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Curriculum
[bookmark: _Hlk4929157]This paper will firstly define curriculum, followed by a chronological review of legislation noting key dates leading up to the development of the National curriculum.   Philosophers and theorists who have had an impact and influence on education will also be outlined. The forthcoming curriculum for Wales will also be evaluated, and a final concluding statement will be provided.  
A curriculum according to Scott (2008) can be divided in to three categories.  The first refers to a system; as in a national curriculum, the second, an institution; as in a school or college curriculum and lastly an individual school; as in the schools English or Mathematics curriculum.  Kelly (2009) shares a similar opinion and notes curriculum to be an area of study, or the total programme of an educational institution.  Laevers (2004), however, notes curriculum to be the way in which society expresses what they want from education.  For the purpose of this paper the national curriculum will be discussed, this sets out the body of knowledge, skills and understanding that a society wishes to pass on to its children and young people (House of Commons Children, Schools and Families Committee, 2009). 
[bookmark: _Hlk6574465][bookmark: _Hlk5027475]Pound (2008) notes Ancient Greek and Chinese philosophers have had an enormous influence on education and learning today.  Collins (2019) states philosophy is ‘the study or creation of theories about basic things such as the nature of existence, knowledge, and thought, or about how people should live’.  Plato (427 – 347BC) has been noted to be the first person to influence education, he believed adults should take care when educating the young as ‘in all things the beginning is the most important’.   Plato recognised the education children receive is instrumental in determining and creating the desired society.   Socrates (469 – 399BC) was curious about the world and the nature of learning, he dedicated his life to teaching, and he is believed to have shaped western thinking on education and politics.  Aristotle (384 – 322BC) believed curiosity was the uniquely defining character of humans, he disputed Plato’s view of ‘rationalism’ – knowledge comes before experience as Aristotle believed in ‘empiricism’ – knowledge comes after experience.  Seneca (4BC – AD65) believed children were ‘empty vessels’ ready to accept knowledge.  Nutbrown, Clough and Selbie (2008) discusses the work of Comenius who was considered to be the ‘Father of Modern Education’. Comenius was one of the first people to develop picture books, published in the 17th century and trusted children learn through activities that are satisfying. 
Schools, education and curriculums have changed enormously in the United Kingdom (UK) over the past one hundred and fifty years.  Rieser (2012) notes The Education Act 1870 was the first piece of legislation to lay clear guidelines regarding the provision of education in Great Britain.  A separate Act extended similar provisions in Scotland in 1872.  School was still not compulsory at this time, it was the 1876 Royal Commission on the Factory Act that recommended education be made compulsory, in an attempt to combat child labour.  A few years later in 1880 a further Education Act finally made school compulsory for children between the ages of five and ten.  It was not until 1893 the school age raised to eleven, and just six years later saw it rise again to twelve.  It was in the same decade that saw children who were blind, deaf or physically impaired included into schools under the Elementary Education (Blind and Deaf Children) Act of 1893 and the Elementary Education (Defective and Epileptic Children) Act of 1899.  Both these acts saw ‘special schools’ being built to accommodate the needs of the children.  These are arguably key pieces of legislation with regards to disabled children being provided an education for the first time, albeit in ‘special schools’ not main stream.
 It was the 1944 Education Act that saw school lunches and milk become a statutory requirement of local authorities, lunches were only initially free for the ‘poor’, the age rose for school leavers to fifteen.  1959 saw The Crowther Report which advocated education is ‘the right of every boy and girl, as well as a National investment’.  The Plowden Report 1967 promoted the need for primary aged children to have active and experiential curriculum, encouraging a child-centred philosophy (Department for Education and Science, 1967).  1972 saw the age of school leavers rise to sixteen, which still stands today.  In 1978 The Warnock Report proposed children with special needs should be included in to mainstream schools, furthermore, ‘statementing’ was introduced which entitled the child to special educational support whilst in school.  
Kelly (2009) notes the impressive transformation in policy in England and Wales which culminated in the 1988 Education Act.  Schools could choose to opt out of being under local authority control and instead be funded by central government.  Schools curriculum would then be placed at the hands of politicians in the UK, thus making education an achievement of political goals. The National Curriculum (1988) in England, Wales and Northern Ireland dictated what should be taught, Mathematics, English and Science were core subjects.  This was to ensure all children received the same standard of education.  Schools would now subject children to regular assessments and schools would now be inspected by Ofsted (England), or Estyn (Wales).  General Certificate of Secondary Education exams were also introduced.  This curriculum steered away from child-centred learning approach, instead favouring teacher led, and a subject-centred curriculum notes Jones (2015).  Wales held a referendum in September 1997 and from this stemmed the Government of Wales Act 1998 giving more powers to Wales, one of which is to set their own curriculum.
