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ABSTRACT
This desk-based research examines the part that verbal abuse plays in early childhood in relation to life outcomes.  It is an important study because there appears to be less research undertaken into verbal abuse than there is into physical abuse and neglect. Whilst there are no specific signs of verbal or emotional abuse, research suggests that in every occurrence of abuse, whether it be physical abuse or neglect, more often than not leads from verbal abuse (NSPCC,2020). This shows that verbal abuse has a massive impact on individuals and is equally as damaging to other forms of abuse.  

The literature review traces the developmental of normal childhood and then considers how verbal abuse can impact on development and wellbeing of a child. The main three themes look at the role of attachment in a child’s emotional development which shows how important having a healthy attachment with caregivers is, as it leads to progression and an ability to thrive; by having this affected it can slow or stop a child’s development. The second theme considers verbal abuse as an Adverse Childhood Experience (ACE). This shows the impact of verbal abuse and how it leads to difficulties in adulthood, particularly in relation to mental health. The last theme discusses whether interventions can help a child in building healthy relationships. This discusses what kind of support is available to a child victim of verbal abuse and how effective they are in building healthy relationships with others. By having interventions in place, it is shown these can have a positive effect. However, there is a need for more research into verbal abuse, particular as it appears to present with every other known form of abuse.



ACRONYM 

ACE		Adverse Childhood Experience
EO		Education Otherwise
LA		Local Authority 
1. [bookmark: _Toc31968160]
INTRODUCTION 
This topic has been chosen for study as when researching into physical abuse or neglect, it seems it is rarely mentioned the harm that verbal abuse or emotional abuse does to a child.  Whilst research acknowledges the significant harm that is caused by physical abuse, this abuse is seen through bruises or neglect of a child (NSPCC,2009). However, whilst looking at the signs of abuse through verbal abuse or emotional abuse you cannot see it and you cannot see the damage that can be caused through this from birth to adulthood. This could seriously affect an individual throughout their lifetime; therefore, it is so important that there is more advice or support for victims of verbal abuse. It can cause the worst harm to any individual(Tomison,1997).  This desk-based research will be researching through websites, journals and academic books. All this research will be signposted for the reader to read each section of the dissertation. 

In chapter two there will be a review of the literature in relation to childhood development and the normal development of a child will be traced. Then there will be a focus on how abuse is defined and what research suggests about the impact of abuse on life outcomes. As a consequence of the literature review, there will key themes identified which will be discussed in chapter three. 

In chapter three there will be a consideration of three main themes emerging from the literature review, namely the role of attachment and psychological development in determining life outcomes; the consideration of verbal abuse as an Adverse Childhood Experience (ACE) and finally the interventions that currently exist in helping children to overcome negative childhood experiences. 

2. [bookmark: _Toc31968161][bookmark: _GoBack]LITERATURE REVIEW 
2.1. [bookmark: _Toc31968162]Introduction 
In this section the literature review will cover early childhood development, it will consider how the abuse is defined and what legislation exists in relation to it, as well as what effects verbal abuse has on early childhood. It will consider what evidence there is of the long-term effects of verbal abuse on life outcomes and provide an outline of current support available for children. In the conclusion of the literature review, there will be an overview of research findings and emerging themes. 

This literature review will examine research about verbal abuse in early childhood. It will discuss the impact it has on a child in society today and consider the damage that can be done to a child emotionally. Research suggests that experiencing abuse in childhood can lead to issues with mental health and the ability to form relationships with others (Petersen, ‎2014). This topic has been chosen because there appears to be a lack of evidence to show the effects verbal abuse has on a child. However, there is much more research into physical abuse and neglect (Pertersen, 2014), which is most likely because the effects of physical abuse can be seen, whilst verbal abuse, on the other hand, is less easy to identify. This research is going to explore its impact on a child’s wellbeing as they progress into adult life. 






2.2. [bookmark: _Toc31968163]Early Childhood Development
In early childhood development there is an extensive body of research which shows that the early environment and the first three years of life play a major role in shaping children’s cognitive, socio emotional and behavioural development (Barlow and Underdown, 2008). New research has focused on the role that early environment has in children’s relationships with caregivers, particularly in relation to the way in which the brain and the central nervous system develop, and the impact this has on the child’s ability to handle the key developmental tasks of impulse control, trust and attachment. Also, it is claimed that this shows how abuse and neglect during this period can be very damaging (Gerhardt, 2004; Schore, 2003 cited in Ward, Brown and Westlake, 2012). 
From the moment a child is born, it is very important that the child gets the support, nourishment and nurture it needs. New-born babies get brought into the world and are ready to learn; they try to find out about the world and to communicate with those individuals around them (Early Years Matters, 2020). Although the baby cannot speak and has little control over its arms and legs, the baby is trying to understand what his or her body can do and is making sense of everything that is going on around them (Early Years Matters, 2020). Development is very fast in these first few months (Curran, 2011).  

Throughout the baby’s growth from 3 to 6 months, the baby develops more control over their arms and legs and is soon able to sit upright (Early Years Matters, 2020). The baby should be able to turn from one side to the other and from back onto tummy, which will help with the important later skill of standing and is important for learning (Early Years Matters, 2020). The baby explores with different objects such as putting things in their mouth, babbling, laughs but can also cry when annoyed or frustrated (Curran, 2011). 

Between the age of 6 to 9 months, the baby might now be able to sit up without help and does so with much confidence. The mobility of the baby is increased, and this can be seen through moving or crawling which now means new opportunities for play and exploring (Early Years Matters, 2020). By the end of this period of growth, some babies can stand, some will increase their speech sounds, which means babbling becomes more controlled (Early Years Matters, 2020). The baby will develop good listening skills which means they detect where words begin and end; also, the self-confidence and an awareness of others increases (Curran, 2011). 

In the last couple of months before the baby reaches a year, the baby is very active and wants to be involved in everything that is going on around them (Early Years Matters, 2020). The baby will insist on doing things their way and wanting to make decisions, they will have hand eye coordination in some activities, but also display some temper as they can become frustrated (Early Years Matters, 2020). Some children can walk around holding onto furniture and some can stand for few seconds without any support. Language is used to communicate with their caregiver and the baby should now be able to recognise between 20 to 50 words; this can be the time when the baby may say their first word (Early Years Matters, 2020). The baby loves to be around the caregiver and may become anxious in the company of others and can enjoy being with other babies but is not yet ready to play with them (Curran, 2011). 

