Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/her learning during one particular transition period (horizontal or vertical).
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Part 1 

The purpose of this assignment is to devise, tailor and reflect on a support plan designed specifically to target the needs of an individual learner whose progress is being affected by certain barriers. In line with the BERA guidelines the learners name has been fictionalised, the confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research (BERA, 2018). Therefore, throughout this assignment the learner will be referred to as Jack. 
Jack and his mother have recently moved to the area eager for a new beginning and as a result, Jack will embark on a new school journey, this marks his vertical transition. The full extent of Jack’s earlier educational journey is somewhat ambiguous due to his, at the time, unpredictable family situation. However, it has been established that Jack has had prolonged periods of school absenteeism, and this alone puts him at a disadvantage in more ways than one, data from 2019 shows that 84% of Key Stage 2 pupils who had 100% attendance achieved the expected standard, compared to 40% of pupils who were persistently absent across the key stage (Gov.uk, 2023). Furthermore, as visible in (part 2, background information) Jack has been exposed and witnessed high-levels of abuse, which has consequently resulted to barriers within his progress and more explicitly to his wellbeing, learning and holistic development. It is highly probable to assume that these barriers stem from his adverse childhood experiences, ACE exposure has been connected with poor academic performance, poor health outcomes, and certain diseases (Webster, 2022). 
Prior to commencing school Jack completed a one-page-profile that provided insight into his preferences, dislikes and hobbies (see part 2). A one-page-profile is a highly regarded tool for discovering more about the learner whilst simplifying the process of planning appropriate and substantial provisions, this is perhaps the single most important tool in supporting pupils to become successful and self-aware lifelong learners (Sanderson, 2023). The one-page-profile is utilized as a foundational tool for building a support plan that directly addresses Jack’s unique abilities, preferences, and needs, ensuring that the plan is centred around him as an individual, by taking account of individual needs, interests and aspirations, a pupil-centred approach results in raised achievement since learning can be tailored to meet the uniqueness of each learner (Sanderson,2023).Ahead of devising an effective support plan that directly addresses and targets Jack’s barriers, it is fundamental  to take into account his experiences, ACEs are a helpful tool for making professionals consider how a child’s background may be impacting their behaviour and what specific support they need (Longfield, 2020). Henceforth, an assortment of methodologies and interventions have been implemented within the plan to support Jack in an effective manor (see part 2). 
Prior to proceeding, it is of necessity to thoroughly comprehend and grasp what ACEs (Adverse Childhood Experiences) entail. ESTYN, the education and training inspectorate for Wales categorise ACE’s based on their impact on a leaners wellbeing and educational progress, parental mental illness, drug and alcohol abuse and incarceration, domestic violence and hostile parental separation, physical or sexual abuse and neglect are extremely harmful issues that some children and young people have to face on a daily basis (ESTYN, 2020). ACEs encompasses traumatic occurrence that have the potential to significantly impact on a child’s brain development, health and overall wellbeing, experiencing ACEs can have an impact on future physical and mental health, and often ACEs can be barriers to healthy attachment relationships forming for children (NHS, 2021).
Individuals who have faced ACEs in their life are at higher risk of developing mental health conditions such as depression, anxiety and substance abuse, there is a cumulative effect when it comes to toxic stress, and the more ACEs a child experiences, the greater impact it can have on their mental and physical health (Wisner, 2022). ACEs can significantly impact on brain development in children as traumatic experiences during childhood may disrupt the formation and functioning of the brain, If a person is in a constant state of fear or stress, their brain may adapt to survive within this environment (Lewis, 2019). Despite the concept of ACEs emerging at a later date to Bowlby’s attachment theory there is relevance and substance in correlating the two as Bowlby theory highlights the importance of initial experiences, the theory suggests that our early experiences of relationships significantly affect our emotional and social development and our ability to form relationships with others throughout our lives (Lougher, 2021). Thus, relating to understanding the potential implication of ACEs on Jack’s holistic development.
[bookmark: _Hlk149663846]Additionally, ACE’s exert a tangible effect on children’s physical development, there is now a great deal of research demonstrating that ACEs can negatively affect lifelong physical health by disrupting organ development and by damaging the body’s system for defending against diseases (Stephens , 2019). Bronfenbrenner’s Bioecological Systems Theory explores how a child’s development is influenced by the various interconnected environments that they are exposed to ranging from immediate settings (microsystem) such as family and school to larger settings (macrosystem) such as cultural values, his theory views child development as a complex system of relationships affected by multiple levels of the surrounding environment (Guy-Evans, 2023).  With recognition to Bronfenbrenner’s theory we can extrapolate that adverse interactions such as ACEs, profoundly impact on a child’s physical development as human development is a transactional process in which an individual’s development is influenced by his or her interactions with various aspects and spheres of their environment (Patel, 2011).In Jack’s case, his ACE derived from within his microsystem (immediate environment) hence, it is crucial to thoroughly contemplate the intricate interplay between Jack’s adverse experiences and his physical development, the interactions the child has with these people and environments have a direct impact development (Patel, 2011). 
[bookmark: _Hlk149735896]Furthermore, ACEs can profoundly impact a child’s overall well-being as childhood adversity has a strong cumulative relationship with adult mental health (Hughes et al., 2016). Erik Erikson’s theory of psychosocial development proposes eight stages that individuals pass through, each marked by a specific psychosocial crisis or challenge that must be resolved for healthy development. These stages range from infancy to old age and emphasise the interaction between an individual's internal psychological development and their surrounding social environment, this principle suggests that people grow in a sequence that occurs over time and in the context of a larger community (Cherry, 2022). ). Although his theory does not directly address ACEs as a specific concept, it is probable to infer from his theory how negative childhood experiences can drastically affect the stages of development and that each stage in Erikson's theory builds on the preceding stages and paves the way for following periods of development (Cherry, 2022). 
As Jack encountered a ‘’psychosocial crisis’’ namely his ACEs during the early years of his development Erikson’s theory implies that his psychological development will have been largely impacted by this negative experience, ACEs negatively impact affect such that a decrease in positive affect and an increase in negative affect occurs, as well as an increase in positive affect variability and a higher persistence of negative affect over time (Grusnick et al., 2020). 
