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[bookmark: _Toc54635929]Introduction
Tripp’s (1993) approach for critical incidents offers a crucial opportunity for reflection and improvement within the teaching profession. This assignment aims to utilise Tripp’s critical incident approach by taking an observation from a lesson and reviewing and analysing the use of different methods to reflect and evaluate its effectiveness within a classroom.
Details of the school in which the observation took place will be provided, as well as specifics on the lesson which was observed.  The assignment will touch on different methodologies including further details on critical incident case study and details on different types of observations.  Awareness will be made of both the strengths and weaknesses and will give a reason for the chosen method.  A full description of the incident observed will be given. Further to the description, the incident will relate the impacts on the learners to Donaldson’s (2015) Four Purposes.
By referring to literature and research, the assignment will review and evaluate the teacher’s use of Assessment for Learning within the classroom. More specifically related to this incident the research will also focus on effective questioning, with regards to the types of question and the methods used, as well as briefly touching on feedback. Additionally, a reflection will be given, which will draw upon the importance of reflection to improve practice and potential next steps the practitioner could take. The reflection will be given in line and relation to the Welsh Professional Standards for Teaching and Leadership (Education Wales, 2018).


[bookmark: _Toc53066809][bookmark: _Toc54635930]Observation
For reasons of anonymity set out by BERA (2018), this study will not mention the school, nor any individuals by name.
The school in which this observation took place, was a semi-rural 11-18 secondary school in South Wales. Although predominantly English medium, there was also an option available to the pupils to study the following subjects at Key Stage 3 through the medium of Welsh: History, Geography, Religious Education, Drama, and PSE.  
At the time of the observation, there were approximately 900 pupils with an equal split between the male and female pupils.  There were approximately 50 teachers, making a ratio of just over 17 pupils per teacher (Estyn, 2020). 
The year 8 class that was observed had pupils aged between twelve and thirteen years old. The observations took place in a mathematics lesson during the second period on a Monday morning, just after break time.  There were 30 pupils in this bottom set class.
The school had different buildings and classrooms for different subjects. This class took place within the Mathematics classroom and as such there were posters and information on the walls made by both the teacher and the pupils. The pupils were mostly engaged and worked quietly when requested but did show some negative disposition when introduced the new topic of multiplying and dividing fractions.
Due to COVID-19, the teacher was unable to walk around the classroom, so the teacher remained at the front with the pupils in lines facing forwards. 


