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	SECTION 1: OVERVIEW (Maximum: 500 words for a single programme; 1000 words for a cluster of programmes)



The MA Cultural Astronomy and Astrology (MA CAA) is an innovatory programme which has been taught at the University of Wales Lampeter/ University of Wales Trinity Saint David (TSD) since January 2008. Its methodologies are drawn from History and Anthropology but its subject matter is unique. Administratively, the MA is taught within Sophia Centre for the Study of Cosmology in Culture, a Centre within School of Archaeology, History and Anthropology (AHA). There are close links with other programmes in the School and modules are available to students in the MAs in Ancient Religions and Engaged Anthropology and to Occasional students in other programmes.

As the Review indicates, recruitment, student satisfaction, progression and achievement remain good. Marketing continues to emphasise social media and online resources, such as Facebook, Constant Contact and live podcasting webinars. The MA Programme Team consists of one permanent part-time member of staff and twelve part-time tutors. This flexibility allows different tutors to take on different responsibilities within an overall collaborative model, and allows students to benefit from a wide range of staff research. Staff meet two or the times a year to discuss programme developments, share best practice and report on research activities.

The MA follows the LT enhancement theme for 2014-15, as agreed in the June 2014 meeting of LTEC, ‘flexible learning’. It is taught entirely by distance, which means that students cannot benefit from campus-based research culture. However, the MA benefits from an extended research culture within the Sophia Centre consisting of research supervision, staff research activities, an annual summer school, an annual conference, and a programme of publication. 

TSD now has the four physical campuses in Lampeter, Carmarthen, Swansea and London. In the 2013-14 Annual Review it was suggested that DL students might constitute a ‘Fifth Campus’, a Global Campus. This could be a campus for the digital/virtual age catering for the large number of distance-learning students who are unable to attend one of the four physical campuses. Such students are located in Australia, Asia, Africa, the Americas and Europe outside the UK, as well as in parts of the UK inaccessible to one of the physical campuses. In 2014 it was suggested that such a concept could assist with focusing attention on improvements to DL provision as well as with marketing. 

The overall academic health of the MA Cultural Astronomy and Astrology remains satisfactory. The total number of students is around 50-60 at any one time, with a maximum of around 70, a figure which is difficult to fix because of the existence of two entry points, students completing dissertations during the year, suspending studies or withdrawing.

While most of the MA’s activities are on-line, students are able to attend an optional Summer School in Bath which this year was on 23-26 June. The School is held in Bath for a number of reasons: transport links are good; we have an ongoing relationship with the venue, the Bath Royal Literary and Scientific Institute; Bath has a mythical Celtic connection so links in to UWTSD’s Welsh identity; the city’s architecture embodies cosmological designs and the Herschel Museum, named after one the 18th centuries most important astronomers, and which sometimes hosts MA CAA events, is nearby. The School always includes staff lectures, student presentations and an excursion. Students report that the School is a valuable means of forging personal connections. Students who may be considering further research are also encouraged to attend the PGR summer school in Lampeter. The School concludes with the annual Sophia Centre conference at which students are exposed to a range of scholarly papers and a chance to meet visiting academics

. 

Since its launch the MA CAA has pioneered on-line, flexible and distance learning at TSD using the video conferencing platform, webex. On-line activities and developments in 2014-15 included:

· Students are now able to log in to seminars using smart phones and tablets. This has enabled students to attend seminars while travelling or in public spaces enhancing the flexibility of course delivery.

· A second online Open Day was held, following the 2013 event: a 2 hour webinar with four MA CAA tutors and around 50 members of the public attending.

· Ongoing publication of ‘Spica’, the online journal, entirely written and edited by students and graduates. The possibility of publication significantly motivates some students. 

· Ongoing development of the Sophia Centre’s public engagement and outreach website, the Sophia project: http://www.sophia-project.net/
· Ongoing publication of SP News, our quarterly Constant Contact newsletter.

Additional developments in 2014-15 included 

· The formation of an Alumni Society which fundraises and assists student activities. It also aims to allow graduates to engage in continuing CPD and scholarly activity, and encourage students to benefit from graduate experience.

· The launch of the Sophia Centre Master Monographs, a book series drawing on the best student research, published by the Sophia Centre’s in-house publishing company, the Sophia Centre Press, a UWTSD spin-out company. Two books were published with a further four planned.

