Creativity is inherently difficult to define due its individualistic nature. There are many definitions as to what creativity means to the individual, however NACCCE have described creativity as “imaginative activity, fashioned so as to produce outcomes that are original and of value (NACCCE, 1999, p.29). This principle is agreed by Woods and Jeffrey (1996), Craft (2001), and Harland et al (1998) who stress the importance creativity has on education. The key findings from the synthesis of their work found that creative learning benefits from merging experience with innovation, giving control over activities and ownership of learning (NACCCE, 1999, as cited in Craft, 2008). Woods (1990) suggests teaching creatively uses imaginary approaches that make learning more engaging and therefore more successful. Craft and Jeffrey (2008) state that teaching for creativity aims to develop children’s thinking or behaviour. Robinson (2005); Torrance (1988); Amabile (1996); Gardner (1992) agree, suggesting creativity requires original ideas that have value for the individual. Despite these definitions aiming to develop peoples understandings of creativity, they are often broad and open to discussion, suggesting creativity is difficult to define. Kaufman and Beghetto (2013) suggest most definitions look to the appropriate components of these ‘creative outcomes’ as seen above and agreed by Amabile (1996); Kaufman and Beghetto (2009); Sternberg and Lubart (1996). Going forward I will be using the NACCCE (1999) definition which emphasises both the originality of ideas and the appropriate outcomes of peoples creativity. However, I must also treat the topic of creativity as fluid, acknowledging the various definitions that exist. Ryhammer and Brolin (1999) believe development of original ideas is a particular human characteristic, therefore the individual nature of the requirements of appropriate outcomes should be accounted for. There is importance for educators to allow children the opportunity to express themselves, especially through creative ideas. Feldhusen (1995) suggests creative thinking is a process of modifying ideas from existing knowledge, along with the ability to create new ideas. Callaghan (1976) suggests students leaving school are not equipped with the skills needed to succeed in industry and believes that schools should be providing these skills, thereby enabling children to thrive in and contribute to society. This ties in with the key objective of the UK government regarding the economy and education in helping to secure a skilled workforce, able to act in an enterprising way (Department of Trade and industry (2000, 2001). It is therefore important for teachers to develop these enterprise skills. Jones and Iredale (2010) further suggest education should produce more people with higher level general skills, better able to operate in an enterprising way, taking advantage of opportunities emerging from the new flexible market which would change the way people are taught as well as what they learn (Jonesand Iredale, 2010). This pedagogy is not subject specific but can be introduced and applied across the curriculum (Iredale 1993; 2002; Ofsted 2004). In this essay, I will be critically evaluating my own approaches to teaching creativity and enterprise skills, utilising the EntreComp framework and assessing how they might be used to develop children’s skills and ability to succeed in the future.  
McLeod (2007); Arieti (1976) believe creativity has different applications as well as primary biological foundations. This humanist approach looks at the involvement of higher thinking processes added to primary biological motivations to learn, as asserted by Geary (2000) and the psychoanalytic approach. However, Mednick (1963) believes the creative process is created by forming associated elements which then create new combinations. Anderson, Krathwohl et al (2001) suggest two of the most important educational goals are to promote retention and transfer, which indicates meaningful learning. It is important to understand retention requires students to remember what they have learned, whereas transfer requires students not only to remember but also to make sense of and be able to use what they have learned previously. Therefore higher order thinking processes become heavily involved in the process of learning. As seen in Fig 7. and Fig 8 I demonstrated to my class how to make a clock, and they then copied my actions. The class teacher then further instructed on how to space the numbers in order for the clocks to be neat. While this instruction is necessary, the problem lies with the amount of input the class had in producing these clocks. In order to develop this I could have used Bloom’s Taxonomy (1956) where I could question the class using higher order thinking skills. I could have further challenged them by thinking of ideas and materials we could use to create a clock, ensuring class discussion and the development of idea generation. Koestler (1964) proposes that creativity involves a ‘bisociative process’, meaning it requires a large and diverse range of connections between knowledge and being able to recall and link these connections. Massaro et al (2012) agrees, stating that creativity has a multi-dimensional nature. This shows that I am currently working at a level 3 within the Entrecomp Framework for area of ideas and opportunities (Fig 10.). In order to improve I need to look to create more opportunities for learners to create value at level 4. I can start to do this by looking at creating real-world contexts to engage the class, changing the expected forms for certain subjects. This is agreed by Sainsbury and Clarkson (2008); Estyn (2016), showing the importance of creating engaging contexts which develop the learning environment, providing greater motivation for learning. However, I must be careful that I develop a good knowledge base with the class in order to apply these skills to differing contexts. I will therefore use Blooms Taxonomy (Bloom, 1956) to ensure the development of higher order thinking skills. I developed my own skills within this area during this module; during the escape room learning experience my fellow students and I were able to apply previous knowledge on functional fixedness, divergent thinking and using themes from the Scamper model such as modification (Eberle, 1996) in order to find clues and complete the task.
