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	Use more peer reviewed sources
	Checked before using that the information has been peer reviewed.

	Targed/Target 2
	Make sure that my work follows the Bera guidelines
	To keep within the guidelines the reference for the school is redacted and name is kept anonymous.




I acknowledge the use of Chat GPT  https://chatgpt.com/c/67bf6e54-470c-800c-9e22-e6876264d917  on [25 February 2025] to help structure my work.
I used the prompt: 1. What ways could I structure an evaluation on improving Welsh speaking and listening skills.
I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.
I acknowledge the use of Grammarly   https://chatgpt.com/c/67bf6e54-470c-800c-9e22-e6876264d917  on [2 March 2025] for grammar.
I used the prompt: 1. Check the following for any grammar errors. 
I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.
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A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections


Introduction 
[bookmark: _Int_wH8YlSvu]This essay looks to critically evaluate the development of a strategic target within School X’s development plan (SDP). The main focus within the essay is looking at improving pupils’ Welsh speaking and listening skills (School X, Redacted). This target is important for preserving and revitalising the Welsh language, aligning with The Welsh Governments’ (2017; 2024) ambitious strategy ‘Cymraeg 2050 which aims to reach one million Welsh speakers by 2050. By fostering bilingualism, schools are able to develop cognitive abilities, a sense of cultural awareness among pupils and can build contributions to the sustainability of Welsh speaking communities (Roberts, 2020).
School X a school of 727 pupils in South Wales, incorporates this goal into their SDP improving pupils’ Welsh speaking and listening skills. This aligns with The Curriculum for Wales requirement, the inclusion of the Welsh language across all areas of education, drawing on the four purposes to emphasis it’s importance in developing ambitious capable learners, who are ethically informed citizens (Welsh Government, 2020).

Literature Review
The School Development Plan (SDP) acts as a framework for improving various educational outcomes, aligning with educational policies, in this context with improving Welsh speaking and listening skills it aligns with ‘Cymraeg 2050: A Million Welsh Speakers’ (Welsh Government, 2024). Expressing the importance of keeping the language of Wales as it is embedded within our culture. 
An SDP includes key stages such as, self-evaluation, planning, implementation and reviewing, this is designed to create continuous improvement ensuring that the Welsh language is a long-term development through measurable milestones and fits with the principles of the Curriculum for Wales (Welsh Government 2022). Estyn plays a key role in evaluating the effectiveness of SDPs across Wales, being able to highlight areas for improvement and reveal inconsistencies within SDP’s implementation. (Estyn, 2023). 
However, a key barrier of an SDP could be based on the school's commitment and ability to adapt to their local contexts (Lloyd-Williams et al, 2024), this lack of commitment can be due to numerous factors such as, lack of confidence, training or insufficient resources such as a lack of Welsh language materials or immersion experiences beyond the classroom. Leaving schools with a lack of support and therefore becoming less willing to commit to their SDP’s (Welsh Government, 2012). These challenges raise questions about whether SDPs alone are sufficient to create improvements within schools or whether another approach needs to be taken. 
Vygotsky’s socio-cultural theory discusses the social nature of learning, that cognitive development happens through interactions with a more knowledgeable other (MKO) such as teachers and peers. As well as developing through the zone of proximal development (ZPD) which suggests that children are able to develop skills when provided with the right scaffolding (Giannoukus, 2024). Children can take the learning of the teacher and apply their own knowledge to gain an understanding, using incidental Welsh could improve Welsh speaking and listening. 
On the other hand, Bruner proposed that learners actively construct knowledge through their experience. His theory in scaffolding emphasizes the role of structured support to aid language development. Additionally, his theory of language acquisition support system (LASS) highlights the role of educators in providing language frameworks that enable pupils to develop fluency (McBlain 2022).  
Developing on Bruner’s theory, Mercer and Dawes (2014) discuss that strategies such as interactive storytelling, question-and-answer sessions, and thematic immersion help students internalize language structures through engagement rather than rote memorization.
