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Personal Development Plan 
The thinking, knowledge, skills and behaviours that I will change and develop in order to achieve my vision and goals, adhere to my values and become as resilient as possible 
	No 
	Improvement and Development Goals 
	Success Criteria 
(How I will know when I have made this change) 
	The actions I will take to achieve the goal 
	Timelines 
	What will this help me to achieve? 
	Achievements 
(3 monthly review) 

	1 
	Adjust my lifestyle to make it healthier 
 
 
	I have a more balanced lifestyle, which includes habitual physical, mental, social and relationship activity, regular rest and a balanced diet. 
	I will monitor my food intake and make sure it is healthier. Exercise more by using the gym, make time to socialise with friends and build up my relationships. Make time for myself to rest.     
	Ongoing timeline 
	All other goals  
	 

	2 
	Autism awareness knowledge to be undertaken due to the rise in numbers of children with autism.  
 
 
	I have undertaken the autism awareness course previously and have put it into practice, keeping up to date with any development changes regarding autism.   
	Taking CPD courses  
Personal reading around the issue focusing on young children.  
	Within the next 3 months. 
	All other goals  
	 

	3 
	Personal skills – communication skills  
 
 
 
	I could manage challenging situations and stressful situations more effectively, more active listening, building self-confidence and be more accurate when using oral communication.   
	Undertake course relating to personal and communication skills. Put these skills into practice.  
Personal reading around the focus of leadership while working with young children.    
	Within the next 3 months  
	All other goals  
	 

	4 
	Degree in Education and Care with Early Years, this is important for me to pass in order for me to have the qualification to progress in this field of work and develop my future career.  
	By studying over a 3 year period to gain a degree in Education and Care with Early Years and being successful in job opportunities relating to Early Years.  
	Currently doing a BA in Education and Care with Early Years students. Due to my dyslexia I am using student support to help me with my literacy skills.  
	Within a 3 year period.  
	Develop my all-round knowledge of Early Years issues both legislation, curriculum and understanding children.  
	 

	5 
	I am currently employed as a support worker within a residential care home. Have recently completed the medication training to administer medication.  
 
 
 
 
	Administer medication effectively within practice over a period, learn to book medication in the logbook with confidence.   
	Undertake a QCF qualification within Health and Social Care to become qualified within this line of work.   
	Within a year.  
	Develop my all-round knowledge of Health and Social Care to do with safeguarding, legislation and policies.   
 
	 

	6 
	I have an interest in supporting as a fan and playing rugby, to develop my ball skills and communication skills whilst on the playing field.   
 
	Developed more confidence with team bonding and as a player.  
	Attend more training sessions to develop my team building skills, listen to my coach more effectively,   
	Ongoing throughout the season.   
	Become a good team player in sport as well as in my career.  
	 

	7 
	ADHD awareness knowledge to be undertaken due to the rise in numbers of children with ADHD.  
 
	I understand ADHD and have an awareness of which I implement into practice, keeping up to date with any development changes regarding ADHD.  
 
	Taking CPD courses  
Personal reading around the issue focusing on young children. 
 
	Within the next 3 months  
	All other goals 
 
	 


 
 
 
 
 
 Basic Acknowledgement format of AI tool have not been used.   
 
Rhan / Part 2: (An example of what to include) 
	What is reflection and reflective practise? 
  
Beth yw myfyrio ac ymarfer myfyriol? 
 
According to Brock (2015), reflection and reflective practice shape professional practice and play an important role in professional training. Reflection is encouraged in different areas, especially in education, health and social care and is an important part of professional practice. It is a continuous learning process allowing individuals to look over their own actions as a source of personal development and professional improvement. According to Pacey (2016) reflective practice allows the individual to study habits such as challenges and change and of finding new ways of improving professional skills. There should be a constant pattern of reflection and improvement.  
 
According to Durham University (no date) collective reflection gives direction to a deeper understanding of critical reflection. Collaborative reflection allows a group of practitioners or teachers at any stage of development to come togther so they can plan, evaluate, observe and evaluate a session. According to Hayes (2025) humans naturally reflect by going through different experiences and learning from them. Practitioners reflect on what happened and what reaction was used and question themselves about what actions they would do differently in future then follow through by discussing this within a group and taking feedback onboard to learn for further development.    
  
  
  
  
  
  
  
  
  
  
  
  
	Why is reflective practise important to EY practise? 
  
