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[bookmark: _Int_oyCYXTI7]This assignment aims to provide a method of support for a learner who is presenting challenges with a specific barrier to learning, whilst also being affected by a vertical transition period. For the purpose of this assignment the target child will be called Caio. 
[bookmark: _Int_Yk1qP0Lx][bookmark: _Int_IybfVi2z]Caio is ten years old and lives with his grandmother due to his mother abandoning him at a young age, he has recently lost his grandfather which has enhanced the emotional challenges which he encounters within the school setting. Caio has been identified as an ACE (Adverse Childhood Experiences) child due to the early childhood trauma he has experienced which has caused an emotional attachment he has built with adults in his school life. Caio will be moving to Key Stage three, a vertical transition which he may find difficult compared to his peers (ESTYN, 2024) in three months which has resulted in a social withdrawal from his teachers and peers, due to the anxiety of a new and unfamiliar setting. This vertical transition, alongside the emotional withdrawal that Caio presents as an ACE, may impact negatively on his progress and confidence impeding on the opportunity to learn and grow in confidence (Caitlin, 2020). The Curriculum for Wales (2021) Progression Code believes in supporting learners through their progression is a fundamental driver which is critical to children’s learning. It is also paramount to assess each individual learner to support them in their holistic development to reach them personally (Lauricella, 2015). The Welsh Government (2021) is committed to supporting learners similar to Caio to ensure they are provided with the best opportunity to reach their learning potential, by intercepting and supporting barriers which may prevent this 

Early emotional childhood trauma experiences in young children often present high-risk challenges such as communicating effectively (Toof, Wong & Devlin, 2020), as supported by Erozkan (2016) who states childhood trauma such as emotional neglect, have a correlation to dismissing attachment styles. This may result in academic difficulties due to poor teacher relationships and school avoidance with a wide range of negative outcomes, in particular anxiety or low self-esteem (Rubin, Coplan & Bowker, 2009). One case study identified parental neglect in early years had a direct influence on childhood school adjustments, due to parental attitudes altering the social development of children (Ki-Won, 2014). However, Rubin, Root & Bowker (2010) identified that neglect and rejection from peers in a school environment is predictively connected to social withdrawal, as opposed to parental neglect. Children with emotional trauma experiences often have complications building healthy relationships and regulating their emotions (Toof, Wong & Devlin, 2020). This can result in complications in academic performance and social withdrawal symptoms throughout childhood and early adulthood (Hildyard & Wolfe, 2002). Socializing and interacting are a fundamental need during childhood, in the absence of this children can display slower social and cognitive development (Modesto & Tau, 2017). This can also be seen in Milne et al. (2009) which identifies social withdrawal can have an impact on language, regulatory problems and interactive disorders such as anxiety later in life.

Children with Adverse Childhood Experiences (ACE) have been identified to present severe social withdrawal symptoms in environments (Wakuta et al., 2023) which could result in an incompetence to internalize emotions, display behaviours of self-worth and a drawback with social development (Ruben, Hymel & Mills, 1989). ACEs refer to traumatic experiences which happen in a child’s life that can lead to poor mental wellbeing, deficient educational outcomes and a deficiency in physical health (Welsh Government, 2021). Rubin, Bowker and Gazelle (2010) stated how social withdrawal can result in incompetence in peer interaction, leading to a negative reaction in social situations later in life, this in time can influence information that is processed internally. An ACE can cause a child to misinterpret social cues due to their overactive adrenaline hormones (Bick & Nelson, 2015), supported by Navalta, McGee and Underwood (2018) who discuss evidence that neglect can cause the developing brain to trigger a stress response. This can result in an impairment in the brain development, brain structures and how it functions (Navalta et al.., 2018). Exposure to ACEs can lead to a destructive stress response within the brain, leading to a higher risk of behavioural issues (Gilgoff et al., 2020) as supported by Luby, Tillman & Barch (2019) who identified that without emotional regulation from ACEs, there can be poor developmental outcomes when focusing on the structure of a child’s brain. ACEs can have a damaging impact on the health and well-being of young people and the negative effects of this can extend throughout generations of ACEs (Lemma et al., 2019). 

