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EdD Year 2 – Education for Creativity and Innovation 

Prepare a proposal for a series of iterative tasks that would enable you to develop and evaluate learner performance in creativity and innovation. 

Executive Summary 

Context: 

As a practitioner of education in Wales at the moment there are certain guidelines and regulations that we must follow in the state system. The biggest, recent change of course has been the New Curriculum for Wales. At the heart of this are the following four purposes:

1. Ambitious, capable learners
2. 	Healthy, confident individuals
3. 	Enterprising and creative contributors
4. 	Ethically informed citizens

This shows then that we must try and make our learners “enterprising and creative”. (Successful Futures, 2015) 

The 12 pedagogical principles that underpin these 4 core purposes also explicitly refer to creativity, with one principle being, “to promote problem-solving, creative and critical thinking”. 

As my role in school is Head of 6th Form, I am fully aware that employers and universities are also looking for these wider skills and so I am very keen to develop them in my learners.  Furthermore, I am currently the coordinator for the Advanced level Skills Challenge Certificate at KS5, more commonly known as the Welsh Baccalaureate. 

The Skills Challenge Certificate is made up of 4 challenges and one of them is aptly called “Enterprise and Employability”. Within this challenge, which makes up 20% of the A level, up to 9 marks out of a maximum of 45, are awarded for “creativity and innovation”. This mark is also placed as “learning objective one”, suggesting it is the most important criteria in this section of the qualification. 

Limitations:

At first glance the importance of teaching creativity and innovation in my context appears encouraging. Firstly, it exists as a criterion for an important qualification (the WAG is aiming for 100% adoption of this qualification by 2020).  Furthermore, it makes up a decent proportion of the mark scheme. However, when we delve more closely into the finer details we see that the principal moderator’s report for the Advanced Level Skills Challenge Certificate has criticised candidates and centres for their efforts in this field, claiming that, “candidates do not always generate enough original ideas…they rely on templates…they lack blue-sky thinking” and are thus unable to reach the maximum marks available to them for LO1. (Learning Objective 1 – Creativity and Innovation) So I have put together a series of iterative tasks to tackle this particular problem, to improve the success rate for my students and to better develop the creativity and innovation skills of my learners. 

Series of iterative tasks:

Launch of mystery challenge.


                                                                     
1. Students think of a problem which is personally motivating. Anything at all. 







2. Students create a text that incorporates their problem and share it with others. 







3. Students swap texts and generate as many questions as possible around the problem.






4. Students consider the questions and begin to generate solutions. Can use mind maps, mood boards, spider diagrams etc. 






                                                                             
                                                                     
                          
5. Students reach a decision regarding which idea to take forward as a final solution. 




                                                                             
	Result = original, entrepreneurial ideas – with an abundance of ideas generated before final choice made. 


Critique of the series of iterative tasks: 

Following discussions held during this module, there are many reasons why I chose to deliver the iterative tasks as set out in the flow chart. 

Firstly, we do have an issue when we consider the specifics of the criteria the students need to hit to achieve top marks. The learning objectives are quite precise and this in itself can contribute to the killing of creativity. After all, the design process is not linear, like a mark scheme. 

My aim is to move from pedagogy to heutagogy to try and counteract the prescriptiveness of the assessment criteria set out by the examination board. 

Therefore, the series of tasks begin with the students not knowing which challenge they are participating in. This ensures that there is nothing predefined and is an example of curiosity-based learning. 

Task 1 is an example of problem-based learning, task 2 then develops this further plus encourages collaboration. Tasks 3 and 4 require students to generate questions and leads towards more enquiry-based learning. 

It is hoped that by carrying out these tasks the students will produce a greater range of ideas, they will produce more original ideas, there are no predefined templates but instead more blue-sky thinking, mind maps, spider diagrams, mood boards and so forth. 

The overall aim is to hit the 9 possible marks available for “creativity and innovation” in the Enterprise & Employability Challenge, which requires: 

Detailed, comprehensive and effective generation and analysis of original ideas. Detailed, imaginative, comprehensive and effective responses. Detailed, comprehensive and effective evaluation of the application of creativity and innovation. 

