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The United Kingdom is facing a challenge in ensuring there is access to education for all its students. The exclusion rates in the country are considered a scandal because they are undermining access to equal opportunities for young people across the United Kingdom. In particular, the problem is enhanced by the fact that one in five students are unable to attend learning institutions (The Guardian, 2018). In particular, children with special needs, ethnic minorities and those from poor backgrounds are overrepresented in this demographic. The problem can be linked to the fact that the education system has been reduced to a quasi-market where children and their families are customers instead of being a public good and academic success in a narrow subject line has been reduced to a commodity. 
 
Although it has taken a long time, awareness about the exclusion of some children from the education system has continued to grow until it has reached a time when it is impossible to ignore this growing social problem. In particular, observers are becoming intimately aware of the methods used to exclude children without having to resort to the last measure of permanent expulsion. In particular, the practice of off-rolling is designed to rid learners who are considered to create problems in a school. The rise of the population of students in pupil referral units (PUR) has doubled between 2011 and 2018 to 1, 572 is an indication of the prevalence of this trend (The Guardian, 2019). Moreover, the population of learners below the age of 60 in PRUs has risen to 60,000 (The Guardian, 2019). Although Ofsted has conducted quality assurance inspections and determined that a majority of the conditions in these learning centers are appropriate, some face significant limitations which undermine the quality of education which they provide to students. Data has indicated a 15 % increase in permanent exclusions (Coughlan, 2018). The teacher vacancies in these institutions are significantly high while the learning outcomes are also uncomfortable. However, the complexity of this problem is exacerbated by the fact that raising the standard of alternative provision is only partially responsible for the answer. In effect, the underlying problem of the exclusionary nature of the current education system is that too many children are being locked out. 
				 
The number of exclusions in the United Kingdom is continuing to increase in the recent past. The problem is being caused by multiple factors which combine to create challenges for the system. Many schools have been observed to be actively seeking to game the system by excluding students whose continued presence in the institution is believed to have an adverse effect on their league table standing. The fact that the highest rates of exclusion are from sponsored schools suggest that the tool could be used to improve the performance of the learning institution. In particular, exclusions have been observed to peak in year 10 (Partridge, 2018). According to Partridge (2018), the fact that the GCSE performance of students in year 11 determine the average performance of the institution could be connected to the spike in off-rolling in the 10th year. 
The pupils for free meals beneficiaries are four time likely to be excluded as compared to their counterparts. The observation suggests the disproportionate use of this tool against students from low-income backgrounds. Although their behavior is cited as the primary cause, the students who are affected by this instrument are almost always behind the learning curve or coming from poor backgrounds. The observation points to the necessity of considering the role of Intersectionality in defining the market forces which result in a rise in the exclusion of students from the learning process. Moreover, the fact that some communities are more likely to be diagnosed with special needs as compared to others means that this tool inevitably perpetuates inequality in the education sector. The need to address this problem is underscored by the fact that lack of access to education entrenches systemic inequalities which yield negative outcomes for all stakeholders. 
				 
The inclusion theory within the context of the education sector refers to the commitment of the system to educate children to the maximum extent which is appropriate to each individual. In effect, it is considered a civil rights issue because each child has the right to a good education. In particular, each child has the right to equal opportunities (Armstrong, 2010). The application of the theory within the education sector requires an understanding of the factors which define access to learning opportunities and the effect which they have on the quality of education provided to students. Creating an inclusive education system requires an understanding of the needs of different students and the resources which are required to enable them to achieve their objectives. 
				 
According to the United Nations Educational Scientific and Cultural Organization and International Bureau for Education (n. d), exclusion in the education system can take on multiple forms. In particular, it can involve the lack of an enabling environment for a student to achieve positive outcomes such as lack of adequate resources and inadequate housing. Moreover, exclusion from entry into a learning institution due to the lack of school fees can also be an important problem. The exclusion from regular or continuing education also has a disruptive effect on the capacity of an individual to achieve positive learning outcomes. The failure to recognize the different forms of learning that are required by diverse groups such as special needs education can also exclude some populations from the learning process. Another important but subtle form of exclusion involves the exclusion from the contribution that is required to facilitate the development of a community or society. 
					 
Increasing inclusion in the education sector in the United Kingdom requires a holistic approach aimed at increasing access to learning opportunities for all children in a country. For instance, the practice involves investing in sufficient infrastructure to ensure that children are close to learning institutions. In addition, it requires the implementation of meal programs and sponsorships to ensure that poor families are able to send their children to school. Furthermore, it requires creating communities that are safe for children to access learning facilities. An inclusive education system must be adequately staffed and have the resources to support effective learning for all students (Armstrong, 2010).  Improving the inclusivity of the education sector also requires a learning system which is responsive to the unique needs of children with special needs. In effect, there must be intentionality in addressing the Intersectionality of factors which define access to quality education. 

