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AI Acknowledgement

I acknowledge the use of AI on 08.03.25 to purpose my work. I used the prompts: 
1. Find me an academic source to support that the social use of language program can be adapted to different children’s difficulties and needs. 
2. What children would benefit from the intervention of SULP. 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 



Targets from my previous assignment

	Target
	How I have addressed it in this work

	
Consider reading even more widely to involve yourself in academic discussion

	
I have used a range of books, journals, websites and in-person conversations with educational practitioners to support my academic discussion. 




Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.
Jagar is a 9-year-old child who is in year 4. He was diagnosed with autism at the age of 7. He has a 1 to 1 who is with him at all times of the school day. Jagar likes a quiet environment and sometimes needs to wear his ear defenders when the class gets too loud. Jagar does not like any demand when it comes to schoolwork or participating in classroom activities. Jagar enjoys playing football on the school yard with his 1-1 teaching assistant as a reward for completing work. Jagar is very good at Mathematics and humanity subjects, however gets very frustrated when he gets answers wrong and will avoid asking for help. He struggles to communicate his needs and how he is feeling, which typically results in frustration with him banging his head against a table or wall, breaking items such as stationery, making aggressive sounds and hurting himself. He also struggles to understand why his peers and others are feeling certain ways and why they are feeling like that. Jagar also does not have much social interaction with peers his age and has no peers in the class he refers to as ‘friends’ and prefers to talk to staff and adults and will only engage in conversations on topics he enjoys and of his interests and will disengage in any conversations that do not interest him. 
A possible intervention that could support Jagar is Social Use of Language Program (SULP.) SULP is an independently researched intervention that can be used to support children and adolescents, with a range of learning difficulties, sensory impairments, autism and emotional difficulties (Woodlands Meed, 2025.) SULP is an intervention that was created by Wendy Rinaldi (Speech and Language UK, 2025) that supports the Curriculum of Wales's aims towards the four purposes as it is supporting learners in becoming, ‘healthy, confident individuals’ (Welsh Government, 2025.) SULP aims to develop social understanding, communication and wellbeing through multisensory activity sequences with interactive stories based on real-life social scenarios to go alongside them (Bury Council, 2025 and Bowden, 2021.) SULP also supports learners in their social communication skills from a thinking perspective, focusing on them thinking for themselves which will develop the skills for learners to be able to communicate with others throughout life (WoodGreen, 2025.) This could be beneficial for Jagar as it is highlighted in Jagar’s profile that he struggles with communicating his feelings and needs. Also, it is demonstrated that he struggles with being social with his peers and participating in conversations that are not on his interests, so with the use of SULP, Jagar could develop his communicating skills as SULP contains interactive stories that could enable Jagar to understand the skills he needs to communicate and how they help emotionally and socially (Wendy Rinaldi, 2025.) Overall, SULP aims to promote social inclusion by reducing communication barriers by developing learners’ skills to become more effective communicators in diverse social settings. For the purpose of this essay, I will focus on an intervention that could be beneficially to Jagar’s development. 
The Additional Learning Needs (ALN) Act 2018 and Additional Learning Needs Code 2021 were put in place in Wales to allow learners with needs to have the correct provision and support they need for longer, through one system (Snap Cymru, 2024.) These provisions could be met through interventions. An intervention is a structured program or series of actions designed to support students who may be struggling academically, socially, or emotionally. The aim of an intervention is to aid learners in overcoming their challenges in the specific aspect to allow them to thrive inside and outside of the classroom (Fuchs, 2006.) SULP is aimed to support the learner’s mainly in their social development whilst it also supports a learner emotional and wellbeing development. Children learn and progress on their social development through a range of interactions with peers and adults, structured learning and conversations, real life experiences and their families' norms and values (Niemann, 2024.) Social development can be seen as crucial for learners as it can be considered to lay out the foundation for a child’s emotional, cognitive and behaviour development. Social development allows a child to communicate their thoughts and feelings and create relationships, it enables learners to be able to navigate real life situations with ease (Isaacs, 2014.) Lev Vygotsky is an educational theorist who created a social development theory. Vygotsky theory focuses on the belief that children learn best through social interactions. Vygotsky also backs up the point that social interactions and development play a large role in cognitive development (Shabani, 2016.) 
