[bookmark: _Hlk36233476]Appendix One

APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

Delete the Guidance Notes at the end of the form BEFORE submitting your application


SECTION A: About You (Principal Researcher)
	Full Name:
	Shannon Kira McCann

	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	Undergraduate Student
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐


	Faculty/School/Centre:
	
ITE: Yr Athrofa, University of Wales Trinity Saint David

	Campus:
	
Carmarthen

	E-mail address:
	1701348@student.uwtsd.ac.uk

	Contact Telephone Number:
	
07407082387

	For students:

	Student Number:
	1701348

	Programme of Study:
	BA (Hons) Primary Education with QTS

	Director of Studies/Supervisor:
	Dr Sioned V Hughes



[bookmark: _GoBack]

SECTION B: Approval for Research Activity
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	Date

	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other (write in) Module Lead

	☒	06.02.2020



SECTION C:  Internal and External Ethical Guidance Materials
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD Research Ethics & Integrity Code of Practice

	☒
	
UWTSD Research Data Management Policy
	☒

	BERA (British Educational Research Association) guidelines – Ethical guidelines for Educational Research, (2018).
	☒

	The Research is within the bounds of the normal classroom and in accordance with the ATHROFA guidelines for parental consent as per ATHROFA letter.
	☒


	Education Workforce Council (EWC) Research and Ethics Guidelines (2019)
	☒




SECTION D: External Collaborative Research Activity
	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	Institution
	


	Contact person name
	


	Contact person e-mail address

	

	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	☐

	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☒

	Is your research externally funded
	YES
	☐
	NO
	☒

	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☒

	
	Employed
	YES
	☐
	NO
	☒

	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☒
	NO
	☐

	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☒
	NO
	☐

	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity
	Indicative title:
	
How does implementing early interventions support the learners’ development of speech and language?

Sub questions;
Exploring the relationship between early interventions and progression 
How effective are the resources in developing speech and language?
Does the background of the learner have an impact on the development?
What influences have a great impact on the learner’s development?

	Proposed start date:
	10.02.2020
	Proposed end date:
	01.07.2020

	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	Purpose of Research Activity
The purpose of this research is to identify and examine the early interventions put into place for speech and language development whereby highlighting those that are effective and successful. 
Also, the intention of this research will also indicate the effect of the intervention onto the individuals at different stages within their education. 

(this box should expand as you type)

	Research Question

How does implementing interventions in the early years support the learners’ development of speech, language and communication?


	Aims of Research Activity
· [bookmark: _Hlk31837403]The aims of this research activity are to identify and express the techniques and approaches that current education systems promote, whilst considering the views of all practitioners and learners, to partake in an informative dissertation highlighting the importance of speech, language and communication development. In accordance to research undertook by Law, Dennis and Charlton (2017), implementing a range of interventions that promote speech and language enhances inclusivity within both education and society highlighting the removal of any barriers. 
· The initiated research, both primary and secondary, will extend my understanding and first-hand experience of how interventions will enhance and affect the learning development of each child whilst developing my own professional practice.


(this box should expand as you type)

	Objectives of Research Activity
· To identify and explore different interventions and techniques to enhance the speech development.
· To observe and engage with lessons and activities that enhance the learners’ development.
· To interview pupils (3-11 years old) and their practitioners on the progress of their development.
· To interview practitioners and professionals in the field of speech and language therapy on effective practices. 
· To reflect and critically analyse the findings in order to scrutinize how this data can be used to enhance my future professional practice.
(this box should expand as you type)

	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	
Interviews –semi-structured interviews will be suggested amongst multiple practitioners within the school and with a professional in the field where all will contain the same key questions in order to compare responses. It will be made clear to the participants that they can withdraw from the interview at any time. Illustrating this, questions such as ‘What trend have you noticed in the language ability when starting school?’ , ‘ What interventions have been most effective in increasing the speech and language development?’ , ‘ Are interventions implemented across the curriculum holistically to develop language?’ , ‘ What are some of the key influences and limitations of speech and language development?’.  Also, asking practitioners about progress of development who have previously taught individuals with those who are teaching now to assess effectiveness. 
Also, a small group of learners will be asked to partake in a semi-structured interview to respond to a few key questions based on the interventions ‘Do you like singing songs?’. The interview is not compulsory for learners and therefore, no individual questioning will commence if a learner does not want to participate as all learners will be asked if they wish to take part. Throughout the interview, I will consistently check on the learners’ feelings and will promote the use of the traffic light smiley faces to consolidate understanding. At any point a learner does not wish to take part, they can withdraw at any time. 
In relation to all interviews, names will not be used. Interviews will either be noted, audio recorded or spoken. 

