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Abstract

There is growing concern in the United Kingdom today amongst educationalists, psychologists, and professionals, surrounding the reduction of art within the school curriculum. Whilst the government has most recently focussed its attentions upon improving academic achievement in numeracy, literacy and the sciences, this has had a detrimental effect on the provision for art within education. With creative industries being reported as having a substantial impact upon the U.K economy, coupled with a declining level of mental health in children and young adults, this paper will identify the possible impacts that an increase of art within education may have on learners and their future lives. The author, who is an education degree student with a particular interest in the arts, will summarise the complications which a reduction of art may cause, and make the case for art integration within education, and its positive effects on the whole child. 
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Chapter 1 
Introduction

Since the introduction of educational establishments, the subjects classed as ‘art’, or ‘creative arts’, have been the topic of much debate as to their significance in terms of value to a child’s future life aspirations. Friedrich Froebel, the creator of the kindergarten, had a significant effect on the education of art. Froebel promoted pupil-centred activities in education, along with learning to appreciate art, and to develop self-expression (Strauch-Nelson, 2012). Many people consider art to be a softer subject; a form of creative play; or a subject which is only taken for pleasure with no gravitas towards a learner’s future academic or career progression. Collins (2011) reported that the highly prestigious Russell University Group, have openly advised prospective students that they will have limited prospects of university acceptance if they study soft subjects such as drama or art at a-level, as opposed to gaining a-levels in subjects such as sciences, history, maths and languages. The influence of school testing, academic success rates, career paths, and government policies. all affect how arts are perceived within education. Bowen and Klsda (2019) suggest that curriculum standardised testing is a main cause of a decline in art education. Another contributor to the reduction of focus on arts in education was also cited as being due to the lack of research undertaken to substantiate claims of its importance to a child’s development. This paper will aim to draw attention to the significant benefits of participating in art education in terms of the holistic development of a child. Whilst this paper will focus on school aged pupils, these benefits may also be beneficial to adult learners.
This paper will present the hidden benefits of art education and make the case for why art should be considered as a highly important subject for all children. A review of literature which argues that art is not purely about drawing, painting and making, will be undertaken, and this paper will discuss the lesser known possible benefits and effects upon a child who participates in art education. 
Lynda Westhead 
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and then to possible solutions. Following this initial research, other significant benefits of art education were revealed, which this paper will discuss. Consideration will be given to the positive affects which art is reported to have upon a child, and will assist in determining whether this matter requires further research in order to make a salient case for art within education, or at the least, an integration of art within the core subjects of education.


Chapter 2
Art – the position art holds in education today

The United Nations Convention on the Rights of the Child stipulates that every child has the right to experience the arts and cultural activities, and the choice to partake in whichever leisure activities they may wish to (Unicef, 2010). With this in mind, it is concerning to read that the Cultural Learning Alliance (2018), reported that the number of hours dedicated to the teaching of art in U.K secondary schools has reduced by 17% since 2010. Manea (2017) also states that not only is the provision of arts limited, but it is also inconsistent depending on location. This reduction in art education is often camouflaged by offering pupils to participate in arts in an extra-curricular setting. This approach demonstrates that schools do appear to have appreciation for art education and are showing some form of commitment to providing their pupils with opportunities to explore and develop in the arts.  It may be the case that teachers just do not have time to practice art education during curriculum hours, due to the focus on achieving other milestone targets in areas such as literacy and numeracy. These kinds of extra-curricular clubs usually operate outside of the general teaching hours and may be chargeable in some locations. The NSEAD (National Society for Education in Art and Design), conducted a survey in 2016 which revealed that 42% of state schools made provision for art education for less than 1 hour every fortnight, 11% of these consisted of schools allowing for under 1 hour per month of art for pupils (NSEAD, 2016). 

