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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...
 

	Targed/Target 1
	Ensure that the literature review is clearly integrated with the rest of the assignment
	Ensured that the format of the literature review was connected to the rest of the assignment. 

	Targed/Target 2
	Try to keep a clear focus on the main purpose of the assignment -
	Stay on track with the assignment and not get drawn out. 



How do learners perceive the effectiveness of daily well-being check-ins?
Aim, focus and purpose of the research
The purpose of this essay is to discover how learners perceive the effectiveness of daily well-being check ins. To achieve this, the researcher will explore learners' opinions around the usefulness and effectiveness of daily well-being check-ins whilst also highlighting possible adaptions of the implementation of daily well-being check-ins through feedback of the learners. The overarching interest of understanding and addressing this issue was influenced by the Well-being of Future Generations (Wales) Act 2015 where it proposes a healthier Wales, where learners' mental well-being is to be maximized. As learners spend a considerable amount of time within an educational setting, it is important to be aware of the support in place for the learners and how schools address well-being issues. It was decided that this topic was to be explored to add to existing literature around well-being check-ins in schools and to provide improvements that schools may need to make to align their practices and decisions with the principles and objectives of Well-being of Future Generations (Wales) Act 2015.
In accordance with the BERA (2018) guidelines, the school in question will be anonymized and referred to as school X. This research was conducted within a year 6 classroom during placement as part of a Postgraduate Certificate in Education. The year 6 class consists of 27 learners, 16 identifying as female and 11 identifying as male. The year 6 class is a mixed ability classroom with several learners experiencing some sort of emotional struggles throughout their education. School X is an English medium school situated in the borough of Llanelli. School X was last inspected by Estyn in 2017 and reported that there are 325 learners on roll across 13 different classes. Estyn (2017) also reported that 24% of learners are eligible for free school meals, around 5% above the national average.


Literature review
The rationale of this literature review is to demonstrate knowledge and understanding of well-being within an educational setting. There have been several areas identified that required exploration such as the prioritization of well-being in schools, well-being check-ins as an intervention and a theoretical model of which support child well-being in an educational setting. These areas will be visited during this part of the essay.
In recent years, there has been growing recognition of the importance of prioritizing the well-being of learners in schools. The Well-being of Future Generation (Wales) Act 2015 has given teachers and educators a responsibility to ensure learners well-being is paramount within an education setting. Defining well-being is said to be challenging due to its multifaceted concept where it varies across cultures, individuals and different disciplines (Roffey, 2015). According to Roffey (2015) well-being encompasses both physical and mental health, along with factors such as happiness, life satisfaction and fulfillment. To contextualize this further, it’s about learners being able to feel good and being able to function effectively in various environments, such as school and the community. In the United Kingdom it is estimated that one in eight learners experience well-being issues, and that these issues can be associated with long term consequences (Sadler et al, 2017). Research shows that due the absence of effective processes and interventions to try and discover the learners that may need support with their well-being, there has been a growing focus on different ways in which schools can offer more support in terms of a learners well-being and to intervene early to avoid the issues spiraling out of control and getting more complex to deal with (Sadler, 2017).  Schools are said to be ideal places for supporting the well-being of learners due to the amount of time learners spend there (Caan et al, 2014). In support of this Ballet et al (2011) discusses how schools where teachers play an imperative role on a child’s education, is the key place where learners need to be supported to experience positive well-being and begin to understand the skills required to play a key role and to function in the community.
 In addition to this Cann et al (2014) highlights the significance of using the structures within a school effectively because it enables learners to access planned provisions and interventions. Research shows that teachers have started to introduce daily well-being check-ins as an intervention to discover how a learner is feeling and to ensure that whatever the learner is holding in or unable to discuss it out loud, is recorded through an online app (      ). 
Daily well-being check ins are seen effective interventions where teachers can discover how learners are feeling in a respectful and private way (Kellock, 2020). Furthermore, the check-ins in question are crucial for all learners as they provide a more structured opportunity for teachers to address their mental and emotional state (Kellock, 2020). It’s evident that these interventions pose as a proactive measure to support learners' overall well-being through creating a safe space for self-reflection and expression. Through offering daily well-being check-ins it allows learners to start thinking about their emotions more freely and understand the external factors that may be causing them to feel this way, therefore it is a good opportunity for their own understanding. 
[bookmark: _Int_vxZwFKTX]Research conducted by Mackenzie and Williams, 2018 shows that daily well-being check ins allow teachers to gain knowledge around the emotional and mental states of the learners within their classroom. Through offering this intervention, teachers can identify learners that need that extra support and intervene promptly to ensure that the learners feel supported and that their needs are met. In support of this (Neil et al, 2009) mentions how teachers can support a learner's holistic development using daily well-being check-ins and making use of resources within school can help the learners overall well-being. Teachers play a pivotal role in ensuring a child’s well-being is focused on. Well-being check-ins can complement the objectives of the Well-Being of Future Generations (Wales) Act 2015, where it can foster a holistic approach to a child’s education. Furthermore, when teachers promote a nurturing and supportive environment, it enables them to address learner’s individual needs and to positively promote the mental aspect of well-being. In doing this, learners will start to feel a sense of belonging and a sense of resilience, which aligns with the objectives of the Well-Being of Future Generations (Wales) Act 2015. 
Adopting a whole school approach and a positive education can help foster a positive environment where the holistic needs of the learners are met. According to Seligman et al (2009) integrating well-being practices and interventions into school life can increase learners' life satisfactions, promotes learning and enhances learner's social cohesion. Stiglitz (2009) supports the concept of a whole school approach and positive education; however, he discusses how schools need to act on and consider the ways in which they can positively support learners' well-being. According to Huppert and So (2013) approaching well-being is seen as a multidimensional construct, where feeling good and functioning in a good way is seen as theoretical. The PERMA model proposed by Seligman (2011) is best suited when addressing learners' well-being. This model consists of five different elements all of which can provide teachers with a holistic view of learner's well-being. The five elements consist of positive emotions, engagement, relationships, meaning and accomplishment. The elements lay the foundations of this model where if teachers address these elements, they can create a more nurturing and supporting classroom environment where the learners begin to feel a sense of belonging and value and enables learners to thrive academically, socially, and emotionally (Waters et al, 2012). The PERMA model proposed by Seligman (2011) will enable teachers to equip themselves tools and strategies such as daily well-being check ins to facilitate the overall well-being of learners which can support them across the various school environments and beyond. 





