Critical Review of Babaii and Ramazani’s Article
Introduction
This article, Reverse Transfer: Exploring the Effects of Foreign Language Rhetorical Patterns on L1 Writing Performance of Iranian EFL Learners, was published by Babaii and Ramazani on RELC Journal in 2017. Through the methods of writing task and text analysis, the authors make an in-depth study of the use of rhetorical patterns in English (L2) and Persian (L1) argumentative writing by English-majors and non-English-majors. The study found that English Majors’ writing quality was higher in both languages, and there was a reverse transfer of rhetorical patterns. This research reveals the potential positive impact of L2 writing education on L1 writing skills, provides new insights for writing teaching, and emphasizes the importance of language and cultural background in writing, which provides enlightenment for future research.
This critical review will critique this article from the following three aspects: theoretical considerations, methodology and results and relevance to theory.
Theoretical Considerations
This article aims to test and contrast the reverse transfer theory in macro-level rhetoric patterns, that is, how the rhetorical patterns of the second language (English) affect the writing of the first language (Persian). Based on the argumentative essays written by 60 Iranian English Majors (30) and non English Majors (30), the author puts forward the following four research questions:
1. Is there any difference in rhetorical structures within English-major participants in their L2 (English) and L1 (Persian) argumentative essays?
2. Is there any difference in rhetorical structures within non-English-major participants in their L2 (English) and L1 (Persian) argumentative essays?
3. Are there significant differences in organizational patterns between L1 and L2 argumentative essays produced by both English and non-English-Major students?
4. Is there any significant relationship between the quality of L1 and L2 essays written by both English-major and non-English-major students?
Methodology
A total of 60 students from Iran participated in the study. They are 30 English major master students and 30 non English major master students (both male and female). Their first language is Persian. This article takes 60 students’ English and Persian argumentative essays as the research samples, and carries out text analysis. The first step of the research was using the Quick Oxford Placement Test (QOPT) to measure the English proficiency of 60 students before writing to assess whether reverse transfer from L2 to L1 will occur (mentioned in the ‘Data Analysis and Results Related to the First and Second Research Questions’ section of the article). However, the authors did not clearly point out the purpose of QOPT in the article, and in the ‘Data Analysis and Results Related to the First and Second Research Questions’ section, they did not explain that the judgment of students’ English proficiency came from QOPT. Readers might be puzzled by the purpose of the test when reading.
The second step is to use Kubota’s (1998) classification to evaluate the organization structure of their students’ essays, which is derived from the simplification of Meyer’s (1975) Basic Logical Relationships. Kubota simplified the macro-level rhetorical structure of the essay as Collection, Comparison, Explanation, Specification and Induction to distinguish the deductive and inductive structures of students’ essays. Thus, research question1, 2 and 3 were answered.
Finally, Kubota’s Scoring Scheme for Organization (1998) is used to score the organizational structure of students’ essays. Grade the students’ essay from 5 (Excellent) to 1 (Poor) to rate its quality and answer the fourth research question.
In addition, the think-aloud method can be used for this research. Think-aloud is a research method that requires subjects to express their thinking process in words when performing tasks or solving problems. This method can make the subject’s thinking process explicit, which is convenient for researchers to observe and analyze. In the study of second language acquisition, thinking aloud is often used to study learners’ cognitive processes and strategies, including second language reading, writing, translation and Interlanguage Pragmatics (Liu, 2019). Using this method, the author can not only more clearly analyze the organization pattern of students’ writing, but also further analyze the students’ thinking process, so as to speculate whether the reason for adopting this organization pattern is related to reverse transfer. However, although this method can bring more in-depth and comprehensive research results, its actual operation may be more time-consuming and costly. In the data collection stage, in order to ensure the comprehensiveness and accuracy of the data, it often needs to invest a lot of manpower, material resources and time. In the subsequent data analysis and interpretation, professional software and tools are needed. These all require additional resources, including capital, technical equipment and human resources.