Many graduates continue to be engaged with the wider academic community. Amongst graduate achievements, Tore Lomsdalen (grad 2014) organised a major international conference in Malta: the annual conference of the European Society for Astronomy in Culture (September 2014). One student presented her research from the MA CAA at the annual conference of the British Association for Counselling and Psychotherapy, and at a lecture on Dark Skies on the island of Sark. Other students work was published in the online student journal, Spica, indicating a willingness to engage with the wider world.

Overall the health of the MA continues to be good and the Programme Team will be examining potential improvements for the coming year.
MRes Cultural Astronomy and Astrology
The MRes Cultural Astronomy and Astrology was validated in May 2013 as part of the validation of a suite of programmes, particularly the cluster in Heritage (along with Medieval Studies and Landscape and Environmental Archaeology. However, we have had no applicants and, in the period 2014-15 we received just three inquiries, both from unqualified people who were redirected towards the MA Cultural Astronomy and Astrology.

Bearing in mind that the MRes is obtained primarily by research, applicants are expected to have a knowledge of both the subject area and research skills at postgraduate level. Applicants without such a background should apply for the MA in Cultural Astronomy and Astrology’.

Therefore we believe there are a number of issues arising out of CAA’s unique nature.

1. There is no direct undergraduate feed into the MA or MRes.

2. Therefore most inquirers are attracted to the MA because they wish to have access to the fuller range of modules: six for the MA as opposed to 3 for the MRes.

3. Applicants for the MRes should have both a knowledge of the subject area and prior experience of research skills. This combination can only be acquired on the MA CAA

In the long run we might expect suitable UG provision at TSD to provide a feed of possible applicants. For example, AC4002 might become the basis for expanded ‘Skyscapes’ teaching.

However,

1. Such developments would have a feed-in time of years

2. Potential applicants might still prefer to take the MA with its six modules.

N.B. No students have recruited to the MRes programme to date.
	SECTION 2: DEVELOPMENTS DURING THE REVIEW PERIOD




2.1 Changes to the programme(s) aims and learning outcomes 

There were no changes.

2.2 Changes to the curriculum and assessment 

There were no changes.
2.3 Changes to approaches to learning and teaching
We have been rolling out three major changes across the programme.
a) All students are invited to send one paragraph or 20% of an essay to a tutor for comment prior to submission. We are finding this an effective way of (i) picking up mistakes in student work prior to submission and (ii) easing student anxiety. Not all students take advantage of this but those who do value it and the evidence indicates an improvement in marks, although we have not as yet compiled empirical evidence.
b) We have been extending the ‘How to Improve your Marks’ seminars, via video conferencing. These were set up as a result of (1) our observation that many students obtain a similar mark in successive assignments with no improvement and (2) our experience that some students experience frustration at their failure to improve.  Feedback from these seminars has been highly positive. We ask students to bring examples of feedback on previous essays to the seminars and the resulting discussion of this has been reported to be helpful. One finding which may be of significance for all teaching is that students tend not to read written feedback: they note their mark but are already preoccupied by their next assignment. Our written comments now include a request to students to always spend 30 minutes reviewing written feedback.
c) We are including student activities in video conferencing seminars. Students in any classroom situation can remain passive but in a video conferencing session this can be potentially more difficult so we have been increasing students’ engagement by providing tasks such as preparing advance reading for discussion, reporting on a personal experience of relevance to the module, discussing an artefact. In some situations we allow students to come forward in a seminar while in others we may ask them to volunteer in advance. 
2.4 Other major developments affecting the programme(s) and delivery 

There have been no major developments. Aside from the changes noted in 2.3 curriculum, assessment and teaching have remained as in the year 2013-14. We have continued to develop and enhance our video conferencing programme.
	SECTION 3: STUDENT ATTAINMENT




3.1 Admissions
Recruitment remains good, although we can always take on more students. The following table indicates the break down for 2014-15.
	Status
	Oct 2014
	Feb 2015
	Total

	MA Home FT
	1
	
	1

	MA Home PT
	9
	2
	11

	PG Dip Home FT
	
	
	

	PG Dip Home PT
	
	1
	3

	PG Cert Home FT
	
	1
	

	PG Cert Home PT
	1
	1
	2

	Occasional Home
	
	1
	1

	MA Int FT 
	1
	
	

	MA Int PT
	4
	2
	6

	PG Dip Int FT
	
	
	

	PG Dip Int PT
	
	
	

	PG Cert Int FT
	
	
	

	PG Cert Int PT
	1
	
	1

	Occasional Int
	
	
	

	TOTALS
	17
	7
	24


Comments on Recruitment 2014-15

In October 2 applicants were recent graduates (1 x PG Cert, 1 x PG Dip) who reapplied in order to complete the MA. 
Two applicants failed to enrol, both due to professional pressures (not included in the table) and one delayed start to February (not included for October). 
Two of the October applicants withdrew, one for medical reasons and one, who left with 20 credits and plans to reapply, for professional reasons. A third student said that she wished to enjoy the course material and submit no work. 
The one International PGCert is continuing through to MA.

