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Bilingualism 
Bilingualism is the ability to speak and understand more than one language fluently. Bilingualism and multilingualism have had both a positive and negative response regarding the development of children. According to Mills and Mills (2002) In the past few years, bilingualism has changed the way it is seen, from a hinderance to an asset. Mills and Mills (2002) discuss the idea that bilingualism will benefit the children’s linguistic awareness in addition to cultural sensitivity and cognitive functioning, when properly nurtured.  These benefits range from communication, cultural, cognitive, personal and employability. Having the opportunity of being bilingual, widens the opportunities that are available. Having the ability to communicate in more than one language, enables communication with family members who use a different language. This is extremely beneficial in an early years setting, because meeting with the children’s families is an essential aspect of the child’s learning and development, in the setting. The opportunity for the practitioners to discuss the child’s progress with families is important. It is helpful for any concerns to be highlighted that the practitioner needs to know regarding the child. Consent can also be sort at this time for photographs and celebrations. Knowing information at the start of the setting can make a huge difference in how the child is taught and how their needs are met. However, it may be the case that there is a language barrier and the children’s parents/carers do not speak English. There may be a need for a translator or for the child to translate for their parents in these situations.  According to Baker (2014), "the most important factor in raising a bilingual child is to make their language development a pleasure and a positive and enjoyable experience”. However, there are also disadvantages.  If a young child is learning more then one language at the beginning, they may take longer to start talking, because they may become confused. 
Children with English as an additional language (EAL) may come into the setting. These children may speak English but not as their mother tongue or can be experiencing the language for the first time. When these children start the setting, it is essential that their culture is accepted, and their language barrier is taken into consideration. According to Farr (2014), Vygotsky discusses the idea that children need a more knowledgeable other the concept or skill is something they could perform on their own after learning it with support. Vygotsky called the support that students receive in order to learn ‘scaffolding’”. This suggests that when children learn an additional language, they will find it beneficial to hear the language being spoken around them. This will encourage the children to practice speaking and understanding the language in order to develop this skill. If a child with EAL starts in the setting, it is beneficial for the practitioners to learn key phases in the child’s mother tongue. This will help make the child feel secure and accepted. This also applies to children with Welsh additional language in a Welsh medium setting. It may also be beneficial to have additional staff that speak the same language to come and work with the child that has EAL or WAL. According to Mistry and Sood (2015), "There is an issue about the shortage of practitioners from minority ethnic backgrounds in particular especially in rural areas, as well as there not being enough trained practitioners within the multi-disciplinary teams with bilingual and bicultural skills." This suggests that although children with English as their additional language would benefit from bilingual staff, there is not enough bilingual staff to support all these children.  
There are two ideas that are used to teach children with EAL, English. These are the immersion method and the sandwich method. The immersion method is a technique that is used to help children learn a language quickly, by immersing them in the language in the setting. Although this method teaches the language quickly, it may also make the child feel isolated and like they are not accepted, through the lack of understanding of what is being said. This is going to make the child not want to attend the setting, causing them to fall behind on their lessons, which can cause a gap in their education to form. The second method is the sandwich method. According to Butzkamm (2010) This method was featured in Dodson’s bilingual method in 1967 and he suspects that this method was also created by him. This method consists of saying the unknown phase, then in the mother tongue, then the unknown phase. This method enables the children to practice the phases they are learning, whilst still being able to understand what is being said. The activity gives an example of this, through the counting in English, then in Welsh, then back into English. It also uses this idea whilst greeting the puppet and saying goodbye at the end.  This method is usually successful as children learn through play and through repetition. The Montessori Academy (2017) states that repetition enables children to “practice, master and retain knowledge”.  The Montessori Academy (2017) also states that repetition also provides the children with the opportunity to learn “self-discipline and critical reflection”. They have displayed a quote from Maria Montessori stating, “Repetition is the secret of perfection”. An example of this can be seen in the activity, where the photographs were shown, then the object, and then the photographs were shown again.  According to Crosse (2007) role play gives the children the opportunity to try out their new language skills, whilst being encouraged as they become able to communicate successfully with increasing amounts of people. This method gives the children with EAL or WAL a better understanding of what is being said. This will make them feel more secure and they will be more willing to come to the setting if they feel accepted and included. However, through saying everything three times, it may take longer to teach each lesson, which can hold some children back who learn faster than others. The Foundation Phases (2015), states that “skills learned in one language should support the development of knowledge and skills in another language”.
In the activity, puppetry was used to cut across language and cultural diversity. A puppet does not represent one nation or another, unless specifically designed to do so. In this instance a fluffy dog puppet was used to enable accessibility for all. According to Arnerich (2018), there is a “huge value in puppetry for developing brains”. Arnerich (2018), also states that puppets can fill the void in communication, between both child and child, and adult and child. The opportunity to work with puppets and communicate in this way builds confidence and reassures children in the setting.  Whilst puppetry has become unpopular in the setting. In recent years the benefits of puppetry have become more understood and valued by both the practitioner and the child.
When a child with EAL starts in the setting, it can be a positive experience and can be beneficial to the other children in the setting. Through this child starting, it gives the practitioners the opportunity to explore their culture and celebrate the differences, whilst showing an interest in the child. This will give cultural benefits as the other children will learn to be more tolerant, which in turn should lead to less racism.
According to the United Nations of the Rights of the Child (UNCRC) Article 7 states that children have a right to a nationality. Article 8 agrees with this article as it also states that children have the “right to a name, nationality and family ties”. According to article 30, children have a right to learn and practice “their own culture, language and religion”. This article is in place for minority groups, “where the practices are not shared by the majority of people in the country” (The UNCRC,1992). “The Foundation Phase supports the cultural identity of all children, to celebrate different cultures and help children recognise and gain a positive awareness of their own and other culture” (The Foundation Phase, 2015).
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