It would be a fair assumption when considering these trends and statistics regarding art in the curriculum, that art does not appear to be considered as a priority subject in schools and the curriculum. Robinson (2016) suggests that there is a hidden curriculum, which is adopted silently by many schools and which results in resources for art being side-lined in order to achieve greater scores by focussing on subjects covered in the standardised testing. Robinson also claims that art is one of the least prioritised subjects in the curriculum, which he claims is a mistake. Art, according to Robinson, is imperative in a child’s developmental progress and intellectual advancement. Winner et al (2013) suggest through their research project named ‘Art for Art’s Sake?’, which has been published in conjunction with the OECD (Organisation for Economic Co-operation and Development), that the lack of ability to assess art in school heralds as one of the most significant factors in its demotion within the curriculum over the years. Their publication explores the possible impact of art education upon children within education. The central tenets of the research are focused around three areas which investigate whether art has a positive impact on the development of certain skills; the effect of pedagogical methods upon any claimed positive impacts on pupils; and the debate over the lack of research into this matter. The publication also discusses the 21st century learner and their expected skill requirements to enable a successful future in the world and to make a positive contribution to the world economy. The key word ‘skills’ is used as an example as one of the beneficial outcomes of art education, and to which the writer’s set out to prove in their research. Their research concludes with the opinion, that whilst the outcome of success in art and creativity cannot be measured, it is plausible that pupils who participate in art within their education, develop a multifarious set of skills, which are beneficial in gaining employment in what they call “highly innovative occupations” (Winner et al, 2013). However, despite these emerging attempts to reinforce the value of art within education, schools are under increasing pressure to hit targets for their standards of academic achievement. This target driven education system appears to be influencing schools to focus their attentions towards the subjects on which they are measured, to achieve their desired academic status. The case for promoting the significance of art within education, is further hindered by the publication of PISA (Programme for International Assessment) testing results, which provide details of world country ranking in terms of reading, maths and science. The United Kingdom is languishing in 15th place for science, 27th for maths, and 22nd for reading on the world PISA tables. The U.K government had introduced what they considered to be, positive reforms, on the education system, in an attempt to increase academic achievement. However, these reforms consisted of new testing policies, a curriculum designed to each more of the core subjects like maths, science and English, and school restructuring (Warrell, 2016). As these academic subjects are measurable, Government pressures regarding the need to train our youth to boost our economy may also unintentionally highlight progression in just these academic subjects. Th U.K government recently announced, stating their intentions to achieve a target of 90% of all U.K pupils to be studying all of the core subjects at GCSE level, in order to give them an advantage in terms of future academia and employment, and to boost the economy (Gov.UK, 2017). 

In contrast to reports regarding the clear prioritisation need upon ‘core subjects’, there has been criticism by both researchers and educationalists regarding the need for more appreciation of arts within education. Last (2017) in his policy note report for the HEPI (Higher Education Policy Institute), entitled ‘A crisis in the creative arts in the UK?’, criticises the lack in consideration of the creative arts in education, and purports these subjects to be of equal value to the core subjects such as maths and the sciences. The article highlights that the economy is fundamentally boosted by creative industries within the U.K, to the tune of attracting an annual contribution of around £84 billion to the country’s wealth. The report also draws upon further figures which reveal the important contribution that the arts industry makes to the U.K. In terms of employment, there are 1.7 million people employed within the arts and creative industry, and they state that nearly 10% of the U.K export profits are generated in these industries. Referral is made to the Roberts Report of 2002, which was a key driver of the promotion and focus upon STEM (Science, Technology, Engineering and Mathematics) subjects, in order to protect the nation’s future economic success. This literature renders credibility, due to its use of facts and statistics relating to art education, this usually being a rare occurence, due to the lack in research undertaken in this area. Another interesting topic discussed in the HEPI research article, is the notable reduction of risk of automation in the creative employment industries. In a time where pupils are encouraged by various higher education establishments to focus on core subjects, this negates the very aspect of securing future employment upon this basis. Goulden (2015) of NESTA (National Endowment for Science, Technology and the Arts UK), suggests that without artistic influence, science would be almost impossible, for it takes a level of critical thinking; of innovation; of expressing ones ideas; and testing these to begin the process of scientific enquiry. According to Goulden, Art in the scientific process, is perceived as a ‘catalyst’ for creativity and innovation. Jeffreys (2018) reported that educationalists are also voicing concern over the inability to provide art education to their pupils, attributing this to lack of funding. 10% of the schools investigated in the article, admitting to being reliant on voluntary contributions from parents to continue any form of art in schools.