[bookmark: _Int_FGC21THB]Bowlby’s Attachment Theory (1969) discusses early caregiving experiences have a significant impact on a child’s emotional development and social behaviours (Ainsworth et al., 2015). Inconsistent caregiving or neglect from a trusted adult can lead to insecure attachment issues which will later contribute to a socially withdrawn protective mechanism displayed by a child (Bowlby, 1979). Caio’s experiences of neglect and loss of close family reflect the need for a significant adult figure through his transition in order to support his insecure attachment style. His portrayal of socially withdrawing from school may be a correlation to an insecure attachment style due to the fear of emotional rejection or loss (Lamb et al., 1984). Snyder, Luchner & Tantleff-Dunn (2024) support the concept of Bowlby & Ainsworth, by identifying in their report how ACEs display dissociation symptoms influenced by the avoidant attachment theory. However, Mercer (2006) highlights limitations in Bowlby’s attachment theory, noting how attachment styles are not fixed and can change throughout an individual’s life. Additionally, attachment styles may have a limited impact on relationships and are not the sole factors influencing relational dynamics. In support of his, Schaffer & Emmerson (1964) dispute that attachment behaviours are not limited to one primary care giver, and infants can form multiple attachments and significant relationships with other members of society and family. This theory challenges Bowlby’s ideas of attachment as it places a restricted view on single form relationships.
[bookmark: _Int_FT8IjVKQ]Similarly to Bowlby's Theory of Attachment, Eriksons’ Psychosocial Development Theory (1963) identified how a central crisis in one's life can impact their identity or social relationships. Failure in Stage 4 can result in a sense of inferiority, such as low self-esteem and a lack of social commands (McLeod, 2024). Bolton et al. (2004) identified during a study how participants presented effects of psychosocial impairments due to trauma and post-traumatic stress. This supports Erikson’s theory as it describes the need for successful completion in each stage of psychosocial development in order to gain a healthy personality (McLeod, 2024). Caio is currently navigating through the Industry vs. Inferiority stage where recognition can foster a sense of social competence. However, due to the neglect Caio has experienced this may fail him in succeeding in these areas. This could lead to a sense of inferiority which may be a contributing factor to social withdrawals. However, this theory has not been tested sufficiently with relatively limited empirical evidence (Samsanovich, 2021). Behaviourist theorists such as Bandura (1974) challenge the views of psychological theories as they believe that development is shaped from conditional and environmental factors, such as learning from the actions of others. Behaviourists such as Skinner (1971) also support this as they believe Erikson’s theory relies heavily on psychological processes rather than behaviour that can be measured (Wolf, 1966). This could be portrayed as being less favourable due to the view that personality is shaped from external reinforcement rather than psychological stages of identity. 

[bookmark: _Int_rGIvElSl]As Caio will be moving from Key Stage Two (KS2) to Key Stage Three (KS3) the change of environment and the style of the classroom may have an impact on his participation to learning, (Fabian & Dunlop, 2006). As identified in Mentally Healthy Schools (ND), two in five pupils will fail to reach their academic potential when enduring a vertical transition from primary to secondary. This is supported by Stenseng et al. (2022) who identified that social withdrawal and learning achievement can be related to pupils' performance and academic interaction. Caio may experience victimization from peers during his transition due to his social withdrawal (Bowker et al., 2022). Many learners may be vulnerable to deficient academic progression and begin to exhibit disengagement during a substantial transition (Mould, 2021), so for learners such as Caio, this will have a detrimental effect on his progression due to the change in curriculum and issues developing healthy social networks with peers (Mould, 2021). Caio’s social withdrawal may make this transition challenging, as he will need to adapt to a new social environment, cope with the potential loss of friendships with peers and also connections with teachers from his current school (Harris & Nowland, 2021). Caio already has experiences with emotional trauma which will be heightened during this transition due to the increased responsibility and requirements he will partake in during his transition to KS3 learning (Spernes, 2020). Supported by Evans, Borriello & Field (2018), Caio could experience a negative impact on his academic achievement due to the distress of transitioning. Kessler et al. (2005) also discuss how early adolescence may influence Caio’s current behaviour due to certain psychological disorders, such as anxiety, being heightened during this period. 
As Caio transitions to KS3 it is important to understand and identify supporting strategies which can be used to assist his progression. The Welsh Curriculum (2022) aims to support all learners with their well-being and overall needs, to provide an appropriate rate and challenge of progression. The Curriculum for Wales also emphasises the importance of sustaining learning over a range of years, this can support the learner individually to ensure the pace of progression is suitable for them (Welsh Government, 2021a). 
Bridges Transition Model (1991) identifies transition as a process that involves simultaneous and collaborative adaptions, with three stages which include preparation, moving and settling in. Bridges’ Model offers suggestions during the second phase such as temporary systems of support by providing understandable and accessible activities (Leybourne, 2016). Applying this model to support Caio’s transition can support his journey by addressing his emotions and uncertainties. Supporting strategies such as planning discussions to allow Caio to share memories and creating a memory book could provide a tangible connection to his past environment to begin the process of transitioning. As Caio is socially withdrawn, introducing him to a small group of students from his new school could help him build connections without feeling pressured. By establishing new peer friendships, this could have a positive effect on Caio’s social adjustment (Education Endowment Foundation, ND). Transition days between the two schools could also mediate some pressures that Caio may be presenting (Hanewald, 2013) while also providing a beginning for positive relationships with unfamiliar teachers (Jindal-Snape et al., 2020). By applying Bridges’ Transition Model, Caio’s transition could be managed by reducing the emotional challenges he will face while allowing him to progress socially with confidence. While these strategies based on Bridges’ Transition Model could support the transition process for Caio, there could be some potential challenges. Caio’s emotional readiness within the first phase of ending, losing and letting go could make it difficult as he may still feel unprepared causing an emotional resistance to closure. This could lead to a worse state of reluctance and social withdrawal due to the anxiety of losing close relationships (Rubin et al., 2010). Also, introducing Caio to a small social group may not automatically lead to meaningful connections, these may be seen as feeling forced, leading to uncomfortable views resulting in a further state of withdrawal (Metzner et al., 2020). In addition, there may be a limited effectiveness of engagement with Caio’s transitional visits depending on his willingness to interact and engage with new people and environments, on account of the limits to his social withdrawal. Although using Bridges Transition Model (1991) could provide Caio with sufficient strategies to support in his transition to KS3, Bronfenbrenner’s Ecological Systems Theory (1977) explores how the interactions between an individual’s environment influence development and adaptation (Ryan, 2012). In contrast to Bridges, Bronfenbrenner’s model disputes that adaptation is influenced by environmental factors, rather than an individual’s psychological journey (Darling, 2007). However, strategies such as creating transition programmes and providing peer support networks as discussed previously will still be supported by this model. 
[bookmark: _Int_yNbO11Gi]Ysgol Dyffryn Aman use a broad curriculum to ensure support for pupils’ wellbeing which is adapted to each individual learner (ESTYN, 2020). Caio would benefit from this strategy as it would give the Secondary School an insight into his life and limitations, by creating an individual profile to provide appropriate support for him (ESTYN, 2020). However, this strategy could be time consuming and may not highlight important information on Caio’s trauma background. In addition, this strategy may not capture all aspects of Caio’s life and teachers may compete with the use and updating of a profile (Sanderson et al., 2010). In line with the Curriculum for Wales, developing Caio as an Ethically, Informed Citizen by creating a peer mentorship programme could support him in guiding him through the social and academic expectations of KS3. Having class discussions regarding the anxieties of adapting to a new environment could also allow Caio to see that these feelings are normal. However, due to his social withdrawals, his participation may not be substantial. The Curriculum for Wales (2022) prioritizes pupil well-being so establishing predictable routines and setting timetables early on could reduce his anxiety and build comfort with his KS3 expectations, further supporting his social development (Welsh Government, 2020). Incorporating well-being checks such as regular one on one meetings with a support staff member could also support Caio’s emotional and social well-being, as this will give him the opportunity to discuss any issues or concerns he is facing with the transition. However, both these strategies may be seen as time consuming and well-being checks may not be regular enough depending on conflicting timetables with practitioners. 

