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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



Consideration for my personal development has been identified through reflection on my work and during discussions whilst undertaking supervision.  Undertaking assessments is a key component within social work as it allows the practitioner to explore the needs and the wants of the child. This piece of work will use Kolb's Learning Cycle which proposes there are four stages to learning which include Experience, Observation, Conceptualisation and Planning (Maclean, 2016). Quinn (2000) notes that reflection is linked with learning and so it can enhance professional development. Using a model of reflection allows the practitioner to understand their interventions in differing ways.

Prior to gaining employment in my current team I had not worked with children or young people, therefore further learning was required. Dyke (2016) notes that assessments are an exercise in professional judgement and they cannot be pulled through from case notes or other reports. Dyke (2016) explains that social workers must use their knowledge and skills to fashion raw information into a useful piece of work.

As part of my role, I need to work closely with other professionals who have contact with the child that I am assessing, including health and education. This is important as it allows information to be gathered from many sources which in turn promote a holistic view of the child's world. Turney (2011) highlights the complex and multidimensional problems experienced by many children and families require a range of skills beyond that of a single professional. During the past year I have come to understand that good assessments require a range of approaches and collating information from a range of sources. The Social Services Well-being (Wales) Act (2014) promotes an outcome focused approach to completing assessments, with the emphasis being on the child's desired outcomes to promote positive changes for the child. Using this approach has had positive benefits for the child, family and the Local Authority.

During the last year I have gained many skills that have supported the assessment process. Supervision with my line manager has allowed me the opportunity to analyse my assessments and to develop my skills.  Forbes and Watson (2012) suggest that reflection and analysis encourage the practitioner to work through issues methodically and to question reliability. My line manager has given me the opportunity to question the validly and reliability of my assessments which has allowed me to grow and develop.

When I first joined the team I felt unable to complete a holistic, analytical assessment of children and their families however, I have learned the importance of outcome focused assessments which draw on the knowledge of care givers and other professionals working with the families that I support, I believe that this gives the best outcomes for children and their families. I believe that I need to continue being challenged by my manager and continue my learning as this can only benefit the individuals that I support, improve my practice and my assessment writing.

During the next year of practice I will undertake

· Further understanding of the processes between social care and health.
· Continue to use supervision to challenge and critically analyse my assessments.

This account has enabled me to reflect on my use of supervision, learning and research during my first year of practice and analyse the impact this has had on my assessments and my practice.

Words 551.

Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  05/01/2021 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



This observation was undertaken with a family where the composition of the family is Parent 1 and Child 1. The child is of adolescent age and the initial referral was made to the Local Authority by Child 1’s school. An assessment of Child 1 and their outcomes was undertaken and a direct payment was offered to Child 1 to support with their outcomes. This assessment was undertaken in line with the Social Services Well-Being (Wales) Act, 2014 under part 4 (21).The Social work objective during this meeting was to ascertain how the support was working for Child 1 and to ensure that it is still meeting their needs. The observation was undertaken via zoom, due to the restrictions placed upon social workers under Covid-19 regulations, the Local Authority has issued guidance that all face to face home visits should be conducted via video calling, unless it is suspected that the child may be at risk of significant abuse or harm (xxxx LA. 2021).
The family reside in their own privately owned property within a North Wales town. The property has had some adaptations carried out to ensure the needs of Child 1 can be met at home. The family have access to a car and there are ample amenities within easy reach of the property. Both Parent 1 and Child 1 have lived in the local area for many years and as such have developed good support networks locally.

Both Parent 1 and Child 1 speak English as their first language, however had they spoken Welsh or another language as their primary language consideration would have been given to the need for an interpreter. This aspect of assessment and any social work involvement is outlined in legislation in Wales (The Welsh Language (Wales) Measure, 2011).  Both Parent 1 and Child 1 were seen together at this visit. Parent 1 is not currently employed outside of the family home and is in receipt of benefits for themselves and Child1.
Word Count 327.