Pam mae ymarfer myfyriol yn bwysig i ymarfer EY? 
  
According to Birth to 5 Matters (2021) it is important that reflective practice encourages practitioners to develop a critical comprehension of their practice. This will strengthen the practitioner's confidence, allowing them to improve on their proactive skills. It also allows skills such as knowledge and understanding to develop further. The standard of care and education provided to children can be enhanced by using the reflective practice process.  
 
According to Paige-Smith and Craft (2015), reflective practice is important in Early Years because it supports practitioners to think with consideration about the work they undertake which gives them better direction about the outcome for a child. By regularly reflecting, practitioners can identify the course of action that works best. It will highlight areas for improvement and this can be tailored to the unique needs of every child. These reflection approaches will help meet the needs of each child and allow personal and professional growth. Children will be provided with a higher quality of education and care and brought up in an encouraging learning environment. 
 
By team working, practitioners can work within the guidelines and stay up to date with current research. It is important to become more self-aware to develop better skills and this can be done alone or within a multiagency meeting. Continuously thinking about what actions to take, effective communication, and implementing mindfulness will create a stable environment. Reflecting on your practice over the years helps build up your skill level and gives you a larger knowledge base.  
 
         
  
  
  

	The theory of reflective practise: 
  
Theori ymarfer myfyriol: 
 
According to Williams (2017), Dewey’s theory suggests that practitioners can learn best by actively engaging with material rather than passively listening. This prepares practitioners to take on real-world challenges with creativity and confidence by using critical thinking, problem solving and collaborative skills. Dewey’s theory highlights learning through experiences and supports the education system in that it is centered on the needs and interests of the child. He argued that learning is best when engaged with hands-on activities relating to the practitioners’ lives and interests. This is called ‘learning by doing’. He maintains that learning is not finished without reflection on the experience, this helps make sense of what has been done and merges new knowledge with existing understanding; this is named the ‘role of reflection’. Continuous reconstruction of experience is where each new experience builds on the previous experience leading to deeper understanding and better knowledge.  
 
According to Schön (Schon, 2017) his own model depends on reflection in action (as it happens), this consists of the experience itself, thinking about it during the event, deciding how to act at the time and then taking this action immediately. Reflection on action (afterwards) consists of reflection on something that has happened, what you would do differently if it happened again and new information gained, or theoretical perspectives studied that inform experience and help process feelings and actions. Schon believes it is helpful to take into account this distinction during reflective practice. Schon’s model is particularly useful during practical situations, such as when teaching, where you may need to think on your feet and trying new things when something is not going as expected.    
 
According to Bauer (1991) both Dewey’s and Schon’s models of reflective thinking can be divided into three categories and these sum-up how reflection works in both these models.  
 
First is Biography which includes certainty, stability and knowledge of the knowing. It is suggested that biography consists of past memories, skills, values and experiences and are learnt through daily experiences and “which we carry with us” (Bauer, 1991 p.8). 
 
Secondly, the Context of Uncertainty is a “reflective space” (Bauer, 1991 p14) in which we engage with others “intellectually, imaginatively and physically” (p14) where meaningful dialogue takes place and where we have respect for other’s views.  
 
The third category is the ‘Not-Yet’. This refers to the actual self-reflection process itself in which the practitioner anticipates and looks to and evaluates the end goals of any action taken.  
 
 
 
  
  

	Gibbs’ model 
 
 
[image: ] 
  
 
  
  
  
  
  
	Kolb’s model 
 
 
[image: ] 

	Analysis of models – compare/contrast/pros/cons: 
  
Dadansoddiad o fodelau – cymharu/cyferbyniad/manteision / anfanteision: 
 
 
According to Parkinson and Doyle (2018) Gibb’s model of reflective cycle has six stages (1) description which is a spoken or written account of an event; (2) feeling which is an emotional state or reaction; (4) evaluation making the judgement about the action; (5) analysis, the detailed examination of the event; (6) conclusion the end of the event and action plan where a course of action is taken. Each stage prompts the individual to examine their experiences through questions designed to encourage deep and critical reflection. The idea of this model is to systemise reflections and isolate feelings. The idea of the different stages is to help slow down the thought processes so that no individual makes assumptions too quickly.  
 
