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A Presentation of Portfolio Tasks and Professional Reflection on the Progress made in the Development of Personal Language for Speaking, Reading and Writing. 
Task One: 
The school where I am undertaking Professional Teaching Experience 3 (PTE3) implements a whole school approach to the teaching of Welsh Second Language and utilises the six book series Cyfres Babs a Benja reading scheme for Key Stage Two (KS2) pupils. This scheme is aimed at pupils ‘who are learning Welsh, presenting appealing themes with very simple text’ (Gwales, 2019: 1).  This series is also referred to in the Central South Consortium (2016) for the Year 4 Welsh Second Language Scheme of Work.  It therefore seemed rational to choose a book within the series for my Year 4 learners. I was informed by the class teacher that the pupils had read the story Sel Cist Car previously as part of the Babs a Benja series. Taking into consideration that the half-term was drawing nearer I decided to introduce the Gwyliau yn Sbaen story from the Babs a Benja series and created two differentiated resources to accompany the lesson. The main aims of the activities were for the pupils to practice their Welsh oracy skills with one another, in previous lessons with the class teacher the pupils have practised gathering information and were introduced to the language pattern of mae hi’n and mae e’n. The aim of the lesson was to combine these two skills together to consolidate the pupils learning and understanding of the mae hi’n and mae e’n language pattern. Prior to entering the classroom in the morning, the pupils are greeted with ‘bore da’ at the classroom door and then asked a question in Welsh, these questions vary from ‘Sut wyt ti?’ to ‘Ble wyt ti’n byw?’, the pupils are expected to respond in Welsh and are often encouraged to expand their answers. The pupils also partake in one Welsh lesson a week, these lessons alternate every week between the class teacher and a fluent Welsh peripatetic teacher employed by the school. The Welsh teacher also takes a whole school Welsh assembly every week, as a result the pupils have a good understanding of the Welsh language. The Year 4 pupils have mixed ability Welsh linguistic skills, so the main activity was differentiated to meet the needs of the learners. 
Task Two: 
To view the thematic session and the two differentiated activities presented to my Year 4 Class in PTE 3, please click on the hyperlink provided;  
https://www.youtube.com/watch?v=yQy-xSlA48I&feature=youtu.be
Task Three:  
My initial reflection upon this session, is that I believe it went well and matched my linguistic abilities. However, through further reflection I believe the session and the resources could have been adapted further to promote and improve the pupils’ linguistic abilities. The pupils in my class can be defined as emerging bilinguals in which they are still in the early stages of learning Welsh as a second language (Garcia, 2008) or as incipient bilinguals where their first language English is well developed, however their second language Welsh is still in the early stages of development (Baker, 2011).  
At the beginning of the lesson, I engaged the pupils through the use of a hook in the form of the Gwyliau yn Sbaen story from the Babs a Benja series, which I read aloud to the pupils. Gold and Gibson (2001) suggest that reading aloud is fundamental to literacy development and is beneficial for the pupils as it can expand their vocabulary (Needlman, 2004; and Rippel, 2006). In preparation for the session, I ensured that I was able to read the text correctly by collaborating with a Welsh speaker and revising the text to ensure that my pronunciation of the words were accurate. During the storytelling, I attempted to vary the tone of my voice to add interest and to demonstrate enthusiasm. Kimmel and Segal (1983) argues that pupils who see their teachers reading with enjoyment are more likely to become lifelong readers. This is important as the Key Stage Two Programme of Study for Welsh second language states that pupils should be read to and ‘be given opportunities to develop as enthusiastic…readers’ (Welsh Government, 2015: 12). However, I do not believe I was very successful in achieving an enthusiastic reading, as I was focusing more on my pronunciation of the words within the story and being a good language model for the pupils. Research suggests that the teaching of pronunciation in second language teaching receives the least amount of attention especially in cases where teachers do not have the required knowledge to teach their pupils proper pronunciation (Gilakjani and Ahmadi, 2011). Richards (2015) argues that being a good language model is essential for pupils language development. This is supported by Estyn (2013) who suggests that teacher’s own fluency in Welsh can affect the pupils progress in learning Welsh, pupils who have teachers’ that are fluent in Welsh, tend to make better progress in learning Welsh. On reflection, of my own Welsh used within the lesson I believe that in some aspects I was demonstrating incorrect pronunciation which the pupils were then copying and in turn learning which may have a detrimental impact on the pupils learning of Welsh. 
