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Based on evidence from current research and policy as well as on data gathered from a group questionnaire, critically discuss an inclusive approach to supporting the needs of a particular group of pupils.  Focus on one specific learning difficulty, disability or additional need for your discussion. 
Use ICT skills developed within the module to present your findings. 

“Approximately one in five learners in maintained schools in Wales has Special Educational Needs (SEN), or as they are increasingly, though not yet legally, referred to, Additional Learning Needs (ALN).” (National Assembly for Wales, 2015, p1) 

Glazzard et al. (2010) states that in 1994 following the Salamanca Agreement school policies began to shift from integration of pupils with different needs to inclusion of all pupils within accommodating schools. All pupils should be entitled to differentiated and personalised provision that will meet the needs of each individual pupil whatever they may be (DfE, 2014).  
Currently in Wales, there is a SEN code of practice that schools adhere to and integrate within their curriculum. Welsh Assembly Government (2004) discusses how Estyn inspectors will monitor and appraise a school's implementation of SEN policies and practices. The creation of the “SEN - Code of Practice” within Wales was used to provide advice to local education authorities to give practitioners advice on provision techniques to be used with pupils with SEN to allow them to reach their full potential (Welsh Assembly Government, 2004). 

SEN pupils can cause more of a challenge to a teacher as they need early intervention, individualised learning and more differentiation included within their work (Peer & Reid, 2012). This statement is further supported by Welsh Government (2009) who discuss the need to take into consideration the need to seek advice from specialists especially when looking into the less commonly known specialist needs and how trainee teachers need to show the ability to meet all learners needs wherever possible using techniques such as differentiation.  

Currently in Wales, there is a SEN reform taking place. The Welsh Government are in the process of introducing a new “Additional Learning Needs and Education Tribunal Act”. According to Welsh Government (2018) the current Special Educational Needs education system in Wales is outdated and no longer fit for purpose. The term SEN is now considered to be so broad that it is becoming harder and harder to distinguish between pupils with deserving an undeserving case’s (Gilbert, 2012). One of the key changes to the current system is the change from calling it Special Educational Needs to Additional Learning Needs and every person between the ages of 0-25 will be given an individual development plan which will present the support required to each specific learner needs. Welsh Government (2018b) states there is a commitment by the Welsh Government to ensuring that investment is made to the education workforce to allow every member of staff who works with somebody with additional learning needs to be up skilled correctly. This will be especially beneficial when it comes to building inter-school relationships with the correct people required.  

Pupils being diagnosed with SEN/ALN currently are considered to have a barrier to their learning. Barriers to pupils learning can range from complex at one end of the spectrum to being gifted at the higher end of the spectrum, it is however important to note, that within Europe, almost 16% of children have a special educational need (Shipcon, unknown). DfES (2004) states that pupils may begin to find learning difficult due to a lot of different factors, these include: 

· The environment the pupil is working in feeling unsuitable to the individual pupils needs. 
· The pupil not feeling comfortable within a group he/she has been selected in. 
· The teacher not being willing to adapt his/her teaching style to the needs of the individual. 
· Work being too challenging for the pupil without suitable differentiation included.  

There is a further argument that without a notable increase in funding which is extremely unlikely due to current budget cuts from the UK government, it is very tough to give pupils the required support they need to meet their individual needs. NAHT (unknown) talks about how without enough funding, we are running the risk of failing to implement the SEN code of practice to a high enough standard. This is further supported by The Secret Teacher (2017) who discusses how in her class she has pupils with a range of SEN she was dealt with very little support from members of staff who were not trained to a high enough level of competency. Evans (2007) feels that schools need to develop a whole-school approach in terms of inclusion which teachers feel comfortable implementing which is flexible enough to meet individual learners needs. To ensure high standards of teaching it is imperative that pupils who may have a special educational need are monitored appropriately and that teachers use skills already gained or develop new skills in order to meet the schools programme for meeting SEN (Kyriacou, 2009). 