Watson (2001) has shown that technological advances have changed the way people now access knowledge with the internet a gateway to information. Aspinall (2014) agrees with this and asks the question: what knowledge do we need in the 21st century? The World Economic Forum (Soffel, 2016; WeForum, 2020) has suggested a number of possible key 21st century competencies such as critical thinking, problem solving, creativity, communication and collaboration, whilst also suggesting key character qualities including curiosity, initiative, persistence, grit and adaptability are required. Donaldson (2015) emphasises the importance of these skills within ‘Successful Futures’, with skills such as persistence and collaboration key. One of the four key aims is enterprising, creative contributors who are ready to play a full part in life and work. The main aim of education is providing children with the knowledge and skills to do this. The World Economic Forum (Soffel, 2016) suggests we are now entering a fourth industrial revolution, citing developments in technology such as artificial intelligence, robotics, nanotechnology and 3D printing. The World Economic Forum (Soffel, 2016) further suggests that there will be changes in the typical jobs people will have with the enhancement of technology, requiring children to have a new skillset to prepare for the changing world economy. Donaldson (2015); Payton and Hague (2010) further explain technology can help children through engagement and the extensive opportunities for online learning. However, as Aspinall (2014) argues, technology needs to be used correctly as there is a danger that teachers are overusing it needlessly. Puentadura’s (2010) SAMR Model looks to explain how technology can be used successfully by teachers and learners, allowing teachers the ability to facilitate individualised learning. 
Scottish executive (2001) see the need for children to be equipped with creativity and adaptability to thrive in an ever-changing world, agreed by Ofsted (2004). Enterprising qualities are also viewed as essential in relieving the stress of the social issues that have emerged from rapid changes in society (Hytti and O’gorman, 2004); Rae and Carswell (2001). Enterprise education aims to provide children with the key skills required by industry, as seen in the Entrecomp Framework (Bacigalupo et al 2016). However, I must be careful when using an Enterprise education pedagogy as it can be confused for work related and entrepreneurial skills. Researchers agree, suggesting that enterprise education can be blurred with other ‘work related learning’. Dwrryhouse (2001); Jones-Evans et al (2000). This may cause confusion to practitioners, therefore not allowing them to use the full potential of enterprise and creative education strategies. Enterprise education aims to maximise opportunities for the development of enterprising skills, behaviours and attributes. Jones and Iredale (2010) suggest developing children’s enterprise skills provides students with an attitude towards learning which rewards and supports innovation, change and development. The skills allow the opportunity for children to develop change, while Gibb (1993) suggests this can help develop individuals ability of exploration of new ideas and developments. Gibb further asserts that enterprise education proposes increased opportunities for children to develop these skills, which can help develop their creative processes. Creativity and enterprise skills are often linked; creative processes that are created in order to set up businesses and create products of use for the general public exemplify this idea. Agreeing with this, Gibb (1993); DeTienne and Chandler (2004) assert that creative thinking is a core enterprising skill. DeTienne and Chandler (2004) have further shown the effectiveness of the links between creativity and enterprise skills. In order to improve my ability to develop these skills in the classroom, helping children develop these skills is crucial. It is therefore important for me to understand what I can do to develop children’s thinking and learning skills using enterprise education to further their creativity and innovation. Jones and Iredale (2010); Gibb (1993) suggest enterprise education looks to improve children’s opportunities to develop key skills, behaviours and attributes, developing learners ability to improve their learning. Gregorc (1985) asserts the need for pedagogic approaches that support both left-brain and right-brain capacity. He suggests this can be seen in pedagogies such as