However, in Jagar’s profile it displays that he has an autism diagnosis and research shows that children with autism can struggle with social development, as many children with autism find it extremely challenging to understand non-verbal cues in communication such as facial expressions and body language which allow people to understand their peers emotions and how a peer may be feeling (University of Kansas, 2025.) This challenge within social development can relate to Jagar as in Jagar’s profile it states that he struggles to understand how his peers are feeling and why they are feeling like that. Children with autism can also sometimes find it hard to engage in conversations that require reciprocal communication, turn taking, staying on subject and knowing when the conversation ends (Ochs, 2002.)  Additionally, this barrier to a child’s social development can also relate to Jagar’s profile as it highlights how Jagar struggles with understanding social cues and turn taking in conversations. These challenges that children with autism face limit their social development as it can result in them finding it hard to form relationships and maintain them. 
SULP is an intervention that is designed to improve someone's communication skills in social settings not just verbally but non-verbally too. The skills SULP aims to develop are the essential skills for social communication. This intervention focuses on developing language skills effectively which can allow them to communicate with others, build relationships, express their thoughts and feelings and adapt to different social situations (Chamberlain, 2022.) It aims to improve learners' social competence through a variety of strategies, including role-playing, peer interactions, and the use of social stories or visual supports. The learners are then taught to apply what they have learnt into real life settings (Calderdale & Huddersfield NHS Trust, 2012.) SULP is typically used for primary aged learners however the intervention that has two different versions one for younger primary learners and one for older primary and secondary school learners (NHS, 2025.) SULP can be used with individual learners through individualised plans to suit their development needs or can be used in group settings and on-going activities if the group have similar aspects they need to work on (Bury Council, 2025.)  
SULP could be implemented into Jagar’s school day each day through the use of the registration time each morning. Typically, the morning activities such as registration and reading take 30 minutes, in this time the social use of language program could be implemented to support Jagar. This intervention could be carried out by Jagar’s 1 to 1. Jagar’s 1 to 1 will have the accurate training to meet Jagar’s needs, however it does not state in Jagar’s profile if they are trained in carrying out any interventions. However, SULP offers training packs for educational practitioners on how to carry out this intervention. Training for SULP often includes understanding the program’s goals, knowing how to assess what areas of social development the learner needs to develop and how to apply this structure into practical activities (Rinaldi, 2025.) 
An advantage of the social use of language program is that it works to develop a child’s social skills and development and as previously mentioned social development is crucial for a child as it allows them to connect and interact with the world around them, express and explain themselves and build relationships (Isaacs, 2014.) SULP is there to support learners like Jagar who are behind in their social development due to neurodiversity and other circumstances to be able to communicate more effectively. However, SULP requires time and resources for it to be carried out consistently and effectively, which some smaller schools may not have the additional resources to carry out this intervention. It also requires dedicated time in the day for it to be completed and depending on the staffing situation within the school, a school may not have the staff or training to be able to offer this intervention (NASUWT, 2024.) As shown in Jagar’s profile, he has a 1 to 1 teacher assistant with him at all times, so SULP would be accessible to Jagar as he would have the staffing for it to be carried out. 