Observations and field notes- I will observe different interventions and approaches within the speech and language unit and across each school in order to record forms of best practice. However, in order to obtain a good understanding, engaging in activities with the learners will be of tremendous benefit to ensure that the observation process is thoroughly thought about. I will make a note of the learners’ engagement during the sessions whereby the class teacher will have access to the observations recorded within the field notes. After each session, observations will be shared with the class teacher in order to ensure data can be used. 
Additionally, observations of another speech and language study ( my nephew ) may be made after electives to ensure the credibility and triangulation. Access to this specific information only will be shared with the mother where clarification of data that can be used will be discussed and signed for on a letter format and after each observational note.

Video or Audio Taping - With the consent of practitioners, children and parents, I will record sessions that promote the interventions and activities amongst the unit if seen to be effective in enhancing good practice of development and engagement. Whilst doing this, I will only transcribe relevant parts of recording. I will also audio record all the interviews in order to ensure communication is consistent and ensures that reflection of evidence can be portrayed. Also, the use of photographic evidence may be used, however, it is important that the learners’ faces are not shown in the pictures and that a consent form has been signed before any method of research is commenced. Therefore, I will ask all participants for consent for conducting research of any format.  
Also, the use of audio or photographic evidence may be demonstrated with the additional case study whereby a consent form will be signed before the conduction of research. 

Questionnaires – a combination of qualitive and quantitative questions within the questionnaire will be distributed to practitioners and parents to distinguish the effectiveness of interventions and to determine possible techniques. All participants will have the option to participate (ticking a box on the form) or withdraw at any time. All questionnaires will be confidential and stored in a one drive where all responses will be anonymous, however, they may be asked to identify their status/ role in education. A cover letter to explain the questionnaire will be distinguished and may be presented either on google forms or as a physical copy. It will explain the purpose and how information will be recorded, analysed and stored after they submit whereby this information will only be used for educational purposes for this research project. 

Focus group- To support my research, I may conduct focus groups where participants will be invited to participate in a small focus group where they will talk about what strategies and interventions have helped them, therefore, focusing on the older pupils’ experience and attitude to their previous learning. However, focus groups will also be used through engaging in activities with this as the focus within the early years. All participants will be aware that this voluntary and they can withdraw at any time. The traffic smiley faces will be used to monitor the learners’ emotions and feelings allowing the option to exit at any time. All responses will be kept confidential and all responses used will be anonymous. 
Learning Walk- If required, I will take a learning walk around both schools in order to visualise the strategies and policies that the school has. I will only take photographs of the photos that do not have pupils in them nor names on work and is approved by the school itself. 
Examples of pupils’ work- if relevant, I may use examples of the learners’ work but would only do so, if permission is granted by the class teacher. Ensuring the class teacher’s and the pupil’s consent are given is vital during this research whilst also undertaking the responsibility of promoting confidentiality and securing the data. 
(this box should expand as you type)



	Location of research activity
Identify all locations where research activity will take place.

	· Two schools in Swansea identified as school A and school B. School A 
· A member of staff from a speech and language clinic in Llanelli. 

(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	
(this box should expand as you type)


	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☒

	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.
(this box should expand as you type)



SECTION F: Scope of Research Activity
	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☒
	☐

	Use of interviews?
	☒
	☐

	Use of diaries?
	☒
	☐

	Participant observation with their knowledge?
	☒
	☐

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording? (interviews and observations)
	☒
	☐

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☒
	☐

	Details of any other primary data collection method:
· Focus groups 
· Examples of work 

(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 


SECTION G: Intended Participants
	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 8? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	Other – please indicate here:

(this box should expand as you type)
	
	



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	How many participants are expected?

	
 Approximately 50 in which number of participants will vary depending on willingness to participate.

(this box should expand as you type)

	Who will the participants be?

	· Staff (10 practitioners)
·  20 Learners (plus additional case study)
· Parents (10 plus additional case study)
· Specialist in speech and language therapy 
(this box should expand as you type)

	How will you identify the participants?
	Before conducting research, discussions with both the headteacher, the speech and language specialists and teachers alongside the senior mentor may be required in order to seek advice.
Differentiating the learners and practitioners based on a variety of individuals will be required. 