Recent studies show that there are various strategies for improving Welsh speaking and listening skills. One area that Lightbown and Spada (2021) research investigates how peer-assisted speaking activities increases confidence and fluency within students. Estyn (2023) highlights the effectiveness of schools that are continuously promoting Welsh speaking both inside and outside of the classroom. Through embedding Welsh into daily life, being able to talk with both families and peers, it has built a stronger confidence and fluency in the pupils. Demonstrating the importance of speaking activities within the classroom but also outside of the classroom. 
However, Ellis (2015) discusses the role of structured teacher support in developing Welsh language skills, putting emphasis on scaffolding techniques and the importance of direct instructions, corrective feedback and structured modelling, using tasks such as guided role-play or scripted dialogue to reinforce speaking and listening in a controlled environment.  Estyn (2020) highlights the use Criw Cymraeg’ in order to increase the amount of Welsh being used in the school environment. Following Ellis’ (2015) article on structured support, the report discusses the role of observation, learning walks and feedback as to help pupils to achieve their Welsh language targets. On top of this pupils were encouraged to read Welsh books during clubs and incorporate Welsh into their daily activities such as the tuck shop, to create a more immersive environment. 
Another technique that could be used within the classroom is the role of technology, Jones (2015) discusses the use of social media tools to engage pupils with their learning. Through this more informal way of learning pupils can build an understanding of the language at their own pace while making it interactive and engaging. Kittredge (2025) reinforces this idea of using technology through using ai software's such as Duolingo to build self-efficiency in language skills through real-time assistance and roleplay features.  Estyn’s (2018) case study highlights the use of tablets and laptops in assisting learning across all subjects, embedding these tools means that students are able to interact with Welsh in an informal setting, reinforcing their Welsh skills beyond the structured classroom. On top of this they can use the devices independently and with their peers, being able to build their confidence at their own pace through various applications. However, Jones (2015) argues that while technology can be a valuable tool in the classroom, it should enhance the teacher, rather than replace the role of teacher. Rather than acting as a substitute to teaching, digital resources should be used to support traditional teaching methods, as a way to provide other opportunities for practice and engagement. 
Developing an Action Point
The goal of improving Welsh speaking and listening skills follows the school’s SDP and supporting the Welsh Government’s Cymraeg 2050 strategy (Welsh Government, 2017). As an English-medium primary school, the objective is to create an immersive language environment that encourages pupils to use Welsh confidently in both an educational and a social setting.
The target was first prioritised following an Estyn inspection that highlighted the need for an increase in Welsh language integration across the curriculum (School X). Additionally, feedback from staff and parents indicated that pupils were hesitant to use Welsh outside of lessons. Given the importance in using the Welsh language in relation to the curriculum, the school recognised the need for a strategic approach to embed the language more effectively into daily routines. 
[bookmark: _Int_AUyv4NAq]To achieve the Learn, Grow, Succeed target for Welsh language development, the school adopted a structured approach, ensuring staff engagement, resource allocation, and ongoing evaluation.
One of the first steps involved was collecting data on all the staff’s Welsh language skills by implementing the Welsh Language Competency Framework. All staff completed this assessment in the autumn term, with a review in the summer to track progress. Staff engagement in professional learning was prioritised, with opportunities to attend CSCJES Welsh Language Professional Learning events throughout the year. Attendance records were maintained to monitor participation, ensuring that staff members progressed along the Welsh Language Competency Framework.
To further encourage the use of the Welsh language, the school set a focus to achieve the Cymraeg Campus Silver Award. Tasks were assigned to staff members to promote Welsh across various school activities, promoting a whole-school commitment. Alongside this, a Listening to Learners initiative was implemented termly, pupils were able to feedback and give their opinion this was gathered through structured questionnaires, allowing senior leadership to assess engagement levels and address any gaps in Welsh language provision.
