Reflections on an observed mentoring session (1000 words) - Gethin Howells
The task required that students were requested to watch a video on Youtube with regards to mentoring, the mentoring assessment took place between a student mentor and a student http:www.youtube.com/watch?y=gcF1TL9dl9E.  A successful mentoring relationship is based on trust and confidentiality and at the beginning of a mentoring session it should be made clear by the mentor to the mentee that whatever is said in confidence will remain between them as being confidential. Only when there is a risk of harm to the mentee the mentor has a duty of care to the mentee to report this to their line manager and explain the reason why to the mentee. 
According to Kline (2005) “Mentoring is for the mentee. Most of all, for the mind of the mentee. I think that Mentoring needs to focus on and develop the mentee’s finest independent thinking about their work, their career, their life, their dreams. The Mentor’s perspective is an important ingredient in this special relationship. But it feeds. It is not the feast”.
Having watched the video it was clear that the mentoring style being used was informal, it was obvious that the video mentoring session did not start at is customary since the mentor did not mention confidentiality, however, this is an American video and might not meet the criteria which is acceptable to UK practitioners even though mentoring styles do vary.  There are generally three types of mentoring styles (i) traditional one-to-one (ii) distance (iii) and group. A traditional one-to-one approach was used by the mentor who appeared to be friendly and genuinely interested in what the mentee had to say.  The mentor had obviously built a working relationship and rapport with the mentee using this approach does relax the individual being mentored and tends to make them open to change and experimentation which is beneficial towards continuous professional development (CPD). 
There is an important skill that a mentor will develop over time and that is the ability to actively listen to the mentee in simplistic terms it means listening to what is being said and understanding the information being given.  The mentor used verbal (e.g. open-ended questions to gain more information and for feedback and reflection) and non-verbal communication (e.g. smiling and head nodding) to convey her interest to encourage the mentee to keep focused on the discussion topic.  Often mentors will make the mistake of asking too many questions when they first start to practice their skills and do not use a structured approach which can make a session appear to be chaotic without any aims and objectives being set or achieved (Snowber, 2005).  
The mentor was able to establish through focused discussion the strategies that the mentee had used and that worked for him, he recognised that he was struggling despite having resources available that were intended to help him with his studies.  He found these resources did not work for him and his learning style.  He attempted a different method of learning and approached another colleague for one-to-one tutoring and with the practical use of a whiteboard, for example, the mentee was able to see where he was making mathematical mistakes and could correct them immediately by removing the mistake with a positive outcome as he passed his exams.  The mentor discussed how these strategies could be used further by the mentee and through encouragement he was able to develop his self-confidence and to organise and take responsibility for his own learning.  Parsloe (1999) is quoted in the NHS literature he states that “mentoring is to support and encourage people to manage their own learning in order that they maximise their potential, develop their skills, improve their performance and become the person they want to be”.  The mentor and mentee’s behaviour observed in the video reflects these assumptions.
The meeting ended following a discussion and agreement on how having established a way forward through finding a strategy that worked for the mentee and which might be applied further to other areas of study.  The mentor was able to advise and provide feedback, which entails the evaluation of the information the mentee had given and is important so that clear goals can be set with the mentee and new knowledge acquired (e.g. consider Vygotsky’s scaffolding theory) for the next mentoring session.  NHS England states “Mentoring differs from coaching in that it takes a holistic view of the mentee, is an on-going relationship and the agenda is usually set by the mentee with the mentor providing support and guidance”. Positive feedback should be perceived as being a method of support and guidance given to the mentee by the mentor who is neither coaching nor instructing the mentee.
Having watched the video and acting as a mentor and role model to the children that I have supported I feel that my weaknesses can also be my strengths, I have a diagnosis of HFA (autism) and ADD, so I can be easily distracted by groups and noise. However, I manage better in one-to-one informal situations which is ideal when developing a relationship based on trust and respect. I need structure to feel secure and confident and to participate in a successful mentoring relationship there are ways of working and ground rules that need to be set (i.e. structure).  I have difficulty in organising my time, but I can discuss what my next step needs to be if you ask me (e.g. goals to move forward).  So being autistic should in theory make me an ideal candidate for the role of mentor if leading by example.
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