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Microteach: Literature Review and Reflection
Literature Review
When planning a history lesson, there are several factors to consider, from classroom management to learning theories and strategies, to the inclusion of local history and knowledge.  You must think about how to engage learners and keep them engaged, using a range of strategies and learning theories to develop learning.  This section will highlight some of the key parts of my microteach, explaining why I chose certain factors based on what I see as the most effective learning theories, and factors to consider in planning a lesson.
	One of the most important factors to consider is effectively engaging pupils.  Good lessons begin with something that can hook students, indicating what is to come in the lesson and keeping them interested throughout (Phillips, 2001, p. 19).  Rob Phillips uses the term Initial Stimulus Material (ISM); the idea of using a stimulus at the start of a series of lessons and using ISMs in history lessons to effectively engage learners (Phillips, 2001, p. 19; Phillips 2002, p. 57).  Phillips (2001, p. 19; 2002, p. 57) and Emily Thomas (2017) emphasise the importance of ISMs, and the way a topic is approached.  Both comment on the effectiveness of visual ISMs, where a class is presented with an image-based source without context and asked to infer what the picture represents. Phillips (2002, p. 63; Thomas, 2017, p. 86). Learners then apply what they have learned to their questions from the start in order to assess learning, effectively measuring progress (Thomas, 2017, p. 86). Questions raised from visual ISMs can be useful in developing objectives and enquiries for the scheme of work and encouraging learners to think analytically (Phillips, 2002, pp.57.63; Fletcher-Wood, 2017; Thomas, 2017, p. 86).  Therefore, a key feature in my microteach was visual ISMs, particularly in the first lesson.   I chose the doom painting starter task in order to help influence questioning around the topic before it was introduced.  I wanted to raise questions on what was happening in the painting and what this might represent.  This would link to the overall enquiry on how religion was important in medieval times.  Doom paintings were used to warn people about the dangers of hell, therefore showing the importance of religion and the desire to go to heaven (Wilkes, 2014, p. 59; Peal, 2016, p. 37).   
The doom painting task was inspired by Aaron Wilkes (2014, p. 59), a source I used as a basis for subject knowledge throughout my microteach.  Wilkes (2014) published a textbook aimed at Key Stage 3 pupils, focusing on topics such as medieval religion.  As it is important to know pupils well in order to pitch a lesson to suit them, using Wilkes (2014) enabled me to effectively plan a lesson that would suit a mixed ability class, which is what I used for the basis of my microteach lesson.  The information and sources in Wilkes’ book led to tasks which were suitable for a year 7 class, and I was able to use and adapt these in order to successfully pitch tasks to suit a range of abilities and would be best for measuring learners’ understanding, such as the doom painting task and tithes task (Wilkes, 2014, pp. 58-59). 
Another factor I considered was Y Cwricwlwm Cymreig (YCC).  This is increasingly important to Welsh education since the 1988 Education Reform Act, especially in recent years (Awdurdod Cymwysterau, Cwricwlwm ac Asesu Cymru – ACCAC, 2003, p. 2).  For history teachers, the development of a Welsh curriculum with the addition of Welsh history was a significant part of YCC, with the Association of History Teachers taking steps to ensure the development of a curriculum that differentiates Welsh historical, cultural, linguistic and economic factors from the rest of the National Curriculum (ACCAC, 2013, p.2).  My microteach focused on the medieval religion, therefore it was imperative to consider YCC, due to the focus on Welsh culture and history in education which links to the history of religion (ACCAC, 2003, p.3).  Religious traditions are a part of culture, and linking the study of medieval religion to Welsh history encourages learners to examine how life has been shaped by past traditions (ACCAC, 2003, p.5).  Therefore, it is important for schools to teach Welsh culture and history in order to help develop a sense of identity in their pupils.  Pupils in Wales have the same thing in common; growing up and living in Wales, and YCC emphasises the importance of Welsh language, culture, and history being taught (ACCAC, 2003, p. 5).  For this reason, I chose Gerald of Wales as a focus for part of my scheme of work, as he is a significant figure in Welsh history and is important to the study of the history of Welsh religion (Bartlett, 2006, p. 11).  Gerald’s journey through Wales and his role in recruiting for the Third Crusade provides an insight into how important it was for people in Wales to defend their religion during the medieval period, linking to the enquiry of my scheme of work (Bartlett, 2006, p. 11; Wilkes, 2014, p. 67).   Furthermore, throughout the scheme of work, I ensured there were links to Wales throughout, ranging from a lesson on monks and monasteries in Wales, as well as ensuring the inclusion of Wales when discussing medieval religion.  Pupils need to understand the significance of Wales when studying a topic, even if it seems to relate more to Britain as a whole (ACCAC, 2003, p. 3). 
In terms of learning theories, I wanted to examine the most effective way of planning and teaching lessons to suit the ability and knowledge of pupils.  Lev Vygotsky is a key figure in developing pupil knowledge and how to adapt teaching to their needs.  Vygotsky (1978, p. 79) discusses the interaction between a child’s learning and development, and that the way in which a child learns is part of the development process.  Children learn the most from people such as parents, teachers, and classmates, and learning is part of a type of social interactivity known as the Zone of Proximal Development (ZPD) (Vygotsky, 1978, p. 96; Bates, 2016, p. 46).   This means that learners can understand something that may have previously been out of their comprehension range, and have developed this understanding through scaffolding.  It is about finding a balance between what learners already know and what they are struggling to comprehend, something which Bob Bates (2016, p. 46) expands on.  I applied Vygotsky’s theories on scaffolding and development when planning my microteach tasks, focusing on how I would activate pupils’ prior knowledge at the start of lessons in order to adapt teaching to support them in their ZPD.  This links to the importance of challenging learners and constantly having high expectations, in order to help them get the best they can out of a topic, pushing their competence levels to continue to engage them (Bates, 2016, p. 47).  Bates also states, similarly to Vygotsky, that scaffolding can be used in a pupil’s development as it can be the necessary support for them to push themselves further and exceed their own expectations (Bates, 2016, p. 46).  Scaffolding can also be used to make tasks easier for learners, by breaking them down into smaller tasks but while keeping the overall focus on the main task (Bates, 2016, p. 46).  This was a method I applied in my microteach during the starter task using an inference grid to examine the doom painting.  The sections of the grid were there to provide scaffolding and enable learners to develop their source analysis skills using the guidelines on the worksheet.  It helps learners to model their responses based on scaffolding and to challenge them to look at a source such as the Doom Painting in more detail (Bates, 2016, p. 47).
Vygotsky (1962, p. 12) and Bates (2016, pp.48-49) also refer to Jean Piaget when explaining theories on cognitive development.  Piaget is another cognitive theorist who uses the constructivism theory to understand learners and the best methods of teaching them (Bates, 2016, p. 48).  Pupils learn in varying ways depending on where they are in terms of their cognitive development, and it is necessary to adapt teaching methods in order to accommodate for this (Bates, 2016, p. 49; Piaget, 1976, p. 11).  Bates expands by emphasising the importance of peer support and learning in order to aid children in their cognitive development to enable them to learn effectively (Bates, 2016, p. 48).  Peer support is a strategy I find works well in the classroom, particularly in mixed ability settings, as it encourages the higher ability learners to work with the less able students, aiding their cognitive development and, therefore, their learning.  Throughout my microteach, I endeavoured to include a range of activities which encouraged group work, even with tasks as simple as discussions based on a video or other visual source.  Allowing learners to work in pairs or groups throughout these tasks can encourage less confident pupils to contribute more to a lesson having learned effectively from their peers.   
To conclude, the most important factors for me to consider in planning a lesson are knowing how to engage pupils, and getting to know your pupils to effectively support and challenge them.  Phillips (2001) and Thomas’ (2014) work on visual ISMs show that visual sources and stimuli are effective in engaging pupils and keeping them focused to develop their learning.  Furthermore Vygotsky’s (1978) work on the ZPD in learners and the use scaffolding to support and challenge learners is also significant as it is important for learners to be stretched beyond their own competence and see a visible difference in their learning and knowledge.  In Wales in particular, the inclusion of YCC is highly important, therefore the inclusion of Welsh culture and history in my microteach was something I wanted to place a high level of focus on throughout planning the scheme of work.  