(this box should expand as you type)




	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☒
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	

(this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	

(this box should expand as you type)



SECTION H: Anticipated Risks
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

	Yes 
	☐

	
	No
	☒

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Risk to Participant:
· May affect the self-esteem through not being chosen as a participant within the research



· Learners may feel under pressure or may not answer questions in fear of abilities or not being able to communicate







· Safeguarding issues could emerge whilst undertaking the research project 






· Anonymity 



(this box should expand as you type)
	How will you mitigate the Risk to Participant
All participants will be given consent forms where it will state that a group of learners to work with will be chosen randomly in relation to the SLCN. However, all pupils will be involved in lesson activities.

Learners will be told that there is no wrong answer nor is there a consequence for their responses. If possible and if learners are able to, I will promote the use of open and honest answers. Also, it is important to acknowledge to the learners that their responses will not affect their education and there will be no consequences for their responses regarding the research. 


On arrival, I will identify the safeguarding officer to ensure I am aware the appropriate member of staff who has that responsibility. If any safeguarding issues arise during the research, I will inform the safeguarding officer at the school immediately. 

It is important to make learners aware that all data will be answered and used anonymously and will remain confidential. They will be aware that no one will be able to be identified from their responses in the research. 

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
(this box should expand as you type)

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:
· Allegations from pupils in the classroom whilst undertaking research.




· Possibility of being accused of favouritism by pupils who are not part of the focus group.




· Accusation of fabrication or falsification of data.



· Possible power imbalance with myself as a teacher researcher.
(this box should expand as you type)
	How will you mitigate the Risk to Investigator:
· Most of the research will be undertook in a classroom environment during lesson times where a member of staff (i.e. class teacher/ TA ) is present. During interviews, another researcher or member of staff will be present. 
· All potential participants will be given consent forms to sign whereby it will address that a group of learners will be chosen randomly and, in this case, specific to the SLCN. However, all pupils may be involved in the lesson.

· I will ensure that I follow the UWTSD, BERA ethical guidelines and EWC Ethics and guidelines when partaking in this research project.

· All pupils will be aware that participation is not compulsory, and they are able to withdraw at any time without any impact on their education. Any consent will be acquired from parents, carers, practitioners and the learners. 

(this box should expand as you type)

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	Risk to University:
· The need to uphold the good name of the University 
· Not falsifying any data which could impact the representation and standards of the University. 
· Not behaving in a way that could impact the relationship between school and university.


(this box should expand as you type)
	How will you mitigate the Risk to  University:
· I will ensure that I follow the UWTSD, BERA ethical guidelines and EWC ethical guidelines when conducting any research. Within schools and in other areas associated to my research, I will always behave in a professional manner. Also, I will ensure that information is checked and shared with the class teacher and senior mentor before using it in my research.


(this box should expand as you type)



	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐




SECTION I: Feedback, Consent and Confidentiality
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	I will be providing feedback to the senior mentor of the school through a presentation, identifying the key components of the research identified at the end of the electives. I will not be providing feedback to the learners as it is not pertinent to my research, however, feedback will be given to focus groups if the learners request it. 

(this box should expand as you type)

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	Participation consent regarding the learners;
I will discuss the details and rationale of the research project with both the specialist, class teacher and senior mentor in order to consolidate understanding. However, I will ask the learners identified to show whether they want to participate with the use of the traffic light smiley faces discussed previously. By the choice of colour on the smiley face, I will be able to recognise if they wish to participate in which learners will be encouraged to respond honestly and willingly. I will also inform the learners that they can approach me at any time and are able to discuss their contribution to the project and whether they wish to participate. 
This same approach will be demonstrated with the case study to allow me to know if they wish to contribute.

Participation consent regarding the teachers;
In relation to the teachers, I will ask them to sign a letter if they are willing to participate in the research. However, I will respect those who are not willing to sign the letter and will not use their perspectives in my research. The letter will address to the practitioners that they may withdraw at any time and that by signing this, gives the researcher permission to use their responses in the research. Therefore, emphasis of reading the letter carefully is important to understanding this section of the research project and to avoid any misconceptions. This will be the same for the consent of the specialist.