	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


I telephoned the parent and asked if they would consent to a video call to complete my statutory visit for Child 1. I explained that due to the current restriction under the Covid-19 regulations that I would be unable to physically attend the property but that the visit would be conducted via video calling. I had a couple of dates in mind and provided details of these to the parent, this was undertaken to give consideration to the family’s commitments, with a view to maintaining a trusting relationship with the family; this supports the professional relationship within social work (Social Care Wales, 2015).
Parent 1 agreed and accepted one of the dates that I have offered for the statutory virtual visit to take place; interactions via the telephone require careful management; there is a physical barrier to the effective use of the physical self (Moss, 2017). Nonverbal cues are often gained from facial expressions and gestures, however, this is not possible when speaking on the phone and techniques such as mirroring, and body language and facial expressions are not useful tools. It was an important consideration when speaking with Parent 1 and important that I applied other techniques to maximise effective communication. I supplied clear and consistent information to Parent 1 and listened to their responses, I also ensured that Parent 1 was given choices, these methods provide a good communication style for social work and other professionals (Blundel, 2004, Beesly, Watts et al, 2017). During this call with Parent 1 I asked the parent if they would consent to our meeting being observed by my supervisor, I explained that the observation would be of me and my interactions with the family and not an observation of them. I also explained to Parent 1 that they had the right to refuse for the observation to happen without this impacting on the services that they receive. By giving this information to Parent 1 it ensured that they were able to make an informed choice (Loughton, Broderwick, 2017). This not only ensures compliance with social work codes of practice and values and ethics, but also ensures transparency and endeavours to promote the rights of individuals (Beckett, 2012, BASW, 2014, Social Care Wales, 2017).
Both Parent 1 and Child 1 speak English as their first language, however, had Parent1 or Child 1 had another language as their primary language I would have enquired if the family had wanted services delivered in their first language. A framework outlined by the Welsh Government, More Than Just Words (2017), identifies the importance of an individual being offered a service in their first language and outlines the Active Offer principle. Whilst this is a Welsh language initiative, the framework supports our understanding in terms of cultural identity through language; discussing emotive and sensitive issues can be needed to be articulated through a person’s first language. In addition, research would suggest that language barriers can be detrimental to the professional relationship and the assessment process (Madoc-Jones, 2015, Parris, Pye, 2015, Westlake, 2018).
As this meeting was being conducted via video calling and I was the host of the meeting, I ensured that I was online a few minutes prior to the meeting start time. Once everyone had joined the meeting, I introduced my supervisor to the family and again reiterated the issue of consent and even at that stage they could withdraw should they wish. The family agreed to carry on after checking that the observation was of me and not them. Individuals with whom we work can feel anxious prior to the meeting taking place (Banks, 2004) and whilst elements such as establishing trust, being accountable and respectful are outlined as musts in the Codes of Professional Practice (Social Care Wales, 2017). Reliability and punctuality are outlined as characteristics of a social worker which individuals with whom we work want to experience (O’Connor, 2006). 
When opening up the discussion with Child 1 I was aware that child 1 was nervous from the nonverbal cues they were giving, Child 1 was playing with their fingers (Woodcock-Ross, 2016) and so I ensure that my initial questions were just general such as how are you? I have not seen Child 1 in person for several months due to the restrictions place upon social workers by Covid-19 restrictions and I am aware that Child 1 always finds video calling difficult. I observed communication as a two way process (Beesley, Watts et al, 2017) and made a conscious effort to read the responses from Child 1 in terms of verbal, facial and body language cues. I found it particularly difficult to read nonverbal body language cues from Child 1as we were not physically together in the same room and the as we were video calling for the most part I could only see Child 1’s face, so all the information on how they were feeling needed to come from the spoken word and some from Child 1’s facial expressions (Woodcock-Ross, 2017). There were occasions during the conversation when either I or Child 1 asked for some information to be repeated, I feel that both myself and Child 1 are comfortable enough with each other to politely request this and I feel that by doing this it maintained the flow and engagement in discussion.
To gather information regarding Child 1 life experiences I utilised a combination of a questioning and exchange model (Smale and Tuson, 1993). This was undertaken to ensure that the elements of the statutory visit were undertaken, but also to demonstrate that the individual is the expert in their own life. Research suggests that individuals can feel overwhelmed during social work interventions and will often follow the lead of the professional (Bolger, 2014); it is therefore important that social workers that social workers ensure that space for utilisation of the exchange model. I paid close attention to what was being said and facial expressions. This supported me to make links between what is important for Child 1 in addition to gathering information in relation to the statutory visit. I also utilised some aspects of Motivational Interviewing (Miller and Rodnick, 2002) by using reflective questioning to aid my understanding for example ‘you said before that you enjoyed horse-riding, but I understand you have stopped that now, can you tell me why?’ this is an essential skill for developing professional relationships and trust, it also demonstrates active listening (Lishman, 2009, Forrester, Westlake, 2019).
During discussion we discussed Child 1’s schooling and how they were coping with home-schooling rather than physically going to school, Child 1 responded that it was Ok and that they were working at their studies very hard. Child 1 then discussed the exams and that they should be sitting their mock exams next month but Child 1 was unsure if these would be going head or indeed for some subjects how they would be teacher assessed. Demonstrating empathy during social work intervention is noted to be a crucial social work skill (Davies, Jones, 2016). This can be particularly challenging during the early stages of professional relationships or when you are conducting visits via video calling (Lynch, Newlands et al, 2019). I ensured that the agenda was held and allowed Child 1 to express their own feelings and emotions in relation to their education, Child 1’s facial expression changed to that of a worried young person who is scared their future plans may have to alter if they do not get the grades that they require. 

Prior to the visit closing I spoke to both Child 1 and Parent 1 in relation to the child1’s review and asked when would be convenient to conduct the review. I am aware that the family have commitments for some evenings after school and that those days are to be avoided. I agreed with both Parent 1 and Child 1 that I would arrange the review and confirmed that it would be conducted via video calling and that I would email the date and time to them once I had spoken with the agency supporting Child 1. Both Child 1 and Parent 1 agreed to this. Agreeing actions at the end of a visit ensures clarity and demonstrates trust efficiency and reliability (Hepwoth, 2017).