Although SULP requires time and resources it is extremely beneficial to a child as aiding the improvement of social communication skills allows a child to develop the skills needed to explain their feelings and needs. This allows them to feel seen and heard and as they process how to explain their feelings through communicating with others through their social development, it will also assist their emotional development (Brinton and Fujiki, 2019.) For example, as demonstrated in Jagar’s profile when he feels angry when there is a demand to do work he expresses that anger and frustration through banging his head on walls or tables and breaking things instead of using his words to communicate, whereas SULP will equip him with the skills of explaining these feelings, knowing how to communicate his emotions with others in order for others to understand and help him. This then leads to increased emotional regulation and results in a more positive learning environment as it allows learners to stay regulated and have less outburts (NHS, 2025.) Nevertheless, SULP aims to greatly benefit learners' social development, however, Jones L, 2025 an Autistic Spectrum Disorder (ASD) unit lead highlights it does not have the same effectiveness on all learners. Some learners respond well to the intervention and show vast improvements on their social communication skills and development, whereas others have not had the same outcome from the intervention. Sometimes, learners with more complex or severe difficulties in social communication do not respond equally to the intervention. This can also be caused by if learners have emotional or behavioral challenges, they may find it harder to engage in the programs structure and activities, so it may not be as effective for all learners (Bates, 2019.)
SULP is an intervention that is adaptable to all learners needs. The intervention’s activities are made to be flexible and adjusted to the learner (Speech and Language UK, 2024.) The structure and exercises within SULP can be adjusted through the pace and time of sessions, the style and structure of the instructions and whether it is carried out in group sessions or individually. SULP also can be adapted to learners with language or understanding delays as it comes with visual aids such as social stories through pictures and visual support diagrams, whilst also incorporating sensory friendly activities to support learners with ASD (Rinaldi, 2025 and Lewis. L, 2025.) To adapt the social use of language program to Jagar’s individual needs, it could be beneficial to Jagar to start the intervention on a 1 to 1 individual basis as in Jagar’s profile it states how Jagar has very little friends in school and does not like loud or noisy environments, so keeping it to a 1 to 1 structure it could allow Jagar to stay regulated allowing for his focus to be on the intervention to result in the best outcome. Also, Jagar’s profile displays that he struggles for long periods of time, so the flexibility of SULP could allow for movement breaks in-between the sessions to regain focus, again allowing for the best outcome. 
From personal experience, a relevant observation of the social use of language program from when carried out with a small group of learners with ASD who have challenges within social development. Personal experience shows that SULP typically has the most effective and noticeable outcomes when both parents and school staff play key roles in implementing the intervention. By SULP offering strategies for the parents of the learners to carry out in the house it allows for consistency, which is key for seeing results from the intervention. My personal experience working with parents to carry out SULP strategies and techniques at home was very positive as parents were eager to learn how they can support and carry out these provisions at home. Working closely with the parents allowed me to demonstrate what we have been focusing on in SULP that week. However, some learners who are participating in the intervention SULP may not have supportive parents who want to be involved in implementing the intervention at home (Goodall and Harris, 2008.) This may then affect the effectiveness of this intervention compared to a learner's outcome whose parents implement it also.
An Estyn case study from Ysgol Plas Brondyffryn a school with learners who have been diagnosed with ASD and associated learning difficulties supports the advantage of SULP working with parents to implement the strategies at home also, as this case study highlights that the impact of working with parents and carers result in parents feeling more confident in supporting their children in the challenges they face such as their social development, as well as this the parents are able to see the noticeable positive progress their children are making through applying the skills taught (Estyn, 2019.)
Within the social use of language program there are a variety of strategies and activities that are used to enhance the learner’s social development and communication skills (Calderdale & Huddersfield NHS Trust, 2012.) From personal experience a SULP session could begin with discussing what good listening, asking, waiting and talking is as shown in Appendix 2. The session beginning with this discussion could be valuable to Jagar as his profile highlights that he struggles with turn taking in conversations and listening and engaging in conversations which are not of his interests. SULP also can consist of considering or developing social stories of social interactions and communication scenarios. Social stories within SULP would help Jagar in sequencing in what comes next in a sequence of activities (Calderdale & Huddersfield NHS Trust, 2012.) This would help as Jagar avoids class work and demand and just wants to play football with a staff member. Social stories could provide Jagar with the understanding of if he completes class work, he can be rewarded with playing football towards the end of the lesson with his 1 to 1. Furthermore, within a session of SULP conversation practice can be carried out, this can include practicing turn taking, asking open ended questions and staying on topic (National Autistic Society, 2025.) If SULP was implemented for Jagar, conversation practice within this intervention would be a key factor as Jagar struggles to communicate his emotions in a conversation and building on his communication and conversation skills will allow him to build and maintain relationships (Petrie, 2011.)  