Focusing on the current position of schooling in the UK.  Children in Wales can attend Nurseries at the age of three where the Foundation Phase statutory curriculum has been implemented since 2010, however, schooling is not compulsory until the age of five (Welsh Government, 2015).  Woodhead (1989) reviews the insignificant duration of the parliamentary debate regarding compulsory school age, though it is believed some MPs favoured a higher age, seven was suggested.  The World Bank Group (2018) records the starting age for compulsory schooling in other countries like Sweden and Switzerland to be higher at seven years old.
England and Wales, until recently, divided school-life in to Key Stages 1, 2, 3 and 4, while Northern Ireland used the simplistic Year 1 through to Year twelve, whereas Scotland uses the system P 1 - 7 and S 1 – 4.  England introduced its Early Years Foundation Stage in 2008 (Department for Education and Skills, 2007) which covers children from birth to five years, including schools.  The entire curriculum for Wales’ Key Stage 1 was replaced with Foundation Phase for all 3 to 7-year olds in 2010 (Welsh Government, 2015), roughly the same time Scotland saw its curriculum transformed and established with the aid of Professor Graham Donaldson.  England and Wales provide a structured environment for children aged two, Sure Start (England) and Flying start (Wales). These were designed to support the children of the most disadvantaged or deprived areas of the country (Anning and Ball, 2008).  The current National Curriculum for Wales is set to see a vast transformation, again with the assistance of Professor Graham Donaldson, notes Welsh Government (2017), the new curriculum will be implemented in maintained schools across Wales by 2022.
[bookmark: _Hlk533939953]Kelly (2009) declares the education system is a social institution and believes it also needs to move along with the recent and rapid changes within society.  McGuinn (2002) portrays the education system at the turn of this millennium to be ‘inadequate’ as it fails to take into consideration the multifaceted needs of the children, a ‘one-size-fits-all’ approach will not obtain the best from the child.  Yelland et al (2008) recognise the ‘traditional’ schooling structure was designed to produce workers ready for an industrial career, this a view shared by the Welsh Government (2017) who acknowledge its curriculum is no longer compatible within today’s society.  With such vast advancements in technology and a remarkable series of scientific advancements a diverse range of occupation opportunities have transpired which require a new set of skills.  The Digital Competence Framework puts technology at the heart of the children’s learning, so appropriate skill’s using programmes, apps and coding are developed (Welsh Government, 2015a).
 The new curriculum, much like the Foundation Phase, is to be designed with the consideration of stakeholders; parents, classroom practitioners, employers, education ministers, Estyn and Government officials who have an invested interest in the child.  This is something Michael Gove, Education Secretary for England, has been criticised for when changing the English curriculum numerous times, it is believed Gove designs a curriculum based on ‘personal prejudice’ (Dominiczak, 2013).  Waldron, Rhys and Taylor (2014) record children from Foundation Phase enjoy learning, furthermore, a strong link to well-being was noted.  Estyn (2011) concur adding improvement to behaviour, independence and confidence within children was documented it could therefore be suggested the new curriculum could be as effective and successful as the Foundation Phase.  
[bookmark: _Hlk4502806]The new curriculum for Wales is defined as ‘including all of the learning experiences and assessment activities planned in pursuit of agreed purposes of education’ (Welsh Government, 2015a).   It could be argued that as the new curriculum for Wales has a strong emphasis on learning through play and experiential learning, it has been influenced by theorists such as; Rousseau, Owen, Froebel, Dewey, Steiner, Montessori, McMillan, Isaac, Piaget, Vygotsky and Bruner.  Johnston and Halocha (2010) review the work of Jean-Jacques Rosseau (1712 – 1778), who coincidentally is also given the accolade ‘Father of Education’.  Rosseau believed although people are good by nature, they are susceptible to change due to the influences of society, he strongly believed children should play, more so it was their right.  The United Nations Convention on the Rights of the Child which affords human rights to children, also advocate the child’s right to play (Unicef, 2019).  Robert Owen (1771 – 1858) was strongly opposed to child labour and believed should be learning skills that would secure them employment. Owens encouraged a high proportion of outdoor physical activity. 
Friedrich Froebel (1782 – 1852) is renowned for declaring play as ‘child’s work’, he noted play was considered to be integral part of a child’s emotional well-being as well as learning.  Froebel’s was arguably the first theorist to promote child-centred learning.  From Froebel saw the developments of Kindergarten’s, which promotes the indoor and outdoor environment - they are considered to be of equal significance.  The outdoors is considered to be a superlative environment for experiential learning, children have more space to move with more opportunities for investigating, exploration and to take risks.  The child is receiving hands-on, real life experiences more importantly the child is central and in control of their learning (Welsh Government, 2015a). 