Word Count 1360.

Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes Julie was on time.  



	Did the social worker get your permission in advance for the observer to be present? 

Did they explain why they were being observed?

	Yes, Julie asked for our permission in advance and explained the reasons for the observation.

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think, the social worker was for his or her meeting with you?


	Julie was well prepared and asked relevant questions.

	  How has the social worker listened to you and respected your views and wishes?


	Julie always listens to our views and wishes.  She is creative and supportive.

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes we understood.


	How has the social worker’s involvement met your expectations for this visit?

	Julie explained everything beforehand and met our expectations about what was going to happen.

	Are there any other comments or suggestions that you would like to make?
	Julie has been one of the best Social Workers we have had and is always there to help.


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


Successive Westminster Governments have tried to legislate to protect children over the last 60 years. The first informing legislation was the Children and Young Person’s Act, 1969, this was then succeeded by the Child Care Act, 1979. The 1980’s saw a growing public awareness of the extent of child abuse in the UK with several high profile child protection inquiries being undertaken. During there was also awareness that child protection was the remit and responsibility of all those who worked with children and Local Authorities were required to set establish inter agency, child protection panels as well as child protection registers to ensure those deemed at greatest risk are protected (Fowler, 2003, Brammer, 2015, NSPCC, 2019). In 1988, the Department of Health published, Protecting Children: A Guide for Social Worker Undertaking Comprehensive Assessments. This provides social workers with a frame work when undertaking child protection investigations, this was the first time that such guidance had been given to social workers (DoH, 1988). ). In 1991, the Children’s Act, 1989 (CA, 1989) was introduced, although historically child protection legislation has been updated every 10 years, this was the first piece of legislation that combined both private and public law (Fowler, 2003). The CA 1989, also more significantly introduced the notion of significant harm and orders were also granted of the notion of possible significant future harm, based on the analysis of past family behaviours (S31). There is no exacting formula for the definition of significant harm, it is expected that this is evidenced through investigation and professional judgement (Fowler, 2003). Practice in Wales is monitored and reviewed by the North wales Safeguarding Board (NWSB), these boards regulate the practice for both children and adults. The NWSB is a statutory body who’s remit is to ensure that procedures are in place to protect children within their area and ensure that agencies are working together to protect the children that they serve. The NWSB also has the responsibility of carrying out Child Practice reviews in accordance with the Functions and Procedures (Wales) Regulations (2015), these reviews identify future learning when a child is significantly injured, sustained permanent impairment or who has died.

This case study concerns the safeguarding of one child through the use of social work processes and assessments and the interactions of these with regard to the safeguarding legislation, policies and procedures. The family reside in a town in North Wales and live in a privately purchased house owned by Parent 2. Parent 2, female parent, is a parent by virtue of a Special Guardianship Order (SGO) is a single parent looking after her grandchild.  The child is of primary school age and was placed on the Child Protection Register from birth due to the birth parents illegal substance misuse. Birth mother has subsequently died and birth father has very limited contact with the child. There have been previous concerns raised in relation to the cleanliness of the family home, the fact that the child was not supervised when outside and unsuitable people being at the property. Parent 2 speaks English and the child understands English but is nonverbal, due to this, adaptations in the assessment were required. Parent 2 is currently unemployed and is reliant on state benefits to support herself and the child.

The child attended respite care straight from school, which the child does every two weeks to ensure that his carer can have a break from the caring role. Whilst supporting the child in the bath staff noted that the child appeared to have bruising to the chest area and several scratches to the torso. The respite center contacted Parent 2 for an explanation, Parent 2 stated that they may have done it when the child was restless the night before. The respite center made a report to the LA. This report was in accordance with the SSWBA (2014) and the LA’s organisational Child Protection Procedures (xxxx LA, 2008). The LA’s policy and procedures are written with regard to the All Wales Child Protection Procedures (AWCPP) (2008), which is underpinned by the CA (1989 and 2004). Communication between agencies is seen to be vital when safeguarding children from harm and abuse (Fowler, 2003). English LA’s have their practice guided by the Working Together to Safeguard Children (HM Government, 2018), the guidance in both England and Wales is under the premise that safeguarding is the responsibility of all, however, in Wales this premise is outlined as a duty, therefore a legal requirement to report any concerns of abuse or neglect. Under the SSWBA (2014, S130) is a reinforcement of the CA (1989) and extends its duty to all relevant partners, therefore should a relevant partner not report suspected abuse or harm to a child they may face criminal proceedings (NSPCC, 2018).

The relevant partner (SSWBA, 2014, S62) in this instance was the respite center. Good practice as outlined in the organisational policy (xxxx LA, 2008) states that all concerns should be reported to the designated individual within the organisation and this should then be notified to the most appropriate department within the LA, this must be completed within 24 hours. If the referrer feels that the child is immediate danger then they should contact the Police and/or the local LA to ensure that the child is safeguarded. Parents should be informed of the referral if is safe to do so; that means that the child should not be placed at further risk if the parents are advised of a safeguarding referral. In this incident the Parent was informed that a safeguarding referral would be made. Whilst the protection of a child will always take precedence, the consent gained from parents ensures that these rights are balanced against Human Rights, The Human Rights Act (1998), A8 outlines the ‘right to a family and private life’ and the child’s right to be protected from abuse and harm. Wales has adopted the United Nations Right of the Child (UNRC, 1990) into Welsh Law, this legislation was adopted into the Rights of the Chid and Young Persons (Wales) Measure (RCYPM) in 2011.