experiential learning (Kolb, 1984; Vvgotsky, 1997) and active learning approaches (Johnson and Johnson, 2008), where knowledge can be created cooperatively between the teacher and learner. Mitchelmore and Rowley (2010) suggest this framework has many applications. They also suggest frameworks attempting to outline numerous applications can be difficult to ensure progression due to confusion. Spencer and Spencer (1993) and Lackeus (2013) also believe frameworks may miss the point of developing learning and providing feedback to improve learning as they are typically driven by goals to achieve business performance. The Entrecomp Framework (Bacigalupo et al, 2016) does not show how to develop these competencies, only the next step, meaning it can be difficult to assess and provide steps for learners to improve. As seen in Fig 1. and Fig 6. my lesson looked to improve children’s thinking and developing their ideas on how they would improve a piece of work by using a class discussion and linking back to the success criteria. 
The Entrecomp Framework (Bacigalupo et al, 2016) aims to provide a common definition for entrepreneurship, whilst establishing a clear link between education and the workplace. This framework can be used to help develop the key competencies based on enterprise education and creativity ideals, with key skills such as metacognition, resilience and creative thinking heavily influencing this idea of enterprise education. Bacigalupo et al (2016) suggests these key skills have importance in developing children’s learning. This progression model will help me understand as a practitioner where my competencies for creativity and enterprise lie due to the comprehensive nature of the framework. The learning outcomes stated in this framework helps the learner and practitioner understand at what stage they are in their learning. These statements can be seen following Donaldson’s (2015) recommendations, where children will follow a line of progression at their own pace of learning. Proitz (2010) believes these statements can be adapted to the learners need. In this case I will be assessing my own teaching ability and how key creativity and enterprise skills can develop my practice and help develop children’s creativity and enterprise skills by utilising key skills throughout the Entrecomp Framework (Bacigalupo et al, 2016). However, Bacigalupo et al (2016) suggest that this framework does not provide a linear sequence every person can follow. It is important this framework sets out the necessary skills needed in order to improve learning and key creative skills. It is also important that these skills are not created the same way for each learner due to the many differences in which individuals learn. Strommen and Lincoln (1992) look at the effective use of technology, suggesting we now live in an age where technology can be used to gain instant facts. This is what they believe relegates technology to a supplementary role which fails to capitalise on the potential benefits technology can have on learning. Children are now using sites such as YouTube in order to learn specific skills, such as learning the guitar or how to code. Learners must be able to internalise information from their working-memory and have the ability to store that information in their long-term memory. It is important children are able to link new information which is then readily available for use. This is agreed by Garvey (1977); Herron & Sutton-Smith (1971) who suggest children assimilate new information to simple, pre-existing notions, and modify their understanding in light of new data. Brookhart (2010) suggests due to the development of higher order thinking skills, it is important when teaching creativity to develop my own key competencies in order to get the best and use better practices for the children I am teaching. To develop this I could use divergent thinking which develops and broadens thinking processes; thinking divergently entails starting with a specific problem or idea and generating various perspectives on it. The purpose of divergent thinking is to ignore constraints and to entertain different possibilities. Haylock (1987) believes that teachers improved creativity within problem solving by getting rid of obsessions. Ediger (2001); Rodgers (2002) suggest reflective thinking allows people to carry their experience into meaning formation and developing connections to create deeper meanings and help reach their goal. In order to do this, Barak et al (2006) suggests teachers need to be open minded to develop creativity. 