Chapter 3
Does studying art have any effects on academic success?

To continue to consider the place and importance of art within education, it is important to identify both the direct and indirect benefits upon the learner. Fleming (2012) associates the misinterpretation of art education, with a lack of understanding of the content of art education, and also its meaning. Art is a subject in which perception plays a central role in its success, its gravitas is subjective to individual understanding and appreciation of the subject and its wider benefits. Without research to corroborate the true value of this subject, it may prove a substantial task to change the overall view of art as a significant part of the curriculum. However, there is a wide range of literature which advocates art education and its wider academic benefits. Fleming provides a critical view of arts in education in his literature, whereas initially he advocates the use of art in education, claiming that art education improves literacy; communication; social skills, behavioural issues; emotional development; and cognitive skills. However, caution is also fairly placed on the legitimacy of these claims. It is suggested that the majority of literature promoting art education is based on grand statements, rather than empirical facts, which may lead to controversy over the validity of this supposed value. When discussing the views of teachers as to why they feel art is important in education, validity is questioned regarding the overused and significantly ratified reasoning that art improves or develops creative thinking skills. It is a loaded statement, which whilst saying something of substance, really does not clarify anything at all. (Fleming, 2012).
In order to attempt to provide reliable proof that the arts do benefit learners in academic achievement, Brezovnik (2015) published research into the investigation as to whether the integration of fine art education into Mathematics in primary education, resulted in any benefits. Acknowledgement of the extensive cognitive skills which are required in maths, science and language education were highlighted, and linked to similar skills which are developed when exposed to art education. A sample of 210 primary school pupils participated in the research project and were tested on the basis of delivering fine arts within maths lessons, against a control group who did not receive the integration. All sample pupils’ prior marks were compared in art and maths, in order to gain a reliable view of any improvements made. The sample group were then taught 4 new maths topics, with art integrated into their lessons. The control group received the same lessons, but delivered in the traditional form, without art integrated. Both groups were then tested, and the results were compared. The outcome of this research found that the sample group who were taught using arts integration, achieved greater academic results in both their arts and their maths tests. The benefits were revealed immediately after this practice, however, further research found that that these academic benefits increased after a period of up to 5 years following this integrated approach. The overall findings of this particular literature proved that improved exam results were achieved through the use of cross-curricular teaching; and that integrated arts pedagogy motivates learners and maintain levels of attention.
Further advocacy of the use of art to complement other curricular subjects, is acknowledged in terms of its promotion of visual thinking. Fisher (2005) states that art education is the most effective way to increase a child’s problem-solving skills, which can then be applied to any area or subject. Visualising is purported form a substantial part of scientific enquiry, this also being a skill developed through the education and practice of art. A learner will make a choice with art, they will choose what they would like to create, or what they appreciate. These ideas develop self-awareness and also critical thinking, when reflecting upon the reasons behind their choices. The ability to see art through the eye of the artist is also another way to learn perspective, and cultural understanding. These skills again, can be applied to all subjects to enhance the learners understanding and performance. In terms of art benefitting academic success in other curricular subjects, Fisher states that both maths and science require adequate application of visual imagery in order to succeed. To work out a sum, a learner may visualise a situation to assist with the answer. In science, the recall of complex equations or formulae require visual recall, again something which is a benefit of developing visual cognition. There are areas in these subjects where art is already integrated. A picture of the human body which details all body parts; an example poster of photosynthesis in plants; both of these are examples of the use of art, and they are how art benefits the learner in academic success (Fisher, 2005).  This opinion is also conceded in terms of art and its benefit to the subject of science. Ede (2005) claims that art is of equal importance as science in life, and in academia. Arts teaches learners to use their imaginations, to seek answers to impossible questions, to guess, and to plan. These are all deemed as central skills required in order to be proficient in science, and therefore could once again prove that art is beneficial to general academic success. Art education within a school setting is also suggested to activate a learner’s knowledge capacity, along with increasing their level of understanding. A learner who participates in some form of art education should naturally form a level of cognitive thought, which is improved by using collaborative discussion in art classes and sometimes referred to as a ‘community of enquiry’. This is suggested to be an effective learning method for children in terms of their creative application and social development (Liptai, 2004).
Aprill (2001) refutes the viable influence of art education upon academic success. Whilst it is noted that making subjects more appealing to pupils through the use of art is a useful tool, this is not true practice of art education, and used more as a method of retaining pupil attention and interest in other topics. The notion of art education having a direct an immediate positive effect on testing scores is also contested, suggesting that there is no factual evidence to verify any such link, or what Aprill refers to as a ‘magic transfer’. However, some contradiction in this opinion is noted within the text, which may lead to the author eventually reverting to support the very notion of the concept which he sets out to dismiss. Increased academic success is claimed to require the learner to be able to adapt to different perspectives, and to demonstrate a string sense of self-expression (Aprill, 2001).