Once the LA has received the child protection referral the LA must then make the decision if the child is at immediate risk of harm. If the LA believes that a child is at immediate risk of harm it must instigate emergency child protection procedures (NSPCC, 2016). The LA would need to apply to the Courts for an Emergency Protection Order (EPO), they would need to demonstrate that the child was at significant risk of harm and that only the immediate removal of the child will allow for the protection of that child (NSPCC, 2016). The LA may need the support of the Police to remove the child from their place of residence and to support the enforcement of any order granted under S44 of the CA, 1989. The Police, however, also have powers to protect a child in an emergency, these powers are granted under S46 of the CA, 1989. The Police may remove a child to a place of safety or prevent a child being removed from their accommodation if they have reasonable cause to believe that the child may be at risk of significant harm. The child can be held in Police protection for a maximum of 72 hours (CA, S46 (6), 1989), the LA may make an application to the courts for an Emergency Order during this time.

A strategy Discussion was undertaken as outlined in the AWCP (2008) S3. Strategy Discussion are often conducted via a telephone conversation and is discussion between the LA and the Police. The purpose of the discussion is to share information and to make a joint decision on the way the information should be processed moving forward, there may be a requirement for criminal proceedings or it may decide to initiate a single agency S47 investigation (CA, 1989) (NSPCC, 2016). The decision in this case that this would be a joint investigation between the Police and the LA. It was also agreed that the child should have a Child Protection medical and then the child should be moved to a place of safety. The discussion asked that Parent 2 should agree to the accommodation, but if they refused the Police would use their powers and issue a Police Protection Order (CA, 1989, S46). Parent 2 agreed to the child being in a place of safety and signed a S76 placement agreement (SSWBA, 2014). A joint S47 investigation took place (CA, 1989), this decision was based on the information from the referral as well as the wider information held by both the LA from previous referrals and information held on the Police database. Whilst research would suggest that a child remaining at home when it safe to do so during a S47 investigation is beneficial for the child as Parent 2 had stated they felt they had caused the injury; professional judgement indicated that Parent 2 had little resilience, there was little evidence of other protective factors such as support from extended family (Fowler, 2003. Brammer, 2015, NSPCC, 2016). 

A S47 enquiry is outlined in S5 of the CA (1989). A duty is placed upon the LA to investigate where a child is suspected to have or has suffered significant harm; as the social worker who was allocated to this family, this part of the process was delegated to me. I saw the child alone within 24 hours of the referral being received; this visit was undertaken in accordance with the AWCP (2008) and the CA (2004). Parent 2 was contacted by myself to gain agreement for the child to be seen at school without their presence. I explained to Parent 2 that the referral had been received and that I would like to see the child to ascertain the extent of the injury, Parent 2 gave verbal consent for me to see the child at school. Whilst the issue with regard to seeing the child alone can be difficult for some parents and permission can often be denied, this could cause professional concerns to escalate (Kahneman, 2012), however, as I had worked with this family for a two years I had developed a good relationship with Parent 2, I have also seen the child in school previously without Parent 2 being there as part of my statutory visit process, Parent 2 has always been aware of this. The child is comfortable and engaging whilst within the school environment. 

Ascertaining the wishes and the feelings of the child is an important component of the assessment process, and it is also a key element of the CA (1989); this is also encapsulated within the AWCP (2008) and the SSWBA (2014). The child’s right to be heard is also a key component of the UNRC (2009, A8) and the RCYPM (2011). Child Centered Practice Theory has a strong focus on empowering children and young people; it focuses on the child’s autonomy and power (Kaheman, 2012). Child Centered Practice also focuses on the child’s participation; so the child being involved and seen as a valuable contributor to the plans for their future; along with the notion of doing with rather than doing to (Kahneman, 2012, Barnes, 2018). Munro (2011), suggests that that practitioners needed more time and more resources to enable them to work effectively with children and young people, which in turn supports the child protection practice. However, how this is to be achieved is dependent on the individual child’s age, level of understanding and stage of development (Luckock, Lefevre et al, 2008); decisions can be supported by using the Gillick Competency and Fraser Guidelines (NSPCC, 2019). I saw the child, three times within the school environment, the child was supported by the classroom assistant on each occasion. Before visiting the child, I discussed with my supervisor my actions and approaches to be used to gain the views of the child, I also referred to S47 training provide to me by the LA; these are key elements of the Laming (2003) review (points, 34 and 43). Barriers to communication can hinder the assessment process and professional relationships. It is important to consider elements such as an interpreter or to using picture exchange communication methods (Laming, 2003). Whilst practical barriers to communication must always be considered, it is important to note that research would suggest that children are not always able to link their thoughts and feelings, especially if they have experienced adverse childhood experiences (Lefervre, 2018, Laming, 2003). I was mindful that the child may not be able to communicate what had happened to them; due to the child being nonverbal, also that the child may feel a sense of responsibility to protect the parent. Research suggests that this sense of protection for parents can hinder engagement with children and also disclosure (Varma, Alvarez, 2015).

