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Create a thematic resource that is suitable for teachers to use as an inspiration for children’s learning (either 3 – 7 or 7 – 11yr olds) in a modern curriculum context. Choose a modern artefact as a basis to the work. The resource could include music, drama, dance, art, design, film and/or media activities. Justify your reasoning with references to theorists and relevant current research.
The visual and expressive arts are creative processes that are fostered into the primary classroom. The definition of creativity has been an enigma that many theorists cannot agree on. Piaget and Vygotsky, two renowned developmental theorists, struggled to fathom the concept of creativity yet both found it was one of the most vital puzzle to solve (Craft, Cremin and Burnard, 2008, p.xiii). Through the activities I have planned and the use of my chosen artefact (Appendix 1), I aim to highlight the various benefits of the Expressive and Visual Arts in a modern Welsh classroom.
The artefact I have chosen is the painting ‘Buttercup field in mid-summer’ by Harry Thomas (Appendix 2). Thomas was born and raised in the Monmouth region and takes pleasure in painting his favourite places in Wales from his childhood. I chose this particular painting as Wales is well-known worldwide for its beautiful countryside scenery. Many children growing up in rural Wales will be surrounded by this, which can facilitate the opportunity for inspirational and creative thought. However, not all will have the benefit of these experiences, so I believe that this visual aid, together with an outdoor trip, will allow students to bring creative thought into their learning, whilst gaining an appreciation for their local environment. In Barnes’ document ‘An Introduction to Cross-Curricular Learning’, he states ‘Many of the most meaningful experiences for children happen outside the classroom’ (Barnes, 2015, p.262).  I have therefore deemed it appropriate to include both an outdoor trip and an outdoor activity, in order to reinforce this theory and enhance students’ learning through first-hand experience.
The artefact will be used to teach Foundation Phase students, and for the purpose of this exercise, the theme I’ve chosen for the term is Countryside Creatures. A thematic approach to teaching allows children to form connections in their learning and to incorporate their existing knowledge, in accordance with the ideas of theorist Piaget with regards to Schemas. Both children and adults can often find themselves feeling overwhelmed when required to retain vast amounts of information, so by applying a theme, they are able to make connections and form clear images (Sampson, Rasinski and Sampson, 2003, p. 13:3). This approach allows teachers to integrate different areas of learning to provide children with enhanced learning experiences. I’ve chosen the Foundation Phase age range in order to introduce the positive effects of expressive arts at the earliest stage – in particular, the opportunity for children to learn about themselves creatively, which is appropriate in our Western individualistic society.
Research has shown that expressive arts lessons have the ability to enhance the cognitive, emotional and physical development of a child (Bergin Learning Arts, 2018). These are all examples of important developments in the mental stimulation and growth of a child. It is often the case that schools place more emphasis on promoting cognitive development, and children who succeed academically can present a lower emotional capacity. Modern opinion encourages the promotion of emotional development alongside cognitive, allowing children to interpret and understand their environment, and act on this understanding (Doherty and Hughes, 2014, p.250). This theory is further supported by neuroscience research, which states ‘emotions are the starting point of most learning’ (Barnes, 2015, p. 265). To put this into practice, many schools have introduced intervention programmes, with the aim of helping children who struggle with emotional development. These programmes involve the use of creativity as an expressive outlet to stimulate emotional progress. Results have shown ‘improved thinking and planning skills… decreased report of behaviour problems, including aggression… improved self-control’ (Doherty and Hughes, 2014, p.334), which all facilitate an enhanced capacity for learning.
One of the statutory requirements for teaching in Wales is the inclusion of Y Curriculum Cymreig (YCC). YCC involves five different aspects; cultural, economic, environmental, historical and linguistic, which all aim to help students understand and appreciate what it means to be living and learning in twenty-first century Wales (Developing the Curriculum Cymreig, 2003). The Curriculum Cymreig recognises the importance of creative learning and suggests teachers ‘use resources available to them in their local and national community so that pupils can explore the creative and expressive arts in Wales’ (Developing the Curriculum Cymreig, 2003, p.11). The activities I have planned encompass several of the YCC elements. One of the specific cultural skills outlined in Curriculum Cymreig is ‘Exploring the creative and expressive arts in Wales…’ (Developing the Curriculum Cymreig, 2003, p.4). The use of my chosen artefact together with other visual aids by artist Chris Chalk target this point. The children will be looking at the economic activity involved in producing and distributing Harry Thomas’ paintings, which will address the economic portion of the YCC guidelines. Students will predominantly be involved with the environmental aspect of the YCC (Appendix 3).