The caregiver will now see that their baby has matured from being a tiny baby to now being in control of making lots of decisions such as crawling with speed, kicking their legs, standing and even being able to take a few steps on their own (Early Years Matters, 2020). Sitting up is getting easier for the child which can make a child observe and engage with others around them (Early Years Matters, 2020). The child is constantly learning, exploring and playing which are important ways for them to develop (Jindrich, 1998). Early learning involves using all the senses and by 12 months the caregiver can see that the child has increased in memory, concentration and a focused approach to learning of the child (Early Years Matters, 2020). At this age the child has reached many milestones and should be communicating all the time, listening and building up new words for themselves (Jindrich, 1998). The child is now a social baby who enjoys interacting with the caregiver; sometimes the child can dip in self-confidence with new individuals and needs some reassurance from the caregiver (Early Years Matters, 2020). The child likes to meet other babies and finds them interesting. However, it is important that all caregivers know that every baby is different which means that they all grow at their own pace with developing in different stages (Early Years Matters, 2020). As a caregiver it is vital as they play a huge part to supporting the child in their development within a loving and caring relationship (Curran, 2011). 

[bookmark: _Hlk40175717]Looking at the progression from birth to 2-3 years old, the baby has developed and now is a child. The child’s emotions are easily visible which can include feelings of frustration; this means wanting to do things when they want to do it (Early Years Matters, 2020). This shows that the caregiver must be patient and sensitive to the child. At this stage they start to discover how things work (Jindrich, 1998). Their language skills are improving, they start to talk which makes sense to themselves and the caregiver looking after them, but they may need support when structuring what they are saying (Early Years Matters, 2020). The child now has a sense of humour and can understand a lot of things that individuals around them are saying (Jindrich, 1998). As a caregiver it is important to support their developments for them to progress (Curran, 2011). 

At the age of four to five-years old, the child can demonstrate greater self-control. The child should be quite independent now by dressing, feeding and washing themselves (Early Years Matters,2020). The child should know the difference between right and what is wrong and what it means to tell a lie (Early Years Matters, 2020). The child might need some support when trying to separate what is fantasy from reality, but they have a basic grasp of number, colours, size and time (Early Years Matters, 2020). From this age, children should feel more confident in social groups with a wider communication and having conversations with others, when asked a question they should know how to reply with a well thought answer (Early Years Matters, 2020). They will be making new friends and having little arguments; the child will continue with the who what why and how questions and show more of an interest in bigger questions (Curran, 2011). 

In researching into the impact of abuse on early childhood, explored in depth in section 2.4, it shows that the first year of life is the most rapid development that the brain goes through, which means that any early experiences of abuse can cause the individual to not fully develop like a normal child would. During the first stages for a child it is important that the child has healthy emotional and cognitive development shaped such as by having interactions with adults such as parents, however if this is not happening in the first stages of life for the child then this can cause an interruption in normal brain development (Center on the Developing Child, 2007). 

Stress can be toxic to the developing brain but learning how to cope with it is a vital part of healthy child development. When we are facing threat, our bodies go into a physiological response; this can mean that heart rate, blood pressure and stress hormones can rise. For a child with a supportive relationship with adults, they are protected and learn how to cope with everyday challenges so that the stress response system returns to the baseline. Scientists call this positive stress, as it enables a child or young person to tolerate stress with the support from the individuals around them. This will also apply when going through more serious difficulties which can cause higher levels of stress, such as losing a loved one or sustaining a dangerous injury; these events are often manageable due to having caring adults who can support the child adapt to the situation. However, if a child suffers repeated abuse without adult support the stress becomes toxic and disrupts the brain from developing (Center on the Developing Child, 2007).


2.3 [bookmark: _Toc31968164]Abuse: Definitions and Legislation 
Child abuse is when an individual such as an adult or child harms a child. This can include other abuses such as physical, sexual or emotional abuse. However, this can also occur when a child lacks love, care and attention. Abuse can also link in with neglect as this can be just as damaging to a child’s development (NSPCC, 2017). 
If a child is being physically abused then that would strongly indicate that they are also being emotionally and psychologically abused (O’Hagan, 1993, 1995). 

In many cases, more emphasis is placed on the physical abuse, such as the case of Victoria Climbe. Victoria Climbe’s case is very important because this case was to change the law in relation to what guidelines the social care sector is obliged to work by. Victoria Climbe’s life was taken tragically; this made the government review the child protection arrangements in the UK, and there were big changes made after all the signs of abuse was missed until her death. Victoria was abused daily; she spent some of her last days living and sleeping in a bath, she was in a bin bag lying in her own urine and faeces (Laming, 2003). Victoria was so badly abused that she could only walk with great difficulty (Laming, 2003). Victoria was admitted to hospital because she was so poorly; she was bruised, deformed and malnourished (Laming, 2003). The temperature of the child was so low that it could not be recorded on the standard thermometer (Laming, 2003). The consultant looking after Victoria’s case said that ‘he had never seen a worst case of child abuse and neglect’ (Laming, 2003). Victoria’s condition deteriorated and whilst desperate attempts to save her life were made, she was admitted to the intensive care unit where she tragically died (Laming, 2003). 

What was missed on this case was that Victoria was not a hidden child, she was known to many different agencies such as two housing authorises, four social services departments, two child protection teams of the Metropolitan Police Services, a specialist centre managed by the NSPCC and she was admitted to two different hospitals as harm was suspected (Laming, 2003).  

These services knew little about Victoria at the end of the process than they did when she was first referred, however Haringey Social Services closed Victoria’s case on the same day that she died (Laming, 2003). There was no protection for Victoria which meant all these services let Victoria slip through their services to protect her (Laming, 2003). Social services failed in this case which meant that the basic good practice was never put into place, as it never happened, which led to Victoria dying. All these services have now been improved and new Acts and legislation have come together to make sure that all children are better protected and safeguarded. 
The Laming Report (2003) and the legislation that followed, Every Child Matters (2003) was introduced after Climbie died. This was introduced with the intention that that no child would be missed again. The government made proposals for the reform and improvements of childcare following the death of Climbie and subsequent investigations by Lord Laming and various inspectorates dealing with children matters (Laming Report, 2003). 