Reflection
Having now been on my Professional Teaching Experience (PTE) for a few weeks, I can now effectively reflect on my microteach lesson having gained an insight into teaching in a professional environment, taking on board new teaching and learning strategies.  The lesson I taught was the first in a scheme of work on Medieval Religion in Wales and focused on introducing the topic of religion to what would be a year 7 mixed ability class.  In this section I will reflect on how I feel the microteach lesson went, as well as drawing upon my first PTE placement to consider teaching techniques I can now adopt going forward in my teaching.  
In terms of evaluating my own teaching, I am generally pleased with the outcome of my microteach lesson.  I was able to effectively plan a lesson and confidently deliver it to my peers, which has given me the confidence to present lessons well going into my PTE.  As this was the first lesson in a scheme of work, I wanted to open with an introduction to the topic and enquiry question - How was religion important during Medieval Times?  There was also a brief explanation on how the scheme of work would have culminated in an essay-based assignment.  This was a good way of introducing the topic, and made learners feel comfortable about what would be expected of them.  In hindsight, while this seemed like a good strategy, it might not have been wholly necessary for me to emphasise too much about the essay, and just focus on introducing the enquiry question.  Some of the bullet points in which I set out the enquiry objectives confused some learners a little bit, for example the point on understanding how different things were important to people during the medieval period might have lost focus on the enquiry of the importance of religion as a whole, as it was quite a vague point now that I reflect on the presentation. 
I felt that I was well prepared going into the lesson and used my resources effectively as scaffolding in order to aid and support the progress of my learners, based on Vygotsky’s theory of learning (Vygotsky, 1962, p.12).  They were able to develop their learning by using the inference grid from the starter task and the handout with notes and questions on.  Their engagement and learning were evident from the outset and at the end of the lesson, with all learners being able to complete tasks effectively.  The learners were engaged and interested in the topic right from the start using a visual ISM in the starter.  The doom painting starter task was an effective way of gaining the interest of the pupils, as a visual source with no explanation or context is a good way of prompting questions and discussion on a topic which in turn gets them interested in the topic before the lesson starts (Thomas, 2017, p. 86).  This was evident in the inference grids that the pupils produced, on which they had made good observations and inferences, as well as several questions on what the doom painting might have been used for.  This showed that the starter was an effective way of gaining the interest of learners.  However, based on my PTE and feedback I have received from mentors and peers, there are ways in which I could have made the starter task more useful.  While I introduced the grid well, I tended to rush ahead of myself and answer the questions I wanted learners to think about before I asked the class.  The inference grid was for learners to use the doom painting to infer what they thought it could have represented, and to use these inferences to come up with questions which would be answered during the lesson.  While it was an effective task to engage learners and get them thinking historically, my weakness here was that I gave the class examples of inferences, which was the purpose of the task.  This can mainly be put down to nerves, but having started teaching during my PTE, I now feel more confident in my teaching and have taken on new strategies to engage learners and use starter tasks more effectively to keep them focused by using a variety of starters.  By giving examples of questions and inferences before the learners started the task, there was a risk that they would lose focus.  However, learners still thought of some good inferences and I feel overall the task was a success, but there are still techniques I can now use to improve even more when I use this style of starter in my PTE. 
Similarly, another way in which I could have improved the presentation of the starter task is to leave questions open throughout the lesson, and then use the plenary task to allow learners to answer the questions they thought of at the start of the lesson as a method of evaluating their own progress and learning.  Immediately after the starter, I presented a slide which explained the main features of medieval religion, as well as describing what a doom painting was and its purpose during the medieval period.  While the explanation of the basics of religion at the time was necessary, I could have left the questions from the starter task open, as this would have kept the attention of learners throughout because they would want to see if their questions would be answered in the duration of the lesson.  This is a strategy I have picked up on my PTE and is something that the history department are keen to implement, and they see it as a highly useful method of engaging learners from a starter task and keeping them focused all the way through the lesson.  History lessons often start with a visual ISM such as the doom painting, but the picture is full screen with a simple instruction to have a “quescussion,” meaning to have a discussion with their partner or group, but only using questions.  The questions are then shared with the class and give an indication of what pupils would like to learn by the end of the lesson.  Instead of immediately answering the questions, as I did in my microteach lesson, the questions are left open so that they can be answered throughout the lesson, and then the plenary task is a short, engaging task in which learners can measure their own progress and use what they have learned to answer the questions posed at the start.  Having observed and taught lessons that use this strategy, I see it as a more effective way of using visual starters to grasp the interest of learners and keep them engaged and focused, and is something I am going to take forward throughout my PTE. 