Currently, poverty is considered an element of SEN. However, Shaw et Al. (2016) argue that poverty is also a cause of SEN and that it is much more likely that a person who is born into a low-income family is much more likely to inherit SEN or develop SEN whilst in school. This is further supported by Welsh Government (2014) who state that a child in Wales living in poverty is twice as likely to have an additional learning need.  Being born and spending time in poverty as a child can lead you to a lifetime of setbacks (Jensen, 2009). Ultimately it is felt that being born into a family on low income or living in a socially deprived area is detrimental to life experiences. From research, I have learnt that there are 6 main types of poverty, these include: 
· Situational poverty – this is when an individual can fall below the poverty line very suddenly due to a serious event such as a natural disaster or a death or divorce. This is common in schools and can really affect a child's ability to feel comfortable when in school. 
· Generational poverty – unlike the temporary nature of situational poverty, generational poverty is when a family has lived in poverty for over two generations and this tends to cause a knock-on effect to future generations experience growing up. 
· Absolute poverty – is linked directly to the income of the individual's family. If the family income is below a certain amount it leads to people not being able to meet the basic needs of living such as food, shelter and clothing. This is something that can be detrimental to the experience a child has in school with uniforms being compulsory.  
· Relative poverty – HfHGB (unknown) describe relative poverty as ‘relative deprivation’ due to it meaning the family earn 50% less than the average household income. This means that although there is money those living in relative poverty can’t really afford more than the basic needs. Relative poverty can be permanent as families never experience living above their current level of income. An example of where relative poverty can influence a pupil in school is when there is a cost for a pupil to attend an extra-curricular club and activity or trip. 
· Urban poverty – Can be down to overcrowded houses and a lack of green spaces. Individuals are far more at risk of pollution due to the nature of the built-up areas within which they live. Urban poverty can cause overcrowded classrooms and schools not having enough space to provide an education to the standard expected. 
· Rural poverty – is more down to a lack of facilities again because of the nature of where the pupil lives. It is extremely unlikely that a school in a rural area will have the facilities and transport links of a school in an urban area.   

It is believed that in Wales, one third of children (200,000) are living in poverty and 90,000 children are living in severe poverty (Save the children, 2012). These figures would make Wales the most deprived area in the UK. These figures don’t however match up to the fact that only 74,568 children claimed free school meals in Wales in the school year 2017/18 (Welsh Government, 2018c). Whilst experiencing placement within the Swansea area, it was observed that the schools worked in both had between 35-39% free school meal pupils, so would be considered in socially deprived areas. According to Estyn (2014) both amounts are above the average free school meals percentage in Wales (21%).  

As a group we created a questionnaire with the aim of looking at the effect poverty has within schools. As a group, we strived to ensure that our questionnaire followed British Educational Research Association (BERA) guidelines. Mcculloch (2018) discusses how using the ethical guidelines allows researchers to benefit from best practice and maximise the amount of research that can be done. As a group we recognised that for our research questionnaire to be effective it must be easy to engage with and not become tedious to the participant. Questionnaires that are overly long can lead to the participant becoming disinterested and put off by the amount of work required to complete the questionnaire (NHS England, 2018). Within our questionnaire we used a range of both open ended and closed questions throughout in order to gain data to compare to other data (closed) and allow the participant to elaborate their thoughts and feeling on key points of our research (open). Dosseto (2019) feels that the use of open and closed ended questions correctly can be highly beneficial in ensuring more practical answers. We also felt questions should only relate to what we were trying to ascertain, so it was imperative that we had a clear vision of what we wanted to find out from the questionnaire (NHS England, 2018).

The questionnaire contained 24 questions in total. Within the questionnaire the respondent was asked about their opinion on poverty and whether it had any direct correlation to poor attainment and attendance in schools. Within the questionnaire, we used Likert scales to allow respondents to measure the attitude of respondents directly (Likert, 1932). Using a Linkert scale can allow you to measure levels of agreement/disagreement (Bowling, 1997 and Burns & Grove, 1997). Use of this type of scale can be both advantageous and disadvantageous as it allows you to obtain quantitative data which can be interpreted with relative ease; on the other hand, without offering anonymity the respondent could potentially give untrue information to show themselves in a more positive light (McLeod, 2008). Furthermore, we discussed any affects poverty had on academic skills within schools. We decided to research effects that poverty has within schools and looked to shape our questionnaire around these allowing respondents to give their views on things we had found out. Habitat for humanity (unknown) demonstrated a clear link between absolute poverty and it is having a detrimental effect on attendance in school due to the higher risk of illness should a child be living without the basic needs. From this information, it was decided that a suitably worded closed question would allow researchers to begin to understand what current practitioners feel on this matter. 

Having reviewed our final questionnaire I feel that there are elements of our research that we could improve. Within question 2 we asked respondents to answer the question how many children within their class were receiving free school meals and gave the option to answer in numbers. In hindsight, to improve this, a percentage answer is likely to be more reliable and fairer as practitioners who have responded are likely to have very different class sizes. A teacher with a smaller class of 18 may respond with a fairly low number however this could make up a high percentage of the teacher's actual class. A further thing that could be done to improve the research questionnaire would be to try to gather more research from different local education authorities within Wales rather than the three we focused on (Swansea, Neath Port Talbot and Carmarthenshire). Having a wider range of responses would be beneficial when looking into questions 10, 13, 15, 19, 20 and 22 as it would allow for a larger amount of strategies used across schools in Wales to be discussed. More depth in research would allow for better comparison and more definitive results. 