In order to improve my teaching and development of children’s learning during my teaching as seen in Fig 7. I need to improve children’s thinking and idea making. Working at level 3, in order to improve I can help children develop their divergent thinking. Russ’s (1993) model of affect and creativity identified a number of cognitive processes involved in creativity, where Russ (2013) believes children should be allowed the opportunity to transform toys and objects within different contexts and create possible role play opportunities. Runco (1993) agrees, suggesting that idea generation is crucial to developing creativity. It is also important to develop convergent thinking; where Guilford (1966) explains the requirement for children to understand the rules and knowledge in order for the creative product to be useful, divergent thinking allows this product to be unique. The process of developing these two thinking styles can be seen by Land and Jarman (1992) who developed a measurement tool which would demonstrate the ingenuity and practical skills that were required during the aborted Apollo 13 mission. Robinson (2005) suggests that schools are more focussed on results and preparation for exams compared to the development of creativity and key enterprise skills. Williams (2018) suggests the current curriculum restricts opportunities to teach the skills society now demands, often restricting children’s motivation with the use of old fashioned pedagogy based on building memory. It is therefore difficult to fit creativity within the school day in the build-up to examinations, however as suggested by Williams (2018), I could create a day of the week designed to improve children’s key skills in creativity and enterprise education. It is therefore important to take this risk in order to improve children’s mindsets, allowing them to become ambitious, capable learners (Donaldson, 2015), agreed by Williams (2018). 
As seen in Fig 4. And Fig 5. I have tried to improve creativity using motivation using both the local area and a story about a wanted wolf who the class needed to help catch using a wanted poster. These lessons are aimed at improving the class’ motivation to learn. I think this is a crucial aspect for developing creativity and enterprise skills as, as Geary (2000) suggests, motivations are crucial for the ability for children to learn. I could improve my teaching by using techniques such as De bono’s thinking hats (2017), helping with idea generation. Another technique I could develop within my practice is habits of mind (Costa and Kallick, 2000) which develops children’s abilities for specific creative skills. Dweck’s (2015) idea of a growth mindset suggests that students enjoy learning when they are intrinsically motivated. Claxton (2003) would agree, suggesting that teachers should build learning power within their classrooms by creating habits and attitudes of curious, confident independent learners. Behaviourists such as Skinner (McLeod, 2015) believe learning is created by habits and learned behaviour. Motivation must be created by the child’s own interests rather than menial tasks aimed at improving short-term memory capacity. I could use my own interests and children’s interests in order to improve motivation such as using the popular game Minecraft to develop learning. Walton (1976); Eisner (1984); Furlong et al (2000) suggest teachers and children should use their own interests when learning and creating their understanding. Aspinall (2014) would agree, suggesting the use of Minecraft and coding can spark children’s interests in menial tasks and subjects. Rheinberg (2008) agrees, stating that motivation allows children’s conduct to create a positive view and a reason for putting effort into producing knowledge. To try and create the motivation to learn long-term I will need to develop children’s metacognition and self-efficacy so that they can create their own motivation. Ashman (2016) and Didau (2015) suggest these processes require a solid foundation of knowledge before children can start developing and linking ideas in order to create unique and useful products. Creativity is grounded in ordinary mental processes (Boden, 1998; Ward, Smith and Finke, 1999). Passey (1999) analysed the curriculum in the UK, comparing it to Blooms taxonomy and found that there are far fewer objectives aimed at developing children’s higher order thinking skills. This is further agreed by Ofsted (2001) who stated that pupils location of information is often an end in itself, with information often presented unprocessed suggesting creativity teaching requires basic skills to be taught alongside specific learning in order to make connections. I could use the principles behind Reform-Based Mathematics (Baxter, Woodward and Olsen, 2005); (National Council of Teachers of Mathematics, 1989). This pedagogy asserts the view of children learning by discovery using techniques like desirable difficulties (Bjork and Bjork, 2011). Scruggs and Mastropieri (1996) believe this form of learning allows the teacher to accommodate to learners individual needs. This is agreed by what Bransford, Brown and Cocking (2000) call a ‘community of learners approach’ where learning environments are designed around how children learn, providing a learner-centred, assessment-centred and knowledge-centred community. An example of this approach can be seen in Alberta education which McEwan (1995) and Bosetti (2001) believe provides students with the accountability of their own learning, where the teacher can focus on the needs of individuals providing focused feedback when required to push the learning on. 