[bookmark: _Hlk149745638]In consideration to these factors, Jack’s support plan has been focussed and devised around the theme of wellbeing to directly target his barriers, we have the opportunity to formally teach our students to maximize their potential, and prioritizing their wellbeing is a good place to start (Smith, 2019). Considering Jack in a holistic manner, through targeting his wellbeing within the support plan, is essential in ensuring Jack’s happiness, comfort and confidence, inducing positive emotions (such as joyfulness, love, or appreciation) enlarges cognitive perspectives and enhances the ability of individuals to attend to more information, make richer interpretations, and experience higher levels of creativity and productivity (Smith, 2019). 
Fostering Jack’s wellbeing Is also integral in ensuring he can recognise and regulate his feelings and emotions, if we are not deliberate about teaching and fostering wellbeing, students will grow up without knowing wellbeing is within their internal locus of control (Smith, 2019). 
Maslow’s hierarchy of needs explores how people have five fundamental sets of needs (see appendix 1). These needs are displayed in the form of a pyramid, beginning with basic physiological needs such as food, shelter and water, raising to safety love and belonging, esteem and finally self-actualisation. Maslow emphasized that until the basic needs of the pyramid are met then a child cannot achieve their full potential, as a humanist Maslow believed that people have an inborn desire to be self-actualized, that is, to be all they can be, however, to achieve this ultimate goal, a number of more basic needs must be met (Cherry, 2022b). 
The sheer necessity of children’s wellbeing is evident within the Welsh Curriculum. Curriculum for Wales brings health and well-being to the heart of teaching and learning and is a clear reflection of the importance that the Welsh government continues to place on supporting the health and well-being of all children and young people in Wales (Welsh Government , 2019). The integration of the curriculum results in there being seven areas of learning, replacing individually structured subjects, among these is the inclusion of the health and wellbeing area of learning. Teachers and practitioners in schools and settings across Wales now have time and space to focus on the health and wellbeing of their learners because of the curriculum and not in addition to the curriculum (Welsh Government, 2019). Thus, further reiterating the significance of a child’s wellbeing in relation to their holistic development. 
The production of Jack’s support plan aligns with his best interests. This is a principle that resonates with the guidelines outlined in the United Nations Convention on the Rights of the Child (UNCRC), everyone who works with children should always do what is best for the child (UNICEF, 2023). Jack’s support plan will be actioned across a six-week period with certain provisions in place for the duration of this time and others for individual sessions (see part 2). The support plan can be viewed as an experimentation to deem which interventions and activities are most suited to Jack and his needs, allowing for flexibility and adaptability to fully foster his development. 
Jack suffers from separation-anxiety, which is broadly defined as, a form of anxiety experienced by a young child and caused by separation from a significant nurturant figure and typically a parent or from familiar surroundings (Webster, 2021). It is of relevance to draw focus to the word ‘’young’’ within this definition, as separation-anxiety is typical among infants, separation anxiety is a normal stage of development for infants and toddlers (Mayo Clinic, 2021). However, Jack’s separation anxiety is distinct as it originates from his adverse childhood experience with it stemming from the thought that his mother is not safe when he is in school. As a result of this, Jack’s mother will coordinate a specific time with the school to schedule a phone call to Jack during the day in an attempt to ease his worries. This strategy has been designed to provide Jack with reassurance and comfort during his, already difficult transition. It is relevant to emphasise his mother’s tone during these phone calls(see part 2), It is of hope that if his mother uses these, or similar, gentle, kind expressions that Jack will feel at ease, knowing his mother is safe and happy, Using a gentle tone can help parents and caregivers focus on their intended message (Banton, 2020).However, it is necessary to consider the challenges of this strategy, one being that it could have a contradictory impact, such as Jack wanting to see his mother after hearing her voice, thus leading to heightened emotional distress. In the event of this arising, it is important that Jack’s teacher demonstrates empathetic listening through fully acknowledging his emotions and desire to see his mother, empathy is important because it can help people build connection, regulate emotion, and promote helping behaviours (Howard, 2020). Further, Jack’s teacher should provide him with reassurance that his mother will be collecting him, and that she loves and cares for him and that the separation is temporary. 
[bookmark: _Hlk149773136]Jack struggles in identifying and regulating his emotions, which is common in children with ACEs, children exposed to early adversity may not process and regulate emotions in the same way as others; leading to suppressed or intensified emotional expression (Davidson, 2020). Therefore, it seemed appropriate to tailor Jack’s first session with his ELSA around the theme of feelings and emotions, An ELSA in a school is an Emotional Literacy Support Assistant whose role is to support a child or young person’s emotional development and help them cope with life’s challenges (Palphreyman, 2023). During this session, Jack will be introduced to an emotion wheel, originally designed by the American psychologist Robert Plutchik,  an emotion wheel is a tool that can be used to identify and understand feelings (Chan, 2022). The wheel consists of eight primary emotions which are then split into sub-categories (see appendix 2). During Jack’s session with his ELSA they will explore what different emotions are and how they can make you feel (see part 2), this is an integral part of nurturing Jack’s wellbeing, it is vital to foster emotional learning in children for their long-term health and success in social and professional relationships (Karani, 2021). Furthermore, the emotion wheel is a beneficial way of helping Jack understand and express his negative thoughts. The wheel encourages users, such as Jack to communicate their feelings verbally. Negative thoughts in children or adults can lead to poor decisions, problems in relations, and an unhappy life as If we struggle to identify when we are feeling unhappy, we can be flooded with unhappy thoughts (Karani, 2021). Alternatively, a challenge to consider within this strategy could be the emotion wheel’s limited scope, it is possible that an emotion wheel may not encompass the full spectrum of emotions. In spite of this consideration, and in the event of this becoming a challenge, I believe it would be beneficial for Jack to devise his own emotion wheel, tailored to his own unique, individual emotions. 
