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Language is a vital part of everyday life as it helps “transfer information from one person to another”, (Harley, 2010, p.3). In this critical review, the article by Bernardo and Gaerlan (2011), will be addressed alongside the current situation in Wales. It is important to understand the current situation in Wales with regards to the Welsh language so that when critically analysing the article connections can be made. 
The Welsh Government’s current goal is to see “the number of people able to enjoy speaking and using Welsh reach a million by 2050” (Welsh Government, 2017a). Considering this aim and the Estyn (2018) report stating that “standards of Welsh continue to be an area for development in a third of English-medium primary schools”, it is clear the development of Welsh language is necessary. It is stated in QCAA (2003), one of the aims for Welsh schools should be ‘Using the Welsh language with access for all’. This is important as, no matter the fluency of children they should have opportunities to use the Welsh language in order to progress. As such schools have to cater for all abilities within Welsh language learning because of such variation in Welsh language acquisition in Wales. Despite goals to achieve more Welsh language use, it can be seen by the data from (Welsh Government, 2013), there has been a slight decrease in the Welsh population being able to speak the Welsh language from 24.7% in 2001 to 23.3% in 2011. Alternatively, it could be argued that Wales is progressing as more recently within education there has been improvements, as it is noted in (Estyn, 2013) during a survey, the majority of schools and settings that were visited were at a good standard in Welsh Language Development. 
The authors of this article are Allan B. I. Bernardo and Marianne Jennifer M. Gaerlan. Both have worked in De La Salle University in the Philippines as such, the research that has been conducted within this article is likely to be reliable and valuable. The article discusses the experiences of bilingual learners learning through a second language in their education journey and the effect that this has. Throughout the article there are many themes that are addressed. Some of these themes are; why we learn a language, the teaching and learning of a language and the effects of bilingualism. Many different areas of discussion could develop from engaging with this article, however the themes mentioned above will be the focus for this critical review. 

Bilingualism is a complicated word to define as there is so much scope and personal opinion incorporated in many definitions. A definition of bilingualism from Oestreicher (1974, quoted in Cummins and Swain, 1986, p.7) states that a bilingual person has a “complete mastery of two different languages without interference”. This indicates that being bilingual means you have a high level of skill using both languages confidently. However, other definitions would indicate a high skill level is not needed, for example Haugen (1953, quoted in Harding-Esch and Riley, 2003, p.23) states a bilingual person can “produce complete, meaningful utterances in the other language”. Taking all of this into consideration the definition being sustained throughout this critical review, is bilingual people refers to those who can “obtain the knowledge and use of more than one language and who have various degrees of proficiency in both languages” (Nagel et al. 2015, p.219). 

An appropriate theme to analyse in the article, (Bernardo and Gaerlan 2011) is why we learn a language, as for the students in the Philippines, ‘learning English is a means towards other personal and social goals’. It is also acknowledged that learning English can aid their future job prospects as the job market values the ability to converse in English. This is supported by St George International (2017), who acknowledges that ‘in 2015, out of the total 195 countries in the world, 67 nations have English as the primary language of ‘official status’’. Indicating the importance of having the English language in order to aid communication with other parts of the world. The question then arises of the importance of Welsh language in relation to the rest of the world. Considering the information provided by The Guardian (2016), stating that the Welsh language is vulnerable, possibly the children may feel the Welsh language is only for school and does not benefit them or contribute to wider society creating a lack of motivation to learn and use Welsh. Connecting the article and research implies, the status of a language can determine its use, both in a country and the wider world.
The BBC (2017), suggests that maybe in Welsh society currently instead of trying to force everybody to learn Welsh, we should put measures in place in order to aid those who actually have a desire to learn Welsh. However then, could it be suggested that we are aiding the process of the language becoming extinct as we are not advocating the need for the language. Although this is unlikely to be a future approach to the Welsh language as, it is clear that within the Successful Futures document, (Donaldson, 2015) that within the new curriculum in Wales teachers should ‘ensure appropriate emphasis on the Welsh language and culture’, resulting in a renewed purpose for the language. So rather than letting the use of Welsh fade, Wales aims to “enable all learners to develop their Welsh language skills and to use the language confidently in everyday life”, (Welsh Government, 2017b). This type of ethos should aid in more people speaking Welsh in the community and consequently giving Welsh a purpose outside schools and possibly raise the status of the language in Wales. 