Explanation of case study
Case study research is a method used to gain profound insight into a contemporary issue as part of a defined system (Coombs, 2022). Furthermore, Zainal (2007) recognizes that case studies allow the researcher to explore and gain an understanding around Adopting this method for research when looking at issues in a holistic way is said to be a robust and affective way of gathering insights. It’s been reported that this tool to gather research is often seen in social science studies, however it’s been used more frequently to address issues in Education and community-based problems (Flyvbjerg, 2011). When researchers use an explorative case study as their method of discovering information, their main goal is to gain a full and holistic understanding of the issue that they are researching into. In doing this, it enables you to generate new insights and reflect those insights on past theories or generate new theories that are relevant for others to add to in future research (Coombs, 2022). According to Tellis (1997) when researchers adopt a case study approach, they can go way beyond statistical evidence and results and can gain more of an understanding of the perspectives and opinions. Furthermore, this type of research method allows the researcher to include both qualitative and quantitative within the research which provides many benefits. According to (Cresswell and Poth, 2018) case studies offer opportunities to explore real life authentic issues by looking at the relationships and events that are related to it. 
It’s been well documented by Yin (2009) that case studies pose both advantages and disadvantages. Cronin (2014) mentions how case studies are a reputable method of research. It enables the researcher to gain a better understanding and the changes of issues within and in the wider social context. There are several researchers that agree with Cronin (2014) about how using case studies can be an advantage to the researcher. One researcher mentions how using case studies can really highlight and close in real life authentic situations and compare views as they unfold as the practice goes on (Flyvbjerg, 2006). In addition to this Lindvall (2007) also agrees with case studies being an advantage by mentioning how case studies can be flexible, this allows the researcher to adapt their approach based on emerging finding or unexpected developments during the research case study. Most importantly, the use of case studies allows researchers to retain a holistic view of real-life authentic occurrences, such as learners' perceptions, school performance and small group behavior (Yin, 2009). 
Explorative case studies do not always pose advantages, they also come with limitations. It’s been documented that explorative case studies may need be appropriate when reaching a broad range of people as typically it concentrates on findings of a single case, therefore it does make it difficult for the researcher to generalize the findings of the case study to the broader population (Heale and Twycross, 2018). In addition to this, it’s often that research can influence case studies through their own perspectives and biases. According to Gustafsson, (2017) subjectivity like this can alter the analysis of the research being conducted and ultimately change the case study's conclusions. It’s also important to mention that due the unique nature of each explorative case study, for someone else to add to this literature may be an issue because the researchers will not be able to target the same participants, therefore making it difficult to ensure validity based on the original findings of the case study (Gustafsson, 2017). 
The participants within this case study were picked using purposive sampling. The participants were picked based on their relevance in this study. 20 learners were identified as key stakeholders in the sampling of this study because of what they could provide to the research. This sampling technique enables the researcher to capture a holistic range of perspectives and opinions of the learners in relation to the key aim of this study's topic.
Research methods
A qualitative method was adopted for this study due to its capabilities and effectiveness of achieving its aims. When speaking about qualitative research, it could suggest any type of research that is more than just statistical in nature but more about a certain individual and their behaviors, experiences and perceptions (Rahman, 2016). Flick (2014) claims that qualitative research is a suitable method that can focus on social issues and enables the researcher to understand how many people make sense of something within real-life contexts. Adopting a qualitative approach enables the researcher to collect detailed information from the participants such as how they’re feeling, opinions and their own perceptions and with these, researchers can achieve a much more broad and deeper insights into how participants feel in comparison to quantitative method of research where you do not get opportunity to get this rich information. According to Denzin and Lincoln (2002), adopting a qualitative approach can gain a holistic view of a person's experience, especially in a specific setting like a school. Furthermore, when discussing qualitative research methods, it's worth mentioning how using different techniques can provide rich data but also quality data that can shape and align with the aims of a particular study. 
The method adopted for this study's focus was a questionnaire with open-ended questions (see appendix A). Focus groups were meant to be used, however the results from the questionnaires were rich enough to act alone and provide enough data for this study. This study's aim was to understand the learners' perceptions of daily well-being check-ins; therefore, open-ended questions were used to achieve this. According to Hyman (2016) using a questionnaire is only beneficial if the questions within are suitable and the precision of the questions gives you the data that you need to achieve the aims of a study. Within the questionnaire, only open-ended questions were used. The reasoning behind this is that it allows the participants who were taking part to provide detailed and nuanced responses, offering their perceptions where in close-ended questions these may not have been captured. In addition to this using open ended questions enabled the learners to be flexible in their answering. What this suggests is that the learners could include a wider range of opinions and perceptions which enhances the inclusivity of the questionnaire in question. 
Although there are many benefits to incorporating open ended questions within the questionnaire, it’s important to understand what the limitations arise in doing this. According to (Hyman, 2016) open ended questions lack the standardization seen in closed-ended questions. This leads to the responses being more difficult to compare to other participants. To add to this, another limitation of only including open-ended questions is that the participants within the study may have different interpretations of what the questions could suggest. This reduces the validity of the questionnaire in some ways. 
It would’ve been beneficial to the study if focused groups were used because it would’ve given the participants that interaction to follow up on after answering the questionnaire. According to Thomas et al (1995) incorporating focused groups after the questionnaire stage allows the learners to socially interact and to provide richer answers and data that could provide more information for the study. This method would also address the validity because during the focus group conversation the learners would learn off others in terms of what each question asks. Furthermore, this method would enable learners to add to their friends' answers which would give the researcher more data for the study. Although the questionnaire collected enough rich data, the incorporation of focused groups as a lead up method, would’ve provided more validity to the study but also provided opportunities for learners to expand on some of their answers, which would have been beneficial for the learner but also the researcher. 
The learners within the classroom all received the same questionnaire. Although there are lower ability learners within the classroom, the researcher ensured that the questionnaire was suitable for all. This promotes inclusivity but also provided everyone with an opinion around well-being check-ins as it concerned everyone, one of those that participated. 
Data presentation and Analysis method
This research was a qualitative approach. To understand this area fully, it was important that the way the results were acquired was the most beneficial way. Qualitative methods enable the research to get an in-depth exploration of the issue requiring addressing. Thematic analysis was used to analyze 20 questionnaires completed by the participants. Thematic analysis is a qualitative way of analyzing which identifies themes in the data is collected. This type of analysis breaks down the interpretation of the learners by discovering themes. Using thematic analysis enables the research to explore the qualitative data collected and then uncover themes within it (Hayes, 1997). By putting the data into themes, it makes it easier to simplify the data, making the process of analyzing the participants' interpretation more manageable and achievable. Within this study, the analysis of the questionnaires identified 3 key areas for exploration. The data collected enabled the researcher to identify 3 themes that is important to answer the aim of the study. The first theme was how beneficial well-being checks-ins are, the second theme was the importance of daily well-being check-ins, and the third theme was the result of completing daily well-being check-ins. These 3 themes emerged from the questions within the questionnaire, therefore it’s important that they are discussed to add to the literature around this topic area. Research shows that to achieve thematic analysis, the process should include coding the data, and then putting the data into relevant themes (Cresswell,2009). Using the same environment for data analysis will ensure that thematic analysis will produce data collected much more effectively and reflect the actual data in a real way (Hayes, 1997). 