Fig11. shows an art lesson looking at creating stained glass windows, where links to the Tudors helped the class to create new ideas. This suggests I am working towards level 3 for creativity (Fig 9.) (Bacigalupo et al, 2016). During the lesson, a learner created a window with symbols using characters from Pokemon, showing original thought where they had developed the ideas seen in examples of Tudor stained glass windows and created something with their own unique spin, in turn creating meaning. This is linked with Eberle’s (1996) Scamper model, showing signs of adaption to adjust their product in order to make it unique. To improve the class’ ability to use these techniques more often I could use de Bono’s thinking hats (2017) and LEGO serious play (James, 2013). Using these techniques I would be more able to help develop children’s thinking skills through discovery and play based learning. I could also, based on this example, develop children’s ability to overcome Dunker’s functional fixedness (1945), which he suggests is where previous experience or knowledge could lead to a block in learning. This may prevent individuals from producing creative solutions. It is therefore hard to conceive that creative behaviour is somehow knowledge free (Woodman, Sawyer and Griffin, 1993). It is therefore important that I am able to develop children’s ability to overcome functional fixedness using structure creative thinking processes. Craft (2001) and Van Oech (1990) suggest this allows children to challenge previous learned assumptions. This shows evidence of level 3 within creativity (Fig 9.). 
As seen in Fig 2, the class were writing a story about a roman soldier, linking to their knowledge from previous history lessons. From Fig 2. I would suggest that I am working at level 3 in the creativity (Fig 9.) where the class developed their creative ideas, this also suggests that I am working at level 3 in the area of ideas and opportunities (Fig 10) (Bacigalupo et al 2016).  Fig 7. further shows that I am able to develop resources in order to  create something at level 3 for creativity, however in order to improve I need to be able to develop how I could use different solutions, where the class could use their own ideas using materials in different ways. This could in turn help me to improve children’s ‘functional fixedness’, which Dunker (1945) believes is where they can only see the use of the object their previous learning has taught them, rather than the ability to perceive an object in another way, a skill crucial to problem solving. German and Defeyter (2000); Adamson (1952) suggest younger learners show lower levels of functional fixedness due to their inexperience, and so are able to use objects in different ways coming to useful solutions. Reimers-Hild (2013) and Llewellyn et al (2016) show this within the marshmallow challenge, which challenges the learners ability to use their creative abstract thinking as well as known facts as they investigate how to keep a structure up. Land and Jarman (1992) Torrence (1988) Dunker (1945) have created tests in order to test creativity and allow children to develop their creative skills and ideas. However, I would suggest this can be difficult as a teacher; assessing creativity is very difficult due to people’s differences in what they believe to be useful outcomes. I would use these methods in order to develop creative thinking skills and improve the learning by providing feedback during and after the process. Sadler (2013) agrees, suggesting that feedback has a number of different functions whereby it is there to help students to improve their learning. The main importance of this is allowing students the ability to appreciate high quality work in order to assess themselves. This can be seen in Kolb’s learning cycle (2007) which looks at the process where the learner is able to experience learning and reflect on it in order to think of ways to improve and then experiment with new ideas. I believe this can help their ability to improve their own learning whilst also improving the creative process. This is agreed by Solomon (1994) who points out that students have shown positive performance in problem solving activities following being given opportunities with a certain structure and format. 