The market incentives that have been adopted in the modern education system create winners and losers which has a detrimental effect on the functionality of the sector as a social good. For instance, schools are judged based on their performance in national test and examination results as opposed to the holistic development of their students. Similarly, the head teachers and teachers have to grapple with the lack of job security which undermines their commitment towards aiding all students to achieve their potential. The children who experience challenges in knowledge acquisition are excluded from the education process due to perceptions of their detrimental effect on the whole institution. 
Testing has focused the attention of stakeholders on what is amenable, undermining public debate on the issues which are most important in a learning institution. The national curriculum which sought to provide a broad and balanced experience to learners has created challenges which undermine the performance of the education system. The inappropriate learning demands are frustrating for learners, creating significant challenges which have an adverse effect on their well-being of learners (Moore, 2011). The government policies which have enacted in the recent past have aggravated the problem by creating market forces that result in the exclusion of some children. 
In learning institutions where the educators have to contend with disproportionate percentage of children with emotional and behavioral challenges in a system where performance is primarily pegged on national norms, then it is inevitable that the head teachers and management of these institutions are obligated to prioritize the students who would enable them to achieve their objectives. The problem has been exacerbated by the fact that successive government’s successive governments have focused on reducing inequalities without addressing the underlying issues. Experienced professionals understand that the root problem lies in intake imbalance which is difficult to address (Moore, 2011). One of the solutions for this problem would involve ending self-selection by insisting that faith-based learning institutions should draw students from a broad section of the society. Moreover, the government could end the charitable status of independent learning institutions. The management of schools can be returned to local governments which have a more intimate understanding of the needs of their communities. The democratically elected leaders would be more responsive to the needs of the electorate who are interested in an inclusive education system. 
The use of home-schooling has also increased as an effective tool in perpetuating exclusion in the education system. In particular, some teachers encourage parents to home-school their children even when the later believe that it is not in the best interest of their children. The aggressive promotion of home-schooling has in part been influenced by the systemic stigmatization of children considered to be problematic learners. 
In interrogating the problem facing learning institutions, it is imperative for stakeholders to appreciate the fact that not all exclusion is wrong. In particular, schools should not be blamed for the shortcomings of the society. The problems lies in the unwillingness among stakeholders to have an honest discussion about the challenges contributing towards the exclusion of children from the learning process. 
Exclusion has been used as a relieve valve for learning institutions that are facing a lot of pressure from the lack of adequate resources. Moreover, the reduction in the education budget continues to create multiple challenges which have a detrimental effect on the capacity of the education system to meet the evolving needs of its learners. 
In response to the problem of exclusion in the education sector, the education select committee has made recommendations aimed at addressing the problem. For instance, it adopted the enforcement of the fair access protocol with the goal of increasing the reintegration of pupils in the learning system. In addition, it has sought to document instances of exclusion. However, the implementation of these measures will not yield positive outcomes if they are not accompanied by sufficient resource allocation (Forlin & Loreman, 2014). A renewed emphasis on cooperation and the provision of support for the learning institutions is required to enable institutions to achieve their objectives. Everyone in the United Kingdom must appreciate the fact that it is a serious flaw when the most vulnerable members of the society are allowed to fall through the cracks. 
The Wild West approach has been associated with an increase in the exclusion of students from the learning system. Moreover, having too many forgotten children may have a negative effect on the next generation of leaders in the country. The fact that schools have showed a lack of moral accountability continues to create challenges which have a disruptive effect on the provision of opportunities to learning institutions. 
The adoption of a zero-tolerance policy towards bad behavior has perpetuated a militant approach in the education system which by design should demonstrate a commitment towards serving the needs of the people. Moreover, the education system risks being a tool that is used to perpetuate inequalities across the United Kingdom. The Conservative government whose austerity measures have had an adverse effect on the provision of inclusive education should also take responsibility for the failure to create a learning system that is supportive of all students. 
The government and other stakeholders have a moral responsibility to contribute towards the success of participants in the learning environment. The failure to facilitate access to education to all students could spiral into a generational problem that undermines the social growth and development of the United Kingdom. Moreover, the country has failed to appreciate the fact that it needs to take appropriate measures to facilitate improved growth and development across all communities in the country. 
					 
In spite of the challenges facing the United Kingdom in the provision of education involves a committed workforce that is passionate about empowering young people to achieve their social-economic potential. The education sector attracts men and women who are passionate about service to others. Furthermore, the national curriculum has been supported for its capacity to prepare learners both existing and emerging needs. In addition, it has created opportunities for the provision of high-quality education in the country. The success of the education sector in the United Kingdom in reaching students in diverse communities highlights the consistent focus on improving access to education. The United Kingdom has created an education system that is respected across the world in spite of its challenges. 
					 
The United Kingdom can address the exclusion in its education sector by ensuring that the government matches its rhetoric with practical steps aimed at addressing the problem. In particular, the government should increase funding to the education sector. In addition, the government should ensure it hires more teachers and empowers local governments to meet the evolving needs of their communities (Forlin & Loreman, 2014). The zero tolerance to bad behavior should be tampered by an emphasis on the growth and development of children. In particular, there should be more investments on counsellors and behavioral psychologists who can assist teachers and parents to understand and fulfil the needs of the children. 
Creating an inclusive learning environment requires an understanding of the evolving needs of students in the contemporary society and the importance of implementing a framework that would enable them to achieve their objectives. The learning institutions should be structured to ensure that students from diverse backgrounds have access to high quality education. Moreover, it is essential to create a framework that supports the success of learning institutions. In addition, the United Kingdom should consistently engage with all the stakeholders to address both emerging and existing issues in the education sector. 
					

To sum up, the United Kingdom is facing a fundamental problem in its education sector due to the growing exclusion of children of color and those from poor backgrounds. Moreover, students who are perceived to have behavioral problems are being off-rolled from their institutions. The failure to address this problem could entrench systemic inequality in the United Kingdom. Moreover, it could undermine the morale of teachers who are being required to do more with less resources. Consequently, the time has come for all stakeholders in the United Kingdom to address the underlying causes of the exclusion of minority groups from the education system in the United Kingdom. 
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