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Task 1 
Estyn (2013) outline that within English-medium schools’ children within the foundation phase are making very good progress with their Welsh speaking and listening skills however, there seems to be a decrease when reaching KS2. This is an area which I experienced during teaching practice. Therefore, within the activities that I have planned the children can firstly listen, then write and finally the opportunity to speak. 
It soon became clear that the confidence and effort with the Welsh language within this class was somewhat lacking, that is why I decided to plan lessons around their interest and an area which was close to them. Studies show that linking language learning to children’s interests helps engage the children (Young, 2014). 
The theme I have chosen to introduce to the children is ‘Dyma fy ffrind’. I believe introducing the theme around friends could help engage and spark interest within the children. Within this theme there is also opportunities for oracy, reading and writing activities. The children will be first introduced to piece of writing ‘Dyma fy ffrind Tom’, this piece of writing will help familiarise the children with the characteristics needed to be included when introducing a friend. Following this the children will then be introduced to two differentiated activities, the first for the lower ability; they will be given a sheet with blank spaces to fill in describing their friend, for the higher ability the children will be given information on local rugby player Justin Tipuric, they would need to use that information to write a piece introducing Justin Tipuric as their friend. The children will then have the opportunity to develop their oracy skills by learning and speaking their piece. 
The target audience for these activities will be a year 5/6 class, within these activities there is numerous opportunities for learning which meet with the Welsh curriculum (2015). Within the oracy element the children will have the opportunity to communicate and use language accurately, clearly and confidently working closely with using word and patterns suitable to the situation of dyma fy ffrind. They will also have the opportunity to work independently, as a pair and as part of a group. Within the reading strand of the curriculum guidelines the children will be using their skimming skills to pick information out of text to help develop their own work. The children will also have the opportunity to develop their writing skills by developing accuracy when using verbs and sentence patterns and also using appropriate vocabulary suited to the theme. 




















