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Introduction: 
Information regarding the project of ‘Gentle bands’ and the ‘Gentle bands package’ will be made clear throughout this document, hopefully providing a positive outlook onto the product itself. 
What is ‘Gentle bands’?
Gentle bands are created and designed as any ordinary bracelet, it provides a gender-neutral design providing an equal and diverse approach to all individual children (Equality Act, 2010). The band itself holds a specific goal to provide children with the ability to be in-control of their own emotions and identify when they feel overwhelmed or in harmful situation (UNCRC, 1992. Article 12), this would then provide an adult with visual understanding to then be able to support the child further. 
What is the ‘Gentle bands package’?
Whilst maintaining the same concept of the gentle band itself, the package provides additional support for children, their families as well as childcare or early years professionals. The package is made up of an additional feature that is a calm bag, within this bag would include materials and objects that the children are able to transport to an area where they feel more secure and comfortable.










Aim of the Gentle Band:
The band and package were designed to provide a furthered support for children and adults, the product was chosen to initiate a furthered opportunity for a child to develop calmly as well as comfortably. Whilst following multiple legislations to support a child’s well-being, safety and care as the product has a higher aim in regards to children.
Who does Gentle Band support? 
Initially the product would provide support to all individuals that are in contact and working with Gentle Band however, the product would be influential towards children that have been placed on the autistic spectrum, suffer with behavioural difficulties or possess additional learning needs (ALN). 
Adults within childcare establishments would also benefit from the product as the aim is to provide care and opportunities for children, with that in mind this product would support this due to it being activated to suit the child reflecting upon their needs and abilities allowing children to have a sense of freedom to learn and experience however; still receiving support (McGillivray, G. 2008).
How does the product support children?
The product supports children with being able to be independent and have a sense of control relating to their own emotions, feelings and the position they have been put into. 
Gentle Band is a manually run product from a child’s perspective, this would mean that the child in question would be able to activate the band according to their own observations. 
The band itself is designed to support a child to be able to continue with their learning and developmental opportunities by allowing the child to show an early year professional any upcoming signs of distress. This would be shown via the band; the band is designed with an LED light flashing system that can only be activated by the child themselves. To activate the light there will be a small sensor to correspond with the child’s pulse rate, providing a visual indication that the child is starting to feel overwhelmed in a specific situation. 

Why is the band efficient? 
The band or more specifically the sensor embedded provides accurate readings of a child’s emotions which can be monitored and recording through the correct provisions. This cis done via a computer programme which is a feature for the band itself, having this feature supports practitioners as well as parents or the family to be made aware of how the child has been doing throughout the day. 
Features or programmes allows the digital framework to become apart of the learning aspects of the child. The practitioner and child can work together during one on one sessions to understand at what points of the day the child became distressed, doing this allows the child to develop a sense of understanding their individual needs and abilities. As well as recognising how programming and the digital life can be beneficial to daily aspects of life including helping to create bonds.
Product concepts such as this design allows children to positively impact their skills, as they are providing themselves with opportunities by the design having a fast response rate in reflection towards emotions (Graziano, PA.et al. 2007). 












Benefits of the Gentle Band and Gentle Band package: 
Maintaining focus on development of the child, the product including the package initially summarises a positive outcome in regards to the child being able to participate within daily aspects of school or early years life. This would ensure that the individual child is included with tasks and activities therefore gaining the equal experience. 
How does the product support the Early Years?
Being within an Early Years setting legislation, policies and curriculum must be followed. Therefore, the Gentle Band has an influential role in regards to these elements. 
Supporting the Early Years is not just supporting the setting it is also supporting the professionals within. This would mean that the band has to supply opportunities for the practitioners, to do this the Gentle Band: 
· Supports practitioners in the creating of milestone targets. 
· Allows opportunity to develop skills as well as improve upon skills. 
· Provides scenarios to follow current curriculum, The Foundation Phase. 
· Working as a team promoting sustained shared thinking (SST). 
· Developing positive professional relationships with the child and family. 
An Early Years professional has responsibilities towards the children and their families, it is their role that they provide care and support throughout a safe and secure environment. Placing the Gentle Band into effect when considering each quality promotes an overall positive experience. 
Why does it link towards the development of a child? 
Child development is linked closely with current curriculum, this is where a child would learn new skills as well as enhance skills already acquired. Therefore, development initiates a learning process. Acknowledgment of this product also links with the changes to be made within current curriculum, in regards to the new legislation relating to additional learning needs (ALN).
The Gentle Band promotes development as it provides opportunities for developmental progress to be made. 
Conducing products that support developmental progress allows children to be able to further their opportunities, which would have an effect on long term planning or goals this could also include job opportunities in the foreseeable future. 
How does Gentle Band support development?
To support development the product itself allows children to remove themselves from a situation that is causing distress, by doing this the child and the practitioner are working together to allow the child time to ease themselves back into the activity or to create a space where the child is able to continue in a more calming environment. 
As the product focuses on additional learning needs (ALN) providing opportunities where a child can maintain calm as well as proceed with the activity benefits these needs. 
Children who have been placed on the autistic spectrum can become unsettled due to noise, crowds or the sensual feeling of being overwhelmed within a situation. The concept of this product was generally created to provide opportunities for children, therefore; allowing children to partake in the activity through their comfortable guidelines helps to support development as a whole. 
To develop or have the opportunity to develop children must feel comfortable, this ensures the child that they are safe. Supporting this helps to support the child as their needs are being considered within the day to day process, by doing this parents or carers often feel comfortable which can have an exemplary effect on the child. 