Verbal abuse is commonly known as psychological abuse or emotional abuse. Verbal abuse can be defined as any type of abuse that involves the continuous emotional mistreatment of a child; this can involve knowingly trying to scare, humiliate, isolate or ignore a child (NSPCC, 2020). This can also be a part of other kinds of abuse, which means it can be difficult to spot the signs, though it can also happen on its own (NSPCC, 2020). A child can experience abuse from a very young age such as from birth; there is evidence to suggest that when a mother takes a baby home it can still feel ignored if the baby is left to cry for hours without being comforted (NSPCC, 2020). This can eventually lead to psychological abuse. This can affect the baby’s mental state as the baby could end up not having little emotion as a this needs to be nurtured by a parent (NSPCC, 2020). 

Researching the statistics of verbal abuse/ emotional abuse in England and Wales, the Crime Survey estimated that 1 in 11 adults between the ages of 18 to 74 years old had experienced emotional abuse before the age of 16 years old; this includes perpetrators aged 16 years or over only (Office of National Statistics, 2020). Looking through this research it showed that the abuse was mostly done by the child’s parent. with around 5 in 10 children being abused by their mother and around 4 in 10 abused by their father (Office of National Statistics, 2020). 

Emotional abuse is the most common type of abuse according to the Child Protection Register in Wales, leading to figures of 1,295 children on 31st March 2019 (Office of National Statistics, 2020). Emotional abuse is the second most common form of abuse in children, with ‘Child Protection Plans in England showing the figures to be 18,460 children’ (Office of National Statistics, 2020). The charity which supports children in need is Childline which delivered 3,925 counselling sessions to a child in the UK, where it is shown that emotional abuse was the primary concern in the ending year of March 2019 (Office of National Statistics, 2020). These statistics are recent and show that emotional abuse is concerning and that it is only reported if the child is willing to speak up about their abuse through Charites such as Childline and NSPCC. 

To conclude, this shows that many children are abused by their parents, which is very difficult to prove because there may not be enough evidence. A child may be reluctant to come forward and disclose this information to professionals. In addition, this can damage a child if not proven as the child could be brought up thinking that this behaviour is ‘normal’ which could affect their relationships later in life. 

There are several legislations put in place to protect a child. In Wales, The Children Act 1989, investigates the care proceedings and the duty of local authorities to safeguard and promote children’s welfare; they both apply to England and Wales (NSPCC, 2020). The Children Act 1989 includes a range of responsibilities on local authorities for the care and protection of young people under the age of 18 (Welsh Assembly Government, 2010). The Children Act 2004 strengthens the Children Act 1989 by encouraging partnerships between agencies, also the Social Services and Wellbeing Act Wales 2014 is in place which covers the protection of children subjected to abuse.  


2.4 	Verbal Abuse and the Impact on Early Childhood
[bookmark: _Hlk40646652][bookmark: _Hlk40646970]The effect of verbal abuse long term can be unrecognised and unclear if it is not spotted by a professional or other family members that support and see the child. Physical abuse is often clearer to identify on a child’s body. such as from visible marks or bruising, but verbal abuse does not show, and it could be argued that this has more psychological impact on a child.  It can damage a child’s mental state such as their wellbeing or lead to them having low self-esteem. It is difficult for professionals who could support the child, such as a social worker or other professional, to be able to protect that child as there is no evidence unless signs flag up on other abuses happening. As there is no evidence to back up concerns, they might have regarding a child’s mental state, there could be no proof for social services or social workers to support the child.  In turn, this could lead to long term effects on the child’s wellbeing as they grow up. Neglect and emotional abuse have been evidenced as the most difficult types of maltreatment for professionals to identify, as well as the most likely to occur alongside other types of abuse, and the most likely to recur (Farmer and Lutman forthcoming). They are also associated with the most damaging long term effects (Barlow and Schrader McMillan, 2010; Daniel, Taylor and Scott, 2010; Gerhardt, 2004 cited in Ward et al, 2012). 

The effects this could have on the child from birth could be factors such as not developing to walk or talk as quickly as other children, having feeding problems or growing slowly. Some children could be finding it hard to develop close relationships (Royal College of Psychiatrists, 2020). Other factors could be that they are over friendly with strangers, get on badly with other children the same age, think badly of themselves and may be easily distracted or do badly at school (Royal College of Psychiatrists, 2020). All these factors or some can be classed as the effects of a child dealing with verbal abuse. However, according to the American Psychological Association (2014) looking into the long-term effect which can lead on into adult life, it shows that this can be just as damaging as physical abuse.  They argue that children who are neglected and emotionally abused can often display worse mental health problems than those who were physically abused. They are also associated with the most damaging long- term consequences (Barlow and Schrader McMillan 2010; Daniel, Taylor and Scott 2010; Gerhardt 2004 cited in Ward et al, 2012).  

If verbal abuse has taken place during the baby’s development, the experience of insensitive or unresponsive care is more likely to result in an insecure attachment to caregivers upon which they cannot depend without a secure base. The evidence shows that they might lack the confidence to explore the world, and they may develop defensive strategies to cope with poorly regulated emotions (Ward et al, 2012)The quality and sensitivity of mother and child interaction at 6 to 15 weeks is associated with secure attachments at 18 months (Lewis and Feiring, 1984). 

Research undertaken with Romanian orphans and other neglected children shows that when social relationships are denied during the period in which the social part of the brain is developing, which can be up to the age of three, there is little hope of gaining social abilities or developing this part of the brain sufficiently (Chugani et al, 2001, Gerhardt, 2004 cited in Ward et al, 2012).

2.5 	Long Term Impact of Verbal Abuse on Later Life Chances
The long-term effects psychologically can result in disturbed brain development as a cause of abuse that has taken place. This can cause impairments to the brain which makes it difficult for it to function (Whiteman, 2014).

Issues that can occur when abuse has taken place and the effects it can have are things such as working memory, self-control and the ability to look at situation from a different perspective (Kavanaugh, Dupont-Frechette, Jerskey & Holler, 2016). Bick & Nelson (2016) believe that children who are abused are at risk of other cognitive problems such as having difficulty learning and paying attention. Children can also have poor mental and emotional health after being abused. This can lead them to being at risk of depression, anxiety and other psychiatric disorders throughout adulthood. It is also proven that an individual who is now in adulthood who suffered from abuse when they were younger has a higher rate of suicide attempts than those who were not abused (Choi, DiNitto, Marti, & Segal, 2017; Fuller-Thomson, Baird, Dhrodia & Brennenstuhl, 2016).