According to Dennison (2009), Kolb is a four-stage learning cycle that begins with concrete learning which refers to learning with all the senses and all the muscles. The second stage is reflective observation, this helps learners to think critically about the material and to make connections between the experiences and existing knowledge. Abstract conceptualisation helps learners to develop abstract concepts and theories that can be applied to a new situation. The final part of the cycle is active experimentation which involves the learner applying new knowledge and skills in a new situation. Effective learning is achieved when the learner progresses through each stage.  
 
According to Adeani, Febriani, and Syafryadin (2020), when building a model of reflection there is only so much that can be done. Due to this, Kolb’s model looks very similar to Gibbs’ model. The difference is that Gibbs’ model explicitly focuses on feeling, though it can be argued that Kolb does this implicitly. The important part about these models is that they keep the practitioner focused, they provide a structured outlook and a good starting point for self-analysis. The drawback of such models is that they can be time-demanding and restrictive and it can be a complicated process to follow.      
  
  
  

	Conclusion  
  
Casgliad 
 
Reflective practice is important in Early Years settings. By understanding what reflection means and how important it is to implement within the workplace, this leads to a better outcome for the child as well as the practice of the practitioner.  
 
Using theories such as Dewey, Schon, Gibbs and Kolb helps the practitioner identify any areas where they need to improve their practice. Following the stages of these self-reflective models gives guidance to the practitioner so that they have more insight into the situation. It is important for practitioners to analyse their feelings to help them regulate their emotions. For example, if you have an upsetting incident, and then if it happens again the practitioner will be better able to deal with any upsetting/negative emotions in the future.   

  



 Early years professional
 
According to Perez (2019) being professional means a practitioner should have different skills, understanding and ethical standards that drive their comprehension and responsibilities throughout their learning process. Perez recognises three professions and professional values. The first is designed training which is aimed to make awareness of the professional’s knowledge and actions by challenging conclusions of everyday practice. The second is the need for standard of practice as it provides a framework for professionals to base their practice and decision making on. The third is providing a high-standard service that involves the personal interests of the professional. These three values identity the professional. Perez (2019) believes professionals are directed by principles and values. They are identified as professionals by the number of years experienced at their academic level in the line of work they carry out. Attitude and behaviors are also recognised in a professional role model for the less experienced to follow-suit. 

Reflective practice 
 
According to Brock (2014), reflecting on the understanding of an Early Years practitioner helps them recognise their skills and brings them to the surface in their everyday work. It will encourage the practitioner to explore their personal, practical knowledge and skills. Reflective thinking allows self-examination of their practice and professional role.
 
According to Chalke (2013), professionalism used to be linked to formality and rules following. However, a reframed professional outlook is relational, reflective and flexible. It includes aspects such as empathy, communication, collaboration and ethical decision-making. Within the Early Years environment, valuing the emotional work of building relationships with children and families and paying attention to cultural differences, and embracing this practice, is important. Professionalism can be seen in the impact of any actions taken, such as creating a safe, inclusive and nurturing environment where children can achieve their best. This way of working empowers practitioners to challenge old-fashioned standards while recommending what really supports children’s learning and well-being.  

Skills and values    
 
According to Johansson and Einarsdottir (2018), values include social justice where everybody deserves identical economic, political and social rights. There needs to be trust and respect for the needs and feelings of the person involved. Integrity is the practice of being truthful and having an uncompromising adherence to strong moral and ethical principles and values. They also believe there should be a professional commitment to learning and learners. 
 
According to Powell (2010), values in Early Years practice include a deep commitment to the importance of children’s development by implementing a sense of fun and excitement. Excellent communication skills with both children and parents and any multi-agencies involved. Displaying confidence throughout your work while being patient and professional is essential. Being pleasant, caring and very understanding towards everyone is good practice. The capacity to work closely with the children and their parents or support-givers while having the commitment to create social inclusion. The potential to work successfully both within a team and alone, and the willingness to be committed to undertake any training opportunities. Following these values will allow the practitioner to become successful and professional in their role.     
 
According to The General Teaching Council for Scotland (2021) values are important in Early Years practice because they support the development of professional identity, the growth and direction of the individual and a unshakeable professional loyalty to all learners and core workers. This supports the knowledge and development of the whole child through valuing their individual needs. The knowledge and understanding of the professional while working with families and communities will allow the professional to safeguard children and change their lives.      
 