Barriers:
Barriers are present with this concept however; they are seen as short-term barriers due to the product if successful would out way the difficulties. 
What barriers are present?
The main issue that would arise would be funding during creation and after the product is developed. To present the product at its best ability funding is considered an essential aspect of the process, considerations such as; 
· The manufacturing of the product
· Technological aspects supporting the digital framework
· Possible training sessions for practitioners and other childcare agencies or facilities
Must be taken into account, each of the three points made holds aspects of their own. This would mean that the process of the manufacturing for example; is created through time and multiple working sessions, providing flexible working hours may also be required until the design and product itself has been tested to ensure safety. 
The concept although is seen to be beneficial towards children as well as support the Early Years, colleagues suggest that due to the product being similar to current design’s in the market the concept would be seen unsuccessful.  
Do the barriers cause a problem?
Initially the barriers itself cannot be seen as a problem or issue to be dwelled upon, in regards to the creation of product funding is always seen as an important factor to fund the concept, design and product is an essential factor of the long-term abilities. 
If product development was looked at, at a short-term goal the funding of this specific concept may be seen as overfunded. However, when overlooking the abilities, aims and hopeful opportunities this product can provide the funding considered is a reasonable in regards to what presented from the concept in return. 



Suggested reading:
[bookmark: _Hlk8716554]Brazelton, TB and Greenspan, SI. (2009) The irreducible needs of children: What every child must have to grow, learn, and flourish. Cambridge: Lifelong Books.
Elkins, J. Van Kraayenoord, CE and Jobling, A. (2003) ‘Parents’ attitudes to inclusion of their children with special needs’. Journal of Research in Special Educational Needs. Volume: 3. Issue: 2. Pages: 122-129.
Jordan, R and Jones, G. (2012) Meeting the needs of children with autistic spectrum disorders. London: David Fulton Publishers.
Lieberman, DA. Bates, CH and So, J. (2009) ‘Young children's learning with digital media’. Computers in the Schools. Volume: 26. Issue: 4. Pages: 271-283. 
















