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Catalytic Leadership


Part 1- 

Despite acknowledgement of knowing how important leadership is, it is still discussed what leadership is and what the real definition is, if there is one (Bolden, 2004). Hughes (2009) also believes that leadership has a huge range of different definitions, however in the simplest form it is influencing other individuals to achieve any goals they may have. (Munroe, 2008) believes that the world is full of managers, followers, and supervisors but a very small number of leaders. However, Maxwell (1993) considers skills that are needed to be a leader can be required and that leadership is not something people are ‘born with’. 

Ella Josephine Baker was known as a human rights and civil rights activist, her career lasted over fifty years as a behind the scenes organiser. Ella baker was known for having a catalytic leadership approach (Parker, 2020). Ella Baker has a highly quoted phrase which is ‘strong people don’t need strong leaders” and this proposes that communities as well as seeing their power, but they can also implement it for greater aims of social justice that disturb the current situation (Parker, 2020). Baker believed that individuals from different walks of life have distinctive motivations to participate in social justice organising ad activism (Parker, 2020). 

Ensuring the understanding the role of being a catalytic leader is the right step to becoming one. One the role of a catalytic leader has been established it is then important to know how to be a leader in the most applicable way. Being a leader within early years setting can vary in different ways. Effective leadership is the only way to achieve the best outcomes for children (Kimberly, 2015). 

There are five components which are rooted states for being a Catalytic leader and these promote, inspire, elicit, or encourage leadership behaviours in other people. The five components are, mindful; being aware of who and what is around them, connected; creating a connection with the people around them, intentional; leaders consider the actions they take will affect those around them, generative; leaders are generating with the team of people they are working alongside and finally, heretical; not allowing habits, political dynamics or assumptions be a barrier to see opportunities for innovation (Zachery, 2011). A catalyst normally shows certain characteristics such as, generating new initiatives, they tend to see things and notice changes before others, they encourage people to give and to serve, they attract capable and talented staff, and they communicate with passion (Desko, 2017).  To be a great catalyst, there needs to be a clear vision and purpose for the setting, so a catalyst leader should work together with their leadership team to create strategies. To do this effective and clear communication is an essential skill have. A catalyst leader focuses on sustainable growth, their own personal growth, team growth and the growth of all individuals, this means catalyst believe in the importance of life-long learning (Salimi, n.d.). Catalytic leaders will often organise meetings and will ensure everyone is involved. They will keep the information and conversation flowing and will make sure that tasks are being completed throughout meetings (Connor, 2013). When individuals are given the opportunity to experience, discuss and reflect on the nature of leadership alongside a group of people of colleagues or peers, can challenge obstructive views and they can be replaced with something more uplifting, positive, and inspiring (Bolden and Kirk, n.d.). Leadership should never come in the form of control; however it can be accomplished through non-directed encouragement and influence (Siraj-Blatchford and Hallet, 2014, P.103). 

Across the world, improvement in the quality of early childhood education is guided through a leadership process. The assumptions supporting this are that early years professionals that are highly trained are an inspiration, a model, a coach, and a mentor to other staff within their setting to help improve their practice (Sims et al. 2014). However, many practitioners in early years settings avoid discussing the topic of leadership as there are misconceptions about what is required from someone to be a leader. This can make it difficult for practitioners to understand, recognise and engage in leadership within their everyday practise (Cooper, 2014).  Anyone working in an early childhood setting can be a catalytic leader as the most effective way of leadership today is associated with group efforts from a team of practitioners working together to inspire and influence one another, instead of an individual person’s efforts whose main goal is getting the ‘job done’ (Rodd, 2013). Within early childhood services many people can become a catalytic leader, these people include: 

· Managers
· Parents/guardians 
· Practitioners
· Children 
· Volunteers
·  Team leaders
· Support staff 

(Rodd, 2013). 

Being a leader within an early years setting, a key part of the role is in the transmission of the early childhood discourse and without a doubt leadership plays a vital part in the quality of the early childhood services (Sims et al.2014). Looking at practitioner leadership as an everyday practice proposes that instead of leadership being an ‘add on’ to practitioners practice, it is embedded into their practice. Regardless of their formal role, teachers can engage with informal leadership practices if they are driven by their commitment to children, families, other staff members and their profession within early years (Cooper, 2014).  Leadership in Early Years settings should highlight communication and listening, and all practitioners should be encouraged and reassured that they can express their opinions to inform and help in the process of decision making. Being a catalytic leader is not about working individually and only doing things a certain way, it is about being open to every opinion and working together within a team to make a difference in the most effective and positive way (Plymouth Marjon University, n.d.). 