[bookmark: _Toc53066810][bookmark: _Toc54635931]Methodology
Often observation is used within an educational setting as it gives the observer the opportunity to collect data first-hand, but they must also consider which type of observation to undertake. Participant and non-participant are the two types of observation (Kumar, 2011).
Participant observation can then be further broken down to four different types; these are complete participant, participant‐observer, observer‐participant, and complete observer (Cohen et al. 2007).  For ethical reasons concealing the observer's identity is not appropriate for the classroom. Therefore this excludes complete-participant and complete observer observations from the considerations for this assignment (Cohen et al. 2007).  During the observation, the observer did not engage with the classroom activities therefore the method of observer-participant was used. 
A major advantage of participant observation is that it is easy to collect data and can show real-life events that have occurred (Cohen et al. 2007). Another advantage of using participant observation is that it allows for more detail, as the observer can add details for the different situations based on what they see and hear (Cohen et al. 2007). 
One major drawback of using observation as a method of data collection is that individuals can change their behaviour once they are conscious that they are being observed, this is called the Hawthorne effect (Kumar, 2011). Observer bias is a further disadvantage to this method that needs to be considered (Kumar, 2011).
The chosen procedure of observations was based on the critical incident model by Tripp (1993). Tripp states “Incidents tend to be ‘typical’ rather than ‘critical’ at first sight, but are rendered critical through analysis” (Tripp, 1993, p. 25). This technique has been used to capture a particular situation that occurred in a classroom and evaluating and analysing further through research. 
[bookmark: _Toc53066811]An alternative method from the critical incident approach, and choosing a single incident, could have been a longitudinal study, which measures the change over time (Kumar, 2011). As this requires revisits over a longer time range it would not have been suitable for this assignment, due to time constraints. 
[bookmark: _Toc54635932]Four Purposes
During the observation, it was noted that the teacher used the hands-up method as part of the questioning strategy to find out the student’s prior knowledge and when to move the class on. The literature review will analyse the teacher’s use of Assessment for Learning, questioning and feedback further. In this section, the incident will be described and related to some of the four purposes (Donaldson, 2015).
Expanding on this incident; it was observed that the teacher asked low-order knowledge questions to the class and encouraged the pupils to put their hands up to answer the questions.  If the pupils showed understanding the teacher moved on, or if they had incorrect answers, she would provide another worked example. It was noticed that it was always the same small number of pupils who put their hands up or answered the questions posed by the teacher. Pupils who did not answer became unengaged with the lesson.   Two of these pupils began talking at the back of the class. The teacher asked these two pupils to stop talking and work on the task. This method did not work, so the teacher decided to ask the two students questions directly to try and get them engaged. This resulted in the pupils answering questions and remaining engaged for the rest of the lesson. Please refer to Appendix 1 for further details on the incident.
The teacher utilised Assessment for Learning by asking questions and giving more worked examples or moving on to exercises depending on the pupil’s answers. By asking “a large number of questions” (Rosenshine, 2012, p. 12), this will strengthen the pupils’ memory through practising retrieval but also allowed the teacher to be aware of the learner’s prior knowledge. This may help the pupils to become “ambitious, capable learners” (Donaldson, 2015, p. 33) who can build and apply knowledge to numerous circumstances.  By asking questions and improving the pupil’s mathematical knowledge in a positive environment they may enjoy unravelling problems. (Donaldson, 2015). By creating capable learners, they may be able to explain the different concepts that they have been learning about. This could lead to those pupils being able to apply mathematical ideas to many situations ultimately it will lead to pupils who “are ready to learn throughout their lives” (Donaldson, 2015, p. 33).
[bookmark: _Toc53066812]In addition to the above, asking questions will also lead to pupils who are “enterprising, creative contributors who … are ready to play a full part in life and work” (Donaldson, 2015, p. 33).  By asking questions and creating class discussions this may generates a classroom atmosphere which allows the pupils to share their ideas, in doing so can benefit others. This could also allow the pupils to take assessed risks to rethink and work out obstacles (Donaldson, 2015).
The teacher demonstrated in the observation that she expected the pupils to respect the classroom rules of working silently and listening when others were speaking.  This could lead to pupils who are aware of their actions and should consider the needs and rights of others. This could lead to learners who are “ethical, informed citizens who … are ready to be citizens of Wales and the world” (Donaldson, 2015, p. 33).  