A difference of opinions exists on the topic of YCC in the classroom. It has been suggested that it can distract learners from their goal of gaining practical skills which will help them to achieve success in later life. There is little evidence to suggest that the implementation of YCC has fostered a real sense of Welshness in students or encouraged any strong feeling of national identity (Tuppen, 2014). On the other hand, some students may value the opportunity to explore the role of Welsh culture within modern society and contribute to an evolving culture. My recent PTE provided a valuable insight into the practice of a local school with YCC at the heart of its ethos. I found that the children took great pride in expressing their Welsh identity using Welsh language and social events in the community.
As modern society evolves, teaching environments must adapt, hence the new ‘Successful Futures’ curriculum being finalised across Wales by 2020. In recent years, Wales has struggled to produce high grades in Language and Maths – PISA testing in 2016 saw Wales achieve the poorest results in the UK, and rank below 72 other participating countries (Hume, 2016). Alongside previous efforts, i.e. the Literacy and Numeracy Framework, the new curriculum aims to tackle this particular issue, by incorporating both Areas of Learning and Experience (AoLE) in a cross-curricular teaching approach and embedding them into the Achievement Outcomes of all other AoLEs. This flexible teaching style ensures lessons can be adapted by teachers to suit their current situation and pupils – an improvement on the previous curriculum, where guidelines for lessons were more rigid, making it difficult for teachers to respond rapidly to change (Donaldson, 2015, p.15). Another development in the curriculum is the emphasis on digital competency in both pupils and staff, to enable them to thrive in our technologically advancing society.
‘Successful Futures’ will see the transition from ‘Creative Development’ to the ‘Expressive Arts’ AoLE. Here, Donaldson recognises the opportunity to promote cultural identity within children who will ultimately contribute to Welsh society. It includes the new addition of film and digital media as learning tools - an important step in ensuring that different styles of learning are catered for within expressive arts lessons. The new curriculum has identified one of its four purposes to be producing ‘enterprising, creative contributors’, which indicates that going forward, the expressive arts will hold a much more dominant place in the learning environment. Furthermore, the Welsh Government has issued an action plan outlining its intention to ‘improve attainment through creativity’ (Creative Learning through the Arts, 2015, p.4), reinforcing that the role of expressive arts will only increase in future years.
Music
Firstly, the children will be presented with the artefact and asked to discuss it in as much detail as possible. They will explore other scenic pieces by Harry Thomas and share their feelings and opinions in group situations. Piaget theorised that children’s knowledge can be internalised once they have gained real-life experience (Edwards, 2014). Therefore, in order to maximise learning potential during the ‘Countryside Creatures’ sessions, I deemed it appropriate for the children to experience a first-hand outdoor scene as depicted in the artefact. They will therefore attend a nature walk in the local countryside, through fields and woodlands similar to those in the painting. During this trip, the children will take part in several activities (Appendix 4) encompassing the ‘Countryside Creatures’ theme. The main activity will be creating a Sound Map, something which Barnes refers to as a ‘Focus Exercise’ in his ‘An Introduction to Cross-Curricular Learning’. He states it has the potential to ‘generate surprising and highly creative connections’ (Barnes, 2015, p.271) between the current activity and existing knowledge, which I believe will assist the children in the Music lesson later in the week.
Activity 1 focuses on the musical element of the Creative Development Area of Learning (DCELLS, 2015). The children will gather in a circle, where they will be presented with the Thomas painting, and a selection of musical instruments. Their prior knowledge will be activated by discussing the items in front of them, suggesting what they have previously been used for and what sounds they can make. They will link this discussion to the painting, suggesting what sounds may be heard in the scenario depicted by the artist, and which instruments would be suitable for making such sounds. The children will also use this opportunity to recap on their previous feelings and opinions of the artwork.