Adults with depression who experienced abuse as a child have poorer response outcomes to antidepressant treatments, especially if the abuse happened when they were age 7 or younger (Williams, Debattista, Duchemin, Schatzberg, & Nemeroff, 2016). 

Another effect which can occur long term is in relation to attachment and social difficulties; this means the children who have been abused when they were younger are at greater risk of having difficulties with having relationships and attachments (Wilkinson,‎2017). Children in foster care who have experienced abuse can cause disruption in early caregiving and can develop attachment disorders (Wilkinson, 2017). Attachment disorders can affect a child negatively as their ability to form positive relationships such as with peers, socially or romantically, can be affected later in life (Doyle & Cicchetti, 2017). According to (U.S. Department of Justice, Office of Justice Programs, National Institute of Justice, 2017) children who experience abuse are more likely to develop antisocial traits as they grow up into adult life, which can then lead to criminal behaviour. 

Also, children who experience abuse can also develop post-traumatic stress disorder; this is commonly known as PTSD. This can affect a child as the symptoms can lead to persistent re-experiencing of the traumatic events related to the abuse. This can mean they can avoid individuals, places and events that can be associated with their abuse. This can lead them to feel fear, horror, anger, guilt, shame and other changes in their mood (Sege et al., 2017). PTSD in children can lead to depression, suicidal behaviour and aggressive behaviours well into adulthood; this can affect them succeed in school, create and nurture important relationships (Children’s Bureau 2019). 

Children who experience emotional abuse in childhood are more likely to have mental health problems, poor physical health, difficulties with relationships and reduced employment in their adult life (NSPCC, 2014). This can be significantly traumatic on an individual’s life. 

The World Health Organisation (WHO) suggest that children who suffer the non-fatal cases of abuse, which results in direct physical injury, experience depression in the long term because of the impact that violence has on the child’s neurological, cognitive and emotional development and overall health (Popul Health metr, 2010).

Other factors that could have an effect on an individual's adult life is the age and development which the abuse took place. This appears to suggest that the younger the child is as the time of the abuse, the more likely they are to experience problems later on in life (Australian Institute of Family Studies, 2020). The greater the severity of abuse the greater the negative outcomes are in the future for the individual (Australian Institute of Family Studies, 2020). The individual who was exposed to the abuse may start to feel self-blame or shame (Australian Institute of Family Studies, 2020). Emotional abuse can mostly occur with a person you have a relationship with so the perpetrator could be someone that you love, such as a parent or partner or someone the child has an relationship with (Australian Institute of Family Studies, 2020).


2.6 [bookmark: _Toc31968167]Verbal Abuse in Families: Support for Children
This section looks at interventions and support that is offered for children. There are many charities and organisations that could help a child who is experiencing verbal abuse and the underlying issues that are associated with abuse. This gives the child an option on to get the right support they need to understand what they are going through and how to prevent and be safe from abuse. One of the well-known charities to help children when in need is the NSPCC. This charity is there for children who are suffering abuse as they know that it can ruin childhoods and can have lifelong effects on the child (NSPCC, 2020). But with the help and support from NSPCC they work to prevent a child from abuse in Wales and help these children rebuild their life (NSPCC, 2020). The services in Wales are there to support families when they need them to help make sure the child is given the best chance in life, providing services centres in Wales offering help and support to the child, families and professionals (NSPCC, 2020). Also, the NSPCC provide support to parents and families in caring for their child and providing therapeutic assistance to help the child move on from abuse which could cause them serious harm in long-term if not dealt with. NSPCC has a helpline which children or others who have concerns for a child can ring. ChildLine also does work with schools (NSPCC, 2020). 


2.7 [bookmark: _Toc31968168]Conclusion

The literature review undertaken has examined the normal developmental milestones of childhood and then looked at how experiencing abuse in early childhood can affect a child’s development. The literature on child abuse tends to focus on physical abuse as this is easier to spot, but the evidence from research suggests that verbal abuse can be equally as damaging on a child’s ability to develop normally. 

As a consequence of this literature review, there are three themes which have been identified for further discussion in section 3. The first theme that emerges in the role of attachment and other important theories in relation to early childhood and how it determines life outcomes. The second theme will examine Adverse Childhood Experiences (ACE) and pose the question whether all forms of abuse, including verbal abuse, have the same negative effects long term. Finally, theme 3 will explore interventions in building healthy relationships with children, and consider whether it is possible to reverse negative trends through positive interventions from experienced professionals. 


3 [bookmark: _Toc31968169]
 DISCUSSION 

3.1 [bookmark: _Toc31968170]Introduction
In this section three themes will be explored which have been identified from the research undertaken in the literature review. Theme one will explore the role of attachment in child’s emotional development and discuss Bowlby’s and Bronfenbrenner's theories and how they are important in which a child develops. 

3.2 [bookmark: _Toc31968171]Theme One: The role of attachment in a Child’s emotional development

Research seems to suggest that children who experience verbal abuse will encounter difficulties with relationships in adulthood. Bowlby’s (1959) research into attachment helped many emotionally disturbed children; this took Bowlby’s research into looking into the importance of a child’s relationship with their mother in terms of social, cognitive and emotional development. Bowlby’s experience then shaped his belief about the link between early infant separations with the mother and later maladjustments which made Bowlby come up with his attachment theory. Bowlby worked alongside Robertson (1952) who observed that a child experiencing distress when separated from their mother, even when a child was fed and comforted by other caregivers, it still did not reduce the child’s anxiety. This proves that a child needs an attachment with a mothering figure to form a relationship, otherwise the child shows signs of distress.  Bowlby’s research contradicted the behaviour theory of attachment (Dolland and Miller, 1950). This behaviour theory showed the undervalued bond between a child and mother. Dolland and Miller (1950) argued that the child becomes attached to the mother as she feeds the child; however Bowlby believed this is not the case. Bowlby’s (1969) definition of attachment theory relates to the ‘lasting psychological connectedness between human beings’. Bowlby (1958) suggested that the attachment can be understood within and developmental context in that the caregiver provides safety and security for the child. This can be seen in Maslow’s hierarchy of need; however, attachment is modifying as it enhances the child’s chance of survival (Cherry, 2015). 