It is common for children who have experienced ACEs to develop an attachment to objects as a coping mechanism, the favoured objects which are often referred to as “security blankets” come to serve a comforting, anxiety-reducing function for the child (Fortuna et al., 2014). In Jacks case, these are his football cards (see part 2 one page profile). In order to promote Jack’s wellbeing and foster his attachment, he will be able to bring his football cards into school and keep them with him at all times as they will provide him with a sense of stability and comfort, allowing children to identify self-soothing behaviours/routines can help in relieving stress and feelings of anxiousness (Fortuna et al., 2014). However, an obvious challenge that this may create is the want for his peers to bring in artifacts from their homes. However, through reiteration and emphasis being placed on the fact that Jack is a new member of the class and that his football cards may aid him in settling, I am confident that the class would aim to create a welcoming environment for Jack. 
Within Jack’s one-page-profile he mentions how he does not like when things change unexpectedly (see part 2). It is likely that this dislike originates from his ACEs as routines provide a sense of stability and predictability. Through considering this, I am confident that it would be of great benefit to Jack to have a visual timetable within the class, visual timetables can be a useful tool for helping children see what’s going to happen over the course of the day (Lawler, 2018). Using a visual timetable within the classroom withholds a range of benefits however, in Jack’s case the two aims of this strategy will be to reduce his anxiety and aid the overall transition process, showing children what they are doing in the morning can reduce the likely hood of children becoming anxious (Kelly, 2017). The self-determination theory regards to the motivation behind human behaviour and personal growth, it suggests that people can become self-determined when their needs for competence, relatedness, and autonomy are fulfilled (Lopez-Garrido, 2023). Thus, through the use of a visual timetable, Jack’s autonomy is supported and encouraged as the resource provides a sense of control. 
[bookmark: _Hlk149782246]During a meeting with Jack’s mother, she expressed her concerns relating to Jacks withdrawn demeanour, in fear that he may be subjected to bullying (see part 2). To support his mother’s anxiety regarding this, it seemed appropriate and worthwhile to partner Jack with a class ‘’buddy’’, a buddy system pairs students in your class and asks them to support one another with specific tasks or skills (Daub-Sychra, 2011). Not only should this increase Jack’s confidence within the classroom, but it should also foster his social development, the use of a buddy system encourages greater social integration (Daub-Sychra, 2011). Furthermore, through assigning Jack a buddy within the classroom it is of hope that they would provide him with academic assistance, they may provide clarification of concepts, or assistance with classroom tasks (Jain, 2023). Therefore, resulting in the promotion of Jack’s educational objectives, this collaborative approach can contribute to improved learning outcomes for students (Jain, 2023). Nevertheless, several challenges should be taken into consideration in regard to the implementation of a buddy system, with one particular challenge being incompatible partners. It is of possibility that Jack could be paired with an inadequate buddy resulting in a possible hinder to the intended support. However, this challenge can be utilised through the class teacher knowing her students, to be an effective teacher it is important to know your students beyond their names, ages, friendship groups and family backgrounds (Reachout Australia, 2022). 
Within Jack’s support plan there is a whole class activity, namely ‘’dear new classmate, dear new class’’ (see part 2). This lesson was devised through the acknowledgement of the lack of positive experiences that Jack has encountered in his previous schools. Unfortunately, children’s negative experiences relating to school have increased in recent years, with the Children's Society Good Childhood Report 2022 noting a continued decline in 10- to 15-year-old's happiness with school (Office for National Statistics, 2022). The task has been specifically designed in hope of fostering positive relationships within the class and supporting Jack’s sense of belonging, a sense of belonging at school means feeling a sense of acceptance, respect, inclusion and support in a learning environment (Bowen, 2021). 
In hope of raising Jack’s level of wellbeing he will attend a one-to-one nurture session ran by a trauma informed teaching assistant. A trauma-informed teaching assistant is an educator who is specifically trained in recognising and responding to students who have experienced trauma alternatively named ACE’s. Through the utilization of a trauma-informed teaching assistant, it corresponds with the Welsh Governments aspiration for schools in Wales. Increasingly the policy context in Wales is highlighting the need for more professions and organisations to be ACE-informed and to consider their role in preventing, mitigating and tackling ACEs, to ensure an integrated and innovative approach to health and wellbeing generally and support prevention and early intervention (Ace Hub Wales, 2022). Within these sessions, Jack will take part in a range of activities tailored towards his interests and hobbies (see part 2). Through encouraging and fostering Jack’s participation in these nurture sessions, the school are exhibiting commendable standards of practice, as acknowledged by ESTYN, schools should ensure that there is suitable access to calm, nurturing and supportive spaces for all vulnerable pupils, including those with ACEs (ESTYN, 2020). 
The final intervention in place within Jack’s support plan is canine therapy. This specific type of therapy involves using specially trained dogs to provide a form of emotional support for children and young people, Cariad Pet Therapy’s aim is to improve the wellbeing of our communities by providing an inclusive service whilst offering meaningful volunteering opportunities (Cariad Pet Therapy, 2022). During these sessions, Jack will have the opportunity to spend time with a therapy dog, through stroking, speaking and reading to it. Interaction with therapy dogs has been known to reduce stress and anxiety for children who have experienced ACEs such as Jack, who may often endure heightened stress, their sweet demeanours and unconditional love may have a therapeutic benefit to those who face difficult health challenges (Torrey, 2019). Thus, supporting Jack in becoming a healthy and confident individual who is building their mental and emotional well-being by developing confidence, resilience and empathy (HWB,2019). 
Evaluating Jack’s development within the support plan requires a diverse approach due to the style and range of activities/interventions. For instance, progression in relation to the buddy system would be assessed through meetings to discuss his adaptation and positive interactions (see part 2). On the other hand, Jack’s feedback on the visual timetable should be obtained on a regular basis to assess its effectiveness and suitability. 
To conclude, in order to begin to successfully support Jack during his horizontal transition it is paramount to view him as a whole and to take into consideration his experiences and how these may affect his learning and development. Research emphasizes the critical importance of prioritising children’s well-being above all else. Through prioritising Jack’s emotional, physical and psychological wellbeing, it lays the foundation for his overall growth and holistic development. In relation to my future practice, I aim to continue in developing and strengthening my knowledge within the five professional standards, with emphasis on refining teaching within the pedagogy descriptor of teaching, the teacher consistently secures the best outcomes for learners through progressively refining teaching, influencing learners and advancing learning (Welsh Government, 2019). 
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Part 2
One-page-profile[image: A computer screen shot of a child's face
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Pupil support plan 
Background information 

