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Assessment portfolio:
You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken. 
The portfolio should contain four parts:
1. A detailed rationale underpinning the creation of the rubric. This should be firmly based on high quality and relevant literature from the field. 
2. An assessment rubric to assess outcomes within a physical education lesson (please include a copy of the completed assessment).
3. Having used the rubric to assess a pupil, a report detailing the pupil’s current levels and their next stages of learning.
4. A critical reflection on the effectiveness of the assessment process undertaken. Use relevant literature to support this.

SUBMISSION DETAILS: 12th of April 2019, 3pm.
School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

	                Student No./Name: 1600805/Nicholas Johnson
                                               Module: Assessment in Physical Education
                                     Module Code: SHSS6078


	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	

	Which aspects do you consider could have been improved in this piece of work?
	

	What have you found most satisfying whilst undertaking this submission?
	

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:













	Submission date: 
via Turnitin
	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 




Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!


4
Nicholas Johnson 

Assessment in Physical Education

	Rubric
	Level 1
	Level 2
	Level 3
	Level 4

	Affective Domain
	· Displays poor sportsmanship 
· Disregards rules of the event
· Careless when it comes to health and safety of self and others 

	· Passive most of the time
· Displays average sportsmanship
· Can be quite negative in game environments
	· Displays good sportsmanship
· Follows rules of the event
· Looks after self and others when competing
	· Displays great sportsmanship
· Offers assistance to peers
· Maintains a positive attitude throughout despite the outcome

	Cognitive Domain
	· Does not practice or think about how to improve performance
· Does not try to solve problems and has great difficulty listening
· Does not ask questions
· Does not watch others to act as an educator for improving technique

	· Sometimes thinks about how to improve performance
· Sometimes tries to solve problems and listens occasionally to advice
· Rarely asks questions
· Sometimes watches others to improve self
	· Actively seeks to improve performance
· Often problem solves with self and peers
· Regularly asks for advice to help with improvement in skills and techniques
· Often watches others to mimic their movements to better self
	· Always seeks to improve performance and helps peers improve their performances 
· Thinks about using different tactics and implements them in game environments
· Always watches others and tries to implement a range of different strategies, techniques and skills to help improve self

	Social Domain
	· Rarely attempts to engage with others
· Avoids responsibility for actions and duties, doesn’t provide a responsible effort towards the group

	· Requires teachers input to be positive when working with others
· When under supervision, displays good judgement and behaviour
	· Usually works well and positively with the majority of classmates
· Regularly works at a challenging level displaying good cooperation and responsible behaviour
	· Works well within groups and is positive and polite with all members
· Always works at a challenging level
· Cooperative and responsible beyond teachers’ expectations
· Consistently uses good judgement and honesty

	Physical Domain
	Stability Skills
	· Balance is poor and struggles performing basic skills which require balance
· Often requires assistance with balancing
	· Struggles to maintain balance when performing more complex skills  
· Only sometimes requires assistance with balancing
	· Demonstrates good balance in a range of challenging skills 
· Rarely requires help with balancing
	· Shows great balance and can perform complex activities with ease
· Never requires help with balancing

	
	Locomotor Skills
	· Unable to perform locomotor movement skills in a smoothly and rhythmic manner
	· Can sometimes walk, jog, run, skip, jump, in a smooth and rhythmic manner

	· Can walk, jog, run, skip and jump smoothly and fluently
	· Can perform all locomotor skills fluently in a game environment

	
	Manipulative Skills
	· Hand-eye and foot-eye coordination is poor 
· Will not make any attempt to catch 
· Can barely throw an object and has poor technique

	· Hand-eye and foot-eye coordination requires improvement
· Sometimes watches the object and attempts to reach arms out to catch 
	· Hand-eye and foot-eye coordination is good 
· Can catch objects at different paces and angles using both and only hand
	· Hand-eye and foot-eye coordination is great
· Can transfer their skills and use them in a game environment



Level 1

Affective
They display poor sportsmanship and often disregard the rules of the event. Hardly ever takes into account the health and safety of self and others around them. 

Cognitive 
They do not try and think about what they can do to improve their performance and often have difficulty listening to peers and the teacher. 