Another factor which I have taken into consideration since starting my PTE is differentiation.  While I was pitching my microteach lesson as if it were for a mixed ability class, some of the feedback I received related to differentiation, and that I did not include enough.  I tried toinclude as much differentiation as I could throughout my scheme of work, but in the lesson I delivered, the differentiation was not obvious enough and did not enable me to stretch and challenge learners, something which is a key focus in my placement school.  Rather than creating a series of task which would continuously challenge learners throughout the lesson, the tasks included in my microteach lesson were easy and accessible enough for some of the lower ability learners that would have in the class, but not challenging enough for the more able and talented (MAT) students present.  Since my PTE I have found that all learners in a class need to be challenged, including the low ability classes, and tasks for the higher ability classes need to be exciting and engaging enough to keep higher ability students focused and interested.  While the Doom Painting task in my microteach was accessible for low ability pupils, in hindsight I could have included a more in-depth source analysis task to suit the high ability pupils to keep them engaged, rather than the main task being merely to create their own drawing of a Doom Painting.  Learners in my placement school are encouraged to complete extension tasks throughout lessons, particularly in the middle band and higher ability classes, and I have endeavoured to include more extension tasks and activities to push and challenge learners, enabling them to develop their own knowledge and for MAT students to support the rest of the class.  This links to Bates and Vygotsky’s ideas on the Zone of Proximal Development, in which pupils often learn better by being supported by more able learners and being challenged beyond their comfort zone in order to effectively develop their learning (Bates, 2016, p. 47).  Higher ability learners benefit more from a high level of challenge, with differentiated tasks to suit their competency and that challenge them enough to visibly develop their learning (Bates, 2016, p. 47).   It is also beneficial for low ability learners to be challenged in order to help them develop their learning and grow in confidence in the classroom and beyond (Bates, 2016, p. 47).
Finally, it is important to evaluate the inclusion of the Cwricwlwm Cymreig in my microteach, as I felt this was imperative to my microteach due to its growing significance to Welsh education.  Based on the ACCAC (2003) report, I wanted to include a focus on Welsh religion and history in my microteach as the main focus of the Cwricwlwm Cymreig, especially in teaching history, is that of Welsh culture, history and identity (ACCAC, 2003, p. 5).  While my scheme of work as a whole had a fair amount of Welsh historical topics included in it, a weakness in my microteach was that there was very little mention of Wales in the lesson I delivered.  Although it was an opening lesson in a scheme of work with the intention of giving an overview of medieval religion, I could have perhaps included more specific examples of Welsh religion and history throughout the lesson.  There was a brief mention of religion in England and Wales in general, as the main purpose of this lesson was to simply introduce the topic of medieval religion but, reflecting on the lesson, I would improve it by trying to include more of a focus on religion in Wales during the medieval period.  The history department in my placement school places a strong emphasis on the Cwricwlwm Cymreig and Welsh history being taught, with pupils being strongly encouraged to include Welsh examples in their assessments where possible.  The inclusion of Welsh curriculum topics is something I am continuously trying to improve in my teaching practice, bringing in as many elements of Welsh history and culture throughout the lessons that I plan.  
In conclusion, I am generally happy with how my microteach lesson went.  The lesson was delivered confidently and with well-prepared resources which enabled it to run smoothly.  Although I am pleased with the overall delivery of the lesson, there is some feedback which I will take on board throughout my PTE, as well as the implementation of new teaching strategies I have picked up on during my lesson observations.  For example, the use of a range of starter activities which engage students from the start of a lesson and using strategies, such as leaving inference questions unanswered at the start of the lesson, to keep pupils engaged through a whole lesson.  In terms of differentiation, having taught classes from a range of abilities I can now expand on the ways I can stretch and challenge learners across all abilities and effectively develop their learning.  Overall, both my microteach lesson and my PTE have given me an insight into how to effectively plan and teach lesson, and provided me with a range of methods and strategies which will all enable me to develop my skills as a teacher by applying them to my own teaching.  
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	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
	SUCCESS
	CRITERIA
	