Jack is originally from Bristol and will be starting school and joining year 4 in two weeks time. His previous education background is somewhat unclear as there have been large gaps within his schooling due to his unstable homelife. Jack and his mother have recently moved to the area in a hope of a fresh start in a new country due to his father’s violent behaviour towards his mother. It has recently come to light that Jack, himself has witnessed years of the domestic abuse that his mother was subjected to and this has taken a huge toll on both his wellbeing and his self-esteem. 
His mother has stated that he has been wetting the bed for some time (nocturnal enuresis) ,due to his exposure of abuse which is recognised as an adverse childhood experience. He often suffers with vivid nightmares and insomnia, which are a contributing factor of his interrupted education. His mother sort advice from they’re GP and Jack has been refereed to the paediatric enuretic clinic.  It is known to the school that there is a family history of involvement with social services, therefore, the schools safeguarding officer has been informed and has spoken to the safeguarding lead at Jack’s previous school to gain a better understanding of his background and how best to support him within the school. Whilst living in Bristol Jack was subject to a safety plan, given that Jack has moved to Wales a review child protection case conference will be held to consider if his name should be placed on the Welsh child protection register. When a date has been arranged for this, the safeguarding officer will be attending the conference. 
Jack’s father was sentenced to prison two months ago for 6 years due to the horrific prolonged long-term abuse and attacks that he carried out on his mother, this is the core reason for their move to the area. His mother has expressed her feelings of anxiety of Jack starting school due to his inability to regulate his emotions and her worry of him being subjected to bullying due to his withdrawn demeanour. There are three complicated factors in his background that lead to some prominent barriers to his learning. Firstly, his separation anxiety from his mother- Jack is worried that harm may occur to his mother when he is in school. Secondly, his disturbed sleeping pattern resulting in him not being rested for the school day which has an immediate effect on his attention and memory. Thirdly, his lack of positive schooling experience- Jack has never stayed in a school longer than a year, affecting his confidence and holistic development. 
In light of this information, a pupil support plan has been produced to assist Jack’s vertical transition into his new school, with the overriding purpose of the plan being to target each of Jack’s barriers. The support and activities in the table below will be in place for Jack’s first half term in the school, however, there will be opportunities to adjust, broaden and review these accordingly.