In February 2 students (1 x PG Cert Home and 1 x MA International failed to enrol, with no reason given (not included in the table). 
Two withdrew, one for professional reasons, one for medical.

The one Home PG Cert and one Home Occasional student are both progressing through the MA.

Summary. 

1. The stated reasons for failure to enrol (4 applicants) and withdrawal (4 students) are either medical or professional and do not concern the quality of the course.

2. While in 2012-13 there was a comparable number of applicants in October (12) and February (11), there was an imbalance in 2014-15 (October 17, February 19), but the overall total of new students remained level within a margin of error (2013-014 = 23, 2014-15 = 24). This can be addressed through additional marketing strategies.
3. The entry of students as PGCert offers a flexible route for students who may be reluctant to make an initial commitment to continue to MA.

3.2 Demographics

Students predominantly fall into the 40 – 55 age group, though with a handful in their twenties and the oldest around 70. They are predominant female - the October 2014 intake included 12 women and 5 men -, yet the February intake included 6 men and 1 woman. The total for the year was therefore 13 woman and 12 men, a 50-50 split. Being a distance-learning course students can come from anywhere. The 2014-15 intake included 8 international students, 7 of whom were North American. The extra one student was a returning student from Serbia.

Predominantly students fall into the 21 to 45 age group and they are male although there has been several female graduates in the past.  Most students are resident in Wales although in the future there will be a push on overseas and full-time recruitment.  While there is no formal strategy in place with regards to demographics the programme team and the marketing department actively encourage applications from all backgrounds, age and gender.  This is made very clear in all discussions with employers.

3.3 Progression and Achievement
All the students eligible to progress from Part 1 to Part 2 did so, having completed Part 1, and no students had to resit any modules within Part 1.  All students on Part 2 continued their studies. In July 2014 18 students graduated with MA, one with a Distinction in the MA, 2 with PG Dip and 2 with PG Cert. Five students received distinctions for their Dissertations 6 were awarded merits. This compares well with results across the University.

	
	2009
	2010
	2011
	2012
	2013
	2014
	2015
	TOTALS

	MA
	0
	0
	2
	7
	3
	8
	18
	38

	PGDip
	0
	1
	1
	2
	2
	2
	2
	10

	PGCert
	0
	0
	2
	0
	2
	1
	2
	7

	Total
	0
	1
	5
	9
	7
	11
	22
	55


There was a bunching effect in part-time enrolment which resulted in a large cohort graduating in July 2014. We therefore expect a lower number of graduates in July 2016, which will not affect overall levels of enrolment.

3.4 Retention
Eight students withdrew during the year, the stated reasons being entirely professional or medical. Most students expressed appreciation for the course and regret at leaving. As dissatisfaction with the course was not stated as a reason on any occasion, no changes are recommended to improve retention. When appropriate, students are advised to suspend their studies, an option taken by four students in order to cope with temporary difficulties. All four later continued their studies.
Two students (one PG Dip and one MA) chose to exit with PG Cert. One has since returned to study and the other has retained an association with the Sophia Centre, becoming an editor for the Sophia Centre Press. 
To students left with PG Dip rather than MA, one for professional reasons and the other because, while appreciative of the course, he felt that he would rather write his dissertation on a scientific topic which would have been outside the emit of the MA.

That no students exited expressing dissatisfaction with the course reflects the high level of pastoral care given by staff as well as adaptations and improvements in course design and delivery in recent years.

The following table shows the numbers of awards based on University data. However, the numbers of MAs, PG Dips and PG Certs are given as 57, 6 and 6 respectively, a total of 69, while the correct figures are 38, 10 and 7 respectively, a total of 55. The University therefore shows an additional 14 graduates, including 9 MAs than are on the MA’s own records. 