Participation consent regarding the case study;
I will discuss the details and rationale to the participants involved in the case study where the mother will sign consent if willing and the child will use the same traffic system as the one used in the school. I will emphasis that contribution is voluntary where information will not be exposed nor shared with anyone and will only be purposeful for the conduction of research. Therefore, the same approaches in relation to data storage and respecting responsibilities will be followed for these participants as above. 
(this box should expand as you type)

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	I will ensure that all data is kept confidential and anonymous such that no individual data shall be presented nor made available to any schools or parents. This will also be enforced on the consent form where it recognises that no data will be transferred nor shared without the response of the participant in which every participant must tick to agree to. No participants nor Institutions will be identified during this research.


(this box should expand as you type)





SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	☒

	If YES, provide a description of the data and explain why this data needs to be collected:

	

(this box should expand as you type)

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
☒

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	
(this box should expand as you type)


	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☒
	☐

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	“Cloud” storage or websites?
	☒
	☐

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	For manual files, these shall be locked away in a cupboard during the school day and kept anonymous, therefore, any names on them will either be scribbled out or cut off. I will ask the class teacher and senior mentor for advice for the most secure place to store the data whilst in school, however, only I will have the key to. If not possible, this information will always be with me. Whilst outside of school, information will be stored in a cupboard in my room that I will only have the key to and can be requested by examining bodies on request. This data will be destroyed once the assignment has been examined.  
As most of the research conducted and composed will be on my personal laptop, I will store all information onto the cloud (one drive) which can be accessed by examiners and senior mentors on request. As this is a personal laptop, information will be secured by a password on my laptop or will be transferred onto a memory stick which will be kept in a safe, secure place. Any pictures that have been used for photographic evidence will also be kept on the one drive. 
For all data stored, I will be the only individual who can access it and I will ensure that secure locations are always provided. No names, data or information will be shared with others at any time as confidentiality and anonymity must be demonstrated.

(this box should expand as you type)

	All Data Storage

	Will the research activity involve any of the following activities; 
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☒
	☐

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	
Sharing data with others at the university involves the module lead and external examiners being able to access it on request. This data will be stored until all research goes through the examining body and consequently, will then be destroyed once finalised. All data will be archived on the university one drive and password protected in line with the UWTSD data management guidelines. 

(this box should expand as you type)

	List all who will have access to the data generated by the research activity:

	
Researcher (Shannon McCann), supervisor, marker 

(this box should expand as you type)

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
Researcher (Shannon McCann)

(this box should expand as you type)

	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
All electronical data and information will be held on either a password protected personal laptop or memory stick. Only I will have access to both the laptop and memory stick. All data will be stored in this format until research is fully examined by the examining body and will then be destroyed. As mentioned above, all data will be archived on the university one drive and password protected in line with the UWTSD data management guidelines. 

(this box should expand as you type)

	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
N/A. 

(this box should expand as you type)

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	NO
	☐




SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	S.K.McCann
	Date:
04.02.2020



For STUDENT Submissions:
	Director of Studies/Supervisor:
	Dr Sioned V Hughes
	Date:

07.02.2020

	Signature:
	
S.V.Hughes
	



For STAFF Submissions:
	Head of School/Assistant Dean:
	
	Date:

	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate) ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration
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Appendix Five
   