The goal of this activity will be to create a musical interpretation of a journey of a countryside creature, addressing the skill ‘create their own musical ideas and contribute to simple compositions’ (DCELLS, 2015, p.49). The children may choose any creature they have discussed in previous lessons. They will use their Sound Map to help them complete this task and transform their descriptive words into musical notes using the instruments provided. They will have access to videos on an iPad if they need a reminder of the noises that can be heard in the countryside (Appendix 5). The teacher will work with the children, using questioning techniques to help them develop key musical elements such as pace and dynamics. Questions may include; “How fast do you think the animal is moving?”, “Is it looking for food?”, “What is the weather like and how might this affect how the animal is moving?” This technique encourages pupils to consider their musical pieces carefully, and ‘make broad distinctions within the musical elements when listening to music’ (DCELLS, 2015, p.49).
Next, the children will record their musical compositions using Garage Band. They will have the opportunity in following lessons to listen, review, and edit their music if need be. This activity enables children to use technology to experiment with their compositions and to ‘collaborate with a partner on a piece of digital work’, in line with the Digital Competency Framework: ‘Interacting and Collaborating’ (Welsh Government, 2016). Finally, the whole class will listen to each piece and ‘reflect on their own and others’ music’ (DCELLS, 2015, p.49) by discussing the instruments used and trying to guess which countryside creature is being depicted.
Activity 1 includes several instances of children working in small groups – I made this decision to encourage shy, unconfident children to flourish, as they may struggle in whole class situations. These are known as ‘safe personal clusters’ as suggested by Hymes. (Edwards, 2014, p.70).
Creativity in children may be influenced by the role of the teacher, who might ‘stifle opportunities for creativity by being overly didactic or prescriptive’ (Sharp, 2004, p.7). Edwards (2014) suggests that guidelines should not be strictly adhered to when it comes to creativity and that children should be encouraged to take pleasure in their creations by exploring different material. It is important for teachers to acknowledge the child’s individuality in each Expressive Arts project, to increase their creative imagination and understanding of the world – ‘children will thus gain the confidence they need to express themselves…’ (Edwards, 2014, p.127).
Creative Movement
Subsequently, the children will take part in a creative movement lesson which will ‘develop their responses to different stimuli such as music, pictures, words and ideas’ (DCELLS, 2015, p.48). The lesson will include a series of animal paintings by the artist Chris Chalk (Appendix 6) which the children will have discussed and interpreted previously. They will continue to work in the focus task groups formed in the Music lesson, using their musical compositions and Chalk’s paintings to help them imitate an animal of their choice, invoking a Multisensory Approach to learning. To further this Approach, I have chosen for this lesson to be in an outdoor area of the school, surrounded by woodland.  This location will encourage the pupils to truly envision the animals from the paintings, using all of their senses in a natural environment, which has been shown to increase creativity (Beames et al, 2012). Gardner’s Naturalist Intelligence theory states that in order to ‘survive as human beings’ (Gardner, 1983, cited Edwards, 2014, p.205), it is vital we have the intelligence to recognise the parts of our environment such as animals, plants, minerals… Edwards suggests that to assist this type of learning, children should have the opportunity to ‘explore the sensory elements in nature’ (Edwards, 2014, p. 206) - something they will be doing frequently throughout the term on their nature walk, during this activity, and later in Art and Design. 
The teacher will begin this lesson by reading ‘A Walk Through the Woods’ by Louise Greig - a stimulus which will encourage the children to build an image of the scene in their minds through creative thought. They will spread out within the designated area, which will be closed off by red cones. It is important that the children take some time to activate their existing knowledge by discussing with each other the moves they have learnt previously (Appendix 7), in order to motivate them in the activity. They should understand the vocabulary used in movement and music and develop this understanding by revisiting and applying it whilst taking part in the movement activity (Edwards, 2014). They can apply any knowledge gained in previous lessons to inform and improve their movement work - invoking Ken Robinson’s idea (2001) that learning is similar to a jigsaw in that the pieces come together to make a full picture (Desailly, 2012, p. 86), with the pieces here being the lessons leading up to the activity.  
