that every individual is different and moves differently, that we are all unique and need to recognise the complexity of everyone.  This is central to different classifications of movement; she goes on to state that there are three important categories of movement which are:
· Dynamics
· Space
· Relationships
These three work together to develop an individual’s movement and how they deal with movement in games/play activities. Dynamic which relates to instrument of movement. Space which is what I worked on in my warmup on how a child can move in space. And relationship which is how a child’s body acts and interacts with people and objects. Which is again something we worked on in the warmup as the body needed to move into space but be aware of other children and how the body delt with this. 
From having observed the children in my sessions I noticed that their locomotor skills needed additional work and that they have had successful play sessions as they demonstrated good and accurate running skills (stage 3). Having seen them throwing and catching It was abundant that work needed to be done therefore that’s why I decided on these two skills as I needed to start from the start with this.
After the warmup we moved onto the main body of the session which is the catching section of the session. I started by dividing the zone into three gardens this helped me ensure that all children were taking part at the same time, and only needed to concentrate on their section and that everyone was focused on their tasks and not what others are doing. According to Goodway (2003) developing basic skills is essential for a child’s health and physical activity. Each locomotor skill needs to be broken down for example jumping/running/catching and throwing for a child to move onto effective team sports and games. There is no point in having a netball session if the children aren’t proficient catchers/throwers therefore from a young age it’s important to perfect these skills in their fundamental years of life. 
Catching is a very common skill that’s used in many sports. Goodway (2019) states that catching is a manipulative skill in which the aim is to retain possession of the object being thrown. To be able to catch a ball a child already needs to posses’ good hand eye coordination and be able to track objects with their eyes. 
The garden activities were suited for Stage 1 and 2 catchers which were the scooper/trackers and hugger stages of catching. One activity concentrated on tracking, this was done by sitting opposite a partner in straddle touching toes and rolling a large ball on the floor to one another. This helped the children learn how to track an object and start the process of moving on to throwing the ball. 
In the second garden the activity was to stand opposite a partner and pass the ball to each other (not throwing) again this worked on tracking a large ball, I also did this with bibs and used them as scarves to help if a ball was too hard. 
The third garden was the same activity as the second but this time I included movement into the exercise. This was done by having the pairs pass a large ball to each other and then they had to move to another set of spots and repeat the action therefore they had to think about movement not just the passing of the ball. 
From observing the children taking part I quickly had to change some stuff as some of the pairs were too advanced for that exercise. This was only a matter of making the exercise more difficult as stated in my session plan. I changed the balls from big ones to small ones for some partners and in the moving activity garden I would move the spots further apart and ask them to move differently for example they were not allowed to move forwards, or they had to move as an animal. This helped them with their movement skills and show them that there are different ways of moving and types for example levels, shapes, and directions. I would encourage this by also shouting out different types of movement to help them out and demonstrate different shapes. 
Demonstration is key for children. I ensured that I demonstrated each activity as most children like myself are visual learners which means learning through seeing. I used different children to demonstrate and ensured that everyone understood the activity before starting. This is highlighted on the videos as I always ask If everyone understands before starting. When observing the session, I would always praise children by saying “Well done Child A brilliant I like the way you’re moving as this animal. This I feel gave good praise to children and encourage them that what they’re doing is correct. Vise Versa from this If a child wasn’t doing something correctly, I would say “Well done child B, how about trying it this way.” I would then stay around this child to ensure that the activity was done properly, and that this child learns the right way how to do something. 
Moving on to the throwing aspect of the session I started with the underarm throw. To start this session, I needed to know how the children already threw therefore I let them show me how they threw under arm. A lot of the children stood still while throwing and some automatically put out the same foot as their throwing arm. Therefore, to start with I wrapped a bib around every child’s opposite leg and encouraged them to step forwards with the leg that had the bib on. This was a success as nearly every child did this correctly.  While the other children practiced this with a ball and a target on the wall, I worked with the children who couldn’t quite get the opposite leg to arm scenario. 
For the children who threw the ball on the wall with opposite leg correctly we moved on to play the game “Battleships”. The children enjoyed this game, and they were to use under arm throw putting their opposite leg forward to be able to throw the ball to their opponents’ cones. This was a success as most of the children did this correctly and understood how to throw the ball under arm correctly. With the ones who struggled I would stay with them and demonstrate the correct way of throwing and ask them questions and praise to help them. 
As the session progressed It was becoming apparent to me the importance of the constraints and how Newell’s constraints table showed the factors that limit or contain the development of movement. We always need to be reminded that a child is always going through change and according to Goodway (2019) these changes are categorised into 3 constraints. These are 
· Individual (Constraints related to anything regarding the child
· Environmental (the world around us)
· Task (Rules, task, or goals)
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By understanding the constraints table and how they work and develop children I was able to identify that a task constraint that I come across during the last few sessions are the use of the right equipment. During this session I used big balls to throw on the wall which were deflated to stop them from bouncing around everywhere. But after reflecting and seeing in the session that these balls were hard for children to throw under arm as they were heavy, and they needed to use two arms to hold the ball. Therefore, by identifying this constraint I have changed this to “beanie bags” this made it much easier for the children to throw.  Another task constraint that I came across Is to add another garden in relation to obstacle course to keep the engagement of children and further progress movement.
In relation to individual constraint one child as you can see in the video has a very short attention span and therefore, I would not speak for so long and give brief quick information to ensure that child was listening. Also, I would use this child more than others to help demonstrate as I know then he was listening and concentrating on a task. Another individual constraint that I came across was children wanting to stick together and not be separated from their friends. To help with this I ensured that all children were mixed up and that one of their friends was in the same group and that the other’s were spread in different groups to help children deal with separation anxiety from their “best friends”
Regarding environmental constraint all sessions were inside and the only impact I had were school’s shutting due to the snow therefore we had to move things around to ensure deadline of videos was done. 
The elements of Newell’s constraint model have developed my way of thinking and understanding the way of adapting sessions and thinking of the induvial, task and environment when planning and needed to change sessions. My role as a facilitator is to provide experiences to children and ensure that accurate and correct locomotor skills are being shown/taught to children. I am here to support and deliver fundamental movement skills and help them develop these skills to later life in which they transform to team sport. 
The SKIP course has been a big beneficial course for me in helping me develop my understanding of early year play, movement, and skills. Also, how important early play and fundamental movement is to young children. I am now much more confident in my own work and knowledge about this topic of motor development and childhood theory and can bring this all into my delivery when delivering sessions to these age group. I have now much more of a broad idea of age-related sessions and how to emphasise on the play and not the physical education aspect of the session. 
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