[bookmark: _Toc54635933]Literature Review
During the observation, it was noticed that the teacher used questioning and classroom discussion as a method of Assessment for Learning. When the pupils did not fully understand the teacher would run through another worked example, and when the pupils indicated they understood the teacher would move the lesson on.  This assignment will critically evaluate Assessment for Learning as a whole concept, before delving into the use and methods of questioning and feedback further. 
[bookmark: _Hlk54251600]Many researchers and educators advocate Assessment for Learning within the classroom.  For example, Ausubel (1968, cited in Wiliam, 2011b) highlights that the most significant element affecting learning is that the teacher should find out what the learner already knows and then teach appropriately.  This was backed up by Black and Wiliam (1998, p. 2) who looked deeper into studies and research and concluded that formative assessment was “an essential component of the classroom”.   This was maintained by Hodgen and Wiliam (2006, p. 1) who stated it was key “to start from where the learner is”.  Hodgen and William recognise that pupils need to connect their current understanding to the new information that is presented to them; that to add the new information without connection could lead to disjointed and unreliable understanding.   Collectively, these sources have all agreed that finding out the learner’s prior knowledge should be an essential part of a teacher’s pedagogy approach.
Assessment for Learning is not only understanding the pupils’ current knowledge, but this method also advocates teachers opening discussions with the pupils. For example, Black and Wiliam (1998) discuss the importance of pupils talking about their understanding and how this facilitates their knowledge and advances understanding.    This was supported by Hodgen and Wiliam (2006, p. 1), who highlight that “students need to talk about their ideas”. They further discuss how this can be a whole-class discussion, small groups or in pairs, but the importance is they are talking out loud.
More recently, a growing number of teachers and educators have been implementing aspects of Assessment for Learning into the classroom. Some teachers displayed signs of initial reservations; however, research has shown that that once implemented in their lessons the teachers' reservations changed (Westbroek,2020). Expanding further on this study, the time and effort to implement Assessment for Learning into lessons were among the teachers’ initial concerns, though after the trial there was little mention of these concerns. This may suggest that Assessment for Learning is an approach that teachers could incorporate into their pedagogy.
Didau (2014) has questioned Assessment for Learning, as there is no significant way to access the pupils learning from one lesson, instead it is based on the performance of that lesson. Though, he does conclude that some strategies may have a positive influence on the pupil’s learning. There are however limitations in his arguments, due to lack of research.  
This above section has attempted to provide a summary and analysis of the literature relating to the use of Assessment for Learning within the classroom to promote the pupil’s learning. Research has shown that finding out the learner’s prior knowledge and using this to adapt the lesson is an effective approach to improve the teacher’s pedagogy. Research has also indicated that creating class discussions that allow the learners to talk about their understanding further improves their knowledge in that topic.  Although initial reservations from teachers were found, studies maintain that Assessment for Learning provides a crucial component to promoting the pupils’ learning. 

As discussed in the previous section, identifying where the learner is and having pupils talk about their understanding is crucial to the pupil’s learning.  This next section will look deeper into questioning itself. The aim is to investigate the types of questions and the methods the teacher used to question the students to determine if this is an effective questioning tool or if other methods could be used instead.
During the observed incident, the teacher asked low-order questions to quickly assess the pupils’ understanding.  Often teachers ask low-order, closed questions, however, to encourage student inquiry high-order questions should be asked (Wang et al. 2017). Wang continues to discuss that you can encourage further thinking and reflection from the pupils by asking high-order questions.   When discussing questioning Bloom’s Taxonomy (1956, cited in Bibi et al, 2020) is a frequently used approach to identify the different types of questions. Using this taxonomy there are six levels: knowledge, comprehension, application, analysis, synthesis, and evaluation.  Bromley (2019)  has stressed that teachers need to be aware when using Bloom’s taxonomy that they shouldn’t use this as a differentiate technique. Meaning that they cannot ask the low-order knowledge questions to the lower performing pupils and keep the higher-performing pupils engaged by asking the deeper evaluating questions (Bromley, 2019). Instead, all pupils need to demonstrate an understanding at all levels.
Further to the types of questions asked, a teacher should also consider the questioning methods or techniques used and if they engage the whole class. In the observed incident, the teacher used the hands-up method, which some researchers would discourage teachers from using.  For example, Black and Wiliam (1998) claim that only a small number of pupils will answer the teachers’ questions, but since the teacher continues the lesson upon hearing a correct answer this will subsequently cause a lack of understanding for the remainder of the pupils. This claim was supported by Wiliam (2011a) who argues that by teachers using the hands-up method this increases the gap of achievement in the classroom. He goes on to explain that because those pupils will avoid participation, whereas the other pupils who do engage will expand their proficiency.  
A more beneficial method would be to involve all pupils. One approach that could be used instead of using hands-up is asking pupils to discuss in pairs or small groups and then selecting a few to feedback to the class  (Black & Wiliam, 1998). Alternatively, William(2011a) recommends using cold-calling or a randomisation device to include all pupils. 
However, not all researchers are against using hands-up method completely. One of Rosenshein’s principles is to “Ask a large number of questions and check the responses of all students” (Rosenshine, 2012, p. 12).  He continues to discuss how you could ask pupils to raise their hands if they know the answer or agree with an answer another pupil has shared. He has however stressed that checking the answers from all pupils is important. 
There were some initial concerns, around cold-calling and causing pupils to feel uncomfortable in the classroom, however, Dallimore’s study found that over time cold-calling increased class participation which back-up Wiliam’s view (Dallimore et al. 2012).
In conclusion, research has shown that the teacher could also consider the types of questions asked and should include both low and high-order questions ranging from knowledge to evaluation. Furthermore, studies have indicated that cold-calling could be an alternative method of questioning, rather than the hands-up method, to increase pupil participation in classroom discussion which in turn decreases the achievement gap.

