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Using a theme or traditional tale as a stimulus, consider how you might embed the six areas of learning and experience and the four purposes (Donaldson) in an integrated, cross curricular approach.
In this assignment I have adopted the theme ‘’Fy Nghymru’’ to promote an integrated, cross curricular teaching approach that encompasses the six areas of learning and experience and Donaldson’s four purposes. The activities that I have devised are focused on non-core subjects, and are aimed at Key Stage 2 (KS2) students in year 5,  and therefore focus on refining skills rather than exploring and experimenting skills; the pedagogy used in the Foundation Phase. The central theme has been planned to drive the Welsh experience in all of its aspects, supporting one of Donaldson’s four purposes that ‘’all children and young people are ethically informed citizens, who are ready to be citizens of Wales and the world’’. (2015, p.14) The Curriculum Cymreig (YCC) is a guidance for schools to utilise to encourage a sense of patriotism within the school’s ethos, not just restricted to the classroom. 
Barnes (2015) defines a cross-curricular learning experience as the application of skills, knowledge and attitudes of a variety of disciplines to a single experience, topic, theme or question. In Donaldson’s Review, the proposed Areas of Learning and Experience support an integrated and cross-curricular approach to learning, as the areas underpin continuity and breadth of the curricula because it removes the notion of ‘’core’’ subjects. (2015b). The traditional subject-organised curriculum is endorsed by the behaviourist perspective on learning, who believe that the role of the teacher is to instruct and transmit the essential knowledge, theorists such as Pavlov and Skinner support this approach. Contrastingly, the cross-curricular approach to learning is based on a socio-cultural theory, other theorists such as Vygotsky and Bruner support the idea that successful learning is built on pupils sharing ideas and working together as well as making connections across various subjects. 
Upon planning a cross-curricular approach it is essential to elicit pupils current knowledge and understanding of the topic, and to also enable pupils to initiate their own learning (Kerry, 2015). The pupil involvement stage in planning should not be dismissed, as the student voice can be very advantageous to the classroom teacher, because key questions such as what the pupils already know, and what the pupils would like to know can be directly addressed. In addition, the United Conventions of the Rights of the Child (UNICEF 1989) implement a legal document outlining the expectation that children should have the right to be involved in the decision-making and delivery of their education, so it is a part legislation that schools have a duty to follow. Barnes (2015) explains that effective cross-curricular pedagogy should be relevant to the children. It is thus far the role of the teacher to include interaction with the world around us in the lesson planning, the local environment for an example is a source of relevant context that I have utilised in the activities that I have devised. This gained knowledge should motivate participation and engagement in the world around us, and therefore promotes Education for Sustainable Development and Global Citizenship (ESDGC). 

The theme ‘’Fy Nghymru’’ promotes Barnes’ theme-based cross-curricular approach, and because the theme is authentic and relevant, the approach has the potential to reach a wide variety of subjects, beyond the recommended two to three. (Barnes, 2015) The activities that I have planned also adopt one of Barnes’ eight cross-curricular approaches; the multi-disciplinary cross-curricular learning experience will take pupils on  a short journey exploring the local area, with the ‘’journey stick’’. Rowley and Cooper (2009) promote pupil engagement with their local environment as it is thought that it can encourage long-lasting moral values such as social ownership and responsibility and also a sense of pride in own roots. The walk will be child-led, as the teacher exploits the unpredictable learning opportunities that may arise from a powerful and shared experience. Whilst exploring the local area, the children should sketch landmarks which are particularly eye-catching to them. Then, returning to the classroom the pupils should draw a map of their own individual journey, marking each landmark by using the recently taught geographical skills in map making, as well as developing new skills, utilising keys and symbols to mark each point.  In addition, the teacher should draw the pupils attention to the history of the local area. The pupils should predict the what the differences are in the local area between the past and the present, and how and why certain places in the area have changed. To discover whether their predictions are correct, the children should in groups, conduct research on one prediction via the Internet, and then present in it a format, of their own choice, which compares the past and the present. The presentations will be shared to the rest of the class, and then the students should create another map, to display a visual comparison between the past and present. This activity includes an element of Digital Competency to learning as children will be conducting digital research, as well as presenting information using digital skills. The inclusion of digital competency is highlighted in ‘Successful Futures, as it is one of three cross-curriculum responsibilities for all teachers and those who work with children and young people. 


 The Areas of Learning and Experience that will be developed in the activity are Expressive Arts and Humanities. Catling reports that ‘’high-quality curricula and teaching draw on the cross-subject aspect of the humanities’’. (2017:pg357) Pupils will have an opportunity to develop geographical skills as stated in the KS2 geography curriculum, in using maps to present locational information and identifying natural and human features in choosing the landmarks to sketch. (2008b) Pupils will furthermore have an opportunity to develop skills in Art and Design as the sketches of the landmarks should include elements of the visual, tactile and sensory language of art, including tone, texture and shape.(2008d) In addition, the pupils will have the opportunity develop historical knowledge and understanding and also enquiry by investigating the change through time. The lesson promotes all four of Donaldson’s four purposes, ‘’healthy and confident individuals’’ in participating in the learning walk, ‘’ethically informed citizens of Wales’’ and ‘’ambitious, capable leaners’’ in exploring and investigating the history of the local environment and finally, ‘’enterprising, creative contributors’’ in interpreting different landscapes using creative arts (2015,  p.14) . Lastly, YCC is promoted in the activity as learners will have the opportunity to explore the cultural, historical and geographical context of Wales in their local community.