Disclosure is seen to be a process; practitioners must be fully present in the moment to ensure that they are able to listen to what is being said as well as observe verbal and nonverbal cues, these include body language as well as patterns of behaviour (McElvaney, 2015). As the child was not able to disclose their views directly with verbal communication, I used physical tools with the child to ascertain their feelings in relation to what had happened to them. I used the Three Houses with the child to understand what they liked, what they didn’t like and what they would like to happen, I also used feelings cards and asked questions to understand the child’s feelings in relation to their home life. The child responded well to the Three Houses exercise and happily drew a representation of their home life, the child was not as comfortable with the feeling cards exercise but did show that they were happy and indicated that they wanted to be with Parent 2. It was imperative that I was mindful not to ask leading questions, research shows that asking closed or leading questions can result in errors of memory and may encourage the child to give answers the answers they feel the interviewer wishes to hear and make it less likely to disclose further incidents of harm or abuse (Fertleman, Hann, 2016). Due to the child being nonverbal and the limitations of the exercises some of the questions asked were closed, however, with support from the classroom assistant, the child was able to give some comprehensive answers to questions asked using a combination of sign language, Picture Exchange Communication and using their electronic voice pad.

To strengthen the child’s voice further within a S47 (CA, 1989) assessment the allocation of an Advocate should be considered. A key theme of the SSWBA (2014) is participation and due regard for the UNCRC (1990) and the RCMYPM (2011) is also required. A child has the right to be heard (UNCRC, 1990, A12) and must be supported to voice the opinions on decisions that affect them; voice and control by way of representation. This duty was previously outlined in the CA (1989, S26(a)) this has since been repealed and replaced by the SSWBA (2014) S147. The code of practice in relation to social services functioning in relation to Advocacy states that the Active Offer of an independent Advocate for children and young people where S47 (CA, 1989) have been initiated must be considered (SSWBA, 2014, part 10). The LA which relates to this S47 (CA, 1989) assessment requires that all children and young people are who are the subject of S47 (CA, 1989) enquires are offered independent Advocacy referrals, consent must be gained from the child/young person and their decision and views with regard to the service must be clearly recorded whilst paying due regard to their age and level of understanding; children and young people should also be provided with information with regards to the service and clear records should be kept in relation to this. If the child indicates that they wish to speak to somebody independently, then this will be undertaken by a Professional Independent Advocate (Welsh Government, 2019).

As the allocated social worker working with the child, I ensured that they were aware of their entitlement to this service, although the child is nonverbal, they do understand spoken English and are able to process some complex information. With support from the classroom assistant the information was also presented using the Picture Exchange Communication. The child agreed to the referral being made this fed into the S47 (CA, 1989) investigation process. I also explained to the child that they could change their mind and/or decline the Active Offer once they had met with the Advocate. I also spoke with the child with regard to the information that I would need to share on the referral. The Advocate spent several sessions with the child getting to know them, during one of these sessions the child indicated that they did not want to live with Parent 2 although they loved them they did not like the situation at home. Whilst this is a conflicting imperative in listening to the child’s voice, ensuring their safety is imperative (UNCRC, 1990, A19), this then conflicts with the UNCHR (1998, A8) the right to a family and private life of Parent 2. The child had not disclosed to myself or those who support them in school that they had felt like this, this then gave me the insight that the child may have felt they should say what they thought I wanted to hear rather than what they actually felt. It may be the case that using the tools had masked the nonverbal cues that are integral to communication and disclosure (McElvaney, 2015). The child had experienced child protection proceedings previously when the child was removed from their birth parents and placed with Parent 2, it may be that child felt that their voice at that time was not listened to and they are aware of a power imbalance and of being done too, rather than being an active member of the planning stages. It was important that I supported the child to address these potential feelings of power imbalance, as is addressed by anti-oppressive practice and other theoretical perspectives (Dominelli, 2002, Calder, 2016). Trust is a key barrier outlined in research into child protection practices (Robbins, Cook, 2018). I undertook more sessions with the child to support the professional relationship building, this can be very difficult given the time restraints of the S47 (CA, 1989) investigation but in the instance was made easier as I had already been working with the child previously, which meant that the child did not have to get to know another individual or professional (Calder, 2016, Pinkney, 2013). The child was supported to undertake a plan of what they would like their life to look like and if the child returned to Parent 2 what could they do to support the child to feel safe. This plan adopts a solution based approach to the child worries and helps the child to focus on the strengths of themselves and those in the intimate circle (Maclean, Harrison, 2015). Strengths based approach also links in with Resilience Theory (Maclean, Harrison, 2015). The child gave permission for their plan to be shared with Parent 2 and other professionals that were working with the family.