Part 2
The Gentle band is perceived as a physical product that offers additional support in reflection of a child’s development. The marketing place of the design itself is seen to be aimed towards children with additional learning needs as well as learning and behavioural needs.
To allow a clear understanding of the product and what it can provide, there will be a focus relating to children whom have been placed on the autistic spectrum through current practice. However, the recognition of upcoming changes through legislation based on additional learning needs (ALN) should also be considered as these changes commence in September 2020 (SNAPCymru. No date). The Welsh Government would suggest that the reform or change itself would imply furthered support for children and their families with an additional learning need, by enhancing opportunities to develop through continued support (Welsh Government. 2018). Therefore; as the product is designed to enhance opportunity to develop as well as enhance skills already achieved and to be achieved, the Gentle Band would comply with current additional learning needs legislation also upcoming legislation that is the based upon the Additional Learning Needs and Education Tribunal (Wales) Act. 
Keeping legislation in mind, the product or concept of the band itself is created for direct association with the child. The means of this would be so that all children with an additional learning need is able to be supported by an early years professional, carrying out the role of the practitioner to be able to engage and enhance opportunity for the child to learn and develop allowing a high quality of care to be provided (Sheridan, SM. Et al. 2009). 
Beneficial aspects of the Gentle Band product in relation to the Early Years and Early Years professionals would focus on development opportunities for children. 
Children who have been placed on the autistic spectrum may have difficulty with their focus, with the initial aspect of change as well as discomfort at times of physical or social interaction with others (Volkmar, FR. 2011). How the Gentle Band would impact the individual child would be by providing opportunity to remove themselves from a situation that would cause distress, and continue their learning through a calming environment where the individual feels comfortable. Allowing this provides the child with the opportunity to have a role of their own, this creates independence. Providing opportunity for the child to be independent allows a child recognise themselves as an individual, this would support the child to understand their own needs and requirements (Hume, K. Et al. 2009) (UNCRC. 1992). As well as stimulating the child to understand who they are and what they need to progress, initiating skills such as independence also allows Early Years professionals to observe as well as identify developmental progress through provisions that support the child’s needs taking their barriers into consideration. This benefits the child to be included within all aspects of the learning in the Early Years setting, following the inclusion policy as well as the Children Act 2004. Supporting the child be able to engage with the objective of the day has a significant impact on their developmental progress (Vakil, S. Et al. 2009), to allow learning at a gradual pace can support the child to be comfortable with their surroundings easing their barriers. 
Barriers relating to autism in reflection of the Gentle Band promotes the child and the Early Years professional to create or form a bond. 
Within practice child to adult ratios can have an impact on the amount of acknowledgment the professional is able to give the individual children. However, the Gentle Band product is designed to take situations as such into consideration, by being adapted with visual aid allowing practitioners or peers to recognise when the child is in distress. 
Renko, M. Et al. (2013) would suggest that this product would recognise how working together can have a beneficial impact on the goal set to achieve. Supporting this would be Whitaker, P. Et al. (2003), who implies that forming relationships both professionally and personally would help the child engage with confidence. 
To correspond with Renko et al (2013) the statement of working as a team would be beneficial for the Early Years professional, this would support the practitioner to be able to provide their best quality of care in reflection to the child’s needs. To ensure quality of care and that all individual children’s needs are being met Early Years professionals have to consider the learning environment (Layzer, JI. Et al. 2006). 
A pedagogical environment such as Reggio Emilia, supports children to have the freedom to explore and use the natural environment to enhance their development (Vakil, S. Et al. 2003). Including Reggio into current practice can support the child in expressing themselves. This could have a maintained effect regarding the Gentle Band as well as the child’s development, due to Vygotsky’s theory supporting children learning from one another. Current research from Taiwan suggests that providing opportunity for children on the autistic spectrum to work amongst one another within groups, should support how the child develops with the use of multi skill opportunities (Yang, TR. Et al. 2003). However; the Gentle Band is present during these opportunities to empathise with the child, providing the individual with a safety precaution.  
On the other hand; as suggested by Koryak, O. Et al (2015) although relationships are valued within the Early Years, the product of the Gentle Band itself is to be seen as the resource to support the child. The band allows current framework to be maintained as well as documented reports to be recognised, along with the support to place the child’s needs at the beginning of a decision. 
With the support of the Gentle Band Early Years professionals are able to interoperate the digital world into daily practice, this is completed through software that accompanies the product. Both the child and practitioner should have regular access to a device with the software on, this would support the child to learn or acknowledge where they are most distressed resulting in the findings. The practitioner is then able to adjust tasks or the surrounding environment accordingly, to provide the child with a stimulating learning environment ensuring growth in development this would also reflect on the Donaldson Report (Donaldson, G. 2015). 
Henceforth; Koryak et al (2015) would present the argument that with the additional support of the Gentle Band, Early Years professionals are able to produce a high-quality provision. 
However, although the Gentle Band offers features that provide Early Years professionals and individual children to develop the product itself opens up barriers for Early Years provisions. There are questionable opportunities that may include training on the Gentle Band as all practitioners must be able to identify how the product works, as well as how to use the software in addition to how they are able to present the software to the child. With training there is a disadvantage as it can be perceived as an issue due to the demand of practitioners within the setting. This would mean an increase of the price in relation to the product, as additional costs would need to take place to provide training days or courses throughout separate days of the week or to be held on non- academic days. 
To conclude, the Gentle Band supports children with additional learning needs taking current and upcoming changes to ALN legislation into consideration. The product helps practitioners to provide a high-quality provision allowing children to recognise their own needs and abilities, supporting their independence. Environmental and current frameworks are recognised during the activation of the band, allowing children to develop skills that would support them in the future. 
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