Working towards understanding social cues such as facial expressions, body language, tone and personal space (Lee, 2022) is also a large factor when carrying out the intervention of SULP. This can be carried out again through discussing social stories, role playing and analysing realistic scenarios. Jagar’s profile evidences that Jagar struggles to understand how his peers are feeling and why, as well as struggling to understand social cues in conversations. 
To conclude, SULP is an intervention that has a lot of evidence to support its strengths and how it aids social development (Education endowment foundation, 2023.)  Although, there are still barriers to implementing the intervention such as time and staffing. In addition to this SULP has been demonstrated that it could be highly beneficial for Jagar as given his difficulties in communicating emotions, expressing his needs and understanding social cues, SULP provides Jagar with the tools to work on these difficulties and improve his social and emotional development as it has the potential to aid him with a stronger foundation to social and communication skills allowing Jagar to be able to stay regulated allowing him to be ready to learn in the classroom (Eberhart, 2024.) A next step for Jagar in his SULP could be taking part in the intervention with a group of learners who are having similar difficulties as him in social development such as communication skills and joining in on the strategies and activities designed for a small group of children. This would also help Jagar in making friends in the school and building relationships.
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Appendix 1:
Profile of Jagar
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This is Jagar. Jagar is 9 years old and is a year 4 pupil. He has one sister called Farrah who is in Reception class at the same school. Jagar was diagnosed with Autism at the age of 7. Jagar has a full-time 1:1 support assistant with him in school.
Jagar does not enjoy class work and most of the time refuses to take part in anything related to it. Jagar does not like any demands made on him when it comes to schoolwork. Jagar enjoys playing football on the yard with either staff or peers, however when it comes to doing work in class, Jagar will refuse to take part and put his head on the desk. When asked to participate in class activities or complete work, Jagar completely shuts down and will not co-operate with any staff members. However, Jagar can co-operate and complete some classwork if there is an agreement between the staff and him that ten minutes towards the end of the lesson, Jagar and the teaching assistant can play football on the yard. 
Jagar has a high level of academic ability but due to refusing to complete or participate in classwork, Jagar is falling behind the others in the class. Jagar can become quite a distraction to his peers whilst he is dysregulated due to banging his head on the table, making angry noises or throwing things on the floor. Jagar’s family also have a difficult time getting him to school in the mornings as he cries and begs his parents not to make him go to school. This leads to bursts of anger where he will physically hurt his mum and younger sister, Farrah. 
Jagar has very few friends at school preferring to spend his time with the staff. Jagar struggles to communicate his emotions and feelings. He also struggles to understand how others are feeling and why. He does not engage in conversations that are not to do with his personal interests or likes. Although Jagar enjoys playing football on the yard, he does not want to join the school’s football team as he does not like someone telling him what to do. Jagar does not like it when the class gets too loud and will put on his ear defenders. 
Jagar’s main characteristics:
Physical development:
· Well-developed gross motor skills
· Can independently dress himself
· Does not hold a pen correctly
· Very active and enjoys sport as long as there are fair rules to the game
Cognitive development:
· Struggles to concentrate for long periods of time
· Very good at spelling
· High level of academic ability
Emotional development:
· Struggles to understand why others are feeling a certain way and why
· Does not like being wrong
· Struggles to regulate after being angry or upset
· If a peer upsets Jagar, he will not be able to forgive them and hold a grudge
· Struggles to show any positivity
Language development:
· He has a wide range of vocabulary
· Does not understand jokes, humour or sarcasm
· Expresses likes and dislikes
Social development:
· Enjoys being alone or with adults rather than with his peers
· Very honest
· Slowly beginning to speak in class discussions on topics of personal interest
· Struggles to understand social cues in a conversation
· Struggles with taking turns when speaking to peers

Appendix 2:
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