Partnership working is a key component with the CA (1989), S25 and was further strengthen within the SSWBA (2014). Working Together to Safeguard People Guidance (Welsh Government, 2017) outlines that professional must adhere to the General Data Protection Regulations (GDPR, 2018) but this should not be seen as a barrier to information sharing during safeguarding procedures. The Laming enquiry (2003) suggests that the lack of partnership working as a direct cause of the failings to protect Victoria Climbie. The NWSB (2011) outlines that Children in Need and Children in Need of Protection that parental consent is preferable, but it is not a needed requirement if Child Protection concerns are being investigated. When speaking with Parent 2 it was very apparent that they understood what good care should look like in terms of physical care, schooling and maintaining health appointments. When speaking with professionals although Parent 2 had stated what should be done apart from schooling, which the child has a good attendance record, there were many missed health appointments or lack of engagement with health professionals. Parent 2 became very defensive when discussing the lack of engagement with health professionals and stated that they were condescending towards them as a parent. Parent 2 also showed a lack of insight into the emotional needs of the child, particularly in relation to the death of the child’s birth mother believing that children just adjust to the situation and get over it. Whilst undertaking the assessment of this family Parent 2’s physical health deteriorated and they needed to seek support from a specialist. Whilst I recognise that poor physical health of the care giver can affect the care of the person being cared for, it is imperative that the protection and safety of the child remains at the forefront of the assessment.

There is not a comprehensive formula to suggest that a child may have suffered or is likely to suffer from significant harm. I ensured that all my case recordings were comprehensive to support my analysis of the information that I received (Calder, 2016, Ferguson, 2011). The LA supports the use of Bruce Thornton’s (2019) risk assessments stage 2. The risk assessment requires information from the S47 (CA, 1989) investigation, the stage 2 risk assessment has strong links to parenting capacity and the needs of the child. Whilst the physical needs of the child were recognised by Parent 2, there was little evidence to suggest that the child’s emotional needs were as paramount, this gave cause for concern that Parent 2 would not take appropriate steps to ensure the emotional well-being of the child, the risk assessment identified that emotional harm was likely to escalate. Research suggests that that the long term neglect of emotional health can lead to an increase of mental health problems in later life (Howarth, 2010). As a result of the Risk 2 showing the potential for emotional harm to increase a Child Protection conference was requested. If the Risk 2 had not shown that any of the risks were likely to increase, then the family may have been supported via a care and support plan under S54 (SSWBA, 2014). 

A child protection conference must be convened within 15 working days of a S47 (CA, 1989) investigation being undertaken. An Independent Reviewing Officer (IRO) will be appointed; the IRO is independent of the LA and ensures that the LA has undertaken the safeguarding role fairly and ensure that they have included all the relevant parties. The initial case conference asks all relevant parties to consider the information presented to them and make a decision as to the child being placed at risk or sustaining significant harm; this results in the name of that child/children being placed on the Child Protection register, the family then become subject to a Multi-Agency Child Protection plan, this plan is then reviewed at 4-6 week intervals in a Core Group as per AWCPP (2008). The child in this case’s name was placed on the register and a plan implemented. Parent 2 received support from myself, specialist parenting team and behaviour specialist to support their parenting of the child, Parent 2 was unable to make or sustain the changes that were deemed necessary to ensure the safety of the child. After seeking legal advice it was deemed that the abuse of the child was significant enough and Parent 2 being unable to give a clear and consistent account of how the injuries occurred that the threshold had been met under S31 CA (1989). A request was made to the Courts for a Full Care Order that was later granted. The child has contact with Parent 2 as per the plan that they devised during the S47 (CA, 1989) investigation. 
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


The Social Services Well-Being (Wales) Act (SSWBA), 2014, part 7 relates to Safeguarding Procedures in Wales, S126(1) defines an adult at risk as an adult if they are experiencing or are at risk of experiencing abuse and/or neglect, they have a need for care and support and are deemed unable to defend themselves as a result of those needs (Law Wales, 2016). The SSWBA, 2014, replaces the previous legislation in Wales, the Wales interim policy and procedures for the protection of vulnerable adults (POVA), this previous legislation does not contain the statutory duty now placed upon the LA that is contained within the SSWBA, 2014, nor does it reflect the duties placed upon partner agencies to report to the LA reasonable cause to suspect that a person is an adult at risk; this may be a report of actual or suspected abuse. If any agency suspects that an individual is at immediate risk of harm then the emergency services should be called, LA policy (xxxx LA, 2018) outlines that professionals should not make assumptions about adults at risk, if the individual is able to protect themselves which is a key element of the guidance contained within the SSWBA, 2014. It is noted that gaining consent from an individual before a referral is made is seen as good practice, but only if this does not place the individual at further risk of harm. When agencies are sharing information in relation to suspected or actual abuse then due regard must be paid to the General Data protection Regulations (GDPR) (2018) and the Welsh Accord for the Sharing of Information (2019); this supports with the lawful sharing of information. When the LA receives a report enquiries must then be made (SSWBA, 2014, S126) to determine the next steps to be taken. It may be that the enquiries show that an investigation is necessary and/or that an investigation is required by another agency, enquires, could also show that a new assessment is required under Part 3 SSWBA (2014). The SSWBA (2014) also allows for the notion of Adult Protection and Support Orders; these support access to adults who may be at risk of abuse or harm; an Order is applied for through the Courts. Those working with adults are also required to work with the Human Rights Act (1998) and the SSWBA (2014) is noted to reflect Articles 2,3,5,6 and 8. (Carr, Goosey, 2017). Mental Capacity (Mental Capacity Act, 2005) should also be considered in the context of adult safeguarding; especially in cases of self-neglect or hoarding. The key element is Capacity which must always be presumed; an adult with capacity has the right to make unwise decisions, the adult has the right to be supported to make their own decisions. A safeguarding referral may also be made when an adult lacks the capacity to consent to their care or treatment and they may have elements of the liberty deprived. Deprivation of Liberty Safeguards are put in place to ensure that an adult is not unlawfully detained and that any decisions made on their behalf are made with their Best Interests at the forefront of the decision making process Knafler, 2016). Advocacy functions under the SSWBA, 2014, MCA, 2005 and MHA, 1983 also provide assistance to adults to fully participate in decision making.
Word Count 549.