	Award
	Distinction
	Merit
	Pass
	Total

	MA
	12
	17.391%
	24
	34.783%
	21
	30.435%
	57

	PG Dip
	
	
	3
	4.348%
	3
	4.348%
	6

	PGCert
	
	
	
	
	6
	8.696%
	6


3.5 Destinations and employment

For the overwhelming majority of MA CAA students’ employment is not an issue, as they already have career paths and are taking the MA for quality of life reasons, as documented in the 2013-14 Annual Review. Progression to a research degree offers a suitable path for some students. In the year 2014-15 one MA student as accepted as a PhD student at UWTSD and one was accepted at Birmingham to begin in 2015-16.  A student-centred approach has to be sensitive to the needs and aspirations of students, and student destinations can include a more fulfilled lifestyle, a greater sense of awareness of environment issues, and our place in the cosmos. We currently have a cohort of students who are younger and considering career paths which may introduce a more employment-based focus for some students in future years.  

	SECTION 4: MODULE REVIEW 




1.Module Statistics.
The following table shows the official figures for module marks. There are inconsistencies, though. For example in the Module Marks table, module AHAN7002 Introduction to CAA shows 60 completions while AHAN7003 History of Astrology which has been running as long, only 3. It is therefore not clear what period the data relates to or how it has been collated. Also there is no data for 3 modules.

	Module Code
	Module Name
	Module Completions
	Mean
	Standard Deviation
	% Distinction
	% Merit

	AHAN7002
	Introduction to CAA
	60
	47
	24.78
	0
	53.33

	AHAN7003


	History of Astrology
	3
	52
	0
	0
	0

	AHAN7006


	Sacred Geography
	28


	68
	5.26
	42.86
	50

	AHAN7022
	Sky and Psyche
	17
	53
	25.55
	17.65
	64.71

	AHAN7023
	Astral Religion
	17
	60
	5.61
	0
	52.94

	AHAN7035
	Researching Contemporary Cosmologies
	35
	59
	16.4
	8.57
	57.14


2. Module Evaluations

The following report Module Evaluation Report for 2014/15 was compiled by Dr Bernadette Brady 

Forms were sent electronically to all current students of the MACAA using Survey Monkey and 31 were returned. These were made up of comments from the follow modules as listed below. 

Your Attendance in the Module
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The MA is taught through distance learning and each module has a weekly two-hour seminar. Students either attend and/or listen to the recordings which are posted up on Moodle within 24 hours. These recordings also show the video, PowerPoint and the chat box.  
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This data reveals that the weekly seminars are well attended, with over 87% of students who answered the questionnaire stating that they either attended all or most of the weekly seminars. This is consistent with the 2014 figures, which was the first year these questions were asked and which showed an 88% attendance. Normally a student will either attend all or most seminars or, due to work related issues or time zone problems, will not be able to attend any seminars. These students then listen to the recordings. In addition, over 60% of students specified that they made use of the recordings, indicating that students are using the recordings even if they have also attended the online seminars. 
From this we can surmise that the Online WebEx seminars continue to be a successful vehicle for delivering part of the MA to the students. In terms of dealing with the problems of a global campus, the WebEx platform, with its ability for recording sound, video, PowerPoint and chat box, successfully provided students access to seminars. Additionally, this year Webex rolled out a platform for handheld devices, smart phones and tablets. As a result, students are able to attend a seminar using their handheld device while travelling. Generally, at least one student in every module will make use of this feature. In this way many of the students find the distance learning easier to ‘attend’ than if they were on a bricks and mortar campus. 

Furthermore, with regard to Moodle, last year, 2014, 30% of the students preferred to log into Moodle at the beginning of the module and download all their papers and module materials at one time. This number has jumped to 48%, reflecting busy students who want to get all their material at one time.  Once again this stresses that, at least with this MA, it is important that tutors get all the module material on Moodle before the start of term or, email the students if they place new material on Moodle during the module.  