Chapter 4
Are there any additional benefits to participating in Art education?

The Welsh Government (2015) reported that one in five children in Wales have been diagnosed with a SEN (Special Educational Need). Of the 104,957 pupils recorded as SEN pupils, only 12% have received a statement of need, which entitles them to full relevant support in school. Art is renowned for providing a therapeutic sensory experience to people of all abilities. Gabriels and Gaffey (2011) support the use of art with children with and additional learning need, and also as a treatment plan for children affected by trauma or behavioural issues. The process of a child creating art in any form, provides a basis for discussion, and to analysing the feelings that may have led them to their creation. This use of art in schools may be of great assistance to children in times of considerable distress. Other benefits of the use of art in school, which are of significant importance to SEN pupils include; improvement of communication skills; practice of motor skills; enhancing social skills by learning about themselves through their artwork. Children with autism are more often prone to the need for sequence and clear instruction. Art education provides support in both f these areas by providing concrete sequences in its delivery and the use of visual cues. Both of these art education methods should increase comprehension in SEN pupils. The art lessons are flexible, due to there being no assessment criteria in primary school as such, this means that the teachers can tailor the art lesson to that of the learners’ interest (Malchiodi & Malchiodi, 2011). The BAAT (British Association of Art Therapists), strongly support the se of art as a support toll for educationalists. They provide a diverse range of in-depth courses for school practitioners. Following an art therapy session within a primary school in 2017, the BAAT publishes the positive responses from the children who had participated. The children noted their confidence in using art therapy to work away their internal concerns; to increasing their happiness levels; to be able to relive any stress, anger or worries; and to having fun, playing and creating a sense of calm (BAAT, 2017). Art classrooms in schools can be places of freedom, of fun and of peace. Tallack (2004) explains that the environment in which art is practiced within school, is a place which is detached from the standard school classroom setting, providing a sense of safety similar to a ‘haven’ or ‘oasis’ for children. However, the detriment to this idea, is that it marginalises the art teacher, or art classroom as being the only place where a child may feel comfortable in school, which could then negatively impact on a child’s feelings towards usual school classroom learning. This could again link in with the integration of art into all school subjects, discussed earlier in this paper, in hope that the learners will then have the same feelings radiated within the art classroom, in all lessons. 
A further benefit to the use of art within education, is to develop communication. In 2016, there were approximately 1.5 million pupils registered in U.K primary schools who spoke English as their second language, equating to nearly 21% of the population of primary children (The Bell Foundation, 2017). This is a significant amount of children, who will almost certainly require extra assistance throughout their time within school. Art education can prove to be an invaluable tool for education staff to improve communication with EAL students, for art is a language which is practicable by all. Children of all cultures and languages can learn both to read and develop their speech using art as a tool, also improving relationships with non EAL pupils by collaborating in their art lessons (Myer, 2003). Psychologists have also lent support to the idea of art being used as a tool to support language and learning in children. Anderson (2017) states that research has proven that art supports literacy among a wide range of children with various abilities, and from a variety of countries. When a teacher wants a child to be reminded of how to say a word, or what a particular object is, they tend to use pictures when communication with EAL pupils in the first instance, this is using art in education. Therefore, it is questioned as to why art cannot be used in more complex educational pedagogy. Anderson states that art is used as a foundation for language learning, which is then built upon in order to progress.