Many practitioners and teachers, who are also leaders, recognise their role as a practitioner but not so much their role as a leader, where they are leading others, curriculum and resources Leadership in the early years setting is starting to become unrecognised. (Siraj-Blatchford and Hallet, 2014, p.103). 
Being a catalytic leader in early years can also be challenging. This can be down to practitioners having to put aside any commitments they have with ethical purposes of schooling or to moralities of social justice, to allow them to meet any objectives, performance pointers and unwanted analysis from senior staff can be avoided. Although schools are places for children to learn, they are also a place where staff feel undervalued and de-professionalised by not having the respect they deserve. Educators from disregarded backgrounds can also be negatively affected by discrimination such as racism and homophobia (Gandolfi and Mills, 2022).  

Sociological factors can influence children’s development considerably. One being mental health. Mental health problems do occur for some young children. They can show obvious characteristics of hyperactivity disorder, anxiety, depression or post-traumatic stress disorder from a very young age. Younger children process and respond to traumatic and emotional experiences differently to older children and adults. However, it can be much more difficult for young children to be diagnosed than adults (Harvard University, 2015).  

Another sociological factor that has an impact on children’s development is domestic violence. Domestic violence within childhood, in some cases, can lead to emotional issues. It can cause children to gain separation anxiety when they are away from the non-abusive parent. One way this can affect children’s development is, children at such a young age may find it difficult to cope which results in them having psychological and behavioural disengagement when they react to inter-parental violence (Lloyd, 2018). Domestic violence is one of many adverse childhood experiences also known as ACEs. ACEs cause significant problems with children’s development and has long term effects of their physical and mental health. Children can be traumatised by the effects of ACEs like domestic violence and can impact their understanding of acceptable behaviours and relationships with their peers withing school and beyond (Mentally Health Schools, n.d.).


Part 2- 

In the early twentieth century, within industrialised countries, the protection of children and young people was not valued, and they were not protected. It was the norm for children to work beside adults in unsafe and unhygienic conditions. After the injustices of their situation was recognised and the developmental needs that children have were understood, there was movement made to help protect them (UNICEF, 2010).  There are many laws around the UK that have been put into place to protect children and their rights. These laws ensure children have access to an education, have a safe home, ensure children’s personal information stays confidential and safe, make sure children who decide to find a job are safe and many more ways to ensure children are safe (NSCPP Learning, 2022). Save the Children (n.d.) work together with supporters, families, and partners to help ensure every child receives the future they deserve. 

The Children’s commissioner for Wales’ office is an independent organisation. It can take forward complaints which plays apart in their investigation and advice service. This service provides support and advice to young people and children and the people who care for them if they believe they are being treated unfairly (Welsh Government, 2022). The role of Children’s Commissioner for Wales was created in 2001 and was the right position of its kind to be formed in the UK (Welsh Government, 2014). The first Children’s Commissioner of Wales was Peter Clarke from 2001 until 2007 (Children’s Commissioner for Wales, 2008). Peter died at the age of 58. As well as the Children’s Commissioner for Wales, Clarke, for over five years, was also the director of Childline Cymru (Nursery World, 2007). After the first Children’s Commissioner of Wales was appointed in 2001, the other counties in the United Kingdom and Ireland soon followed. Northern Ireland came next in 2003, in 2004 the Republic of Ireland and Scotland and then finally England followed in 2005 (Children’s Commissioner of Wales, 2008). Children’s rights are already protected in Welsh Law under, Rights of Children and Young Persons (Wales) Measure 2011, which underlines the commitment Wales must protect children’s rights and the UNCRC (Welsh Government, 2022). 