Throughout this activity, the teacher should assist the children’s learning by asking questions - How is the animal moving? Are they going fast or slow? Taking big steps or small? What can they smell and hear? Where are they going, and what are they trying to do? This method will promote deeper, more analytical thought about the activity. Halfway through the lesson, the children will pair up and take turns to show their movement piece to their partner. They will review their partner’s work, giving 2 stars but no wish, allowing each child to enjoy positive feedback, which can have a great influence on their creativity, according to RUSS’ 1996 model (Sharp, 2004, p.7). Research by Berger and Ferguson has also suggested that this is true (1990, cited by Craft, Cremin and Burnard, 2008, p.12) - creativity can be negatively affected by criticism and assessment by others. For this reason, I decided negative feedback would not be appropriate and that the children should feel safe interpreting creative movements in their own individual ways. This individuality should also be discussed and praised by the teacher, and positive reactions should be given regarding their creativity (Edwards, 2014), to ensure they remain confident in expressing themselves. 
After this lesson, the children will work in small groups of 3-4 to decide how they wish to record each other’s creative movement pieces. They may choose to perform their work with a few other students who are depicting a similar animal. With the help of a teaching assistant, the children will then perform and record their creative movements in the school’s woodland area. This video footage will be used alongside their musical composition to create a short clip on iMovie of their chosen creature’s journey. This will address the DCF skill ‘create and edit multimedia components in order to develop text, image, sound, animation and video’ (Welsh Gov., 2016). 
Art, Craft and Design
The third activity I have created is an Art and Design activity which will enable the children to ‘mix, shape, arrange and combine materials to create their own images… that communicate and express their… memories creatively’ (DCELLS, 2015, p.47). 
Before looking at any of the relevant materials, the children will complete a ‘cold task’ - an approach I encountered during my PTE experience. This will later be displayed next to their ‘hot task’, allowing them to see the improvement they have made during the lesson. This gives them a valuable first-hand insight into the effectiveness of their learning and so I believe is an important part of the activity. As a homework assignment, the children will have found or taken a picture of their favourite place in Wales, to link with the artefact depicting Harry Thomas’ favourite place. Thomas will give a session in the classroom discussing the inspiration for his work, and the different materials that could be used to create the children’s own art pieces. He will work with them both indoors and outdoors, considering both natural and man-made materials. They will explore the use of crayons and chalk to create texture, as well as different types of paint (oil, water) and glue and paste for sticking. The Lead Creative Schools Prospectus suggests that bringing Creative Practitioners into the classroom will ‘excite and inspire pupils’ (Arts Council of Wales, 2016, p.7) by giving them chance to see the link between their learning and the real world. Teachers can also learn from the practitioners and apply this new insight to their teaching. 
The next session will involve the ‘hot task’. Each focus group will have an A3 canvas - their task will be to recreate their favourite place in Wales on this canvas, using the photo they collected as inspiration. Their previous exploration of the different materials available will allow them to focus on texture as an artistic element, and they will be able to use resources from indoors or outdoors. Throughout this session, the children will be listening to ‘Clear Sky’, a musical piece by Catrin Finch, employing the multisensory approach to learning supported by research from Alexander (2010, Barnes, 2015, p.263) which states that visual, auditory and kinaesthetic integrated lessons can enhance learning. 
In following lessons, the children will rerecord their creative movement pieces in front of a green screen. They will then use iMovie to input an image of their scenic art creation as the green screen background to their movement piece. This video will bring together everything the children have worked on in their Expressive Arts lessons, linking it into one final project. Parents/guardians will have the opportunity to view these videos, along with other work from this term, as the children will plan a ‘Gallery’ event for them to celebrate the terms work. 