Speech and Language Elective Report 
Introduction 
A tremendous gratitude goes to both schools for allowing me the opportunity to conduct research in my chosen field and share the findings with you today. The amount of support received from staff and pupils through questionnaires and interviews has been deeply appreciated so an additional thanks is given to those who supported throughout. The purpose of this report is to provide a general overview of the chosen area, however, as a result of using two schools within the research process, the essence and quality of the schools’ techniques and strategies may not be captured.
Through conducting research across two schools, it is evident that both School A and School B implement strategies and interventions that aim to develop the speech and language skills of each learner. However, for the purpose of this report, most findings will be those found within the STF classes at School A.
Number of pupils: 20
Age range: 5-11
Date of Research Conducted: February 2020
Information about school
School A is a newly built school in Swansea that originated from the combination of two primary schools. The school ranges from 3-11 where there are currently 560 pupils on roll. In addition to the mainstream classes, there is a Speech and Language Specialist Teaching Facility (STF) within the school which is distributed across three classes. 
The aim of the school is to ensure that each child is given the best possible opportunities to enhance their skills and abilities in order to achieve the best possible personal outcome. The school aims to incorporate the learners holistically into the curriculum. 
Context and Background of Research 
The reasoning for this preferred research project is from a personal experience where developing knowledge and strategies to enhance my progression in teaching further in order to make the delivery of teaching inclusive to all learners regardless of abilities.  This is an area that would be of interest to me in the future. 
In accordance to Afasic Cymru (2017) and Save the Children (2016), learners who have difficulties in speech and language are more likely to find befriending someone difficult and may also struggle academically which in turn, increases the attainment gap between those in mainstream education and those within STF classes. Therefore, this report focuses on the relationship of implementing interventions to develop speech and language with progress across education.
Description of Findings 
In order to discover a variety of information, methods such as questionnaires, interviews, casual discussions and observations were used. Through all four methods, it has become evident that visual aids and tools such as modelling is significant to enhancing the skills and development of all learners whereby 100% of 5 respondents in the questionnaire strongly agree that modelling language is the best tool.  Hence, modelling the correct sentence structure after they have spoken instead of correcting mistakes as this method increases the self-esteem and confidence of the learner.  To ensure effective practice is demonstrated, the school ensured that each member of staff within the STF stream of education had received training in Eklan where the organisation, GL assessment, provides packs aiding practitioners on supporting the development of their learners. Whilst conducting this research on this area, practitioners gave insight on the emphasis of visual aids and practical aids throughout Elkan whereby supplying pictures and diagrams enables learners to obtain a better understanding of actions and routines within the class. Moreover, multiple class teachers praised the use of practical lessons holistically across the curriculum as it encourages learners whilst providing them first-hand experiences. Hence, the use of cross-curricular links and Donaldson’s (2015) four purposes are integrated into this by allowing the independence through practicality. For instance, after talking to the learners in a group interview, it was evident that interventions such as these helped the learners to learn as it was enjoyable and allowed learners to visualise different elements of their learning. Despite this, when practitioners were asked through the questionnaires if they had received training, only 50% of respondents chose that they had. This thereby implies that not every individual receives training in the field which could be a suggestion in the future so that all teachers are aware of techniques and strategies which in turn extends the training from the STF classes to the mainstream promoting inclusion. 
In relation to building essential skills needed for social skills, discussion with the school’s speech and language therapist assistant alongside STF groups at Cadle, demonstrated that games and activities to promote turn taking and sharing is essential as it makes learning appropriate skills engaging and fun. However, through discussing these resources, the issue of a lack of funding and limited resources has arisen such that a suggestion from this professional demonstrates that more strategies that are adapted to the learner’s interests ,whilst also complementing the modern age of society with regards to technology, is required. Nevertheless, communication skills are still incorporated efficiently through the use of Makaton throughout daily routines which allows learners to communicate through body language if unable to verbally. 
Additionally, interventions such as ‘language links’ and ‘speech links’ have been very beneficial to increasing the development of these skills. The school aims to track the progress of those who may have difficulty in speech or language whereby an interview with a specialised Teaching Assistant indicates that these particular interventions can include tools and resources that work with the child in order to assist their learning. This intervention commences if necessary, after the expected screenings in reception and can be equipped for learners of all ages up until year six in which they can be entered into this program at any stage. The progress rate relies on the learner’s speech and language capacity which if targeted early, these issues can be solved which in turn can result in no further action required. 
Prior to interventions such as this, the use of WelComm is used within the school to identify the development of the learner at different ages whereby using packs and resources provided, enables practitioners to observe and track the ability of learners who need to focus on certain individual targets. These are distributed through a traffic light system which notifies the observer of the progress. Tracking individuals may vary in length depending on the individual, but the school tries to be consistent with all above interventions. 
Inclusion was a significant factor within this school in which the cooperation of planning amongst the STF classes and the mainstream was thorough and consistent. At times, some learners were able to enter the mainstream class within maths lessons to improve their ability. However, for most individuals, they remained within the STF class as it would be difficult for them to listen without distractions and noises even though they were academically capable.  Despite this, all trips, events and break times involved both mainstream and the STF classes. 
Lastly, after discussing limitations and influences of speech and language difficulties with a variety of practitioners and analysing responses on the questionnaire, parental engagement, heredity and society have become objective factors. However, in order to increase the involvement of aspects such as parental engagements, the school provides coffee mornings once a term to discuss progress and strategies that could help learners as it has agreed that parental support is not efficient as needed.  Despite this, the use of the school’s dojo is a tremendous platform to communicate freely with strategies, evidence and photos that assist the development of each learner. 
Summary and Conclusion 
In summary, effective interventions that support the development across education involves the practical and visual methods which allow the learners to obtain a better understanding and increases the ability to independently follow visual aids. Furthermore, the school has a great understanding of the importance of communication and inclusion with the use of different techniques within their daily routines such as their visual timetables aids and Makaton.  The school addresses that each individual is unique and will develop at various stages where tracking progress in this case may be difficult to assess. 
To conclude, the school has provided informative discussions and exemplars of strategies that have developed my wider knowledge and understanding. This information will be of relevance to the research project such that there has been a wide range of triangulation amongst the research found. Moreover, this information will be used in further practices which will hopefully improve my capability as a teacher and will enable me to ensure that strategies and interventions are shared with peers and colleagues in order to improve the overall standard of speech and language development. A special thanks would like to be given again for allowing me to share my findings that have been successful throughout the short period of time. 











