Assembly ministers acknowledged that children and young people needed someone to speak up and make sure the children are heard, listened to, and treated in a fair way (Children's Commissioner for Wales, n.d.). The Commissioner must support and safeguards the rights of young people and children. The role of the Commissioner is to reviews decisions that have been made by the public bodies and this includes the Welsh Government (Welsh Government, n.d.). The Commissioner of Wales at this present time is Rocio Cifuentes. Her role in being the Commissioner of Wales is to support young people and children to understand and learn about their rights under the United Nations Convention on the Rights of the Child, also known as the UNCRC. She has the responsibility to listen to children and young people to have a better understanding of what is important to them (Children’s commissioner for Wales, n.d.). She will influence organisations like the Government who say they will make a difference to the lives of children to ensure they are keeping their promise to young people and children (Children Commissioner for Wales, n.d.). 

The report/publication made by the Children's Commissioner for Wales that is going to be critically explored is Sam’s Story. This publication was made to ensure people are listening to children and young people’s experiences of bullying within Wales. It is made to show children’s personal experiences of being bullied, which will give people a better insight on what to do to prevent bullying from happening. The meaning behind the name of the document, ‘Sam’s Story’ is so children and young people can tell their stories anonymously under the name Sam (Children’s Commissioner for Wales, 2017). Within this document there are recommendations that have been suggested to be put into place.

Sometimes bullying amongst early years children is overlooked, whereas bullying amongst older children has a lot more attention. However, during this time in early years children can develop positive ways they relate to other children. Behavioural patterns and bullying can be prevented from happening later on, if young people and children are helped develop these skills (Blaisdell, 2012). On going research has found that bullying had a robust marginalising effect. It has found that children who have experienced bullying in early years are more likely to have a low self-esteem than others later on in life as well potentially suffering from stress, anxiety or depression (Repo, 2015). It is a sad reality that more than half of children and young people have said they have been bullied, been affected by bullying or have been involved in bullying. This meaning, being a practitioner in early years, there is a high chance of having to deal with bullying (Welsh government, 2019). As so many children are being involved in bullying situations whether they are being bullied or are a bystander, Sam’s story has been published to show children’s experience and what people can do to help put a stop to it.
One recommendation is schools should get their pupils to complete surveys on a regular basis or undertake research about the bullying that is happening within their school, and this can be used to help evaluate their approach. Practitioners will gain a better awareness of how often the occurrence of bullying is in their setting and action can be taken to create a shared understanding and take ownership of actions that are taken to resolve the situation. The results given from the surveys can help create new strategies for behaviour or create new agreed rules that are in relation to the United Nations Convention on the Rights of the Child and measure how effective the new strategies are in practice (Children’s Commissioner for Wales, 2017). The challenge behind using surveys in an early childhood environment is having dishonest answers. Even if the survey is confidential, there is still a chance of receiving dishonest answers, this can lead to inaccurate findings (Gaille, 2020).

Another recommendation for the Sam’s Story is, schools should communicate and publicise widely, their anti-bullying policies with the parents of the children from their setting and they should be aware of parent’s role within it (Children’s Commissioner of Wales, 2017). The key to making this recommendation successful is effective communication. It is vital that early years settings break down any barriers with parents as soon as possible otherwise this is a limitation in allowing this recommendation to be effective (Lester, 2019). To enable effective communication with parents it is important that practitioners have great listening skills. Listening is a vital part of successful communication. Parents should be given adequate time and patience and the practitioner should be willing to listen to any concerns parents may have about their child (Metha, 2008). Another limitation for implementing this recommendation is lack of relationship between parents and practitioners and some factors that cause this are, their children having low engagement in school and low academic achievements or if their families have a non-traditional structure and low levels in education. Research has found that many teachers follow a traditional approach to parental involvement (Deslandes, Morin and Barma, 2015). 

Another recommendation was aimed towards local authorities to review training that schools have had on bullying and that the whole school community including school governors are also receiving it too (Children’s Commissioner for Wales, 2017). However, the effectiveness of the training that has been implemented can be limited. This is due to bullying being more complex to detect if it is happening outside of the setting when the practitioners are not around to witness it. Social media has made it difficult to distinguish and find solutions to end bullying in the setting (Cunningham et al, 2015). 


Part 3- Poverty 

One sociological aspect that challenges children’s life experiences is poverty. Millions of people in the UK are affected by poverty. It means that people are unable to use heating in their homes, afford to pay for their home or even buy the essentials for themselves or children. Poverty means people are waking up every day facing uncertainty and finding themselves needing to make impossible decisions about money often. People living in poverty find themselves facing discrimination, marginalisation because of their financial situation (Joseph Rowntree Foundation, 2018). Children who are living in poverty are being deprived of water, nutritious foods, access to health care services, protection, shelter, or education. A child missing out on all of those day-to-day basic needs is threatening and damaging. This makes it near impossible for children to be able to enjoy the rights they’ve been given and to reach their highest potential in all aspects in life (Jones and Summer, 2011). 

