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Section A:
Autism Spectrum Disorder (ASD) is a developmental disorder that Leo Kanner first discussed in 1943 according to Corsello (2005). ASD is stated by the Centers for Disease Control and Prevention (2020) as being a developmental disability that can create behavioral, communication and social challenges for an individual. Centers for Disease Control and Prevention (2020) goes on to state that the ability to learn, think and problem solve for people with ASD can range from being gifted to finding things severely challenging. Furthermore, NHS Wales (2021) informs that children who have ASD can present symptoms before the age of three years old, but  diagnosis may be made later than the age of three. 
Early Intervention is the means of highlighting, identifying and providing the effective support to children at risk of achieving poor outcomes, to ensure they do not miss out on the extra support they require due to any disadvantages they face (Early Intervention foundation, No date: Department of Children, Schools and Families, 2003).  According to the Eunice Kennedy Shriver National Institute of Child Health and Human Development (2021) the use of early diagnosis and early intervention for ASD can result in long term positive impacts on an individual’s symptoms and skill acquisitions later in life. Within Wales the Government has made changes to their Additional Learning Needs (ALN) legislations and guidance, which now sees a focus being brought onto the importance of identifying needs early on to ensure that support is put in place via a timely and effective intervention (Welsh Government, 2018a). Welsh Government (2018a) goes on to state that by providing early intervention for those who require it they hope to see: 
	A delivery of a fully inclusive education system for learners in Wales.
A system where needs are identified early and addressed quickly, and where all learners are supported to reach their potential (Welsh Government, 2018a, pp. 2). 
According to Koegel et al. (2014) when ASD individuals who are completely non verbal are provided with access to early intervention during their early pre school years, they are more likely to become verbal in comparison to children who begin intervention beyond the age of 5 years old. Furthermore, Autism Wales (2020a) estimate that one in one hundred children have ASD which means that there are many children in early years and foundation phase settings under 5 who are attending with ASD that might not have accessed intervention yet. However, Koegel (2000) has suggested that due to the importance of verbal stimulation for developing children in the early years, and the tendency for ASD children to avoid social interactions, it leads to a decreased opportunity for ASD individuals to experience learning language opportunities. With this in mind and the potential impact early intervention can bring by increasing verbal communication opportunities as stated by Koegel et al. (2014) previously, the delivery of a successful early intervention can impact the life of a child, by gaining verbal skills it can allow individuals to ensure that they meet their right to share, communicate and articulate their views on matters that involve them according to Article 7 of the Convention on the Rights of Persons with Disabilities (CRPD) (United Nations, No date). Article 7 of the CRPD goes on to state that all actions involving any child with any type of disability will be made in the best intentions of the child by the state (United Nations, No date).
According to Welsh Government (2018b, p28) by being able to identify and intervene as early as possible to assist an individual with ALN, it allows the child to have the best opportunity to succeed and gain access to the appropriate education to help their needs. Furthermore, Autism Wales (2020b) states that any child with an ALN is as warranting of their rights as much as any other child is. One right that is stated in the United Nations Convention on the Rights of the Child (UNCRC)  is Article 28, which is stated by UNICEF (2010, p9)  that every government must recognise a child’s right to education that provides the chance to achieve this right progressively, whilst providing equal opportunities. Whilst ALN children are also individually represented within the UNCRC with Article 23 which according to the Children and Young People’s Commissioner Scotland (2015) states that every child has the right to be safe and happy, whilst any young child with a disability, physical or mental should be ensured that it does not disadvantage their life and should access an education which is understanding of their specific disability. Furthermore, UNICEF (2010,p8) highlights in Article 23, a mentally or physically disabled child should enjoy a full and enjoyable life, which includes the correct provision and assistance provided by the state, which is suitable to their condition, whilst also ensuring the individual is receiving education, training and the correct preparations during their lifetime to ensure they are ready for employment and able to achieve the best possible social and personal development through their childhood.