Figure 1 – a graph showing the number of pupils receiving free school meals in the class of each respondent.

Figure 2 – A pie chart to show teachers opinion on whether poverty directly affects pupils in their class.


Wightwick (2018) states that as of 2018, the average class size in Wales is 25.6 pupils. If you were to compare the research shown in figure one to this piece of further research, at least six of the fifteen respondents have a minimum of 42.9 percent of pupils in their class receiving free school meals. This shows that the majority of respondents to our questionnaire were based in socially deprived areas. Welsh Government (2014b)  discusses how there is a clear link between pupils eligible for free school meals and lower attainment levels and how schools can play a central and pivotal role in closing the gap by working with parents/carers to overcome barriers facing the children through using intervention schemes and techniques. As you can see from responses shown in figure two, the majority of respondents feel that poverty has a direct effect on performance of children within their class in schools. Interestingly, no respondents felt that poverty had no impact on pupils within their class. Estyn (2012) discusses a strategy applied by a primary school in South Wales where by teachers are responsible for using a traffic light system to monitor the wellbeing of pupils throughout the term; it is felt that a child who is comfortable emotionally is more likely to engage with learning and improve attainment levels. This is further supported by the National Children Bureau (unknown) who convey that a child who has a good level of wellbeing can have a dramatic effect on achievement levels due to an improved attitude to learning and far less behavioural issues. Kemp (2018) feels that for a member of staff to ensure wellbeing and happiness is promoted within a school they need to firstly embrace positivity within the classroom and encourage others to do the same and also ensure staff members are suitably trained to develop then employ an effective pastoral scheme. Currently, there is not enough of a focus on the development of good wellbeing provision even with evidence showing the benefits it can have on attainment levels within school. This is mainly due to a lack of prominence shown to wellbeing by Ofsted and a lack of funding to suitably train staff members to a competent level (National Children Bureau, unknown). As a result of this, it is important that the government give more time to ensuring the importance of wellbeing amongst young children and in turn see the benefits of children feeling much more comfortable within the environment created in school. Grigg (2015) feels a pupil being made to learn in an uncomfortable environment is psychologically unfriendly and harmful to the pupils learning.




Figure 3 – A pie chart to show the opinions of respondents in agreeing with Welsh Gov (2014) statement using Linkert Scale (1932).





Figure 4 – A graph showing what strategies are used in schools to overcome the attainment gap caused by poverty within schools.


From looking at figure 3, you can see that 46% of respondents feel that the attainment levels of children coming from deprived backgrounds in Wales have low attainment levels. 13% of whom strongly agree with this thought. 40% of respondents neither agreed nor disagreed with the statement. Most children who are considered more able and talented in Primary school and show good progress tend to fall behind their less able and better off peers when the transition is made to secondary school (Adams, 2014). The fact that our questionnaire was sent to mainly primary schools means that the majority of respondents are likely to only experience seeing more able and talented disadvantaged pupils who can perform on a par or above their peers due to their age. If the questionnaire was to be resent, the researchers should strive to gain a range of responses from all different types of school to allow for more depth in the data they gain. 
In response to figure 4, data suggests that a range of different strategies are implemented across different schools with the aim of overcoming the well documented attainment gap caused by some children being more disadvantaged than others. Estyn (2017) says that schools that are most successful at reducing the impact of poverty are those that intervene early and tailor the support required to meet the individual needs of the learner; furthermore, good leaders are able to understand that simply a class teacher alone cannot overcome the issues caused by poverty, it is important that they adopt whole school approaches and engage parents to ensure they are on board and having access to their child’s learning. 




Figure 5 – A graph to show in the opinion of the respondents which area of the curriculum is most effected by a child receiving free school meals. 

Within the questionnaire, respondents were asked to respond with one area of learning and experience that they felt poverty has the biggest effect on from their experience. The research suggests that languages literacy and communication is the area that is most affected by poverty within schools. According to Estyn (2016) the Welsh Government reducing the impact poverty is having on attainment within schools has been one of the most prioritised factors over the past seven years. In 2013 the National Literacy and Numeracy framework (LNF) was introduced with the intention of closing the attainment gap and improving outcomes for learners. Welsh Government (2013) explains how the LNF was introduced with the intention of aiding practitioners planning especially knowing that pupils may be disadvantaged and moving at a different pace to others within the class. JRF (2007) believes that children from affluent backgrounds have many more opportunities to build confidence with their reading and writing in comparison to those from poorer backgrounds. The opportunity to have less distractions and much more favourable private environments to focus on reading and other literacy tasks. Financial backing is also beneficial when it comes to children having the opportunity to use technology such as iPads to practice basic literacy on apps such as reading eggs. Paton (2014) discusses how children using touch screen technology tend to focus for longer periods and engage more with the literature. If a child is coming from a family on a low income they may not have access to such equipment which in turn is going to have a detrimental effect on their literacy skills in comparison with that of others the same age as them.
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Figure 6 – Shows the opinions of respondents to poverty no longer being classed as a form of ALN under the new reform.