Chapter 5
The current state of children’s mental health in the United Kingdom

In 2017, the NHS completed a nationwide survey in England to record the current statistics for children suffering with a mental health condition. The results made for difficult reading, revealing that one in eight children suffer from at least one mental health condition (NHS, 2018). The report also revealed that emotional disorders have also increased from 4.3% in 1999, to 5.8% in 2017. Stockings (2016) suggests that emotional mental health issues such as depression and anxiety, are the most common of mental disorders in children and young adults. It has also been reported that emotional mental health conditions can affect a child’s development, their social skills, and academic ability, with childhood depression returning at some point in adulthood (Luby et al, 2017). Anxiety has been reported as affecting over 300,000 children and adolescents in the United Kingdom (Howard et al, 2017). In a more recent report, undertaken by the Education Policy Institute, into children’s wellbeing, it was revealed that in the 5 years, preceding 2018, the number of children and teenagers referred to mental health services had risen by 26% (Newlan, 2018).


Chapter 6
Can art education improve mental health and wellbeing?

An unprecedented decline in art education in U.K schools, has been ongoing since 2010. A research project which was partially funded by the comedian and writer Ben Elton revealed that national testing, restricted school funds and a curriculum focussed on ‘core subjects’ led to the demise of art within schools (Adams, 2019). It has also been reported that between 2012 and 2017 GCSE exam entries in performing and expressive arts have declined by 26%, and design and technology by 32% (Busby, 2018). It leads us to question whether there may be link between the publicised declined of child mental health, with the decline also of art education. 
Art education is suggested to be a hugely beneficial practice in the promotion of wellbeing in both children and adults. The adoption of art as therapy in medical setting, can surely only prove that art heals individuals through appreciation and practice (Blackburn, 2018). The newly introduced social prescription scheme in Great Britain provides further support to the benefits of art to a person’s wellbeing. GP’s are now able to prescribe arts and cultural activities to patients they feel may be presenting symptoms of anxiety or depression, or who are in need of a boost to their wellbeing (Romer, 2018). In addition to this, the All-Party Parliamentary Group have published a report into the effectiveness of art upon health and wellbeing. ‘Creative Health: The Arts for Health and Wellbeing’, provides an in-depth review of how art may be used as a solution to many mental health conditions (All-Party Parliamentary Group, 2017).
Hickman (2005) states that art within education, can not only foster creativity in children, but can provide them with a sense of identity, and increase low self-esteem. The practice of visual art is credited as having a positive effect on their self-image and role in society.
Mental health and wellbeing in children is an area which is certainly beginning to be taken far more seriously within education. The Welsh Government are currently in the process of adapting their curriculum to meet the needs of the 21st century learner, in a holistic sense, and not purely for academic benefit. The new curriculum has adopted the integrated approach of subjects which are interwoven amongst all subjects, and for the first time, has promoted expressive arts as being one of the focal learning areas (Welsh Government, 2018).





Chapter 7
Conclusion/Recommendations
Through the research undertaken in this literature review paper, it is clear that there is certainly a place for art with the U.K education system. Following consideration of the significant benefits that art has upon, not only academic achievement, but on mental health and also the holistic development of a child, it will now be imperative for our governments to recognise the impact of reducing this education. It is now noted that a reduction in arts within education may be a factor which is contributing towards negative impacts on mental health, and also to the future economy of the United Kingdom. Prevention rather than cure, is the most effective way of avoiding negative outcomes in our lives. I would recommend that the government meet with psychologists and educationalists who have been conducting research within this field, to discuss and develop a plan to protect our children’s mental health, and to allow them to develop cognitively using art within all school subjects. Whilst there is the beginning of evidence that research and actions are on the horizons in the field of art education and its benefits, there is much work to be done here in terms of valid research to corroborate the claims of such benefit.
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