According to Hyman, Levy and Myers (2020) the American Academy of Pediatrics recommends that all children should participate in mandatory screening for ASD at their primary care centre visits between the age of 18 to 24 months, as any child who has signs of ASD can be identified at this young age and the impact of early intervention can begin. However, as stated by Camarata (2014) the National Health Service in the United Kingdom currently have an alternative recommendation to that  of the American Academy of  Pediatrics, which is against universal screening. However, it can still be a possibility as stated by the National Autistic Society (2021) who identify that a pre-school child can receive a modified check for autism in toddlers (M-CHAT) screening by the health visitor, however the M-CHAT will not give a clear diagnosis, but can be a useful indicator.
Itzchak and Zachor (2010) completed a study for children between the ages of 15 to 35 months, identifying how effective early intervention could be for individuals diagnosed with ASD. Itzchak and Zachor (2010) found that children at such a young age were found to make more cognitive gains when responding to the intervention early on in life, this is believed to be due to the state of the development the brain is in during the very early developmental stages. This might be due to what Petinou and Minaidou (2017) describe as deviant brain growth occurring during an important age for brain development, where the connection of circuits within the brain are occurring. Petinou and Minaidou (2017) states that at this age disruptions in the formation of these connections occurring in the brain can affect development and this is where early intervention can benefit those with autism.
Overall, the implementation of early intervention for any child with additional learning needs is a strategy that, according to the United Nations (2006), provides a potential  to deliver a positive impact on a young child’s well-being at the time of inception all the way into their future. Furthermore, the United Nations (2006) identify an opportunity to access early intervention can implement a child’s rights throughout their childhood and allows the opportunity to prevent any educational difficulties throughout their life, by providing intervention for personal, social and educational skills that they require in later life.
Section B:
According to Caerphilly County Borough Council (2020) within the new ALN policy in Wales, it is the local authorities role to assist and support schools to ensure pupils with ALN are provided the opportunity to reach their full potential allowing them to overcome any barriers they may face. However, Kwari (2020) highlights that although the local authorities are attempting to support the school, there is still a responsibility amongst the teaching staff and support staff to be inclusive, whilst teaching students in mainstream schooling to identify any potential barriers, as every ALN child has the right to access mainstream education which can meet their specific needs.
One barrier that a child with autism may face when within an educational setting is that of communication. The National Institute of Deafness and Other Communication Disorders (2020) state that children with ASD can possess a wide range of abilities when communication and the use of language is involved. This is due to their social and intellectual development levels and as a result could lead to one individual having no speech, language or communication skills, whilst another could have very limited or even very high levels of communication and speaking skills. However, Boucher (2003) does state that although the lack of communication skills and language can be due to social and environmental impacts, the immediate cause can sometimes be biological.
Boucher (2020) goes on to state that it is more common for those with autism to have hearing or visual impairments compared to individuals without ASD.
The National Institute of Deafness and Other Communication Disorders (No date) state that developing communication skills in children with ASD is essential to allowing them to achieve their best outcomes.  The National Institute of Deafness and Other Communication Disorders (No date) state that the most effective treatment begins in the earliest possible stages during the early years. However, before the effects of these treatments see fruition, the lack of communication can cause a barrier for individuals. According to Farrell (2006) pupils with ASD will face difficulties in understanding others and communicating themselves. Whilst guidance from Department for Education and Skills (2005) identify that alongside the lack of communication from  themselves, the barrier of communication can also lead to children with ASD struggling to understand social norms and behaviours they will encounter daily through children and adults in their learning environment. Johnson (1999) states that communication becomes a barrier when a child does not or is not able to communicate in the classrooms spoken language, when this occurs the teacher must find a way to pass communication through a means that the child will understand. However, Zebron, Mhute and Musingafi (2015) believe that due to the link between academic progression and communication, it is possible for language to be improved and result in academic gains when a student and teacher manage to combine their understanding and find a successful communication and learning style within the learning environment. However, Honeybourne (2018) highlights that whilst in a learning environment an individual with ASD could find trying to communicate difficult due to setting features that cause their sensory inputs to become overwhelmed or the inability to eliminate background noise can cause anxiety and decrease the individuals ability or confidence to attempt to communicate. However, as a result of this anxiety and lack of confidence, behaviour can become affected. According to Luiselli (2008) behavioural issues can arise within learners with ASD due to the anxiety that they can face due to the limited communication and social skills they have to deal with. If not dealt with correctly to assist the individuals, Luiselli (2008) states that the barrier of communication can cause individuals to become disruptive, destructive, have tantrums, lash out physically at others or cause self injury. Furthermore, according to Chiang (2008) whose study looked at how children with autism and were non-verbal or possessed very limited speech react and use challenging behaviour in a classroom environment. It was found that half of all the children they observed for the study over 2 hour periods in a school day would result in individuals using the type of challenging behaviour listed by Luiselli as a form to communicate their feelings in the school environment. 