	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



I work within a team that supports both children and adults as whole life span team. Children’s safeguarding appears to be far more structured with clear process and timelines, as discussed in the previous section. It appears that the requirements in Adults safeguarding has improved under the Social Services Well-Being (Wales) Act (SSWBA), 2014, during the investigation of suspected harm to children, it is my responsibility as the allocated social worker to gather and analyse the information that is received. However, with adults who may potentially suffering from or suspected to have suffered from some harm, I may be requested to support with information gathering, the safeguarding is allocated to a team within the LA. There are some similarities between adult and child safeguarding, practices, policies and procedures are overseen by independent safeguarding boards in Wales. The ethos of the SSWBA (2014) is that of participation and voice and control, with a strong focus of desired outcomes of the individual. However, the legislation and the supporting frameworks are different. Children are deemed to be in need of protection which is usually the remit of the parents or care givers and/or the Local authority as should be to a good enough standard to protect the child and not place them at the risk of significant harm (Children’s Act (CA), 1989, S31). The parent or caregiver cannot choose to abuse the child or neglect the child but an adult under the same circumstances, who has been assessed as having capacity to make decisions may make the choice not to protect themselves. The Ann Craft Trust (2019) notes that this attains to the notion of Self Determination; an adult is considered to be able to control their own lives and links in with The Mental Capacity Act (MCA)(2005) idea that adults have the right to make unwise decisions this includes to accept the potentially abusive situations. However, if an adult chooses not to protect themselves but places a child they are responsible for at risk of significant harm, then this would be investigated through the law as discussed in the previous section. A significant difference under the legislation are the notions of thresholds, if a child is placed at significant risk of sustaining harm or suspected of sustaining significant harm the law allows for orders to be made to remove the child from that situation, in the case of adult protection, unless an adult is being held under criminal investigation or deemed not to have the capacity to keep themselves safe under MCA (2005) then they are not able to be removed from the situation if they wish to stay (Carr, Goosey, 2017).
Word Count 440.
Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


The first year of practice can feel like it is one continuous learning curve for newly qualified social worker (Kaighin and Croft, 2013). Howe (2012) suggests that social work practice draws on the social workers own knowledge and experience from differing elements. Making sense of these by way of reflection helps the social worker and other professionals to ensure that their practice is lawful, appropriate and safe (Knott, Scragg, 2019). Reflection is integral to social work practice and as many social workers find, it is one that I find difficult (Heslop, 2019). I have noted that often my reflections on my practice will overly focus on the negative things and those that I feel I should have done better rather than balancing with those things that have gone well. I have discussed this in formal supervision with my supervisor and informally with my peers. This form of reflection or rumination, is not a healthy way to reflect and focuses only on my own disappointment with my abilities rather than focusing on solutions or actions to take to change my practice (Nolan-Hoeksema, 1998). In order to gain the most from reflection and preserve my own sense of well-being, during discussion with my supervisor, I looked at using a model of reflection. I chose Kolb’s model as this breaks reflection down into stages which include experience, observation, conceptualisation and planning (Maclean, 2016). 

My outlined developmental area which were described in section 2 are as follows:

1. To develop a greater understanding of the processes between health and social care.

During the past year there have been further occasions when I have needed to work with my colleagues from health to ensure that the individual receives the appropriate level of support. To help facilitate this process, I have asked more questions of the individual in relation to their health needs and the potential limitations this places on their daily lives. As well as how the individual is able to manage some of their needs to minimise the impact on their daily lives and ensure that this is accurately reflected in my comprehensive assessments which may be required to be submitted alongside those assessments from health as evidence. As the year has progressed I have been able to develop stronger relations with my health colleagues, which has supported my own confidence when asking for guidance or advice in relation to processes outside of my own organisation. This has had a positive impact on my development and this is reflected in the support that I am able to offer families that I work with and ensures that I am able to maintain their trust and confidence (Social Care Wales, 2017). However, during discussions with my colleagues, supervisor and families it remains clear that the frustrations with the processes between health and social care still remain, to support social workers within the team a senior practitioner will accompany social workers to more difficult meetings and help the social worker ensure that processes are undertaken more effectively.