Ethical considerations
Ethical approval was granted before the commencement of this study. This was granted by the ethics committee at the University of Wales Trinity Saint David. To protect the schools, identify, the researcher ensured to follow the BERA (2018) guidelines. Ethical conduct was paramount throughout this study. According to the Committe of Publishing Ethics (2018), researchers conducting research must ensure that they’re doing so ethically and are taking every step to protect all stakeholders involved. 
Before the learners completed the questionnaire for this study, it was ensured that the researcher gained informed consent of an adult related to each child (See appendix B). According to Denzin and Lincoln (2011) the cornerstone of ensuring research maintains its ethical status is informed consent. As the participants were under 18, the researcher ensured informed consent was gained before allowing the learners to take part in the research. With the informed consent sent out to the parents, it also included an information sheet which included key information about the questionnaire. This was done to keep the parents informed of what the learners were taking part in. Furthermore, assent was gained from the participants before they took part in the research and the participants were notified that they could opt out at any stage. 
It was also ensured that the participants did not write their names on their questionnaires, as this was unrelated to this study. Before the learners took part, they were told they did not need to include any personal details and that if they did, the researcher would not use this information to cause ethical conduct. 
Results
The purpose of using a questionnaire to gain qualitative data is that it provided the study with rich and quality data. Using a questionnaire enabled the researcher to reach different participants and collect data that would help answer the study's aims. Using thematic analysis, 3 themes were identified that contribute and help shape the study. 
Based on coding the data, 3 key themes were identified. The first theme identified how beneficial well-being check-ins are, the second theme identified the importance of daily well-being check-ins, and the third theme was the result of completing daily well-being check-ins. 
Theme 1- How beneficial well-being check-ins are. 
80% of the learners all mentioned how beneficial well-being check-ins are. One of the participants explained that well-being check-ins help to express their feelings so that they can get issues of their chest as soon as they start school (participant 1). Another participant within the study said the daily well-being check-ins can help create a supportive classroom environment because all learners within the classroom feel happy coming into school (participant 6). One participant simply said that it enables teachers to know how they are feeling, and this can help them get support from it (participant 14). Furthermore, another participant said that well-being check-ins are beneficial because they it makes feel comfortable to express their feelings over an app (participant 19). Finally, one of the participants mentioned how well-being check-ins enables them to express their feelings and feel supported by the class teacher. 
Theme 2- The importance of daily well-being check-ins. 
85% of the learners all said that they think it is important to have daily well-being check-ins within the classroom. One of the participants said that they think it’s important because people can express their feelings instead of holding them in (participant 8). Another participant mentioned how well-being check-ins are important because it can ensure everyone starts the day off happy, fresh and ready to learn (participant 17). In addition to this, another participant mentioned that well-being check-ins are important because they let the teacher know if we need any support and they motivate them to express their feelings more freely (participant 2). Finally, one participant said that it’s important to have daily well-being check-ins because it supports everyone within the classroom (participant 13). 