	Targeted support for:
	Nature of support/activity
	Curriculum links
	Stakeholders involved
	Review date

	Separation anxiety
	Call with mother
Jack is worried that harm may come to his mother when he is not around (in school)
His mother will phone the school at around midday to speak to jack to reassure him that she is fine. 
His mother will speak in a calm and happy way and use words such as;
‘’I’m so proud of you!’’
‘’I’m looking forward to seeing you after school’’
‘’I can’t wait to hear about your day’’

Emotion wheel
Jack is unable to recognise and regulate his emotions. 
Jack will complete an emotion wheel which highlights 10 primary emotions.
Jack will colour each emotion and discuss how the emotions make him feel/ what happens when he feels like this











Football cards 
Jack has a strong attachment to his football cards as displayed in his one-page-profile.
Jack will be able to bring these cards into school to provide comfort 
	Healthy relationships are fundamental to our well-being.
This Area can help learners understand and value how feelings of belonging and connection that come from healthy relationships have a powerful effect on health well-being (Welsh Government,2019)







How we process and respond to our experiences affects our mental health and emotional well-being. This Area can help learners explore the connections between their experiences, mental health and emotional well-being. By being provided with opportunities to explore the complexities of these connections, learners can be enabled to recognise that feelings and emotions are neither fixed nor consistent ( Welsh Government, 2019).