Social 
They rarely attempt to engage with others, completely avoid responsibility for actions and do not provide a reasonable responsible effort towards the group. 

Physical 
They suffer with skills that require basic balance and often require assistance in helping them perform. Additionally, they find it difficult to move in a smooth and fluent manner and struggle with their hand-eye and foot-eye coordination. 

Level 2

Affective 
They are passive most of the time and display mediocre sportsmanship which has room for improvement. They often do not take into account health and safety and sometimes display negative unenthusiastic behaviours. 



Cognitive 
They some of the time think about how they can improve their performance through watching successful others. They occasionally listen to advice and then use this information to benefit them solving problems. 

Social 
They require the teachers input when it comes to being positive working cooperatively or within teams. Additionally, only when under supervision, will they display good judgment and behaviour. 

Physical
They struggle to maintain their balance when performing complex skills and sometimes require assistance. They can perform locomotor skills at a basic level with minimal fluidity in their movement and their hand-eye and foot-eye coordination requires improvement. 

Level 3

Affective 
They display good sportsmanship and often offer assistance to peers or the team wherever possible. They follow the rules of the event closely and will a majority of the time look after self and others. 

Cognitive 
They actively seek to improve their performance by watching and mimicking successful others. They also watch less capable peers which helps them differentiate between a good and bad performance and so as what to include or exclude in their performance. They regularly ask for advice and often problem solve alone or with peers.

Social 
They usually work well and positively with most of the classmates display good cooperation and responsible behaviour for their actions. Furthermore, they regularly work at a challenging level which pushes them out of their comfort zones so that they can improve. 

Physical 
They demonstrate good balance in a range of challenging skills which they can complete a majority of the time with no assistance. Furthermore, they can perform all locomotor skills with ease and in a fluent like motion. Hand-eye and foot-eye coordination are good. 


Level 4

Affective 
They display great sportsmanship and always offer assistance to those in need of it. Always maintains an optimistic attitude during competition and displays positive attitudes no matter the result of the outcome. 

Cognitive 
They always seek to improve their performance by implementing a range of strategies used by successful others through visual observation. They also help peers improve their performances by demonstrating the correct techniques to perform the skill. 

Social 
They work well within a group and are always positive and polite with all peers. They consistently use good judgment and display responsible behaviour which goes beyond the teacher’s expectations. They always work at a challenging level to improve their performance. 

Physical 
They show great balance and can perform complex skills and activities with ease. No assistance is required, and they can perform all locomotor skills fluidly and can transfer them into a competitive environment. Hand-eye and foot-eye coordination is great. 














Rationale

In the undertaking of this rubric, aspects from other assessments were used to define and identify the necessary components. Athletic activities were the assessment focus and year 5 pupils were the target population. After receiving this information, research was undertaken to compile relevant literature. Firstly, before research regarding which elements should be incorporated into the rubric, understanding the why, what and how of assessment was significant. This provided background knowledge and laid the foundations to which the assessment would sit upon. 

The definition of assessment was first established as a collection of information which dictates to the extent of which something has been achieved (Green, 2008). In this case the Physical Education (PE) curriculum for Wales acted as the first piece of information that would be added to the collection (PENCW, 2008). Bearing in mind that the individuals were in year five and athletic activities was the assessment focus, research into the Welsh PE curriculum took place. While scrolling through the document, there were four main skills across the curriculum; ‘developing thinking’, ‘developing communication’, ‘developing Information and Communications Technology’ (ICT), and ‘developing number’. Below each of these titles are definitions of what each of them strive towards and after reading them, lead to the conclusion that some of them should be implemented. After contemplating all four titles and definitions, decided to remove ‘developing ICT’ and ‘developing number’ as they were not important in an athletics context, subsequently ‘developing thinking’ and ‘developing communication’ remained (PENCW, 2008). 