Engaging with a particular module 

The following series of questions reflect the general local campus-based Evaluation Feedback form and maintains the same numbering of the questions for ease of comparison. 
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Conclusion about module contents

The general satisfaction level with the modules was high. In combining questions 3-to-7 which are all module satisfaction based questions, it can be seen that 88% of the students rated their different modules as either good or excellent in terms of the contents, how the module related to the rest of the programme, the skills or knowledge gained, the student’s expectation of the module, and their opinion of the overall structure of the module.  This is comparable with the 2014 set of figures which showed a 94% satisfaction.  
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Module Delivery 

Satisfaction with module delivery and participation 

In summarising these results, 91% of the students either strongly agreed or agreed that the aims and teaching methods for the modules were clear and that they had opportunities for discussion within the module. Given that all of the modules are distance learning and thus delivered on line, this figure is noteworthy and it is pleasing to see that levels are consistent with last year’s figures of 94% of students. 
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Assessment and Feedback
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Assessment and Feedback. 

Combining the results from questions 12-to-15 is showed that 81% of student believed that they understood the assignment, had good tutor support, and understood the feedback they received on their papers. However, it also revealed that19% of students struggled to understand what was required or the feedback they received. It is the normal practice of the MA to provide Skype sessions with students once their papers are returned in order to help them understand the feedback. This figure reveals that Skype sessions may be also required with students before they work on their assignments to ensure that they are clear on what is required.  With regards to the question on employment, the students’ answers reflected the fact that the MA is a niche degree and not generally taken for reasons of employment.  
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Resources 
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Resources – 81% of students either strongly agreed or agreed that the IT support and their access to electronic resource was sufficient. 19% indicated that they had problems.   
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There were additional student comments which have been collated separately

Suggested Recommendations 

1. Ensure that tutors are aware of how the students use Moodle and ensure, if possible, that all the module material is in Moodle before the start of the seminars. Or, if this is not possible, then to email students and let them know that new material has been placed on Moodle. 

2. Arrange skype sessions concerning the nature of the assignments and what is required. This is covered in the seminars but it may be useful to ensure that each students understands the assignments. 

	SECTION 5: STUDENT ENGAGEMENT AND SUPPORT



5.1 Student engagement 

We recognise the limits inherent in Distance Learning, in that the student body is inevitably fragmented. We therefore rely heavily on student feedback on individual modules which arrives via e mail. The most common topic of concern is uncertainty over assignment requirements. This is dealt with on a case-by-case basis by the accumulated experience of such exchanges allows the Programme Team to progressively update the instructions on Moodle. 

The MA students are not included in the National Student Survey 

Organised feedback is obtained from module feedback forms distributed via survey monkey (see section 4)

5.2 Major issues arising from student feedback

A number of students expressed uncertainty concerning the nature of assignments. This is in spite of actions taken by the Programme Team in 2014-15 to clarify instructions on Moodle and discuss assignments in webex seminars. We propose to offer individual skype sessions on assignments in 2015-16.

There were particular issues in one module in which a group of students organised a secret Facebook group in order to share complaints about the module. We encouraged the students to formalise their complaints so that the Programme Team could address them. The key issue emerged as uncertainty about assignments which was unexpected as the assessment diet had been substantially redesigned in 2013-14 in order to provide greater clarity and direction. The dissatisfaction had no negative consequences for student achievement and the marks for the final assessment were higher than in previous years.

5.3 Student support arrangements

At present the programme director is also the personal tutor by default and individual tutor support is allocated on a case by case basis. Academic difficulties can be compounded by psychological ones, such as anxiety, and in those cases a skype session or phone call with a tutor is usually enough to allay such concerns. Where confidentiality is not an issue the programme team liaise over individual student problems in order to offer the most appropriate advice. The first point of student contact may be a module tutor after which problems may be referred to the programme director and options discussed. In cases of temporary difficulty students are advised to suspend their studies but are reassured that they remain part of the student body with access to staff support of they wish. Distance learning students can easily suffer from a sense of isolation so it is important that suspended students are not excluded. We welcome suspended students continuing to sit in on video conferencing seminars. We have noted that, where a student difficulty may be medical-physical, there may be a desire to continue to study at the same time as completing assignments is unrealistic. We believe that this is an important part of taking a student-centred approach, is good for retention, and reflects the University’s aspirations.

Where necessary and long-term support is required, we refer students to Student Support. Two students withdrew for mental health reasons having been referred to Student Support, and in certain case there is a recognition that, whatever support is offered, this is not an appropriate time for PG study.

5.4 Issues outstanding

Until now we have been operating an informal system in which students seek initial support from a tutor with whom they have a personal connection. However, we will roll out a system of formal personal tutors from within the Programme Team in 2015-16. We have not found that students have any confusion about how or where to ask for support, and advice and referral to Student Support where necessary have been sufficient.