Malsow’s (1943) theory was that there were five stages to his model of human needs.  He believed that every individual should reach the top of his pyramid or achieve self-actualisation, to succeed in life. These five stages started with the basic needs which are physiological needs: this consists of food, water, warmth and rest (Cherry, 2015). Safety needs relate to feeling safe and secure, where needs in relation to belonging and love include intimate relationships and friends (Cherry, 2015). Needs in relation to elf-esteem needs are about feelings of accomplishment, and lastly the top of the pyramid is self-actualisation; this means achieving one’s full potential and being creative (Cherry, 2015). Once you have reached the top of the pyramid you had reach your full potential in life. 

This can be included when looking at a child who has been verbally abused by referring to Maslow’s theory. Maslow’s hierarchy of basic needs can be used as a guide for counselling children with particular needs, as children may be unable to fulfil their basic human needs because of extreme circumstances such as violence, various forms of child abuse and extreme poverty, as well as a lack of schooling and emotional abandonment (Harper & Stills, 2013). By looking at Maslow’s hierarchy of basic needs it is possible to assess the child’s needs and provide support. If the child is being abused, they might not even achieve the most basic of needs. This can indicate that being verbally abused can affect all other individual needs such as the physiological needs, or the need for safety, love and belonging and self-esteem. 

Looking at the socialisation of an individual, it is described as the process of transferring norms, values, beliefs, and behaviours to future group members (Perez-Felkner, 2013). Child socialisation can be primary and secondary, as there are two forms of socialisation that are important for children (Perez-Felkner , 2013).

Primary socialisation in sociology is the acceptance and learning a set of norms and values which are fixed through the process of socialisation (Perez-Felkner, 2013).This is vital for a child as it sets the groundwork for all future socialisation; this occurs when a child learns about the attitudes, values, and actions appropriate to individuals as members of a culture (Perez-Felkner, 2013). This means a child will be influenced by family and friends in terms of their values and beliefs as they progress through life. An example of this would be if the child sees his or her mother expressing a discriminatory opinion about a group in society then the child might think this an acceptable behaviour and could continue to have this opinion about the group in society (Perez-Felkner, 2013).

Secondary socialisation refers to the process of learning what is appropriate behaviour as a member of a smaller group within the larger society (Perez-Felkner, 2013). This is all about learning about society from a young age in order to know where you belong in society and understanding of right and wrong in the world (Perez-Felkner, 2013).  For a very young child, an understanding of right and wrong takes place within the home, although later on, it is outside of the home where children learn how to act in a way that is relevant for the situations that they could find themselves in (Perez-Felkner, 2013). Schools require different standards of behaviour than the home, and children must act according to new rules which schools set out (Perez-Felkner, 2013).  Secondary socialisation is normally joined with teenagers and adults and involves smaller changes than those occurring in primary socialisation (Perez-Felkner , 2013).

Urie Bronfenbrenner (1977) developed the ecological systems theory to explain how everything in a child and the child’s environment affects how a child grows and develops (Paquette & Ryan, 2001). The theory was labelled with different forms of the environment that influence a child’s development; this includes the microsystem, the mesosystem, the exosystem and the macrosystem (Oswalt, 2020). 

The microsystem is the small and immediate environment the child lives in; this includes any immediate relationships or organisations that they interact with. An example of this would be their immediate family, their caregivers, schools or day carers (Oswalt, 2020). The theory is based on how these groups and organisation interact with the child and how it effects how the child grows. The more encouraging and nurturing these relationships and places are, the better it is for the child (Paquette & Ryan ,2001) Additionally, how a child acts or reacts to these individuals in the microsystem will affect how they treat them in return. Each child has special genetic and biological factors which influence personality traits; this is known as temperament and will end up affecting how others treat them (Oswalt, 2020). This shows the development of a child in the microsystem in this theory; it shows how important it is that the child develops with individuals in a small circle.  A developing child who is being abused in interpersonal relationships within the microsystem could possibly be a threat to their physical and emotional safety, which could cause a reduced in the availability of, access to, or quality of learning opportunities in the school and community (Bowen &Bowen, 1999). Researching into (Kessler and Magee, 1994) suggest that abuse as a child can cause vulnerability to cope with difficulties in handling interpersonal conflicts and it can increase their emotional reactivity to life stresses. This could cause an increase in the child’s risk of being re abused (DeMaris & Kaukinen, 2005; Kessler & Magee, 1994).

Bronfenbrenner’s (1977) next level is the mesosystem; this describes how the different parts of a child’s microsystem work together for the sake of the child (Oswalt, 2020). This could include whether a child’s parent takes an active role in a child’s school, such as going to a parents’ evenings or supporting a child with their homework. This will help ensure the child’s overall growth (Paquette & Ryan ,2001). However, if the child has two sets of caregivers, for example a mother with a step-father and a father with a stepmother, this could have an impact as they could have a disagreement over how best to raise the child and give the child conflicting lessons when they see the child.  This could affect the child’s growth in different environments (Paquette & Ryan, 2001). 
The exosystem level can include other individuals and places that the child may not interact with often but nevertheless, it still has a large effect on the child (Paquette & Ryan, 2001). This can mean parents’ workplaces, extended family members, or the neighbourhood. An example of this would be if the child’s parent has been laid off from work; this could have a negative impact on the child if the parent is unable to pay rent or buy food. However, if the parent receives a promotion this may have a positive effect on the child as the parent will be able to provide for the child and meet their basic needs (Oswalt, 2020). The last level of the theory is the macrosystem.  This is the largest and the one that has a great influence over the child (Oswalt, 2020). The macrosystem includes things such as the relative freedom from the national government, cultural values, or the economy (Oswalt, 2020). These things can also affect a child either positively or negatively. 

Research shows that emotional abuse might have a stronger relationship to long term behavioural problems which can link in with social impairment, low self-esteem and suicidal behaviours than other forms of abuse (McGee, Wolfe, & Wilson, 1997). Emotional rejection by caregivers/parents can be linked in with poor adolescent and young adult outcomes (Kaplan, Pelcovitz, & Labruna, 1999). 

Erickson’s (1958) theory argued that personality develops in a predetermined order.  Erickson identified eight stages of psychosocial development, from infancy to adulthood.  In this discussion, the focus will be on the research of the 5 stages from birth to adolescence. During each stage, the individual experiences a psychosocial crisis which could have a positive or negative impact for the individual’s personality development (Scheck, 2005). 