The class also engaged in defining and overcoming potential problems; in Fig. 3, they were able to talk using different places in order to describe the roman soldier. We talked about accuracy and imaginative ideas to create some descriptive writing. Again, this shows I have been working at level 3 for creativity (Bacigalupo et al, 2016) and level 3 for creating ideas and opportunities (Bacigalupo et al, 2016). In order to improve I must be able to create opportunities to set up new ventures (Bacigalupo et al 2016), meaning I must be able to provide opportunities in order for children to develop their learning within real contexts to challenge the learners ability to use their knowledge. Hebb (1962); Orbach (1998); Brown and Milner (2003) look to Hebb theory (1962) of a framework of neural networks, suggesting that for learning to occur, neurons need to be able to fire together and create connections between previous learning and new learning in different contexts. Robinson (2005) talks about how in the past the pedagogies used by teachers have stifled a lot of creativity by essentially using what Robinson (2006) calls Model T Fordism, where the aim to produce learners for a workforce like a production system has overcome the need for different types of learning. On the other hand, Lofthouse, Leat and Towler (2010) have suggested that the future of education could look different with the increase of individualisation of learning. This has been helped with the improvement of technology and the user oriented nature of the internet. Dorninger and Schrack (2008) would further agree, suggesting ePortfolios which allow students to move along episodes of study at an individual time and process. Dorninger and Schrack (2008) and Ravet (2005) suggest this supports the idea of lifelong learning by helping children understand their own learning process and how they can positively affect their learning by using active learning pedagogies. Dorninger and Schrack (2008); Barrett (2001) suggest portfolios help learner’s self-organisation which support individual and collaborative learning processes. Donaldson (2015) would agree with the importance for children to be given the ability for lifelong learning. Estyn (2018) further agree that effective teaching requires the combination of effective use of pedagogical strategies with contextualising this learning using different subjects. Estyn (2018) also suggest the effective use of pedagogical improvement strategies. In order to improve my practice to develop learning with a view to the future of individualised learning, Donaldson’s (2015) pedagogical principles engender this practitioner improvement, engendering a culture of enquiry and engagement, using professional development days as strategic opportunities exploring further initiatives to make teaching and learning research informed decisions. 
As seen in Fig 6. I have been developing children’s thinking and self-assessment by using a class discussion to critique learning and performance. I believe lateral thinking could be developed by using similar techniques in order to improve my teaching and learners thinking skills. Lateral thinking allows the ability to solve problems using an indirect creative approach, which is not immediately available with the use of reasoning. Penaluna and Penaluna (2009) suggest these pedagogies enable practitioners the ability to question processes and procedures, which may break down old predictable methods of explaining in which some learners may find it difficult to create their own meaning. As a teacher I could look at creating tasks promoting heuristic thinking, where the teacher does not provide clear and identifiable paths to solutions. Penaluna and Penaluna (2009) assert that  this process requires flexible delivery strategies to enable the lecturer to respond to questions the students ask, developing their knowledge. These pedagogies encourage students to be critical of themselves and the work they provide. They will therefore become more aware of the speciﬁc relevance of their studies and develop specific learning goals. Amabile (1983) believes these tasks promote heutagogy and provide children with opportunities to develop their known content knowledge in an unknown area, stimulating the lateral thinking required to pair previous knowledge in order to reach a new goal. Eberle’s ‘SCAMPER’ model (1996) also looks at modification and changing the creative process in order to create a novel and useful one. The learner must be able to develop the ability to change the process when it does not seem to create novel and useful outcomes. Throughout teaching, I must be able to develop children’s thinking skills, allowing children the ability to use their previous knowledge, critically analyse and connect pieces of information, looking for new possibilities to use this information. However, there are inherent risks using this approach; children do not all have the same store of information for numerous reasons such as Geary’s (2000) views on biological knowledge, suggesting people are born with certain motivations which cannot be changed. Previous experience can cause ‘functional fixedness’, whereby children find it difficult to change their already learned concepts and ideas (Woodman, Sawyer and Griffin, 1993). However, Amabile (1983) suggests creativity can be facilitated by greater knowledge. It is important that the class teacher is aware of this and adequately introduces these techniques, such as modification, slowly. When children then follow these techniques and utilise them, a deeper understanding of knowledge should be evident. 