‘Developing thinking’ requires pupils to engage in planning and progression within their performances, to further develop their own and others’ abilities. This tied in well with athletics due to there being numerous attempts at all field events. Some of these events include; long jump, triple jump, high jump, shot put, etcetera. What all these events have in common are that participants are granted three attempts at displaying their best score/performance. Therefore, in between attempts pupils can strategize and reflect on their previous performance to hopefully improve further attempts. ‘Developing communication’ on the other hand requires pupils to communicate their skills across the curriculum. The wording ‘across the curriculum’ shows that communication is required in all aspects of PE further implies its role in athletic activities. Furthermore, ‘developing communication’ is about using key words in relation to the activity to improve their own and others’ performances. This is extremely similar to ‘developing thinking’ and with the combination of communication and vice versa, they both allow for more successful and efficient outcomes (PENCW, 2008). 

Moving on, there are four areas of experience in the Welsh PE curriculum and these are; ‘health fitness and well-being activities’, ‘creative activities’, ‘adventurous activities’, and ‘competitive activities’ (PENCW, 2008). After considering them all, the only area of learning experience that coincided with athletics was competitive activities. This was after understanding the nature of athletics, being as it has competition in track and field events, individuals contend each other (Nelson, 2016). Following on from reading the description of competitive activities, identified that sending, running and jumping were to be of main focus. Given that these three skills were completely different to one another, separating them into individual categories seemed necessary. Following up with some research, found there to be a skills framework known as fundamental movement skills (FMS) which incorporated all these skills. FMS includes stability skills (balancing), locomotor skills (running, jumping) and manipulative skills (object control) (Crawford, 2018). While stability skills did not seem that necessary when it came to athletic activities, decided to include regardless as a majority of skills require some degree of balance. 

Given that the aims of competitive activities within the PENCW (2008) are to develop skills (physical), explore how to improve skills (cognitive), communicate/cooperate well with peers (social), observe the conventions of fair play (affective); came to the realisation that there was a connection to the domains of learning. Subsequently, following the layout of Blooms Taxonomy, structured the rubric to match the domains of learning (Bloom et al, 1956). Given that most rubrics such as reports at school have some form of categorisation, decided to include a variation. In the end, went with a simple low to high ranking scale from 1-4 across all four domains. This allowed for efficient standard identification for when giving summative feedback in the report section. 







































Report

This term, work in year five has focused on athletic activities. A physical assessment without was carried out and this is what we concluded from our assessment. 

Nick always strives to work at the best of his ability, and this is clearly evident throughout his time here. He remains calm, collected but still motivated with a positive outlook rather than a negative or a ‘I don’t care attitude’. This optimistic behaviour is also reflected in his social life and makes him a popular individual amongst his peers. While he posits a seemingly confident persona, he rarely asks questions regarding tasks and often has to approach me after I have asked the class if there are any questions. This by all means is not a bad thing but concentrating that extra bit harder during these times and trying not to get distracted by peers could possibly prevent this. 

Having assessed Nicks physical ability in athletics, I also took the time to facilitate other measures as well. There are four domains that Nick has been assessed in, these are; the affective, cognitive, social and physical. In each of these domains are 4 different levels: 1 being poor, 2 being good, 3 being very good, and 4 being excellent. Now after understanding this, I will begin with the first domain, the affective.  

Affective

The affective domain in basic terms is to do with feelings and emotions. In categorising Nick in the affective domain, he was given a Level 4 being excellent. A level 4 in this domain shows that he displays great sportsmanship in and out of competition. For only a year 5 pupil he shows exceptional maturity for his age, demonstrates fair play on a consistent basis and helps peers even if they are his opposition. While helping his peers in individual sports such as athletics in this example, he also knows when to not offer his help; in team sports his team mates come first. This is a nice trait that Nick exhibits and shows his good will. Furthermore, Nick follows the rules of competition and does not try to cheat or take short cuts in placing himself above others. Additionally, he congratulates those that do well and is always gracious in defeat. No improvement is necessary here, but I encourage Nick to continue with his good-natured and sportsmanlike conduct. 