Expressive arts lessons involve a holistic, often cross-curricular teaching approach which fosters ‘human growth, development and healing’ (Bergin Learning Arts, 2018). Barnes’ ‘An Introduction to Cross-Curricular Learning’ states that the theorist Gardner (1983) viewed the integration of subjects as ‘essential’ (Barnes, 2015, p.263). It is thought to improve engagement and motivation (Lois Kelly, 2013, p.7). In contrast, it is argued that pupils may not learn key subject-specific skills (Muijs, Reynolds, 2011, cited in Kelly, 2013, p. 5) and that the links between subjects are weak (Jarvis, 2009, Laurie, 2011, cited in Kelly, 2013, p.5), although this may be due to lack of professional teacher development, or teachers making overly ambitious and unnecessary links which lose the purpose of the lesson (Kelly, 2013, p.5). Professor Donaldson has noted the importance of cross-curricular learning in the new curriculum, ‘Successful Futures’. He states that ‘the Areas of Learning and Experience should not be seen as watertight compartments’ (Donaldson, 2015, p.41) and that teachers should be working towards collaborative and creative lessons which relate to the four curriculum purposes. Undoubtedly, a cross-curricular approach to learning can be beneficial providing there are strong links made - something I have strived to do in my chosen activities, where I frequently link ‘Knowledge and Understanding of the World’ with ‘Myself and other living things’ and ‘Places and People’ (Appendix 8). ‘Language, Literacy and Communication skills’ are developed throughout the term in class discussions, collaborative work, and role playing (Appendix 9). Each activity will have strong links to the Education for Sustainable Development and Global Citizenship (ESDGC) framework, as the children explore their environment and its habitats, and gain an understanding of why they must be looked after (Appendix 10).  
Upon reflection, I feel my resource pack is successful because it has strong cross curricular links, it develops childrens ESDGC and DCF skills, they can work collaboratively and individually, it has the potential to emotionally develop children and educates children on Wales. However, in hindsight stronger links to YCC could have been made and development of numeracy skills. My resource pack illustrates the approach to teaching I hope to deliver in the future as a teacher. I consider outdoor learning as paramount for effective learning experiences and during my PTE I witnessed the outdoor element of their learning to be at the centre of the Foundation Phase ethos.  
Another aspect of PTE I took on board was use of ‘cold’ and ‘hot’ tasks as an assessment strategy. It allows the children to see their progression as well as the teacher. This could have been replicated for all three activities, by recording their musical and movement pieces before any prior learning. However, I felt this was not prudent in this instance as the purpose of the activity was for them to interpret an animal’s journey as they perceive it would be in the moment.
Wales’ approach to learning is in the process of changing, since 2016 several schools have pioneered the new curriculum with the support of the local authorities and have begun the process of embedding the four purposes into the ethos of the schools (Curriculum for Wales- a curriculum for life, 2015). My activities frequently suggest encouragement throughout to improve childrens confidence in their abilities and creative process. This directly links to the one of the four purposes, ‘Healthy, confident individuals’ (Donaldson, 2015, p. 31) who ‘have the confidence to participate in performance’ (Curriculum for Wales- a curriculum for life, 2015, p.8). Negative comments can often leave children, embarrassed and unwillingly to participate. However, I do appreciate by avoiding criticism often and only giving praise there is a danger that an individual may develop a false sense of their actual abilities. 
The use of a modern artefact to stimulate learning will ensure the children ‘are knowledgeable about their culture’ (Curriculum for wales- curriculum for life, 2015, p.8) as they learn about art in Wales. Children can also develop this during lessons on Chris Chalks paintings and on their walk in their local area. To develop their cultural knowledge further perhaps a contrasting historical art piece would allow the children to see how art has changed over time. All the activities created ensure the children become ‘enterprising, creative contributors’ (Donaldson, 2015, p.31) by giving them the opportunity to ‘express ideas and emotions through different media’ (Curriculum for Wales- a curriculum for life, 2015, p.8) this directly links in with Expressive Arts. The children have many opportunities throughout the resource pack to use technology creatively, they can edit and adapt their musical piece, record their dance piece in whichever way they choose whether in groups, individually, in front of a green screen or in the woodland area. They can experiment with iMovie bringing together all their expressive art lessons into one final project. 
The future of teaching expressive arts in Wales aims to ensure every school has access to arts and cultural organisations directed by a creative practitioner (Creative learning through Wales, 2015, p.4). This collaboration is known to be successful as demonstrated by the Regio Emilia approach where artists very often visit the school for long periods of time and share their creative skills with the children. Wales aims to improve literacy and numeracy and to minimise the effects of disadvantage using the process of creativity, improved art experiences, together with training for teachers (Creative learning through Wales, 2015, p.4). Wales is rightly so placing great emphasis on the importance of teaching expressive arts. In doing so, the nation will benefit from well- educated and emotionally competent children who ‘can ultimately contribute to a thriving economy and cultural life for Wales.’ (Donaldson, 2015, p.44)
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