From reading the responses to question 23, you can see that the majority of respondents feel that poverty should not be classed as an additional learning need because not all children who suffer from poverty actually require extra support in regard to their learning. ID4 discusses that poverty may become the cause of a child having an additional learning need in which case it should be identified and action should be taken to ensure the child is comfortable and overcoming the initial problem. JRF (2007b) argues this point stating that children suffering from poverty are much more likely to become anxious and miss out on opportunities such as structured after school clubs which can build up self-esteem. Astle (2019) argues this point by pointing out that there is as much money being spent on the education of poorer children in the UK as there is richer children by the Government and this has seen the gap between the two groups attending further education following completion of GCSE’s cut massively.


Donaldson (2015), Glazzard et Al (2015) and Welsh Government (2017) all discuss the need to use an inclusive approach so that every child has a right to be accepted within a safe, informative education system within which they are accepted. UNICEF (2019) discusses how children who may be suffering from a disability have the right to an education to help them to develop and lead the best life possible. Another reason to provide an inclusive approach when teaching is the fact that due to the Equality Act (2010) it is a legal requirement uphold this act. University of Plymouth (unknown) states that the Equality Act applies directly to education and it is your legal duty as a teacher to ensure that people with a disability aren't discriminated against within an education environment. 
Poverty has a huge effect on children across the world both inside and outside of school and it is important that nationally we recognise and try to overcome issues associated with poverty and children. 
With Wales currently in the process of introducing a new curriculum and the current creation of the ALN draft code, there is no time like the present to come up with strategies and trial things that are felt will close the attainment gap between disadvantaged children and those children considered better off. Donaldson (2015) discusses how there will be more opportunity for a broader structure that is much more accessible to all and inclusive allowing people to move along a continuum of learning shared with their peers with an easier transition.
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Do you feel that poverty has any affect on the children in your class?	
Yes	No	Undecided	0.87	0	0.13	


"The attainment of learners from deprived backgrounds in Wales is far too low and progress to improve outcomes is far to slow." (Welsh Gov. 2014)	
Strongly Agree	Agree	Neither Agree nor Disagree	Disagree	Strongly Disagree	0.13300000000000001	0.33	0.4	0.13300000000000001	0	

What strategies are in place in your school to close the attainment gap?

Series 1	Assessment for Learning strategies	Intervention	Child led planning	Whole school learning approach	Parent engagement/participation 	Specific teaching approaches	Other	10	15	8	7	10	5	3	Column2	Assessment for Learning strategies	Intervention	Child led planning	Whole school learning approach	Parent engagement/participation 	Specific teaching approaches	Other	Column1	Assessment for Learning strategies	Intervention	Child led planning	Whole school learning approach	Parent engagement/participation 	Specific teaching approaches	Other	Different strategies used by school



Amount of schools using this strategy




Which area or learning do you feel children recieving free school meals struggle with the most? 

Area most affected by poverty	Expressive Arts	Health and Well Being	Humanities	Languages, literacy and communication	Mathematics and numeracy	Science and technology	0	5	0	7	3	0	Column2	Expressive Arts	Health and Well Being	Humanities	Languages, literacy and communication	Mathematics and numeracy	Science and technology	Column1	Expressive Arts	Health and Well Being	Humanities	Languages, literacy and communication	Mathematics and numeracy	Science and technology	



Number of pupils in class recieving free school meals.

Number of pupils	0 to 5	6 to 10	11 to 15	16 to 20	21+	3	6	6	0	0	
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APPENDIX GA36b

LEVEL 5 ASSESSMENT SPECIFICATION

ErTr [[susentomamser s

Programme: BA Primary Education with QTS

Module: The Rights of the Child: Inclusion and Diversity

" Contribution 1o
Module code: | ECADS003 cospachmmal 100

Assessment (%):
Lecturer: Nanna Ryder Internal Verifier:

Based on evidence from
current research and policy
as well as on data gathered
from a group questionnaire,
citically discuss an inclusive
approach to supporting the
needs of a particular group
of pupis. Focus on one
specific leaming dificuy.
disability or addiional need
for your discussion

Use ICT skills developed
within the module to present
your findings

Assignment Tite: 4,000 words

Submission 3004119 Retum date of | 30/05/19
deadiine: provisional - marks
& written feedback:

Submission | A Willen assesements, where pracical and possbe, must be submied va
P Tumiln uniess ofhervise insiructed by he Leclurer. (Fease DO NOT put this
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