	SECTION 6: EMPLOYABILITY




6.1 Embedding employability

Generic skills are embedded in the MA Learning Outcomes, and students are expected to refine and develop their time management, IT and communication skills. Students are taught to conduct independent research, gather data, structure arguments, and reach conclusions based on an open-minded and balance consideration of the evidence. There is a difference between the older students (above 30-35) who usually have an established career path, or may even be retired, and are studying with us for quality of life concerns and the younger students (25 – 30-35) who may wish to enhance previous careers in teaching or pursue an academic path. In these cases we can advise on a suitable dissertation topic.

6.2 Employer engagement

There is no formal employer engagement. However, we will provide support for students applying for jobs providing references for employers when asked..

6.3 Placements and work-based learning

We have no formal arrangements.

	SECTION 7: QUALITY ENHANCEMENT




7.1 Engagement with the University’s Enhancement Theme 

The overall theme of the University is to promote and present the distinctiveness of PG teaching at UWTSD. The MA CAA is unique, so has an automatic distinctiveness, but also relies on continual engagement with the latest scholarship.
The following elements contribute to promoting the Universities distinctiveness theme: 

a) Engagement with environmental themes through such issues as the difference between sacred and profane space in the Sacred Geography module and developingan awareness of the sky in the Heavenly Discourses module
b) Guest speakers are brought in to broaden the student experience and expose them to a variety of scholarly views, sometimes in individual modules, sometimes in sessions open to all students.
c) Students are offered a high level of guidance. Aside from frequent e mail contact, all students are offered a skype tutorial on the return of their essays. In the first module, the Introduction module, we hold a series of tutorials, held by video-conferencing, at which students are able to share concerns in an informal atmosphere. 

d) We have a dedicated tutor, currently Dr Bernadette Brady, who acts as Part 2 Manager, or Dissertation Module tutor. Students are offered considerable support in working out their research projects, posting ideas on Moodle and receiving feedback prior to working out a proposal. Students are offered guidance as to the suitability of their ideas if they are having difficulty in making a decision themselves. Having formulated a research topic, students are then allocated a supervisor who helps them refine their proposals to the point where they can be accepted and the research allowed to proceed. They are then offered up to 15 hours supervision in line with University policy.
e) Student engagement with the process in Part 2 is monitored and support offered to students who are not reaching the expected level of progress as the dissertation year passes.

7.2 Engagement with the University’s sustainability agenda

INSPIRE’s mission statement contains this key statement:

Sustainable development is about making better decisions using long term values. It is about thinking about the impacts of today’s actions on future generations and learning to live within our environmental limits - it is about balancing social, environmental and economic needs in a way that does not compromise future generations.
A key strand in the MA CAA encourages students to consider the wider environment – planet Earth in relation to the sky and the universe, the broader constraints on environmental, and hence social and economic, needs. The MA CAA brings together a global community of students spanning all five continents. In its vey nature the MA contains at its core the idea of global cooperation for the benefit of all.

INSPIRE’s four individual mission statements include the need to
develop curriculum-related delivery to ensure that our students are provided with the knowledge, skills and attitudes that will equip them for their future contribution to the economy, community and environment;

The MA CAA teaches the generic skills need to work sustainably and the awareness of space necessary for working in an environmentally sensitive manner.

develop a research and innovation capacity focused on the core strengths of the University.

The MA has an emphasis on international connections, and actively liaises and collaborates with leaders in the field in order to develop awareness of our position on a frail planet and he need to maintain it as a secure base of life for future generations.
7.3 Other enhancement activities 
· Our video-conferencing programme includes monthly seminars for Dissertation students, bringing in guest speakers, encouraging student presentations and encouraging a collaborative scholarly environment.
· A collaborative process for working out dissertation proposals by posting on a dedicated Moodle Forum.

· The inclusion of part-time tutors in Peer Observation. 

	SECTION 8: JOINT OR COMBINED HONOURS PROGRAMMES




NA
	SECTION 9: PROGRAMMES WITH MULTIPLE INTAKES




NA

	SECTION 10: PROGRAMMES WITH STUDY ABROAD




NA
	SECTION 11: PROGRAMMES WHICH INCLUDE DELIVERY THROUGH BLENDED OR DISTANCE LEARNING




NA
	SECTION 12: PARTNER INSTITUTIONS




NA
	SECTION 13: EXTERNAL EXAMINER REPORT(S)
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