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Quality
Armistead (2008) In the beginning, defining quality is tough. There are different points of view on the subject, making it even harder to digest and comprehend. Furthermore, Cottle & Alexander (2012) states because of the different perspectives of the stakeholders involved, the concept of 'quality' in early childhood programmes has been the subject of international controversy in recent decades.
All children should have access to high-quality early childhood education, however Ofsted reports, self-evaluations from throughout the country, local authority evaluations, and organisational reviews show that this wasn't always the situation. It is undeniable that high-quality, effective early childhood care has a massive influence on children's social, emotional, and cognitive development, and is a critical element in response method for both children and their families. It closes the achievement gap between the top and worst students and provides all children with the promising start to participate in learning activities that they require. (teachearlyyears, 2022)
Aubrey, (2007) states due to the numerous variables at play, which includes anything from discussions about what children require to grow and develop to analyzing the effects of the curriculum, leadership, and professional positions. Some believe that practitioners are at the foundation of quality improvement and that the effect depends on their own and their setting's practice is essential. However, Dahlberg et al, (2007) state that advice, direction, and support are important. As a result, there is a growing consensus that quality improvement is crucial, but that how we define quality and how to promote quality is as important and effective.
The government's vision uses an evaluative definition of "quality" without a supporting analytic or descriptive component that would account for the services' "distinct and distinctive combination of features" (Moss, 1994). Quality has achieved a generic, 'familiar' status, and as such is encouraged through national goals, standards, targets, and various quality assurance procedures in what Tanner et al. (2006, p. 6) refer to as a 'official' definition of quality based on it being a 'objective reality that can be defined, assessed, reviewed, and guarantee.'
Another point of contention is whether quality can be defined at all. Many components of quality may be agreed upon by all participants and do not constantly change, according to the objectivist perspective (Siraj-Blatchford and Wong, 1999). They can be recognised and used to inform research and practise. Quality is defined as a "set of quantitative features in the childcare environment that influence children's social and cognitive development" (Siraj-Blatchford and Wong, 1999, p. 10).
Finally, Mathers et al (2012) state we'll look at quality measures in terms of whether they're qualitative or quantitative. Achieve the highest possible is descriptive in nature, and it considers facts that can be seen but not quantified. Quantitative measures, on the other hand, involve (or result in) a physical quantity and consider data that can be quantified. Quantitative metrics in early childhood might include data on children's results in national examinations or grades assigned within a regulatory or quality assurance framework. Descriptive observations of children's engagement in specific tasks could be used as qualitative measures.
All settings and professionals must evaluate how to effectively create, maintain, and improve provision to provide the greatest quality learning and development opportunities for all children and their families, which is what quality improvement is all about. Children who receive high-quality care are more likely to attain superior academic results and acquire the social, emotional, and cognitive skills needed for self-improvement. Overall, the poor-quality offering does not promote children ’s wellbeing, learning and development. Developing, implementing, monitoring, and analysing are all part of a continual cycle of quality improvement. It is a never-ending journey for children, parents, and experts alike. (Foundation years, nodate).
ECERS-R
Childcare quality and the Early Childhood Environment Rating Scale–Revised (ECERS–R) have long been linked, but the validity of the ECERS-R for measuring child development is unclear. To evaluate its validity, we employed the multidimensional Rasch partial credit model (PCM). (Bryant, et al. 1991) This includes a focus on child-initiated activities that integrate physical, emotional, and social development; and a "whole child" approach that encompasses cognitive, social, and language development (Copple & Bredekamp, 2009).
Due to the important role that the ECERS-R has played both in research and policy, the absence of a larger body of evidence proving its validity is important. It is assumed that the ECERS-R is valid for developmental research regarding quality of childcare and the influence of quality of care on child development. If this is not true, then the consensus regarding mediocre quality of child care and the influence of quality of care on child development will be invalid (Burchinal et al., 2008)
We chose innovative tools like the ECERS scale to measure preschool education quality because of the lack of well-defined technical and technological measures (who, when, what, and how to measure). Estimates using ECERS-R scales allow a preschool educational organization to determine its own development vector. However, teachers should possess certain expertise in order to use the ECERS-R scales. (Kulikovskayal et al, 2021)
Vygotsky's social constructivism is at the core of the ECERS-R scales. Children build knowledge through their interactions with peers and adults. As a result, we must reconsider our attitude toward the child, as well as our belief that the child is a competent, knowledgeable, and independent individual with a unique worldview. (Kilikovskayal et al, 2021).