Stage one of Erickson’s theory is called Trust Vs Mistrust. This focuses on an individual from birth to 18 months (Scheck, 2005). This is where the child will develop confidence and a feeling of safety, on the mother’s loving care for the baby with the focus on visual contact and touch (Scheck, 2005). The positive outcome will be that the baby learns to trust that life is okay, but if there is a negative impact and the baby which fails to experience trust, the baby can start to feel worthless and mistrust the world (Scheck, 2005). Stage two is Autonomy Vs Shame and doubt. This looks at the age between 18 months to 3 years old. The child will start to feel self-control, courage and will; the baby will also continue with their fine motor development (Scheck, 2005). The positive outcome to this would be that the child will start to build self-esteem and autonomy as they gain control over their body and new skills (Scheck, 2005).  However, if there are negative impacts on the child, they will start to feel shame, or feel doubt in their own capabilities and suffer from a low self-esteem (Scheck, 2005). Stage three focuses on initiative vs guilt: this is when the child begins to a lot of questions such as ‘why?’ and role play adult scenes such as cooking, parenting or playing, indicating they are learning about social role identification (Scheck, 2005). The positive outcome of this would be that children learn to express themselves and show initiative in play, however if they become frustrated over their desires, they can experience guilt (Scheck, 2005). Stage four looks at industry vs inferiority which focuses on a child aged between 6 to 12 during their school years. A positive outcome of this would be that the child develops a sense of industry through learning, creating new skills (Scheck, 2005). However, a negative outcome for a child would be if they experience unsettled feelings of failing (Scheck, 2005). Stage five relates to identity vs role confusion and is focused on the age between 12 to 18. This stage is the development of learning from our parents and the people around us which will help us develop into what we want to do in life (Scheck, 2005). In learning from families, a positive outcome would be that the individual develops a unique and firm identity of themselves, but a negative outcome will result in some individuals experiencing role confusion ` (Scheck, 2005). 

Looking into Erickson’s theory (1958) it can show the impact that being brought up with abuse or problems within the home can cause damage to the child throughout growing up. It shows the impact from birth, with the detachment from its mother, right through to adulthood when they find it difficult to find their role in the family and society around them. 
 
3.3 [bookmark: _Toc31968172]Theme two: Verbal Abuse and Adverse Childhood Experiences (ACEs)
In this section, theme two will be discussed, which will explore verbal abuse as an Adverse Childhood Experience (ACE).  Looking into the Adverse Childhood Experiences (ACEs) shows that verbal abuse as emotional abuse fits the criteria of ACE. This shows that there is the same significant evidence that verbal/emotional abuse is just as damaging as physical and neglect on a child. Wales has shown that a strong and cumulative association between exposure to adversity during childhood could have a significant harm on a child throughout their life due to health harming behaviours or even poor mental health (Public Health Wales NHS Trust, 2016). Ongoing exposure to childhood traumas can result in the child becoming ‘locked’ into a higher state of alert to threat, this can mean that physiologically adapted to short term survival as they become permanently prepare to respond to further traumas (Public Health Wales NHS Trust, 2016). An example of this is that if they are exposed to verbal abuse, this can prepare them to respond in the same way if they are being abused in different ways. ACEs in childhood can compromise how a child learns to cope with their emotions or manage their behaviour and control (Public Health Wales NHS Trust,2016). The proportion of Welsh adults suffering each ACE shows that verbal abuse is the highest percentage, being 23% from those who have been physically or sexual abused with the percentage being 17%-10% (Public Health Wales NHS Trust, 2016). This shows how important it is to acknowledge the harm that verbal abuse can do to a child from a young age, all the way through to adulthood. 

Child abuse is an umbrella term under which can be physical, sexual, emotional or psychological abuse, but these can all interlink into each other. This can mean if one form of abuse is happening then it is often the case that there could be other abuses happening (NSPCC,2020). This puts a child at risk, and this can occur at times when parents or caregivers are stressed, tired, or have a lack of skills, information and support. These can combine as the pressures of caring for a child can be overwhelming to many individuals who raise children. Some factors as to why this could happen would be isolation and lack of support.  An example of this would be if the parent or caregiver has no support around them such as a partner, family member, friends or any community support to help with the demands of parenting. Stress may occur as a result of financial pressures such as job worries, medical problems or taking care of a family member with a disability.  All these factors can increase the stress for an individual who is raising a child. Unrealistic expectations can occur when there is a lack of understanding of a child’s developmental stages and the associated behaviours. This also links in with a lack of skills or not knowing how a child develops (The State of Queensland, 2018–2020). However, this can be due to a lack of parenting skills such as not knowing how to help a child learn, grow and behave in a positive way. Drug and alcohol problems can contribute to the abuse of a child if the parent is addicted to these substances (The State of Queensland, 2018–2020). This will result in a parent struggling to meet the needs of their young child. Low self-esteem and self-confidence can mean that a parent is insecure and has doubts about how to meet their needs to the extent that they do not reach out for help or support off others (The State of Queensland, 2018–2020). Lastly another factor of why child abuse happens can be if the child has poor childhood experience themselves; this can contribute to intergenerational patterns of abuse (The State of Queensland, 2018–2020).  If the parent themselves has experienced abuse as a child, they may not always know what is acceptable so this can result in the abuse they experienced being perpetuated (The State of Queensland, 2018–2020)

Emotional abuse is the persistent emotional maltreatment of a child, causing severe and adverse effects on the child’s emotional development. It may involve conveying to a child that they are worthless or unloved, inadequate, or valued only because they meet the needs of another person.  This may result in not giving the child opportunities to express their views or making fun of what they say or how they communicate.  There may be age or developmentally inappropriate expectations being imposed on children, or interactions beyond a child’s developmental capability.  There may also be overprotection and limitation of exploration and learning or preventing the child from participating in normal social interaction.  The child may see or hear the ill treatment of another.  There may be serious bullying (including cyber bullying), causing children to feel frightened or in danger.  There may be exploitation or corruption of children.  There is some degree of emotional abuse involved in all types of ill treatment, but it may also occur alone (NSPCC, 2014). 

The term “coercion” is used to describe the act of forcing someone to do what you want them to do. Persuading someone to do something by threating them or using force to make them do it (Cambridge University Press 2020). This could be used in all types of child abuse, when the abuser will make the child do things that they do not want to do. 