This next section will touch upon feedback in relation to Assessment for Learning. Feedback is an important part of assessment and can come in a variety of forms. Feedback can come from the teacher, in the form of oral or written. Feedback can also come from the pupils themselves, by listening and adding to the ideas of others (Hodgen & Wiliam, 2006). Black and Wiliam (1998) have stated the importance of feedback as a crucial part of Assessment for Learning and how this aids the pupils’ learning.
There are concerns that some feedback can have a negative impact on the pupils. As an example, Black & Wiliam (1998) stated that some feedback where the main purpose is to compare the pupils can cause lower-achieving pupils to think that they lack “ability”. They also suggest that some feedback is there for managerial reasons, and not for the pupils' benefit.  Brown (2019) suggested that for pupils to have the ability to handle self or peer feedback they need to be “ incredibly mature and psychologically robust” (Brown, 2019, p. 64).  Furthermore, the time constraints of feedback on teachers also need to be considered. One study has found that ” 81% said they have considered leaving teaching in the last year because of workload” (National Education Union, 2018, p. 3).
Many educators and researchers have investigated how feedback should be used to add value to the pupils learning. As an example, Black & Wiliam (1998) have stated that feedback should give individual advice and that comparisons with other pupils should be avoided. Hodgen & Wiliam (2006, p. 2) concur and state “feedback should tell the pupils how to improve”. They further examine how feedback that centralises around marks or grades can lower the performance of the pupils. Instead, they support that you can encourage the pupils by giving feedback which contains the strengths and weaknesses of their work. They use marked work as an example; with only ticks or crosses it gives the students little advice on how to improve whereas comment only marking could give the pupils detailed information and goals.
However, although Wiliam (2011b) agrees that individual feedback is important, he suggests it is not enough.  He maintains that unless acted upon even the best feedback is ineffective, therefore the pupils also need to get involved with the feedback for it to enhance their learning. 
[bookmark: _Toc53066813]This demonstrates the importance of feedback in the classroom, and how it is implemented is a leading factor. Individual feedback is more beneficial than a simple mark or grade, time should be given to the pupils to engage with the feedback. However, the time constraints of the teachers should also be considered.