Appendix Six 

Staff Questionnaire 
Dear participants, 
As part of a module within university, a research project is required in which the topic of interest is Speech and language interventions and how these may affect the development and progress across education. Interventions, regarding speech and language, may include educational programmes, strategies, resources and techniques in order to further develop the speech and language skills of each learner. This questionnaire is voluntary and thereby, you do not have to participate if you do not wish to do so. However, by ticking the consent box on the first question, this indicates that you are agreeing to partake in the research project. 
 It is important to state that any information that you do share will be anonymous and will remain confidential until destroyed after the module is completed and examined by the university. Responses will be stored securely in an encrypted file until this period. Hence, the results of this questionnaire will be used for research purposes only. Ensuring that the data protection guidelines and partnership is significant during the conduction of this research, therefore, if you have questions prior to completing this questionnaire, please do not hesitate to ask or contact me via email at 1701348@student.uwtsd.ac.uk . 
This questionnaire will take 5-10 minutes to complete and can be accessed through the QR code below or can be filled in as a physical copy.
In order to confirm your contribution to this project, I ask you kindly to sign the statement boxes on the following page to confirm your participation to the research.
Thank you for your contribution to the research project.
[image: ]Yours Sincerely, 
Shannon McCann. 
Student at UWTSD.













Consent


	Statement 
	[image: ][image: ]

	I understand that my participation is voluntary and that I have to right to withdraw from the research project at any point in time, without providing justification for my decision.
	

	I understand that any information I provide may be used within the research project and in future reports and presentations by the research team
	

	I understand that my name will not appear within the research project or presentation
	

	I understand that any information provided will be confidential and anonymous
	

	I agree to participate in the research project
	



	Signature 
	Date
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Appendix Seven 

Casual Discussion with Speech and Language Therapist Assistant
· Dealing with speech and language are two separate things to assess as not all learners will have difficulties in both speech and language 
· There are learners in SF1 that have some speech difficulties
· Some children are not in mainstream because they are unable to cope with the pace and noise level as putting these children in to mainstream will possibly disrupt their learning as the class may not contribute well 
·  Not all interventions and strategies will work for the children as one child had a stammer where strategies were suggested but this still hasn’t helped. The strategies that were included were if they were stuck, they could tap the table or to breathe first if he wants to talk
· See the best in schools, underlying problems which are not straightforward
· Attention and listening skills, vocabulary and categorisation are essential as language difficulties may stimulate from underlying problems of ADHD / ASD/ ODD. However, some may not be affected by this but a lot of difficulty in language skills is caused by behaviour and vice versa.