2. Continue to use supervision to challenge and critically evaluate my assessments.
During the last year, I have been asked to complete many assessments for those that I support, including those for families that are experiencing child protection investigations. To facilitate my understanding of the level and type of information that was needed to successfully complete the legal paperwork, I asked for and received some examples of good practice, and this supported me to structure my writing to ensure that all areas were covered. I completed a parenting assessment and was praised by the legal team as it was succinct and analytical throughout which supported my concluding statements, for me this was a proud moment as I always felt that I did not critically analyse information that I had received. The emphasis of the SSWBA (2014) is outcome focused approach, with the focus being on the child's desired outcomes and to promote positive changes for the child. On comparing the assessments of this year with those of previous years there has been a development of my writing style as well as content. Conscious Competence Theory of Learning (Murphy, 2006) has supported my understanding of feelings of inadequacy and my feelings of uncomfortableness that I may let down my families in some ways to a sense of relief and achievement when my assessment have helped the families receive the support that they need to continue with the caring role or achieve what matters to them (Conscious Competence).  This will be an area that will need constant mindfulness as I move forward and will be an area that I continue to discuss in supervision. I am keen to support the social workers of the future and to this end I will be submitting an application for the Practice Teacher Training.
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Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


I have welcomed this opportunity to mentor Julie during the CPEL Programme. She has clearly been able to demonstrate in her practice and written work a strong understanding of the roles of other professionals and their value base and believe has been able to evidence in her work, examples of conflict and dilemmas experienced when working within an integrated team and the multi-disciplinary aspects. This is outlined in Section 2 of the portfolio, where she has been able to recognise areas of her own development in her practice.

Julie is a person centred practitioner and I believe her communication skills and creativity when working with citizens is a key strength.  She is valued by the families that she supports and this is clearly evidenced in the feedback provided following the observation in Section 3. Her engagement is effective and she takes time to build trusting and positive relationships with both children, adults and carers.  Julie continues to express an interest in continuing to promote her development and knowledge around disability and my time mentoring her on this programme has been truly refreshing.  

There is evidence within this portfolio and within her assessment writing that she is developing her reflective and analytical skills and I have noted a significant improvement in her writing and her confidence as a practitioner.  Julie is able to draw on her safeguarding experience gained through her complex case work and reflect on the difficulties encountered during formal and informal supervision and demonstrates resilience and professionalism.

It has been a pleasure mentoring Julie over the last months and her passion and creativity in her practice has been welcomed and would like to wish her every success with her future development within the team.

Emma Shaw - Interim Assistant Team Manager
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1. Name of Learner Julie Williams
2. Learner’s University Number: 1815011
Address for Correspondence: 
37 Bryn Y Barcut, Penycae, Wrexham LL14 2TR
Telephone: 01978 512075/095888669651
E-mail:julie576158@aol.com
Date of Professional Qualification: November 2017
Date of registration with Social Care Wales: October 2017
3. Name of Learner’s Agency: Wrexham County Borough Council
Agency Contact details:
Name: Emma Shaw
Address:  Greenacres, 67 Rhossdu Road, Wrexham LL11 2NW
Telephone Number: 01978 298484
E-Mail address: Emma.Shaw@wrexham.gov.uk
4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English (

English only x(
Mentor’s details

5. Mentor’s details:

Name: Emma Shaw
Address: Greenacres, 67 Rhossdu Road, Wrexham LL11 2NW
Telephone Number: 01978 298484
E-Mail address: Emma.Shaw@wrexham.gov.uk
	6. Observer details 
Name: Emma Shaw
Work Address: Greenacres, 67 Rhossdu Road, Wrexham LL11 2NW
BA Hons Degree in Social Work, Open University (Wales) – 2011
PQ in Social Work, Glyndwr University – 2014

Practice Teaching Award, University of South Wales – 2015

CPEL – Postgraduate Certificate in Senior Practice in Social Work, Cardiff University – 2018

Pre-AMHP (preparation for AMHP practice), University of Chester - 2018  
Professional Qualification and date of qualification: 
Email and telephone number: 01978 298484, Emma.Shaw@wrexham.gov.uk



Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  [image: image1]_ [image: image2.png]J lowdlems
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_ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ _ _11/01/2021 _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ [image: image3.png]


 _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ 11/01/20121_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ Emma Shaw_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ [image: image4.png]


_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _11/01/2021 _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Julie Williams

	Name of Team/Agency 
	Disability Team

	Name of Mentor 
	Emma Shaw

	Name of Line Manager 
	Emma Shaw


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.
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Signed:……………………….. Print Name:…Julie Williams……………………… Date:…11/01/2021……. 

(Learner)
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Signed:……………………….. Print Name:…Emma Shaw……………………….Date:…11/01/2021……. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO

V7 7/2/18