[bookmark: _Toc54635934]Reflection/Evaluation & Next Steps 
A feature which is key to good teaching practise is the ability to critically reflect. Brookfield’s (1995, cited in Brookfield, 2017) Model Of Reflection makes use of four lenses to enable reflection: the autobiography lens, the learners’ lens, the colleagues’ lens, and the theoretical lens.  Each of these views showcases alternative sides of teaching (Brookfield, 2017). 
This assignment will make use of Brookfield’s (1995, cited in Brookfield, 2017) Model Of Reflection, this section will briefly discussed each lens. The autobiography lens brings in personal experience and how every experience is different but should not be counted as invalid. The learners’ lens looks at the reflection from the student’s eyes and brings awareness to the learners’ own experiences and how they can differ from one learner to the next.  The colleagues’ lens considers the colleagues as “critical friends” (Brookfield, 2017, p. 66) and how their perceptions can help shape reflection. Colleagues can enable teachers to look from a different viewpoint by asking questions and giving alternate approaches to a problem. Finally, the theoretical lens is a reflection through reviewing theory literature.  By reading and reviewing literature it can bring up new methods to change or consolidate a teacher’s pedagogy approach within the classroom. (Brookfield, 2017). 
Reflection is key to improving pedagogy, with effective pedagogy being paramount to the Professional Standards for teachers (Education Wales, 2018).  Therefore, the teacher could use the Brookfield’s (1995, cited in Brookfield, 2017) Model Of Reflection to reflect and improve pedagogy. This assignment will now consider how the teacher could have applied Brookfield’s model to the incident observed.
By using autobiography lens the teacher should consider their own experiences. Questions they could consider asking themselves could be, has this method worked in the past or is there another method I have used which could work better. The teacher might wish to think about prior experiences with all pupils and those currently present. Furthermore, they could contemplate approaches used to engage and involve the pupils. 
Secondly, looking from the learners’ lens the teacher could consider how the pupils experienced this incident.  For a full reflection, the teacher should consider all the pupils in the class during the incident. This could be done by trying different techniques in the classroom and asking the pupils for feedback on how they felt it went. Brookfield (2017) has maintained that the teachers need to think carefully about how they handle the criticism, sometimes it may emphasise an issue which the teacher was unaware of but sometimes the teacher may need to justify and clarify if the feedback is asking to do something which is wrong. 
Using Brookfield’s (1995, cited in Brookfield, 2017) Model Of Reflection the next lens to consider is the colleague’s lens.  For a reflection from the colleague’s perception, the teacher could ask other colleagues for feedback on how they asked questions to the class and if there is any other approach they would consider. Collaboration is also an important standard to consider within teaching, through proper support all teachers can improve their own and the school’s pedagogy (Education Wales, 2018).
Finally, the last lens in Brookfield’s (1995, cited in Brookfield, 2017) Model Of Reflection is the theory lens.  This part of the reflection involves looking at theory and literature related to current pedagogy as well as ideas for new approaches. As part of this lens, the teacher could undertake research into the current research pertaining to the most recent ideas from theory and consider how this could apply to their own practise. 
Based on the research which has been discussed in this assignment there is a good grounding of evidence to show that use of Assessment for Learning facilitates the pupil’s learning and increases knowledge the teacher needs to ensure that all pupils take part. Looking more specifically at the hands-up method the teacher used, the teacher could improve the questioning techniques by incorporating cold-calling or randomisation techniques into their pedagogy approach in the classroom. As the research has shown this could increase classroom discussion and participation by all pupils. Alternatively, the teacher could consider having pupils work in pairs or small groups to further discuss their understanding. 


[bookmark: _Toc53066814][bookmark: _Toc54635935]Conclusion
[bookmark: _Toc53066815]This assignment set out to provide a critical view of an incident that has occurred in the classroom. As discussed, the limitations of a single view are the observer is unaware of the circumstances before or after this incident. 
Using Assessment for Learning within the classroom has been advocated by many researchers and educators, finding out the learner’s prior knowledge is the most significant element. Additionally, improving classroom discussions allowed the pupils to talk about their understanding which has a positive impact on their learning.
Research has shown that teachers should consider the types of questions they are to include, a range from low-order knowledge questions to high-order evaluation questions, however, not to use these questions as a differentiation technique.  Effective questioning should consider the responses of all pupils to decrease the achievement gap, effective questioning in turn could have positive impacts on the learning of the pupils.  The teacher used the hands-up approach, which is discouraged by some researchers, however, others suggest it could be used to check if the pupils understand or agree with an answer for a question.  Alternative methods to hands-up could include cold-calling or using a randomisation device to involve all pupils or ask pupils to discuss further in pairs or small groups. Further to effective questioning is feedback and how the teachers use this both in relation to questions in class but also more formal feedback.  Many researchers agree that feedback should be individual and inform the pupils how to improve rather than a mark or grade, however time constraints on teachers also needs to be considered.
This assignment has also looked at Brookfield’s Model for Reflection and how that could be applied to this incident to improve the teacher’s pedagogy approach and also improve other professional standards such as Collaboration.