(WJEC, 2016) 

I believe that the series of iterative tasks proposed will not only have a positive effect on the marks achieved by the learners, but they also encompass the key pedagogical principles which underpin the new curriculum for Wales. At the same time and perhaps more importantly, we are developing skills in our students that they will genuinely need to be successful in their futures. The next challenge then, after developing learner performance in creativity and innovation is evaluating that performance. How will I assess my series of iterative tasks? 






Evaluating Learner Performance in Creativity and Innovation: 

ASSESSMENT 

Maximum mark available = 10

Task 1 

0 – no relevant response
1 – a successful problem identified
2 – an unexpected/original problem 

Task 2 

0 – no relevant response
1 – production of a suitable text 
2 – production of a text which provokes curiosity and an excitement for the reader

Task 3

0 – no relevant response
1 – producing a suitable set of questions
2 – many questions generated, with some of an unusual nature

Task 4 

0 – no relevant response
1 – generation of suitable ideas
2 – complex ideas, range of alternatives, showing adaptability to circumstances

Task 5

0 – no relevant response
1 – a decision made with clear reasoning and justification
2 – a decision reached with clear reasoning, critical thinking, reflection and evaluation


Critique of assessment proposal:

This assessment scheme aims to ensure that the most creative and innovative students acquire the maximum marks. Therefore, we see originality, the unexpected, provoking curiosity, lots of questions and ideas being generated, complex ideas with a range of alternatives and so on being the evidence needed to score the maximum 2 points for each section. We see that reasoning, critical thinking, reflection and evaluation are all needed for high scores too and these are all traits of creative and innovative people.

It is a clear mark scheme to apply and it does not allow for much discrepancy. We would expect all learners taking part in the tasks to achieve at least 50%. Many learners would probably score a combination of 1s and 2s across the tasks. Whereas the most creative and innovative amongst the cohort would pick up all 2s. Any assessment where a range of marks is possible and likely is deemed to be a good one, hence I think this mark scheme would work well. 

In terms of its purpose in attempting to solve the issues that surround LO1 in the ‘Enterprise and Employability’ challenge of the A Level concerned, I think the only downside is the mark being out of 10. In the actual qualification the mark is out of 9. Therefore, there would need to be an element of adjustment needed to mark accurately. However, given that there is a 3-mark range for each band – 1, 2 and 3 (see video) along with the fact that there is a 2-mark tolerance when work is moderated, this scheme shouldn’t be far off being accurate and fair. 

Outcomes:

Although there hasn’t been enough time to fully judge whether this way of working is better in terms of developing learner performance in creativity and innovation than what we have previously been doing, there are positive signs. 

I quickly run through the tasks with a group of Year 13 students and even in a short time they came up with ideas which were far more interesting than previous responses. For example, instead of the typical fairy cakes business proposal or the latest energy drink, we were coming up with ideas such as premier league football players being involved in helping charities to solve world hunger. This is a huge step forward. 

Pupil Voice:

Despite the Year 13 students in the video clip giving the thumbs up for these proposed tasks we do not hear their comments and again only in time will we really see whether the students are benefitting from the new proposed approach. However, I have spoken to the pupils to gather their thoughts and they were very positive about the new style tasks, and this fits in with the outcomes I was hoping for. 

Does the proposal of iterative tasks and the assessment enhance creativity and innovation skills in learners? 

The results I am expecting to see from this change in working style are:

· More ideas
· More originality
· Better results 
· Entrepreneurial skills which are linked to social issues
· More complex responses
· Fulfilling the needs of the qualification more appropriately
· Fulfils the 12 pedagogical principles and the new curriculum for Wales 
All of the above are tangible and measurable targets. In conclusion I think the most important outcome will be the development of creative and innovation skills in our learners, which will improve their future lives, and perhaps the full impact of this is immeasurable. 
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