Another crucial concern is: "Is a tool designed for one country suitable for others?" The ECERS-R tool has been utilised extensively in the international community, demonstrating the universality of educational excellence. Regardless of evident cultural diversity and national traditions, a child should have exposure of activity, holistic solution, judgement, and self-expression through a symbol/sign during early childhood. These concepts are now widely accepted in a variety of educational settings. The United States, the United Kingdom, Italy, Sweden, Germany, Portugal, Spain, Iceland, Norway, Singapore, Korea, Romania, Greece, Cyprus, South Korea, and others are among the countries that utilise the ECERS-R scale. All countries have various approaches to education, but they all agree that using the ECERS-R method to assess educational quality is acceptable. The ECERS-R scales are used in a variety of ways in different nations. (Early et al., 2006)
Based on the findings and conclusions, we devised a strategy to promote employee contact and cooperation using the ECERS-R scales. "Results of the performance assessment are communicated to all workers in writing at least once a year," "Employee interactions are good and develop a feeling of emotional support," and "Employee responsibilities are clearly defined" were previously given low marks. The study found poor utilisation of the methodical office and a lack of information exchange amongst personnel, both of which are required to address the requirements of students. (Frede, Jung, Barnett, Lamy, & Figueras, 2007).
SSTEW
'The SSTEW Scale is poised to help Early Childhood professionals improve their pedagogy to advance children's learning, as well as researchers engaged in early education methods and adult behaviour as they give daily basis early childhood program experiences to life with groups of young children.' The sub-scales and questions within the tool each highlight key characteristics of sustained shared thinking and emotional well-being, with the backdrop description – "aspects of child  development related to the SSTEW Scale" – acting as a clear identifier of the tool's foundation rationale and logic. (Siraj, 2015) 
the value of high-quality encounters that encourage and expand children ’s understanding However, there are currently few measurement techniques available to measure this specific aspect of quality management. The Sustained Shared Thinking and Emotional Wellbeing (SSTEW) scale was created to evaluate interpersonal quality in early childhood education and care. It includes processing quality characteristics built on developmental theory and practice in successful settings.
Previous quality rating scales have mostly focused on characteristics of the environment and routines, with just a cursory examination of the quality of relationships and interactions. The SSTEW measures go considerably further in characterising what adults do to support children's emotional well-being as well as their learning behaviours and attitudes, which are key features of effective learning (Nursery world, 2015).
The SSTEW measures outline the abilities and techniques that settings can focus on developing in their practise to help children be emotionally and intellectually equipped to think and learn. The SSTEW scales combine building trust, confidence, and independence. Helps support children with their language and communication giving them confidence helping them with their social and emotional well-being. (Nursery world, 2015).
The SSTEW scale is intended for use in research, self-evaluation and improvement, auditing, and regulatory compliance. When combined with other environment scales. The SSTEW scale provides a more comprehensive picture of what high-quality early childhood education and care can include. It's aspirational since it considers high-quality instruction and practise. 
FEEDBACK
I have learned while doing this how important the quality of care is to childcare providers not just for the children but for the parents as well. Giving children excellent quality care not only supports their emotional well-being but helps them develop more social and cognitive development, which will help them reach good grades as they get older. It has given me a greater understanding of parent partnership and how important feedback can be from parents to the practice when it comes to supporting the children. I believe from this those policies and procedures should be made more aware to parents and as a lot of parents do not have access to it. However, covid has caused the quality of care in setting to decline due to not being able to have that close parent partnership.
By having constant quality assurance practitioners need continuous training to make sure they are kept up to national minimum standards, so they can give excellent quality teaching. 
While doing this I also learnt how important children observation was as it is documented by experts to help with teaching techniques.
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