[bookmark: _Toc54635936]Appendices 
[bookmark: _Toc54635937]Appendix 1
Observation / field notes for incident 1
	Date and time, year group: 28/09/20 10.25 – 11.25 Year 8

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
Mathematics lesson. It was beginning of unit on Fractions, lesson involved a recap on simplfying fractions and then began multiplyig fractions.
Indoors and due to covid teacher was unable to walk around the class.
Bottom set class

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
Pupils were on the whole engaged and involved in the lesson, when the teacher was not discussing with the pupils they were mostly quiet and worked sliently

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
After a quick warmup exercise the teacher gave the objectives of the lesson, which was to multiply and divide fractions. This was written clearly on the board.
The teacher went through two worked examples and then gave time for the pupils to work on some questions, before giving the answers and moving on the dividing fractions and repeated a similar pattern.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
The Teacher regualrly asked questions to check the pupils understanding. With the exercises the pupils work on the teacher gives them 10 minutes to work on them before giving the answers and the pupils undergo self-assessment. The teacher asked the pupils if they have understood before moving on.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
The teacher uses a hands-up approach to engage the pupils during the class discussions and worked examples. For the self study the teacher provides 3 levels of challenge which the pupils can choose depending on the ability and how they feel about this topic.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
The teacher checks the pupils existing knowlegde with simiplying fractions and when she begins to move onto the next step ( mutliplying fractions) she first asks if anyone in the class knows how to do this.
For dividing fractions this involves knowledge of multiplying fractions so she relates this back to that so the pupils can build and feel confidence in thier abilities

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
Using the 3 star approach for the exercises. This gives the pupils ownership of pushing thier own abilities and also allows for differeiate with the more able students
Asking questions to the class and allowing pupils to put there hands up, the researcher observed that it was the same pupils who answered everytime and some pupils were occassionaly disengaed from the class.
Incident occured when two pupils were chatting at the back of the class when the teacher was going through a worked example. After asking the pupils to stop chatting, she then asked them to work through the examples with her.



Critical incident identification record 1
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28/09/20 10.25 – 11.25 Year 8

Teacher was going through a second worked example and having a class discussion on how to work through this.
Two pupils at the back of the class were being disruptive  

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Teacher was going through a second worked example and two pupils at the back of the class were chatting among themselves.
The Teacher had previously asked the two pupils if they were working ok and if they needed help as a way to bring them back to the lesson. 
As they continued chatting during the example the teacher asked these pupils exclusively to work through the examples with her.
The researcher observed that the teacher used a “hands-up” approach to engage and get feedback from the class. 
Further study could be done the teacher’s use of assessment for learning and on other methods that could be used instead of “hands-up” for having discussions with the class and keeping all the pupils engaged.



[bookmark: _Toc54635938]Appendix 2
Observation / field notes for incident 2
	Date and time, year group: 28/09/20 11.25 – 12.25 Year 8

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
Design Technology. Normally would be a robot lesson, but due to COVID-19 restrictions the teacher has decided to use computer program instead. 
Start of unit. Only 2nd lesson in this topic. They were designing chocolate on a 3D sketch program

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
Pupils were positive and engaged in this class.
Pupils were enjoying using the program and creating their own chocolate shapes.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
The objective of the lesson was to continue the chocolate shapes, the teacher also gave the pupils details on what object would be next so that their homework was to look up different mug shapes so they could create their own in the next lesson

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
Due to COVID-19 the teacher was unable to walk around the classroom and help the pupils, but due to the layout of the room she was able to see all the pupil’s computer screens. IF the needed help she was able to control from her laptop and give the student oral directions from the front of the room.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
The teacher had given the pupils the initial task of creating a template chocolate and once this was complete, she asked them to design their own. This could be challenged up for the more ability students to be able to create several different designs

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
The teacher discussed with the pupils how they would first be designing chocolate, then mugs and then eventually they could design their dream house.
As it was a new program there was no existing knowledge, but the teacher had created a tutorial for the students to follow and was able to offer help and advice from afar.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
1. Due to COVID-19 the teacher was unable to walk around the classroom to check and help the pupils, instead she was able to see the pupils screens from the front and was able to give praise and advise from afar. She was also able to control the pupil’s computers if they needed more help.
1. Due to COVID-19, the attendance rates are low, as such a couple of the pupils had missed the previous lesson. The teacher asked the pupils sitting next to them to give some initial help and guidance. This gave the pupils a good sense of collaboration.