Finally, encouragement to use the Welsh language daily was integrated into classroom routines through the use of Helpwr Heddiw sessions, providing structured speaking opportunities for pupils. During the year there would be regular drop-ins by the Criw Cymraeg and senior leadership making sure the initiative was being effectively implemented.
The effectiveness of Welsh language strategies was assessed through various evaluation methods. Firstly, regular observations and learning walks were made by senior leaders and external advisors were brought in to assess the frequency and quality of Welsh language use. A structured assessment framework allowed teachers to be able to track pupil progress with their speaking and listening skills, ensuring progress was being made within the Curriculum for Wales’ expectations.
Termly Listening to Learners questionnaires were provided to allow for direct pupil feedback on their confidence and engagement with Welsh. The results were shared with senior leadership and year groups, in order to inform future planning and to create targeted interventions. Additionally, participation in the Welsh language professional learning events and Criw Cymraeg activities was monitored through attendance records to see engagement. 
The school also measured success through the achievement of external goals, such as the Cymraeg Campus Silver Award, which encouraged students and teachers to try and progress in embedding Welsh into daily school life. Additionally, parental engagement with the half-termly Welsh language plans provided insights into the effectiveness of home-school language development. 
The school's approach to enhancing Wesh speaking and listening skills showed several strengths. By implementing a structured plan that was easy to follow it allowed for clear progression in staff and pupil engagement, that had measurable milestones such as the Welsh Language Competency Framework and Criw Cymraeg activities. The use of Welsh in daily routines created a more informal way of learning, reducing reluctance and pressure among pupils as they were constantly exposed to the language. The addition of staff participation in professional learning opportunities supported the development of effective teaching strategies, creating a culture of continuous improvement
However, some challenges remained. The staff’s confidence in delivering Welsh speaking and listening activities varied, this highlights the importance of ongoing professional development in order to gain confidence in delivering the activities. Additionally, while home-school engagement was encouraged through sharing some language resources online, involvement with parents was inconsistent, this suggests that there needs to be more chances for interactive activities or workshops to promote parent-teacher interactions. 
Reflection and Evaluation
The inclusion of structured Welsh language initiatives has shown a significant amount of success in increasing staff and pupil engagement. The integration of the Welsh Language and Competency Framework allowed for the senior leader to assess the proficiency of staff members, allowing for professional development opportunities to be presented in the form of targets. According to Estyn (2023) having structured professional learning is essential for staff in improving not only their language skills but the pupils, which aligns with the school’s effort to engage with CSCJES Welsh Language Professional Learning Events.
The Cymraeg Campus Silver Award played a key role in developing a bilingual ethos within the school which helped in the role of improving pupils Welsh speaking and listening skills. Research by Lewis and Jones (2019) suggests that whole-school strategies that implement structures speaking and listening tasks lead to greater immersion in the classroom. Which aligns with the listing to learners' strategy, that took pupils feedback and were then able to use it to create tailor made strategies to the learners needs. 
Despite there being many successes, there were still several challenges. One significant issue is uncertainty in staff confidence and consistency in delivering Welsh speaking and listening activities. While professional development opportunities were made available, attendance and engagement were optional and varied, highlighting the need for more engagement on teacher-based learning. Vygotsky (1979) theory of the zone of proximal development suggests that learners, including teachers, benefit most when they can scaffold their learning to their attainment level. Future ideas could incorporate more mentoring to ensure all staff feel equipped to teach speaking and listening activities daily in their teaching
Conclusion 
The school’s commitment to improving Welsh speaking and listening skills has led to meaningful progress, especially in implementing the Welsh language within daily routines and increasing pupil engagement. Reflection on this process has highlighted both the strengths of structured professional development and whole-school language strategies, as well as areas requiring further attention, such as staff confidence and parental involvement. Moving forward, adopting a more targeted mentoring approach and leveraging digital engagement tools could help enhance the long-term sustainability. This experience underscores the importance of evidence-based decision-making in school development and reinforces the need for continuous professional growth in supporting building Welsh speaking and listening within education.
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