Stakeholder engagement is an important factor as it influences learner’s well-being and development (Boylan et al. 2023). As identified in an ESTYN (2020a) report, enabling staff to engage in a range of learning activities and programmes significantly benefits the progression of learning, due to learners being able to be well established with their new surroundings. By creating an open environment teachers can also listen to concerns parents may raise with the transition process, addressing Emotional and Social Well-being in line with the Welsh Curriculum (2022). For Caio, a collaborative stakeholder process could provide a holistic overview of his background, strengths and challenges with his experiences. Involving teachers, family members and therapists could enable effective support strategies to address his social needs as well as his academic needs. Also ensuring support across both home and school settings with stakeholders can help situate strategies across environments, so he has consistent support resources to help with his transition. Collaboration between family and teachers will provide an inclusive and consistent support network that will confront his social needs, with the aid of outside agencies to target his trauma it could help navigate the challenges he will face. 

[bookmark: _Int_mzmTNw7O][bookmark: _Int_9y1yJPlV]In conclusion, going forward with Caio’s transition it will be very important to firstly consider his background as an ACE and also the challenges he has faced recently. Secondly, it will be imperative to discuss with the secondary school a strategy to implement for his transition, such as a one-page profile, to discuss his hobbies and interests to provide him with the best learning environment in line with the Curriculum. Although a one-page profile can be vague and not may not provide a complete view of Caio’s life, it will give a beginning to how it can support him. Also, as discussed previously, setting up a peer mentoring scheme could provide Caio with a support for his social withdrawal as this may settle him with his new surroundings, and in time supply him with the confidence to interact with other peers. Although this has limitations as Caio may feel this is a forced friendship it will depend on how he views this. As a result, a backup strategy such as creating a memory book could remind Caio of the previous setting to support and settle him emotionally. For practitioners it would be crucial for them to discuss and take the time to have meetings with Caio, with staff from both schools to discuss his concerns or anxiety about transitioning to a new school. Although this would be time consuming and it may be hard to organise these meetings due to conflicting schedules, it would support him and possibly aid in the development of his social withdrawals. Involving family members in all areas of these strategies and providing meetings with outside agencies such as therapists or the NHS, could provide Caio with coping mechanisms for his social withdrawals. However, this could take time due to the waiting list of sessions. 
Reflecting on this assignment, with the information gained, I hope to use these strategies to support pupil’s like Caio in future. This will also provide me with information and knowledge to understand children’s trauma experiences and how best to support them during vertical and horizontal transitions throughout their school life. Considering the values of learner’s rights this would be important to consider for my professional development as it would ensure that all pupils are developing and progressing holistically at a rate suitable to them. This will help me exercise my responsibilities with a shared commitment to visioning support mechanisms for learners like Caio, to provde best possible learning outcomes. 
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