Different types of verbal abuse or emotional abuse can be seen as a numerous amount of ways such as, rejecting the child which can be seen as abuse as the caregiver can reject behaviours towards the child and could let the child know that they are unwanted in a number of different ways (Petro, 2018). Examples of this could be always putting them down, belittling their needs, calling them names, telling them their worthless or even blaming them for other problems that the family is going through and this all of these can be a type of emotional abuse towards the child (Petro, 2018).  From a young age ignoring or not showing any affection to a child can lead to the child to grow up and be abusive to others as they were not attached to the caregiver (Petro, 2018).
Nurturing is a vital part from birth as the child will start to develop straight away and if none of their needs are met, this could mean that they are being abused (Petro, 2018). Some caregivers can show no interest in their child and show no affection which then means that they are failing to recognise the child’s presence (Petro, 2018). This can mean that the parent is physically there for the child but not there emotionally for the child to attach to them to develop a bond with, which can then lead to emotional abuse if this is not met (Petro, 2018). 

Another type of emotional abuse can be terrorising the child, this can mean the caregiver would use threats or yelling this can cause psychological damage to the child (Petro, 2018). This can lead on to the child being punished or humiliated for displaying normal emotions, which can lead the child to become confused with different emotions (Petro, 2018). Through doing this can cause the child not to see what they are doing wrong and finding themselves asking why they are being punished for it, these are all signs of emotional abuse (Petro, 2018). 

Isolation can cause emotional abuse when the caregiver does not allow the child to engage in activities for their age with other children (Petro, 2018). This could be by leaving the baby in their own room which could lead to unexposed to stimulation, this could have a massive effect on the baby’s development if done from a young age (Petro, 2018). Also, the child could be locked in their own room from when school finishes until the next morning, so they have been left without any food and being focusing the child into isolation (Petro, 2018). A child can suffer from abuse if they have been left alone, or not being able to interact with other children or build up any friendships which can lead to the child being kept away from their social and emotional stimulation (Petro, 2018). This can mean the child’s wellbeing can be affected whilst going through this emotional abuse can lead to factors later in life. 
Corrupting a child can mean that the caregiver allows their child to use drugs or alcohol and encourages the underage child to do things that are illegal or harmful to themselves putting the child at risk is a sign of abuse (Petro, 2018). 

The last factor that could cause emotional abuse would be exploiting a child, this can be known as manipulating or focussing activity without regard for a child’s need for development (Petro, 2018). This could mean that giving a child responsibility that is greater than a child of that age to cope with or using a child for profit is abuse (Petro, 2018). Factors of this would be having assumptions beyond the developmental stage of the child and exposing a child to sexually abusive or inappropriate content (Petro, 2018). 

All of these experiences can impact on a child who has not fully developed and could cause them not to develop fully. Any signs of these factors could cause serious harm to a child wellbeing and mental state, which can then go on and affect them long term. The experiences discussed in this section constitutes what is understood as an ACE because all have the potential to impact a child negatively and cause long term damage. 

 Children who are most at risk would be under 4 years old or ones who have a specific need which may increase the caregiver’s role. An example of this could be disabilities (U.S. Department of Health & Human Services, 2020). The impact of these risks can be on the child could change the way the child gets brought up. The risks of this could be affected by the caregiver/parent as the parent could lack understanding of the child’s needs, child development and parenting skills. The parent themselves could have a history of abuse or neglect which then can mean them thinking that is how they treat their own child (U.S. Department of Health & Human Services, 2020). Other factors that could lead to the affecting the child if the mental health or substance abuse from parents, parental characteristics example of this would be young age parent, low education, single parenthood and low income (U.S. Department of Health & Human Services, 2020). However, this does not always have to be the parent, this could be a non-biological parent such as mother’s male partner or father’s female partner, and the parents could also be going through different emotions that can cause different behaviours which the child might not understand what is going on. All these factors can prevent the child from developing normally, as abuse can affect them negatively throughout their development.

If the parent knows that they are in need of help to support their child they can access supportive family and social networks, nurturing their parenting skills, stable family relationships, parental employment, parental education, adequate housing, access to health care and social services (U.S. Department of Health & Human Services, 2020). These are all in place to keep child development positive, however some caregivers/ parents do not see the damage which it could be doing to the child and do not access these services. 

Resilience is defined as knowing how to cope with setbacks, or barriers and limited resources (Alessandra, 2014). This can mean measuring how much you want something and how much you are willing or able to overcome obstacles to get it, this has a lot to do with your emotional strength (Alessandra, 2014). Connor and Davidson (2003) suggest that resilient people have certain characteristics which include engaging the support of others, close, secure attachment to others, self-efficacy and sense of humour. Also, children who have been emotional abuse from a young age show that they will not have any of these which suggests that they are at risk by not knowing how to deal with certain situations. It is important for any individual or child to have resilience since it helps them thrive even in the face of challenges but in front of them. The more resilient an individual is the more they are able to adapt to any changes or life situations that challenge them through life. Many children who experience emotional abuse or any type of abuse in their childhood can be more affected by certain type of mental health issues (White Swan Foundation, 2020. However, if the child has been supported through the emotional abuse by other family members or caregivers giving them a safe and loving environment then the caregiver can boost the child’s mental wellbeing and help the child build their resilience (White Swan Foundation, 2020). 
Having resilience enables individuals to cope in situations such as having setbacks or even barriers stopping them from going forward (Alessandra, 2014). Resilience is a measure of how much you want something and how much you are willing and able to do to overcome the situations in order to get what you want (Alessandra, 2014).  This is all to do with emotional strength, with children going through verbal abuse this can mean their resilience can be affected due to this. 

3.4 [bookmark: _Toc31968173]Theme three: Interventions in building healthy relationships
Theme three will discuss what interventions can be made in order to prevent some of the damage down to child victims of abuse.  Research has shown that children who have been emotionally and verbally abused have difficulty with relating to those around them and have very low self-esteem and confidence and lack the resilience to cope with impact of this on their wellbeing (Springer et al, 2003). It is also evident that early intervention has been proven that it is needed for the best impact on a child as it helps them develop strengths and skills that will help with their wellbeing as adults (Early Intervention Foundation. n.d) This means having multi agencies working together to make sure that the right support is needed for the child in their care. In recognition of this the Welsh Government published a report in 2018, Mind Over Matter, which says there needs to be investment in early interventions and that schools need to be ‘community hubs’ in order to help children build their emotional resilience (Children in Wales, 2018)
 
Estyn (2003) defines nurture groups as ‘Small group provision in primary schools, usually for children identified as having difficult behaviour, and/or traumatic early experiences.  A nurture group is a small class which provides safety and a structured environment for the child, which gives the child opportunities to revisit early missed ‘nurturing’ experiences (Welsh Assembly Government ,2010). Whilst in this environment, the teaching staff and assistants are models of positive relationships and are there to help with the development of language and communication skills and focus on social, emotional and challenging behaviour (Welsh Assembly Government, 2010). The child will be developing curriculum-based skills and is encouraged to celebrate their own progress with acquiring skills such as listening, sharing and turn taken which can reduce or remove barriers to learning making sure they are successful in moving back to the mainstream classroom (Welsh Assembly Government, 2010).
 