 John Dewey (1859 – 1952) like Froebel believed in a child-centred approach, also stressing the importance of balancing child initiated and adult led activities.  More trust is given to teachers under the new curriculum and they are encouraged to be creative and innovative facilitators, thus placing the child at the heart of learning.  This view is championed by Dr Chris Howard, director of National Association of Head Teachers Cymru, who believes this will be ‘game-changing’ for the children of Wales (Evans, 2015).  Bates (2016) notes education should reflect real life experiences as children learn by doing, children are known as ‘scientists’ as they investigate their environment.  Dewey advocated that learning should be set according to age and stage of development.  Rudolf Steiner (1861 – 1952) again understood the value of play and trusted spirituality develop through play.  Steiner like Dewey believed children developed in stages. 
Jerome Bruner (1915 – 2016) whilst recognising the importance of paly, he believed play is a process and children pass three stages of learning, enactive, iconic and symbolic (Gray and Macblain, 2012). Maria Montessori (1870 – 1952) believed that children will work for the joy of a process, yet, an adult would expect the child to work for an end result.  Montessori believed the environment should be designed so as much as possible is accessible for children, thus giving he children maximum freedom to explore and develop.  Montessori’s curriculum is built on the use of all five senses, not just seeing and hearing, children must be doing – having practical experiences (Mooney, 2013).  Jean Piaget (1896 – 1980) strongly suggested that children would develop through stages, learning and achieving and at certain times of their lives, all age related (Bates, 2016).  Lev Vygotsky (1896 – 1934) built upon the work of Piaget believing social interaction is crucial to a child’s learning.  Vygotsky believed children would learn through the zone of proximal development.  Susan Isaac (1885 – 1948) appreciated the value of play also and identified the importance of outdoor learning as much as indoors, this has been a focus through early year’s education (Welsh Assembly Government, 2009).
 Margaret McMillan (1860 – 1931) built upon the work of Froebel and highlighted the value of the garden as a learning environment.  Margaret and Rachel McMillan focused on the well-being of the child, paying particular attention to their health.  The sister’s influenced the introduction of medical inspections of children.  Thomas and Lewis (2016) accredit the sisters with the founding of health and medical provisions which are clearly visible in schools within the UK in today with regards to milk, meals, dentists, immunisation and developmental check-ups.  
The new curriculum is similar to others, namely, Te Whariki which is a national framework for New Zealand, it was developed through the 1980’s with the support of childhood specialists and practitioners working alongside the government.  Te Whariki has implemented a bicultural perspective from the two most dominant cultures, the new curriculum for Wales also embraces bilingualism with Wales’ education improvement plan, ‘Qualified for Life’ which is based upon six principles, one of which states “confidence and pride in Wales as a bilingual nation with the strength and assurance to nurture both languages” (Welsh Government, 2014).  Welsh and English languages will be taught, Welsh will be compulsory through school until the age of sixteen, it has previously been optional in comprehensive school, the new curriculum according to Donaldson should be authentic and be rooted in Welsh values and culture. 
Te Whariki curriculum is based upon four strands; well-being, belonging, contribution and communication (Rodger, 2012), the new Welsh curriculum also have four similar purposes; ambitious, capable learners, healthy confident individuals, ethical informed citizens, enterprising, creative contributors (Welsh Government, 2015a). The curriculum of Scotland, Curriculum for Excellence, also shares a similar base for its capacities; successful learners, confident individuals, responsible citizens, effective contributors (Scottish Government, 2019).  All three curriculums have been built upon principles that are valuable to each country with the intent to build and develop the holistic child, ready for life after school, instilling qualities and cultural recognition which in turn will support the child in playing a part in today’s society. 
 The new curriculum is strongly focused on the development of skills, this is also true of The United States and Scotland.  These countries have recognised vocational education is important.  Scotland’s curriculum notes education should include the option of technical and vocational training.  Children should not have the pressure to focus solely on academic subjects, the option is available to obtain training through an array of technical and vocational training asserts the Children and Young People Commissioner Scotland (2019).  The English curriculum 2010 differs vastly from these, it has made radical changes, expecting five year old to learn fractions, and ten year old to read Shakespeare, as Michael Gove believes this will make England’s children perform better with regards to PISA results (Dominiczak, 2013).  It could therefore be suggested the English curriculum is not designed with a focus on children, but a focus on results to compete with other countries.
Schools and teachers of the new curriculum will have a certain degree of freedom to interpret and teach the curriculum, much like they used to before the curriculum of 1998 (Kelly, 2009).  The curriculum set by schools, and experienced by children, should encompass many subjects and the teaching of individual subjects is not encouraged (DES/WO, 1981).  The new curriculum has a cross-curricula base, whereby areas of learning; Expressive Arts; Health and Well-being; Humanities; Languages, Literacy and Communication; Mathematics and Numeracy; Science and Technology should be taught jointly as Dewey believed it should be.  
This essay has discussed the new curriculum for Wales, which suggests it has been influenced by philosophers, theorists and other curriculums.  Education is a fundamental right of a child as UNCRC  Article 28 notes an education should build talents and challenge abilities inspiring children to reach their fullest potential (UNICEF, 2019). 
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