 Progression step 2 -I am beginning to notice when I need help to manage my feelings. (HWB, 2019)

Four purposes- Healthy and confident individuals who face and overcome challenges (Welsh Government,2019)






	Jack’s mother, class teacher and school receptionist 

















School ELSA – Jack will be appointed with an ELSA to complete wellbeing activities with such as this emotion wheel. 
Jack’s mother – will be working closely with the ELSA and continuing provision at home. 


















Jacks mother – will ensure he has his cards 
Class teacher- allowing Jack to keep them on him at all times 
	Meeting to be held with Jack, his mother, class teacher and ELSA in the week before half term













Meeting to be held with Jack, his mother, class teacher and ELSA in the week before half term.



















Meeting to be held with Jack, his mother, and class teacher in the week before half term

	Lack of positive schooling experience
	Visual timetable
Jack’s class teacher will provide him with a visual timetable so that he knows what to expect in the day
(drawn from one page profile ‘’I don’t like when things change unexpectedly’’)


Class buddy 
Jack will be provided with a ‘class buddy’ their responsibilities will include
-Ensuring jack has someone to play with
-Supporting Jack with classwork 


Complete ‘’dear new classmate’ and ‘dear new class’’ activity 
During this activity the class will create a pamphlet for Jack that includes 
-The names of everyone in the class
-Their favourite hobbies
-Their favourite things about the class
-What makes them a good friend
Jack will complete one for the class, he can choose what he would like to know about the class/ his peers. 



	Four purposes- Healthy and confident individuals (Welsh Government , 2019) 
Jack will feel more confident knowing the plans for the day





Progression step 1 - I can get along with others with and without support (HWB,2019)







 Progression step 1-I have an awareness of the feelings of others,(Hwb,20190

 Four purposes -Enterprising , creative contributors who express ideas and emotions through different media (Welsh Government,2019)
	Jack’s teacher will be responsible for creating and updating his visual timetable. 
Jack’s mother- has designed one for at home 







Jack’s teacher- responsible for choosing an appropriate member of the class to support Jack 
Jack’s buddy – will be aware of their responsibilities 





Whole class activity led by Jack’s teacher 



















	On-going provision- discussion with Jack every half term to gage his opinions on the necessity of a visual timetable 






Meeting held with class teacher, Jack and his mother before half term to discuss suitability and progress




Meeting with class teacher and Jack before half term to discuss friendships and how he’s settling in

	Nurture
	Nurture session 
Jack will attend 1-1 nurture sessions that will target his interests.
The sessions will be pupil-led and Jack will have the opportunity to take part in a range of activities catered to his individual needs.
First activity will be making a pizza (drawn from one page profile ‘’I enjoy eating pizza’’)
During these sessions Jack will have the opportunity to openly speak about his feelings and emotions in a safe environment.



 



Therapy Dog
Jack will take part in canine therapy which will aid him in alleviating stress and improve his wellbeing.
During these sessions Jack will be reading to a specially trained therapy dog – as they are non-judgmental and good listeners , thus improving confidence in learners 
	Four purposes- Healthy and confident individuals who are building their mental and emotional well-being by developing confidence, resilience and empathy(Welsh Government,2019)



By learning how to communicate their feelings, learners will be better placed to create a culture where talking about mental health and emotional wellbeing is normalised (Welsh Government,2019)








Healthy and confident individuals who have the confidence to participate in performance (Welsh Government,2019)







	The nurture group will be ran by a trauma-informed teaching assistant who specialises in supporting pupils with ACE’s
Outcomes of the sessions will be discussed with Jack’s mother. 





















External agency- Cariad Pet Therapy 
Trauma informed teaching assistant will also attend these sessions with Jack 
	On-going provision, meeting will be held before half term with Jack, his mother, class teacher and trauma-informed teaching assistant to discuss progress and plans for the following half term.

















A meeting with Jack’s mother, teacher and trauma-informed teaching assistant will be held to discuss the outcomes of these therapy sessions and plans for the following half-term




Yellow highlight- Statements of What Matters 
Pink highlight – Progression steps
Green highlight- Four Purposes 

These activities/ interventions will be carried out on a 6 week basis with opportunities for extended provision and elimination of certain activities if deemed necessary 
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