	TARGET
	DATE

	
	
	
	

	
	
	
	

	Improving differentiation of teaching 
	
i) Observe teachers in a range of classes with varying abilities in order to assess the most effective methods for differentiation
ii) Read books/articles on differentiation methods in both single and mixed ability classes
iii) Develop a range of tasks and activities in lessons to support learners while stretching and challenging 
	
· Improved development of learning in low ability pupils
· Improved engagement from pupils in high ability classes
· Use of a range of resources to support, stretch and challenge all learners 
· High standard of work produced by all learners 
	
13/12/18 – end of PTE 1 

	
	
	
	

	
	
	
	

	

Improving the engagement of pupils 



	
i) Familiarise self with school behaviour policy and policy for starting lessons 
ii) Develop a bank of starter tasks with variety that can engage pupils and keep them interested throughout a lesson
iii) Develop good rapport with pupils in order to assess how they learn effectively and how best to engage them in a lesson 
	
· High standards of behaviour from pupils
· Learners are well-behaved and continuously engaged with lessons, producing a high standard of work to reflect this
· Evidence of school behaviour policy being observed in lessons observed by mentor 
 
	
13/12/18 – end of PTE 1 

	
	
	
	




	
	
Improving strategies relating to assessment for learning 

	
i) Set an assessed task for a class in a Key Stage 3 lesson
ii) Implement more opportunities for peer assessment in all lessons
iii) Develop assessment criteria at Key Stage 3
iv) Use a range of assessments to assess development of pupils’ learning 

	
· Learners produce assessment pieces to a high standard
· Evidence of peer assessment in learners’ books 
· Evidence of learning improving and developing across a range of assessed tasks 
· Assessment of achievements at the end of work units 

	
13/12/18 – end of PTE 1 
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