According to Woods (2017) a reason that individuals with ASD will feel frustrated and react in such a manner to the barrier they face with communication obstacles, due to how autism is viewed in society. Woods (2017) suggests that the use of a social model of disability in education results in those with autism having to adapt to the learning environment themselves in contrast to having the learning environment adapted for each individual with ASD, who could all require different amounts of adaptations in their learning. However, as the Autism Society (No date) state if a child with ASD is in a school setting then they should have an Individual Education Plan (IEP) that serves as an official written document outlining an individuals education. This is described by the Autism Society (No date) as a document that is not just for the collection of ideas on how to educate an individual, but how the school and local authority deem the child must be educated to ensure they receive the best education for their individual needs. This is further supported by ensuring the impact of a barrier like communication for an individual is reduced, then the correct professional development is put in place for teachers and support staff to reduce the lack of awareness and to help each individual in a way that suits them, whilst also ensuring that the environment is not a place that hinders and restricts the disability, by ensuring the people within it are able to correctly support an individual with ASD and language developmental barriers (Ravet, 2011; Dwyer, 2019.). However, when supporting a child it should be remembered by the members of staff who work closely with the individuals, that there is no social norm for how a child with autism will act and respond due to the uniqueness and differences in how the condition is effecting communication and interaction specifically to the individual involved (Perepa, 2020).
Section C:
Within the United Kingdom, the percentage of children attending mainstream primary school settings who have ASD is 70% (Burton, 2019).  Šegota et al. (2020) identify that due to the specific needs of an individual with ASD, it means that every individual will require a different type or variety of support techniques ensuring the support provided is effective and specific to the individual. According to Frederickson and Cline (2015) when supporting a child with ASD in the classroom, it is useful to remind staff that whichever technique of support they are using  they need to keep track of an individuals progress, as this can be used to analyse closely whether the techniques being used are being effective or if they need altering. 
One support technique that is used to support an individual with ASD facing communication barriers is a technique called the Picture Exchange Communication Systems (PECS). PECS was developed for preschool children with ASD and is described as an alternative communication system requiring the physical exchange of pictures between a child and another person as a way of communicating through requests or comments (Kids sense child development, No date). According to Lerna et al. (2012) the PECS is broken into six different phases and begins with stage one and two teaching an individual how to swap pictures relating to their preference of items or activities they wish to partake in, as they progress from stage three to stage six, they will know how to give their preferred responses to questions, learn to make requests then ask and answer questions and how to make comments in conversation.
According to Sulzer-Azaroff et al. (2009) PECS has provided hundreds of learners with the opportunity to express themselves when they examined a range of controlled single case studies. With some outcomes seeing individual cases beginning to speak due to the PECS intervention. Furthermore Gilroy, Leader and McCleery (2018) identify that PECS has the possibility to take form in a low tech and high tech form, with the use of picture cards or devices that can generate speech and pictures for the individual. The use of a successful PECS intervention has been highlighted by Alsayedhassan, Banda and Griffin-Shirley (2020) as having a 50-90% success rate when used correctly by practitioners and parents together.
However, Kravits et al. (2002) suggested that although this method can be a very beneficial intervention tool for nonverbal children, there is the chance that individuals who use this method will become dependent on specific prompts if they are used too often. Kravits et al (2002) suggest that terms like “what do you want?” Or “point to which one you would like” can make children reliant and also lack the spontaneity that would normally occur in a conversation. Furthermore, Bondy and Frost (2001) highlighted that due to a lack of motor skills being developed, it can result in many children using PECS to struggle to use a single finger to point and might gesture using the whole hand, which can result in the listening practitioner having to interpret which response the individual was targeting.
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