Results and Relevance to Theory
Firstly, the main idea of students’ essays is divided into initial, middle, final, collection, and obscure; Macro-level rhetorical pattern were investigated using Kubota’s (1998) pattern classification: Collection (Col), Comparison (Comp), Explanation (Exp), Specification (Spec), Induction following Comparison (Comp→Ind) and Induction (Ind). Only when both the position of the main idea and the macro level rhetorical pattern in the English and Persian essays of the same student are the same, can this pair of essays be regarded as “Similar”, and if there are any difference this pair of essays will be regarded as “Dissimilar”. According to this classification, the authors come to the conclusion that 63.3% of English Majors’ essays are “Similar”, and 53.3% of Non-English Majors’ essays are “Similar”. Thus, we can answer research question1 and 2: there are no significant difference in rhetorical structures within English-major and non-English-major participants in their L2 (English) and L1 (Persian) argumentative essays.
At the same time, the authors find that most of the essaypairs are “Similar”, and the main sentence is located in “Initial” and written in the English writing pattern of “Explanation”, so it can be inferred that the students’ L2 (English) has a reverse transfer to L1 (Persian). Among them, 70% of the essays of English majors are “Similar”, and it is judged that the phenomenon of reverse transfer of English majors is more obvious. The reason is that when a second language learner’s L2 proficiency is high enough to pass the “Threshold Level” mentioned in Cook (2003), reverse transfer will occur. According to the QOPT results above, English Majors’ L2 (English) level is higher, so the reverse transfer phenomenon is more significant.
To answer the third research question, the Pearson Chi-Square test of difference was run. The results showed that the English majors had X² (2, N=60) = 2.26, exact p=.429; for non English majors is cχ ² (2, N=60), p=.984 which shows that the difference between English and Persian essays is not significant in all majors.
To answer the fourth research question, after grading the organizational structure of students’ essays from 5 (Excellent) to 1 (Poor) according to Kubota’s (1998) framework, The Pearson Product Moment Correlation test was run. The result is: English major (r=. 444, N=30, p=. 016); Non English majors (r=. 493, N=30, p=. 006, two-tailed) showed a significant positive correlation. Prove that students with higher scores in English (L2) essay have higher scores in Persian (L1) essay.
It can be concluded from the above that the authors fully and comprehensively answered the research questions through the analysis of the research data. The results of data collection and analysis show that English majors do use the rhetorical patterns they learned in English (L2) learning in their argumentative essays in Persian, which indicates a reverse transfer occurs. This finding is consistent with the theoretical basis of the article, that is, L2 knowledge can affect the use of L1.
Conclusion
The logical chain of Babaii and Ramazani’s article is clear and meticulously constructed. From the initial stage of raising pertinent research questions to the subsequent steps of collecting and analyzing data, and ultimately drawing well-founded conclusions, each phase is intricately linked, forming a seamless and comprehensive empirical cycle. The authors demonstrate a rigorous approach to research, ensuring that each step builds logically upon the previous one. They meticulously outline their research objectives, carefully design their methodology to address these objectives, and systematically analyze the collected data to derive meaningful insights. This structured and coherent progression not only strengthens the validity of their findings but also enhances the readability and understandability of their article for both academic and non-academic audiences. Furthermore, their attention to detail and commitment to empirical rigor set a high standard for future research in the field of language education, particularly in exploring the reverse transfer.
[bookmark: _GoBack]But there are still some limitations: First, the research subjects are relatively small in scale, as only 60 students participated in the study. This limited sample size presents a significant challenge in determining the universality of the research results. Specifically, it is difficult to ascertain whether the findings can be generalized to a larger sample or whether they are merely reflective of the unique characteristics of the 60 students studied. Consequently, there remains uncertainty regarding whether the reverse transfer phenomenon, which was observed in this research, is a common occurrence among all second language learners. Further studies with larger and more diverse samples are necessary to validate the findings and establish the prevalence of this phenomenon across different learner groups. Second, the research subjects of the article are divided into English majors and non-English majors, but the significance of distinguishing majors is not explained in the article. Maybe according to the results of this study, the phenomenon of reverse transfer of English majors is more significant, and some teaching strategies for English majors can be formulated by using the potential positive impact of L2 writing education on L1 writing skills. Third, it is worth noting that the current research methods and result are mainly limited to the argumentative essays, and it is still unable to draw a clear conclusion about whether it is the same research data in other styles such as novels, prose, poetry and so on. Since argumentative writing is a style with logic and argumentation as its core, may be characterized by some research methods or conclusions. However, when the author turn their attention to other literary styles, due to their unique language style, narrative style and aesthetic pursuit, whether these methods or conclusions are still applicable and whether they will produce the same effect are issues worthy of our in-depth study and discussion. 
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