 
According to Dunhill, Elliott and Shaw (2009), communication and relationships are fundamental to professional practice to meet the needs of children. This involves listening, questioning, understanding and responding to what is being said by the children and their caregivers. Building trust and an emotional safe place for the children is essential for the child to feel valued and understood.  Emotional security is important for healthy growth in order for the child to learn effectively and their wellbeing. The trust between the child and caregiver allows the child to feel comfortable with expressing their needs, emotions and any issues, this allows the practitioner to reply more effectively. Practitioners also need to understand individual needs and that every child is different and has different abilities depending on their experiences and background. 
 
Successful communication helps practitioners understand the child's developmental stage and an understanding of cultural and family background and any specific needs. This allows the practitioner to support and implement any interventions. Creating a good relationship and open communication with parents and multi-agencies ensures that everybody works together to support the child. This helps early identification of any issues. Modeling positive social behavior allows the practitioner to show respect and implements clear communication which teaches children to interact with others. Effective communication is important to support learning and development. It encourages the child and practitioners to give feedback. It is important that clear communication and a flexible approach is established in order to pick up on any abuse or neglect to safeguard the child and give the best standard of well-being.  
  
Children’s Rights  
 
The United Nations (UN) is an international organisation supported by 51 countries. They promote peace and security to establish good relationships with other nations, to encourage social development so that they can form a better standard of living. Peacekeeping has been the one of the most effective strategies used by the UN to help countries through difficult times and create peace. The Commissioner of Human Rights has leadership in the UN for the promotion and protection of human rights, so individuals have the right to freedom (United Nations, 2015).  
 
 
A Summary of the UN Convention on the Rights of the Child.  
 
As stated within Unicef (2016): Article 3 (best interests of the child) is when it comes to decisions and actions affecting a child, it is important that the child comes first. Article 12 (respect for the views of the child) each child has the right to show their emotions and express their wishes in all situations involving them, and to have their concerns taken seriously. This right is implemented at all times, for example during immigration proceedings, housing decisions or the child's daily life. Article 28 (right to education) each child has the right to learn; primary education should be free of charge and secondary education should be accessible for every child. Article 29 (goals of education), education must encourage each child’s personality and talents to the fullest. It must develop the child’s respect for human rights and respect for their parents, their own and different cultures and the surroundings. Article 31 (leisure play and culture) each child has the right to relaxation and play while interacting in a range of cultural and creative activities.  Article 42 to 45 all express that adults and the government will network together to make sure all children receive their rights.  Every child has the right to food so they can keep healthy, the right to be housed and keep safe and warm and also the right to any medical care they may need.  They also have the right to progress in education and be able to play and do activities for enjoyment to learn effectively. They are entitled to freedom of thought including religion, culture and different languages. 


 Safeguarding
 
 According to Welsh Government (2016) the National Minimum Standards (NMS) are minimum standards for registered providers to deliver quality childcare. The NMS encourage providers to provide quality provision, customised to the needs of children, their parents and the local communities. The NMS reflects the needs of children from birth to 12 years of age, and for providers to follow and “exceed” their recommendations.  

According to Batty (2005) the Prevention of Cruelty to, and Protection of, Children Act 1889 allowed police to arrest anyone that mis-treated children, they could enter your property if a child was in danger. The act included guidelines on employment of children and begging. By 1894 the act was changed and expanded to allow children to give evidence in court, mental savagery was noticed, and it became an offence to prevent any unwell child from accessing medical services. The Children Act 1908 included foster parents having to register. Later it included the Punishment of Incest Act thereby including sexual abuse. The Children and Young Persons Act 1932 gave power for the courts to implement supervised orders for children that were at risk. By 1933 all these acts were brought together in one piece of legislation. The Children Act 1948 implemented a children’s committee for children in every local council. 

By 1970 the Local Authority Social Services Act was implemented where social workers and social care would deal with any children at risk. The Children Act 1989 gave each child the right to be protected from abuse and exploitation. This act safeguarded the welfare of every child. It was implemented in Wales in 1991. The Children Act 2004, went through parliament allowing local authorities to be more resilient in arranging children's services, along with the education departments and social services. 


The Care Inspectorate Wales (2025) is a self-supporting regulator system for social care and childcare in Wales. They record, examine and take measures to upgrade the quality and safety of services for the welfare of the individuals of Wales. The Early Years Work Force Commission (2021) underlines the value of the significance of Early Year professionals in assisting holistic development and education of young children within the Early Years environment, due to the first five years of a child’s life being an interpretative and essential time of learning and achieving. 
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