Within doing this it can help a child learn what a healthy relationship is which means teachers are positive role models to the child; also, it can help with making friends and socialising. The nurture group rooms provide a safe space where children can develop learning skills alongside life skills that help the child build relationships with their friends and adults (Young Wales, 2010).  This can help a child build up their confidence and feel good about themselves, they get positive comments from other people instead of verbal abuse. This helps break the intergeneration cycle of copying the abuse of their parents when they grow up (Nurture UK, 2017) This can help them learn and be more involved with school lessons which builds their self-esteem, this means they will achieve more and hopefully get a good job. Again, this will help break the intergenerational cycle of poverty, which can help the child succeed in life and lessen the long-term effects of abuse if this is done positively (Nurture UK, 2017).
 
Looking at a case study, Gors Community Primary School (Young Wales, 2010) is near a large social housing estate in Swansea, that has severe social and economic deprivation, with children who have experienced Adverse Childhood Experiences, including emotional or verbal abuse. The primary school was known to have children that were difficult with their behaviour and challenging to teach. However, after setting up a nurture group it helped the staff focus on each child’s needs and look at the underlying reasons for their behaviours. The case study shows that without the nurture groups the school would not have been able to cope with the number of children from poverty areas struggling without defining the reason why there were behavioural issues. By having these nurture groups, it is possible identify the issues that the children are having in one to one sessions; these help with understanding their problems and behaviour and identifying if there has been any trauma in their early years of development. By having these discussions between teacher and child, the child could open up about issues at home or even look up to the teacher as a role model, as having teachers that will positively influence a child can build a child’s confidence and self-esteem, which will help them improve in class. This child centred approach helps the children see themselves as individuals and valued (Young Wales, 2010)
 
Alongside having specific nurture groups, some primary schools have adopted a whole school approach that focuses on the wellbeing of vulnerable children who are at risk. Herbert Thompson Primary School in Cardiff has a main priority of improving all children’s wellbeing. They have used their Pupil Deprivation Grant to employ a full time Emotional Health and Wellbeing Support Assistant who provides one-to-one sessions in a safe space (Estyn, 2020). The assistant also has ‘Time to Talk’ sessions where pupils can talk about their anxieties. The school also has two rooms that are safe havens for children to go to when needed. Part of the whole school approach is to make sure that children see they are all equally valued. This is helped by greeting each child individually every morning and sharing 3 positive things about each child’s day every evening with their parents. The school also has a mantra that is said every day to remind children they are ‘loved, strong, important and special’ (Estyn, 2020). For children who have been emotionally and verbally abused this could go a long way in helping them have a better self-image and build resilience against their difficult home life.
 
Ysgol Gymraeg Brynsierfel, in Carmarthenshire has developed another intervention that tracks how their pupils are feeling on a day to day basis. This was in response to them recognising that the emotional difficulties some of the children were facing at home was impacting on their attainment at school (Estyn, 2020). Children can send electronic messages to staff. These are monitored by a trained assistant who can then respond appropriately. Estyn (2020) state that this has helped children feel less isolated at school and also less angry, confused and anxious. One child was quoted as saying “I have a chance to say what happens at home and what makes me sad or angry” (Estyn, 2020). The information collected has also been useful in multiagency meetings in targeting help for parents or protecting children in dangerous situations (Estyn, 2020).

Looking at the reasons why many children do not get a positive school experience can be due to the issues they face at home; many children witness difficult and distressing events at home. Throughout the school environment the children can find it hard to settle into school, which can be early signs of emotional and behavioural difficulties, which then leads to them failing to achieve across many areas of the curriculum. Having these barriers in early learning at school can have  serious long-term effects on achievement, which is why the primary schools in these case studies adopted an early intervention programme to support the children in school for them to reach their full potential. Many of these children with underdeveloped social and linguistic skills found mainstream leaning too difficult and were not always ready to meet the social and intellectual demands of a school in a result of this their impoverished early nurturing. These children showed that they had low self-esteem and low self-confidence but having these nurturing groups can help them grow and reach their full potential.  



3.5  Conclusion
 The themes discussed looked at the role of attachment and other psychological theories in childhood development in detail. Theme two examined the treatment of verbal abuse as an ACE and traced how this impacts on life outcomes in adulthood and Theme three discussed what interventions exist in helping and supporting children to build up healthy relationships if they have been previously verbally or emotionally abused. 
4 [bookmark: _Toc31968175] CONCLUSION AND RECOMMENDATIONS 
In the research undertaken into this topic, it shows the damaging effect that verbal abuse can have on a child of such a young age. It shows that it does not just stop at childhood but progresses in their future life into adulthood. In a lot of the research that has been found it shows that physical abuse or neglect were the main abuses that were taken place, however reading more into the abuse it shows that all the children that were abused suffer from verbal and emotionally abuse as well as other abuses (NSPCC, 2020). 

Physical abuse is damaging but so is verbal abuse, as with physical abuse it can be more seen, and evidence can be provided. But, with verbal and emotional abuse, it is damaging to the flourishing and wellbeing of an individual. Some individuals cannot see the signs of this abuse which is so distressing when not identified by someone who could support an individual (Kids Helpline 2020).

[bookmark: _Hlk40799435]Due to the adverse effects that verbal abuse has on childhood development and long-term outcomes, there should be much more research into the impact of verbal abuse on small children, and how the lasting effects could damage the child for life. Given that successful interventions can make a difference (Shonkoff ,‎2000), there should be more research and support within schools and professionals to try and learn the signs of abuse whilst visiting or in company of a child. 

[bookmark: _Hlk40803288]Looking into interventions that currently are available for children, it appears that most are set in a school environment. However, most cases studies show that some children who suffer from abuse, do not attend school (Odhayani ,2013). This could mean they could be missed and lose out on the support available for them. Whilst interventions within a school environment are to be welcomed, it remains the case that more interventions are needed outside of the school, so that vulnerable children can assess online support at home or somewhere safe where they can access support in time of need. 
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