Appendix
Tuesday 10th October, Year 8 English, approximately 9:40am.
As outlined above, the observed incident took place in a Year 8 English class. This was the first lesson of the day, and the aim of the lesson was to examine the use of descriptive language. The lesson began with a discussion of some different examples of descriptive language for example using exaggeration. This discussion was mostly teacher led though they did question some students during the discussion. The teacher then introduced a piece of text to the class and asked them to look for uses of descriptive language whilst the teacher read the text aloud. The class could access the text either by following it in their class workbooks or by looking at the interactive board where the teacher had projected the passage. Having read through the passage the teacher proceeded to question the students about what examples of descriptive language they had been able to identify from the text. The teacher’s questioning technique during this phase of the lesson was to ask and student who wanted to volunteer information to put their hand up. I estimate that around one third of the class were happy to participate in the discussion and I observed several students who looked as though they were actively attempting to avoid the teacher’s attention. Having witnessed this, I decided to observe one of these students (Student A) for the rest of the lesson because they were sat close to where I was standing giving me the best opportunity to make accurate observations.
The lesson continued with several more whole class interactions all themed around identifying descriptive language techniques. For the final part of the lesson the teacher introduced an activity where the students were instructed to consider things that would be bad if they happened whilst on a school trip. For this activity the teacher directed the students to use the “Think – Pair – Share” method to explore their thoughts and had provided a template in their class workbooks to aid the students in organising their thoughts (Figure 1). The template consisted of four boxes for the students to fill in which were labelled to give them a clear indication of what thoughts to include in each box. The boxes were titled “Think, Pair, Share and Summary”.
The teacher explained to the students that they were expected to sit in silence for thirty seconds in order to think of their own ideas first. This was accomplished without any issues and the teacher explained that the next part of the task involved the students discussing their ideas with the student sitting next to them. After giving them a few minutes for their discussion the teacher told the students to fill out the first two boxes in the workbook (Think and Pair) with their own thoughts and those of their partner. I observed that the teacher did not use time whilst the students were discussing their ideas to move round the classroom and gauge the level of discussion. This could be because the class were familiar with this activity structure and the teacher was confident that the students were on task and would have sufficient ideas to engage with the next part of the task. Once the teacher felt the class was ready to move on they brought the class’ attention back to the board where they proceeded to ask the class for ideas to fill in the “Share” box. The teacher chose to use the “Cold Call” technique during this part of the lesson, calling out students by name and asking them to contribute to the ideas being collected. These ideas were listed on the board and, following a brief discussion lead by the teacher, the students were directed to copy the list into the “Share” box in their workbooks. The activity concluded with the students being asked to choose two ideas from those collected on the board and that were not thought of by their pair to fill in the “Summary” box.
Throughout this task I was observing Student A to see how they reacted in comparison to the task from the beginning of the lesson. During the initial part of the task (Think and Pair), Student A looked to be nervous about contributing to the conversation. This was a similar reaction to that displayed during the class discussion at the start of the lesson. They allowed the other student to express their ideas for around the first minute of the paired discussion but as the discussion continued Student A became confident enough to contribute their own ideas. Once they had begun to engage in the task the back-and-forth discussion between Student A and their partner gradually increased Student A’s confidence and they became noticeably more animated throughout the task. When the teacher began to collect the ideas on the board Student A still looked nervous about sharing their ideas but when they were called upon by the teacher they answered quickly and with confidence.
By observing and evaluating this incident I have decided to explore other areas and techniques of questioning that are used in the classroom as it is clear from this example that students respond differently to different questioning methods. Areas to look at could include: questioning as a method of Assessment for Learning and checking for understanding, the structure and complexity of questions as set out in Bloom’s Taxonomy of Educational Objectives, the use of the more complex questions to aid differentiation in the classroom and the use of diagnostic questions to check for understanding and help highlight common misconception that may have arisen in students learning.
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