During the story reading, I also invited individual pupils who had volunteered to read parts of the story, this allowed these individuals to develop their reading skills. Upon reflection this was not effective for the rest of the class, it would have been more effective to conduct a shared reading activity with the whole class, in which I read first and then read with all the pupils the second time round, so that they could have all developed their reading skills. This would have also been in line with Key Stage Two Programme of Study for Welsh Second Language opportunity of listening while following print and reading in a group (Welsh Government, 2015). 
At the end of the story, the pupils and I went through the vocabulary index at the back of the book to go over any unfamiliar words that the pupils had encountered. I also conducted a mini drilling activity using flash cards to consolidate some of the vocabulary introduced within the story. This activity encouraged the pupils to use their reading skills and enabled me to assess their oracy skills, through this activity I was able to improve the pupils pronunciation of the words displayed by using repetition, this is also known as the audio-lingual method.  

For the main activity, I implemented a communicative method to develop the pupils Basic Interpersonal Communicative Skills (BICS – conversational fluency in Welsh) (Cummins, 1979; 1981). As Donaldson (2015: 115) argues that pupils should learn ‘Welsh primarily as a means of communication, particularly oral communication and understanding’. I tried to develop this in my lesson by having the pupils converse with one another through questioning. During the lesson the pupils demonstrated that they could ‘communicate clearly and confidently and use intelligible Welsh pronunciation and intonation’ (Welsh Government 2015: 11). To support the pupils in their questioning, I adapted a resource which had been created to accompany the story from the Year 4 Welsh Second Language Scheme of Work (Central South Consortium, 2016). I choose to adapt this resource rather than create my own because I did not feel confident enough in my own abilities to create a resource which could demonstrate accurate models of written Welsh for the learners. However, this may have also been detrimental to the pupils learning as Estyn (2018: 25) argues that pupils in Key Stage Two ‘rely too heavily on prompt sheets for speaking and writing tasks’ which may cause further negative effects on their confidence in their ability to speak Welsh independently.  

Throughout the lesson, I switched between the pupils first language (English) and the pupils second language (Welsh), especially when providing the pupils with instructions on how to complete the activities. There are arguments on even end of the spectrum of code switching during a language lesson. Advocates suggest that the use of first language in second language teaching may actually be helpful and should be used as a framework (Enama, 2016), it may also help activate the pupils prior knowledge of the second language (Paradowski, 2008). For example; if a pupil does not understand the question ‘Beth wyt ti’n hoffi bwyta?’  and they query back in response for an explanation, this explanation can be given in English which then gives the pupil a ‘light bulb’ moment in which they remember the question and how to respond. However,  critics argue the use of the first language in the second language teaching and learning process is a sign of laziness (Sridhar, 1996) or lack of competency (Brown, 2006). In my case, the use of first language was due to a lack of competency in Welsh.     
Even though this was a Welsh lesson, I feel like my use of Welsh through questioning and use of incidental Welsh was significantly lacking, as a result I feel I did not provide the pupils with the substantial quality exposure required for them to become proficient in Welsh (Mehisto, 2012). Overall, I do not believe I was able to enhance the pupils understanding of the Welsh language, I merely activated their prior knowledge and also limited their vocabulary options. As the work provided during the session was to my own linguistic ability rather than the pupils, this was evident in the oracy aspect of the lesson as the pupils could have been challenged more with the term ‘dw i’n eisiau’ and encouraged to use terms other than ‘dw i’n hoffi’ such as ‘dw i’n dwylo’ or ‘dw i’n casau’. However, I did not take these extra steps due to my lack of confidence and knowledge in teaching ‘Welsh to an appropriate level’ for my pupils (as cited in the Welsh Government, 2013: 3).  
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