Processes
· Prior to school, health visitor will visit homes and can refer to pre-school service
· Flying Start – definitely part of that where the children will get screened and from that, they will have interventions put into place
· Pre-school service (2-3 years old ) where they will get referred an assessed and if interventions are needed, they will take place.  If low levels of language and speech, they will target the language skills, or they may leave it until it progresses naturally and then they will start speech therapy. It is really good to target the younger age because the younger the children are when beginning interventions, the better the outcome will be if the child has the capacity to learn.
· School age = used to pass on the cases but now the children are discharged ad then wait for it to be picked up by the class teacher so there is a lot of pressure on the class teacher to identify as unless this happens, they will not get referred. They don’t allow them to breach but they will get seen eventually in blocks of therapy sessions which are between six and eight sessions. Speech children will go to the clinics. 
· Units are a separate facility again where learners do not have to wait and these children are statemented where they will have one-to-one or group activities for 12-15 hours per term
· Diagnostical tools = Speech links and language links where the class teacher will refer children who may need to be screened and then depending on the result, it can be dealt at school level of if the result is really bad, then a referral may commence but there is a long wait to be referred
· Staff – the downside is the cost side as we have to make our own resources as the nhs do not give us a lot of funding so the resources that they have provided us are outdated and it really time consuming to create these resources. I have had to buy speech and language games as the resources are poor and old as well as the strategies not being new. The provided us with iPads but haven’t put any educational apps or games on there for the learners.
· Secondary level= where you can spot more and normally expressive language is poor in yr 6 in the STF in comparison to the mainstream so this will be carried on. One child will be able to cope cognitively but not socially with mainstream. With exams in secondary, learners are allowed scribes and other influences but most often, they will have poor speech and language and will struggle resulting in poor outcomes. Educational outcomes can be unpredictable as they could start and end on the same focus. 
· College does not give much support to those with SLCN as they only provide life courses for those who do not achieve enough qualifications due to their difficult and so, it most likely that they will go into jobs that could be low income. This is because learners can not access higher education because of the lack of skills and qualifications as Literacy plays a massive role in their outcomes
Experience
· worked in a hospital with zero experience but developed it. 
· Elklan training which is mainly for TAs but everything made sense after this but there was no more training after this and no more progression strategies 
· Youth Offenders team – go in to different settings where the bad behaviour could be signs of speech and language skills that are low and need interventions. When these are not picked up, it can manifest in behavioural problems which is a prevalent issue 
· There is definitely more support needed for those learners after sixteen years old as learners who are labelled the ‘naughty children’ but are actually misdiagnosed with speech and language difficulties 
· Therapy for speech and language is more prescriptive where they start with the sounds and can be fixed through different elements 
· Discrimination – can they hear the difference between the sounds?  And if they can’t, ask why
· Production where they would produce the sounds in isolation but from there, start with the sounds and then blend it with a vowel 
· Parental Engagement is so important through this process
· Work on initial words and those that have sounds at the end 
· Language is much more complex and needs to be in the right environment. I don’t really know how successful language therapy is , it could just be happier in the environment where there is structure and routine
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Appendix Nine

Interview with class teacher 
1. What interventions are most effective?
Modelling the language back instead of correcting them as language needs to be repeat a lot so we use songs when doing the register. Also, we have a visual timetable display so the learners know what we are doing that day and can follow on. 
1. Are interventions phonological- based?
At nursery level welcome starts here and is carried out through
1. Are the interventions intergraded across the curriculum in order to develop speech, language and communication?
Interventions carried out in nursery carries through the school but mainly the interventions that we put into place are for our STF classrooms but we do plan alongside the mainstream classrooms.
1. What resources techniques have been most successful in guiding the development?
We have activities for listening skills, social inclusion and games. We also use resources from time to talk, talk about for children (Alex Kelly), feelings, Twinki and also visual cards as this teaches them nouns.
1. What multi- agencies partake in developing the child’s speech and language development?
We have a speech and language therapist along with her assistant that comes in and takes the learners out for sessions but it’s mostly the older STF that happens with. We sometimes have coffee mornings with the parents as well to engage them to be involved in their children’s learning. 
1. Have you had any additional training or support from any other services such as “I can”?
I had training from Elklan which introduced me with strategies that can be included in all topic work such as positional language and the use of language skills.


