The next theme to address in the article is some of the teaching and learning processes of learning a language. The study conducted by Gaerlan (2009, quoted in Bernardo and Gaerlan, 2011) refers to the teacher being a model, regarding the good use of English language. Use of the teacher as a model is further supported by Estyn (2017), who suggest it is important that teachers ‘make effective use of the Welsh language as a medium of communication, both in lessons and in other situations’. This links to teachers being good role models as teachers need to be confident in their ability and provide good examples and opportunities for children to engage in Welsh. However, the ability of teachers to teach Welsh or through the medium of Welsh is a concern currently as ‘there is no significant increase in the numbers of teachers who speak Welsh or are able to teach in Welsh’ (Click on Wales 2013). 
This links to the need for teachers to be upskilled. Although teachers may have a lack of fluency or knowledge of the Welsh language, there are opportunities for Welsh language development. One of these opportunities is the Welsh Sabbatical Scheme in which practitioners are able to ‘gain awareness and confidence in using Welsh-medium and bilingual methodologies’ (Welsh Government, 2016). There are opportunities for teachers to improve their Welsh through different methods. Plascrug C.P. School was identified by Estyn (2012), as a school that has worked well to achieve set targets in improving Welsh language in the school and specifically with the teachers. The school gave the teachers opportunities to improve their Welsh skills through weekly sessions in which staff speak wholly in Welsh and as a result the school are considered sector leading. In order to allow the children to progress into bilingual learners it is essential that teachers are upskilled, so they have the capabilities to teach Welsh effectively as role models. 
The provision provided needs to be considered when analysing how children learn a language. The article refers to the Philippine education system in which the children are educated in English medium mostly. However, in Wales it is important to consider whether this would be a possibility for all children. As discussed earlier, there needs to be clear and advanced knowledge of the Welsh language within the teaching profession in order to provide this provision. It is also worth considering the notion by Welsh Government (2012) that those whose fluency in Welsh language is low, are less likely to use the language as there is a link between use and fluency. They proceed to mention that the challenge is then providing opportunities for speaking Welsh regardless of fluency. 
Leading from this is a discussion of exposing languages to young children to build confidence to learn and use languages so they become proficient. It is important for young children to be exposed to different languages, as learning a language is easier at a younger age. This is supported by Baker (2014, p.41), who states that ‘language among young children is caught rather than taught’, implying children just naturally learn language at a young age and do not have to be formally taught. There is cooperative notion stated by Iorweth (2017, p.6) as he suggests that young children between the ages of 0-5 have a natural ability to absorb a language quickly. This information along with the article may indicate that there is a need to teach bilingually in the early stages of education for children to develop confidence in using the language and then this can be developed throughout their education. 

This leads us to consider if there are any effects of being bilingual. The author expresses the ‘ability to use two languages may actually serve as important resources in their learning’ (Bernardo, 2005 quoted in Bernardo and Gaerlan, 2011). This is supported by Raguenaud (2009, p.112), who comments that bilingualism can help children to progress and develop in skills used in other areas of the curriculum such as, analytical and problem-solving skills. Research by Rhys, M. and Thomas, E. (2013, p. 652), demonstrates that bilingual students being educated in Welsh does not affect the abilities of the students first language, that being English. Alternatively, it is suggested by Cunningham (2011, p.65), that a young child being exposed to two languages can be difficult as they must understand the appropriate use for each language dependant on circumstance, for example, who they are with. 
However, the author notes multiple times that the ability to use two language codes allows mindful use of different learning strategies which aids learning in a variety of different circumstances. However, it is important to be mindful of someone’s proficiency in a language as the article (Bernardo and Gaerlan 2011), acknowledges that the children participating in the research had ‘relatively adequate levels of proﬁciency’ in the language that they were using. Consequently, the conclusions drawn may not relate to all bilingual learners as there is variation in proficiency and ability. 
There appears to be differing opinion on the effects of bilingualism dependant on different personal factors such as proficiency and age. Bialystock and Feng (2010, quoted in Grosjean, 2011) summarises this well as they state within research ‘there are sometimes benefits for bilingual children, sometimes deficits, and sometimes no consequence at all’. Evidence for varying factors is found in the article, as they demonstrate that the various cognitive processes used in maths can sometimes be enhanced by bilingualism, negatively affected or have no effect. This was dependant on the activity and the type of cognitive processes used during the task.
It is evident more research is needed, which leads to a discussion about how we measure effects of bilingualism and approaches used in the article. There are many different aspects that influence the way we live our lives, these aspects also apply to language acquisition. This is supported by Altarriba and Heredia (2008, p.4), who suggest that “social, culutral, educational, cognitive, developmental, biological, psychological and linguistic” aspects of life all influence why, where and when we equire and use certain languages. Bernardo and Gaerlan (2011) also acknowledge that in order to understand the whole experience of a bilingual learner, different approaches need to be considered not just psycholinguistic and sociolinguistic which is what this article focuses on. So, although the article is definitely valid, there needs to be more research with different approaches to increase the validity of the research. 

There are many valid points discussed in the article by Bernardo and Gaerlan (2011). A lot of the information demonstrates that bilingualism can aid learning in a variety of different areas and cognitive processes. However, there is a need to be cautious when looking at the research due to the personalised nature of learning a language. As mentioned previously the approach taken in the Philippines towards learning through English language would not necessarily be able to be implemented in Wales with regard to learning Welsh, due to factors such as; status and perception of the language, the use of the language and ability of practitioners to educate in Welsh. From the article it is clear that in Wales we should strive to provide a purpose for the Welsh language, so the children fully engage in learning and progressing in Welsh throughout their education. Also, the Welsh language provision is an area for improvement in Wales and although there is some development in teacher confidence and ability to provide this provision more needs to be done so the children have the opportunity to become bilingual. 
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language is just for school or has a purpose for the children outside of education. This relates to the discussion
earlier about whether children want to learn a language as, if the children can not see a purpose for the
language, they will not want to learn it or may refrain from using the language outside of school.
Critical response to an article that provides evidence of sound knowledge and
understanding of themes related to the teaching of Welsh in the English-
medium sector.
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