The class teacher must look at the creation of knowledge with reference to individuals. Individualised learning is a perspective on education that focuses attention on the ability of students to select the mode of delivery and timing of course material (Vogel and Klassen, 2001). The teacher must ensure the learner is comfortable with the learning taking place and able to deal with the pace in class. A danger here lies in the cognitive ability of each child and the potential for cognitive overload, particularly among lower achieving children. Willingham (2007) suggests this is because some more advantaged children’s working memory has more capacity than other children’s.  Dorninger and Schrack (2008) suggest assessment portfolios are providing alternative approaches to assessment to provide the flexibility demanded by new technology. However, this must take a form sustaining traditional credibility and accountability as learners are then more in control of their learning environment and able to ready themselves for the wider world and the economy. This is agreed by Ravet (2005) and Barrett (2001) who suggest e-portfolios allow teachers to provide flexible feedback and judgement for individual learning. Black and Wiliam (2009); Hattie (2012); Sadler (2013) agree, showing the importance of feedback in children’s improvement of their learning. Assessment portfolios allow the learner to develop at their own speed in order for the learning to be safely and well built within the memory. This prevents the possibility of a cognitive overload, where students struggle with large amounts of information within a classroom setting. This view provides an understanding that children learn at different speeds and have different capacities to learn (Willingham, 2007). Teachers will therefore be able to minimise this risk and work towards developing knowledge with an individual. In order to do this I must improve children’s metacognition and self-efficacy. The (QAA, 1997) supports the view of a programme of development based on independent and focused learning. Gibb (2005); Kirby (2006); Donaldson (2015) state the importance of students developing ownership for their learning process and lifelong learning. 
[bookmark: _GoBack]In conclusion, I believe I have been able to assess my own creative and enterprise skills using the Entrecomp Framework (Bacigalupo et al, 2016), evaluating the approaches I have used and their strengths and weaknesses. Throughout the assignment I have judged myself to be working at level 3 within ideas and opportunities, and within creativity. I have suggested a number of different actions I can take in order to improve my teaching derived from developing different pedagogies within my class teaching, with the aim to develop learners creativity and enterprise education. Robinson (2005) suggests that schools do not provide opportunities within the curriculum to develop children’s creativity, where knowledge and memory creation take up much of teachers’ time. By utilising active learning pedagogies such as Reform-based mathematics (Baxter, Woodward and Olsen, 2005) and the ‘community of learners’ approach (Bransford, Brown and Cocking, 2000) children are offered the ability to improve basic self-regulation skills in order to become lifelong learners, while developing key skills which provide them with a readiness for jobs in the 21st century. Key skills must be developed to ready children for the requirements of technology and the economy. Robinson (2005); World Economic Forum (Soffel, 2016) suggest key skills associated with creativity and enterprise are crucial for economic readiness in the future. To improve my own practice I must therefore explore the ideas and key principles within active learning pedagogies. It is crucial that developing my own practice is based around improving children’s learning and work readiness. Craft and Jeffrey (2008) suggest that by utilising creativity, teachers can develop key thinking skills. To do this I will aim to teach key competencies such as thinking throughout the curriculum. I have seen through my own experience that teacher time is limited in helping develop creativity and enterprise skills, whilst also developing key curriculum areas within the day. However, I believe I will be better able to merge these together by teaching key skills, as seen in the Entrecomp Framework, throughout the curriculum. To improve children’s creativity, I could also use what Williams (2018) suggests as a creativity day, developing key competencies while allowing students time to develop ideas through experimentation and use of key skills developed throughout the curriculum. 
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