Appendix Ten

Casual Discussion with Class Teacher 
Based on the questions asked in previous interviews;
1. What interventions are most effective?
2. Are interventions phonological – based?
3. Are the interventions integrated across the curriculum in order to develop speech, language and communication?
4. What resources and techniques have been most successful in guiding the development?
5. What multi-agencies partake in developing the child’s speech and language?
6. Have you had any additional training or support from any other services such as ‘ I can’ ?
Discussion 
· Interventions – they do speech and language with the speech and language therapists and the assistants where they have one hour sessions a week which definitely does help with listening skills 
· We have good interventions with transition in order to get our learners ready for the change through seeing the different faces such that we have a six week period for transition where the school will pick them up in a mini bus and then will bring them back. The TAs will go with them so that they have familiar faces.
· We hold admission meetings with the parents in order to maintain the good relationship with parents and most often they are very engaged with their children’s learning
· We have PE with the mainstream classes and we also go on trips with the mainstream classes as well in which this inclusion varies on the learners. However, social inclusion is promoted as the friendship groups are across both streams. We also do reverse where learners from the mainstream will come in as it is a calmer environment where they can express themselves easier and better than they would normally do in their own class 
· Practical equipment to visualise 
· We have apps on the iPads for number bonds, spelling and using these resources are like a treat for them as it can be rewarding and fun because it’s something different than just doing their work. We also facilitate Minecraft on the computers and iPads as it encourages the learners to work together which enforces the social interaction allowing them to build relationships in a way that they wouldn’t think they were 
· I like to change the activity quite often so sometimes we do the daily mille or yoga in order to avoid losing interest 
· Mindmaps are used a lot to circle key words and elements where they will brainstorm what they know and colour coordinate words to create visuals branching out
· We are disapplied for welsh as the STF classes do not need this as this may confuse the language acquisition further but I like to use ‘bore da’ to welcome them in the morning
· Elklan training has another level and all ideas used within the class have originated from the resources and the strategies that they have provided us 
· Modelling language is a key aspect for developing their language as there is a lot more issues with receptive language and language needs to be more concise and informal. It is important not to use sarcasm, humour and idioms as they will not be understood by most of the learners.
· There are a lot of learners in my class with ASD but every learner with ASD has unique qualities and the way in which they respond will be different to every other learner with ASD
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Appendix Fourteen
 
Focus Group Interview with the learners

	Question One: What do you like doing in School?

	Child A – I like maths because it is fun as one time, we made pizza in maths and it was really cool. I do it at home with my mum and dad as well. They get me started and then I do it myself.
Child B – Every work I like in my class. 
Child C- I like Maths when we do perimeters 



	Question Two:  What helps you learn?

	Child A - I learn by someone helping me. I can do things by myself but it gets hard at times. 
Child B- Things that motivate us helps us learn like Miss is always happy all the time and that makes me happy all the time. 
Child C - Our brain and our thinking skills helps us learn. Sometimes, we have things written on the white board to help us  but not all the time. Snack time also gives us time to talk.



	Question Three: Do songs or rhymes help you to remember words?

	Child A -  We don’t have much songs in class 
Child B- We did our songs and movements to remember in assembly for a class show and it helped us a lot
Child C- I think songs do help me to remember things more



	Question Four: When you are doing Literacy, what helps you learn?

	Child A- people in class help me learn like Miss helps me a lot
Child B- When we do our handwriting in English, it helps me as we practise it every day so we get better. Miss helps us too
Child C-  Miss gives us task cards that she puts on the table that we have to complete so we can be more independent 



	Question five: How do you remember spelling words?

	Child A- I like to write it down and then remember it and then I repeat it 
Child B- I practise them everyday
Child C- I practise them too but I think writing them down helps



	Question Six: Who helps you with learning new words?

	Child A- My teachers, my mum and my dad. When I want to do handwriting neatly, my teacher helps me with it.
Child B- Miss helps me
Child C- Mum and dad help me with all my work at home



	Question Seven: Do you like reading?

	Child A- I like reading, I had a book called ‘When Ted fell out of the bed’ when I was younger and we read it a lot. I practise reading some nights
Child B- Sometimes but I prefer being on the computer.
Child C- I like reading but I don’t do it that much.




	Question Eight: Does doing work on the computer help you learn?

	Child A- I find doing power points on the computer helps me to learn about our topic as we get to search it.
Child B- I love going on the computers, we learnt how to email, and we were emailing each other and the teachers.
Child C- I liked learning to email my friends on the computer as I never knew how to do it before. 



	Question Nine: What is important to you within the school and your class?

	Child A- My friends as they help me a lot especially when reading and writing.
Child B- Writing is important to me in my class but my teacher is very important to me.
Child C-  The teachers are the most important in the school.



	Additional Information that class teacher contributed to

	· Lots of Visuals
· Short and Sharp
· Task Cards
· Independent working 
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7.What interventions are put into place within your class? *
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8 What interventions and resources do you think are most successful in developing speech,
language and communication? *

Games
Phonological based
Drills

speech therapy

programmes that encourage parental engagement

Other





image20.png
9.If other, please state *
This could be anything that you think is useful that has not been mentioned.
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10. Are the interventions and resources used consistently throughout the school? *
Do they start at the beginning of education (ie. Flying Start)?
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11. Which multi-agencies does your school collaborate more frequently with regards to developing
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17.How do you promote social inclusion amongst the STF and mainstream education? *
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