If children are exposed to factors such as, unhealthy lifestyles, feeling anxious and stressed about living in poverty, poor education which leads to poor employment opportunities or limited money for daily essentials, including a warm dry clean home, they can have a negative effect on the child’s development and their health outcomes. Children may find they might experience bullying, or they might feel excluded from other children, due to having less friends and less access to social activates with other children (Public Health Scotland, 2021). Children will find they are missing out on school trips with their friends as they are unable to afford it. They might feel like they have to work harder to be able to live the ‘same life’ as their peers (The Children’s Society, 2020). Experiences for children were narrower in school if they come from a poorer background to others (Joseph Rowntree Foundation, 2007). 

The impact that poverty has on children’s mental and physical health can be permanent, this has been in larger rates of arthritis, respiratory illness, high blood pressure and depression, along as other illness later on in life (Royal College of Paediatrics and Child Health, 2018). 

It is estimated that around £78 Billion of public spending is related to dealing the poverty and the consequences that comes with it. This money goes into spending on justice, child and adult services, education and healthcare (Joseph Rowntree Foundation, 2016). Timely support is an essential. A family or child’s needs being addressed early on could increase protective factors and reduce the risk factors within a child’s life (NSPCC, 2021). 

A wide range of evidence proposes that early interventions is one of the most successful approaches. This type of intervention is suggested as it saves higher costs in the future to address the consequences of sociological factors. If early intervention services for children and families are invested in, intergenerational cycles of deprivation can be broken. It is important that it is understood that early intervention does not mean in the first years of a child’s life as sociological factors can appear at many different times in a child’s life. It is meeting a need as soon as it arises, regardless of their age (GOV.UK, 2011). Specific groups can be targeted by early intervention programmes, like the Family Nurse Partnership for first time mums who are aged 19 or under or they could target vulnerable families, where there is a higher risk of the children having poor outcomes later on (Powell et al, 2021). 

However, although early interventions are seen to be a successful approach, they also have their limitations. One limitation to early interventions is funding. It is important to ensure that other children’s services are not being de-prioritised due to over funding on early interventions (Parliament UK, n.d.). Even though there has been cut back on funding for early interventions, there is some cases may have been too many cutbacks. The local authorities to some of the most deprived areas in the UK have reduced the funding for early interventions for an average of 59% between the years of 2010 and 2020 (Gaunt, 2021). 

Another limitation to early intervention services is parents not being able to access the services. A number of parents were asked in a survey if they had any concerns about their child not being able to access the services, and over three quarters of the parents asked (78%) responded that they were extremely worried that this would have a negative impact on their child (Action for Children, 2021). Poverty is holding back many children and young people and they have limited life chances and this generates obstruction around their access to education (National Education Union, 2021). 

The relationship children have with their parents is seen to have one of the biggest effects on reversing the impact poverty has on their lives. Both parental involvement and parental styles inside and outside school settings have a huge impact on children’s early development. Parenting characteristics like verbal behaviour, social responsiveness, positive role modelling and predictability of behaviour have shown they have a positive effect on many aspects of children’s outcome (Ferguson, Bovaird and Mueller, 2007). The Welsh Government (2017) acknowledges how important providing high quality parenting support, as there is a lot of evidence showing that the key to successful outcomes for children is good parenting. Positive and negative experiences both have an impact on children’s health and well-being.

There is evidence to show that individualised home support visits being offered during children’s first few years of life can considerably decrease the learning gaps that are normally associated with low family income (Molloy, 2019). Poverty can be addressed in a couple of ways through home visits. One way is it encourages financial independence directly by expanding parents’ knowledge, motivation, and skills in relation to employment opportunities they can receive and acknowledging them about service they can use like job training. Home visits also lessens the effects of poverty through direct community and service connections to improve parents’ capability of positive parenting and their family function and personal health (Minkovitz, O’Neill and Duggan, 2016). Children benefit through home visits as they can improve health, reduce antisocial and criminal behaviour and improve academic achievements (Sandstorm and White, 2018). 
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