Critical incident identification record 2
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	28/09/20 11.25-12.25, Year 8, Design Technology
Teacher and approx. 25 pupils.
Pupils were working individually on a 3D sketch program


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Due to COVID-19 the teacher was unable to move around the classroom. Instead the teacher observed from the front and was able to offer help. Two pupils had missed the previous lesson and as such the teacher asked the pupils next to them to give help on how to get set up and going.
This allowed the pupils to collaborated and check each other’s understanding of the task. Further study could be done on group and paired work and how it aids the pupils understanding.



[bookmark: _Toc54635939]Appendix 3+4
Observation / field notes for incident 3 and 4
	Date and time, year group: 28/09/20, 13.25-14.25, year 8

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
English lesson, reading “The Tulip Touch”, Chapter 7 so towards the start of the unit.
Bottom set

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
The teacher read the book and the class were all quietly listening whilst he was reading. Currently the task the children were working. 
The class had a good attitude towards the book and the teacher, as the current topic was about lying it was relevant and the pupils discussed real-life lies.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
The teacher read the chapter and then asked questions relating to the chapter. The lesson plan was set out when the pupils first entered the room and whilst the teacher was reading the chapter.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
The teacher came the pupils engaged by asking different questions to the pupils.
The teacher also gave feedback about the different answers the pupils gave and sometimes asked for further details from the same or different pupils.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
The teacher gave the class three questions and stated normally he would ask the pupils to pick one depending on the ability, but this time he wanted all the pupils to start with q1 and work through to q3 depending on their ability.
He also had a further task which he gave the higher ability pupils once they had completed the first 3 tasks. This gave the teacher time to move around the room and check the understanding of the pupils.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
The pupils related the answers back to knowledge they had gained in previous chapters of the book. He also asked the pupils to think personal experiences to give answers.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
1. When asking a pupil a question the teacher asked the initial pupil and when missing some information, he asked another pupil to given details of an event that happened before this. Further Study could be done on use of questioning and assessment for learning, as this keep the pupils engaged as they had to listen to all the pupil’s answers.
1. One pupil raised their hand to speak and another pupil started speaking, the teacher made a comment about how the hand was up over here but the voice came from over there, this gave the pupils some humour but also controlled the class. Further study could be done on this behavioural management style
1. Further behavioural management styles observed where when controlling the noise levels of the class the teacher reminded them to keep the volume down so the pupils could hear the other pupils’ answers.
1. Observed that pupils would raise their hand to ask if they could have a drink of water. Further study could be done on if this is school policy or if it impacts the independence of the pupil. 




Critical incident identification record 3
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	28/09/20, 13.25-14.25, year 8 English
The Teacher and approx. 28 pupils. 
For this specific incident the teacher was having a class discussion with the whole class and one pupil raised their hand and a second pupil began to talk

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The researcher observed that when responding to a pupil’s raised hand a second pupil began to talk.
The teacher responding with slight humour about how the hand was up over here, but the voice came from over there. This humoured the class and the second pupil stayed quiet and raised his hand whilst the teacher listened to the response from the first pupil. Once the teacher has listened and responded to the first pupil, he then moved onto the second pupil to listen to his response.
Further study could be done on behavioural management and the pupil’s learning.





Critical incident identification record 4
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	28/09/20, 13.25-14.25, year 8 English
The Teacher and approx. 28 pupils. For this specific incident there was the teacher and one pupil

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research
	
The researcher observed one pupil raised their hand, when promoted by the teacher the pupil asked if he could have a drink.
Further study could be done on if the pupil is conforming to the rules and policies of the school or if the school should promote more independence and allow the pupils to take responsibility for their actions.
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