Separately, the children were given the task in small groups to discuss and create a ‘Freeze Frame’ in the school yard to represent six different places in the local area, for example the park, the church, the woods. Using the iPads, children should take a photograph of each others work, which again develops children’s digital competency. Back in the classroom, the groups will reflect and evaluate their own and each-others body movement and shapes using the images, and then reconstruct them to the rest of the class. Two groups will then combine to morph one shape. The teacher should then discuss ideas on a range of linking movements so that the transition from one scene to the next was smooth and organised. The activity addresses elements from the Physical Education curriculum in which pupils are expected to have the opportunity to ‘’communicate ideas and emotions using gestures and other non-verbal signs to convey and enhance meaning’’(2008c), and to also evaluate the work of their own and others, using ICT when appropriate. The children will also be given the opportunity to develop and extend their skills set further by adding a musical element to their scenes. A musician would be invited in to help motivate the pupils, and to demonstrate how musical composition could create a ‘sonic sense of place’. As stated in the curriculum, ‘’children should be given opportunities to improvise, compose and arrange music, develop and refine musical ideas’’, evaluate their work in order to improve it and communicate ideas and emotions through music’’(2008a). In regards to Donaldson’s four purposes (2015), the activity promotes ‘’healthy, confident individuals’’ in exploring various body movements in the Freeze Frame activity, ‘’enterprising, creative contributors’’ in expressing and organising ideas to create the Freeze Frame independently as well as in the musical composition. The activity also develops ‘’ambitious, capable learners’’ (2015, p.14)  in setting the challenge of independently creating the Freeze Frame and working collaboratively. In regards to the Literacy and Numeracy Framework, the non-core subjects that I have chosen specifically provide motivating opportunities for pupils to develop a wider range of ‘literacies’ and ‘numeracies’ beyond the generic reading and writing. 
Since the beginning of the shift towards the cross-curricular approach in the 1960s, debates have been sparked surrounding the effectiveness of the approach to teaching and learning. (Kelly and Stead, 2013) Plowden (1967: para.555) argues in favour of the cross-curricular approach as in stating that ‘’children’s learning does not fit into subject categories’’. Estyn (2015) furthermore, in an  inspection of Haberdasher’s Monmouth School for Girls’ cross-curricular learning provision, concluded that the approach develops independent learners who are able to successfully extend their learning in a systematic method, and also apply it in a range of contexts. 
Several experts have however argued that in several schools, teaching staff are ineffective in cross-curricular planning. It is this ineffective planning that can then result in ‘’tenuous’’ links between subjects (Jarvis, 2009; Laurie, 2011, Griggs and Hughes, 2014). In addition, it would seem that educators are perhaps too ambitious when planning, and force too many topic links into one lesson(Kelly, 2013). In Griggs and Hughes’ academic writing, the notion of themes ‘’naturally’’ lending themselves to certain subjects is emphasised, and the importance of not contriving unrealistic links to subjects is highlighted. (2014) Barnes (2015) further supports this in recommending that cross-curricular teaching should be limited to two to three subject involvement.
Critics such as Griggs and Hughes (2014) have furthermore argued that the cross-curricular approach promotes an opportunity for a more creative curriculum. There are several positives that can be drawn as result of a creative approach to learning, as outlined by Desailly (2012) who explains that children tend to retain information better when learning in a distinctive approach, and that the learning is more meaningful. Despite this, there are concerns that in a cross-curricular learning environment, pupils do not develop the subject-specific skills set, and therefore subjects lose their identity (Barnes and Mujis and Reynolds, 2011). In addition to this,  Grigg and Hughes (2014) also argue that cross-curricular learning creates challenges in measuring progression and also assessment in subject skills.
[bookmark: _GoBack]It seems justifiable to thus far conclude that cross-curricular teaching and learning is an effective approach, providing that it has been thoroughly planned. Thompson compares effective cross-curricular planning as similar to making a necklace. The thread represents the topic or theme and is woven through the beads, which are the subject contributors. The beads will be different sizes depending on the subject input into the lesson, or activity. Thompson’s point is that to achieve effective cross-curricular planning and make the necklace, the bead sequence should be logical. (N.D, cited in Griggs and Hughes, 2014, p. 59) Although the cross-curricular approach is not a new phenomena, Donaldson’s Curriculum Review has provided cross-curricular with a new-found status in education. Therefore, despite the concerns over the teaching and learning of the cross-curricula approach such as not enough time is invested into non-core subject areas, or areas that teachers tend to be not as confident in (Barnes, 2015)  I believe there is a space for its inclusion into the new curriculum because of the prevailing benefits in which Barnes favours in stating that it prepares learners for the future, because life itself is cross-curricula and it requires one to access a range of skills from different subject disciplines. Last of all, it is justifiable to reflect that the activities that I have planned effectively promote this type of learning and provide learners with the opportunity to develop a skills set that are relevant and applicable to outside the classroom. 
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