Task 2
Link to YouTube clip – https://youtu.be/oMQtJC6bUJM






















[bookmark: _GoBack]Task 3
Regarding this learning experience both the children and the trainee took valuable outcomes from it, whilst observing and teaching Welsh lessons to this class it was evident to the trainee that the children interacted and engaged well when there was technology and the opportunity to preform involved. That is why when planning the lessons, it was vital that it culminated in the children being able to show what they have learnt through speaking in front of the camera and the green screen. Kessler (2018) suggests that in a world where technology and social media is a constant part of many children’s lives it can be used as an important tool to help children learn and engage with languages. In this instance with many of the children within this class interested in YouTubers and vloggers allowing them frequent opportunities to perform in front of a camera can help them enjoy and engage with the learning. 
Although, as for my own practice with teaching a Welsh lesson, occasionally I can put too much emphasis on translation. I feel it is necessary to translate most words or phrases that I have a spoken to the children in Welsh. As Liao (2006) outlines translation within the classroom can be used as a good tool to gage children’s understanding of a language, however Newson (1998) believes that it can have an adverse effect on learning as one of the main reasons is that there is usually not a direct correspondence between two languages. This is an area in which the trainee is looking to improve on both within the teaching of Welsh as a second language and with his incidental Welsh within the classroom. On most occasions’ children will have an understanding of the what the word or phrase may be from facial expression and hand gestures, the use of translation on almost every occasion is an aspect which the trainee will look to improve on with his future lessons and classroom skills. 
Through discussions with the classroom teacher she made me aware that when children are moderated for Welsh oracy they cannot have a script in front of them they can however use a prompt sheet. This is an aspect which I decided to bring in to the lessons even though this group of children were not currently being moderated for Welsh. I believe it would have shown good practice for both myself and the children’s future learning in the language. Although it worked with the children, I believe during my explanation of the activity I could have used more Welsh language to further promote and enhance the learning. As Estyn (2018) outlines at the end of KS2 children should leave school ‘confident, coherent and engaging speakers’ this is one of the reasons that I have tried to implement a speaking element in to most Welsh lessons that the children undertake, removing the script element to this activity and replacing it with a prompt card, may help children grasp a better understanding of what they are saying which turns the task from a reading activity to a speaking activity.
The trainee decided to use the theme of dyma fy ffrind to engage the learners and enable them to perform these activities with their peers, as outlined in Estyn (2018) ‘Most listen to their peers with understanding and with interest, and develop valuable discussion skills when working in pairs or groups’, therefore the trainee decided to fill in the blanks activity for the lower ability children in enabling them to engage in discussion with their peers and friends through Welsh and when we moved on to the speaking activity it made the situation real for the children, they were able to present information and tell the story of their own friend. 
As seen within the video clip in task 2 the pronunciation of certain Welsh words was a struggle for some of children, this is an aspect of the teaching and learning of Welsh within English-medium schools which the trainee has witnessed whilst on numerous teaching practices. As different teachers have different levels of confidence and abilities with Welsh language children can easily find themselves missing out on a year of practice and correct pronunciation which inevitably effects their ability. Within this particular class very few of the children speak or hear Welsh being spoken outside of the school so that frequent practice and incidental hearing of correct pronunciation effects their learning and development. From reflection this is an area which the trainee will address within future lessons, learning correct pronunciation through drilling, repetition and singing activities is an aspect which the trainee is will develop within this particular class. Furthermore, several the children were frequently confusing fy and fi when they were taking part with the oracy element of the activity which can lead to whole sentence structures and patterns not making sense to the listener. This is an area which the trainee has already planned to re-assess with future activities centred around understanding the difference between fy and fi within reading, writing and speaking. Although it is important to outline that the children within the speaking element of the video clip are year 5 children and are showing some of the characteristics of a Level 4 on the Welsh governments (2015) curriculum guidelines and with support and guidance these children may be capable of leaving primary school as Level 5 children for oracy within Welsh.
In reflection perhaps both the trainee and the children would have benefitted from questioning through the medium of Welsh, this would have shown the trainee how much the children understood what was being asked of them. Welsh government (2010) suggest that questioning children through the medium of Welsh during Welsh specific lessons can help gage both understanding and development. 
As a fluent Welsh speaker, the trainee does try to frequently promote Welsh language development within the classroom, although aforementioned it is difficult for the children due to abilities and competences of teachers that have previously taught the children. The main cause being pronunciation for the children if we want our children to leave school being balanced bilinguals (Baker, 2011) there needs to be more coherent teaching in place for the children and teachers, with additional support for teachers who are not confident with their Welsh, so it does not result in the children having a disadvantage. As Baker (2011) suggests when learning a second language preservation is the key to consolidating that language that is why it is important that when we are teaching the children Welsh that they use it regularly. 
When discussing the higher ability task where the children were given an information sheet on Justin Tipuric and they needed to write a piece introducing their friend Justin Tipuric. They completed this task with very little support as the scaffolding of the information sheet and the dyma fy ffrind Tom piece were put in place. This helped the children write a comprehensive piece of writing which they were able to select words and phrases appropriate to theme, they were using full stops and commas correctly and beginning to use punctuation correctly. By the children demonstrating these traits they are on their way to reaching a Level 5 for writing according to the Welsh government (2015) guidelines. 
[bookmark: _Hlk10191002]Through teaching, observation and reflection the trainee has seen that it can be difficult to get children excited about learning Welsh and it is the teacher’s responsibility to ignite that interest and participation. We must link teaching of Welsh to the children’s interests that is an aspect in which the trainee has tried to incorporate within this theme. This particular group of children are all very close friends therefore linking work to their friends helped engage the children, this is an aspect which I will take further into my teaching career. An area in which the trainee will look to include within future Welsh lessons is drilling activities, singing lessons and speaking simple sentences, as this is an area which needs further development. Within the majority of classrooms which the trainee has been part of, far too often children are mixing fy and fi and chwaer and chwarae. For children to grow up confident speakers who are able to hold simple conversations through the medium of Welsh these foundations need to be put in place, not just within the foundation phase (Welsh government, 2008) but reinforced throughout the whole of the primary phase. As outlined in Donaldson (2015) there needs to be a greater focus on children leaving school being able to speak Welsh confidently in an everyday setting, this is an area in which the trainee will aim to focus in his future teaching. 
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Appendix 
Appendix 1 
Dyma fy ffrind____________
Dyma fy ffrind__________. Mae________ yn_______ oed ac mae ei ben-blwydd ar_______. Mae________ yn byw yn________________ gyda________________. Mae_________ da_______ o’r enw ______. Mae_____________ gyda__________. Mae e’n______ a’r____________ achos mae______________________. 
Mae llygaid___________ a gwallt____________. Fel arfer mae_______ yn gwisgo_________.

Hobi_______ ydy_______________. Mae________ yn chwarae_______ I dim_________.






Appendix 2
[bookmark: _Hlk10202276]Dyma fy ffrind Justin Tipuric

· Dyma Justin Tipuric 
· Oed – 29
· Byw yn Trebanos
· Dau frawd
· Es Justin I ysgol Cwmtawe
· Chwarae Rugbi I Cymru, yr gweilch ac ir llewod
· Chwarae I Cymru dros 64 o weithiau 
· Byw yn ti mawr
· Captain or Gweilch 
· Edych chi gallu chwilio am gwybodaith arall am Justin Tipuric?
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