Cognitive

The cognitive domain can be described as the brain, in other words the thinking process. In categorising Nick in the cognitive domain, he was given a Level 2 being good. A level 2 in this domain shows that he displays a good thought process some of the time. As previously mentioned, he rarely asks questions which could in turn act as advice for when he strategizes on how to improve his performance. While he sometimes watches other successful pupils in his class perform, he does not seek to implement their strategies or techniques to benefit him. Though he does not need to do this, watching successful others in whatever it may be can act as an educator and demonstration which can subsequently improve performance. For Nick to advance up the levels in this cognitive domain I would suggest he thinks more about how he can improve. He is quick to give advice to his peers, but he must also learn to accept advice as well. 



Social

The social domain is quite self-explanatory, it’s about how well one can socialise. In categorising Nick in the social domain, he was given a Level 4 being excellent. A level 4 in this domain shows that he takes responsibility for his own actions and works very well within groups. Nick is always very polite and positive amongst his peers and regularly displays an energetic vibe which can often bring a group together despite the differences. No improvements are necessary here, but I encourage Nick to continue being his fun and entertaining self as these skills are important for when reaching adulthood. 

Physical

Finally, we have our last domain which is the physical. This domain is slightly different to the rest in that it has three subcategories, these are: stability, locomotor and manipulative skills. Stability meaning balance, locomotor regarding any movement, and manipulative being object control. In categorising Nick in stability skills, he was given a Level 4, locomotor – Level 3, and manipulative – Level 4. Generally speaking, his physical ability within athletics was very good across the board, and in some cases excellent as we can see. He never required assistance with balancing during any athletic events and could perform the most complex activities with ease. Additionally, Nick can perform all the locomotor skills such as running, hopping, jumping etcetera in a fluid like motion, but when it came to combining these techniques in a uncontrollable environment such as competition, he sometimes found it difficult to manage. Furthermore, Nicks hand-eye coordination when throwing and catching is exceptional and I don’t think I ever caught him drop an object during the assessment. For Nick to advance to level 4 in locomotor skills, he must learn to combine a variety of his techniques to make complex skills. For example, he must learn to crossover, pivot and throw a javelin. This may take practice but constantly thinking about how he can improve and asking questions will speed up this learning process.  



















Reflection

Before any work was completed on this rubric, the only prior information given was that athletic activities were going to be the assessment focus on key stage 2 pupils. Having no further knowledge on what events would take place in this session, this rubric was created which may or may not have included aspects that would be featured in the lesson. This partially excludes validity and furthermore, the activities performed in this lesson were not recorded and so this assessment process is also somewhat unreliable in that it cannot be replicated for comparison against other identical rubrics.

The rubric had to be made generally with broad learning outcomes because as previously mentioned, the specifics were not given. This form of assessment used where a pupil is tested against a criterion is known as a criterion-referenced assessment (TGOER, 2014). Seeing as only one pupil was being assessed and there were no handouts showing previous tests completed on other pupils, using a criterion as a guide was the only method of assessment. This was better for the pupil in a sense as he did not feel that they had to compete against his peers to outperform them. While competition can be good and bad for a child (Harrison, 2014), it is part of the PENCW (2008) and so had to be featured to occupy one of the AoLE. 

While the PENCW is broad and it tests pupils in a variety of different activities, this rubric had to be designed so that it only tested athletic activities. One lesson of athletic activities alone does not acquaint to the broad PE curriculum and so if being asked again to assess a pupil, would much prefer to assess over a longer period of time in a variety of different activities and AoLE. Assessing over a period of time like this is called formative assessment but currently surveys suggest that this form of testing is not a strong feature in the classroom (Black, 2007). It may not be effective in the classroom, but others state its importance within a PE context; can offer teachers to provide feedback to the learners so as to help them improve (Frunza, 2014). In terms of effectiveness of the assessment process, would say effective in solely testing ability in athletics but ineffective otherwise. 

Moving on, the four learning domains were included as part of the rubric to assess the pupil as whole rather than just physical ability. The curriculum states that pupils should learn to develop their character through social skills, additionally they should develop their thinking (PENCW, 2008). While this was hard to assess in the short amount of time, noted some responses from the pupil and still managed to retrieve a standard from them in each domain. Looking back now at the rubric results and report, the three domains, affective, cognitive and social were probably not all that necessary, and given time again, would have solely focused on the physical domain after sitting through the lesson. 
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