Theme 3- Result of completing daily well-being check-ins
65% of learners found that expressing their feelings during daily well-being check-ins did not get noticed by the teacher. One participant mentioned how they didn’t see it being effective if the teacher did not act on their reports of their feelings (participant 4). Another participant said they felt upset 3 days in a row after trouble at home, but the teacher did not act on it (participant 5). One participant felt that they did not see much point in completing daily well-being check-ins because they don’t get supported fully when something happens that they need support with (participant 20). Lastly, one participant said that well-being check-ins work well only if you are feeling okay because you don’t expect the teacher to check up on you but when you’re feeling down, it can be pointless at time if your feelings are not followed up on by the teacher. 
Discussion 
Well-being is one of the key areas within schools that is being focused on daily. Due to its impact on learners, school must ensure that the correct interventions are put in place so that learners feel that they are being supported in schools. Interventions in school such as daily well-being check-ins can help learners feel like they are supported and feel like their feelings are being addressed to help them feel part of the school's community. According to Gee (2020) and Werner Seidler et al (2021) interventions such as daily well-being check-ins have proven to work but at times only work short term and only provide some improvements to the well-being of the learners, however if done effectively and daily then the improvements can be much better. 
Based on the results from this study, the learners felt that daily well-being check-ins were beneficial. The results showed that the learners feel that well-being check-ins are beneficial within their classrooms. Having interventions like this in place can be effective for learners and teachers because it creates a positive learning environment where learners feel supported by the teacher and the teacher knows that the learners trust her/him with their feelings. This is supported by Mackenzie and Williams (2018) who emphasize the importance of interventions for increased mental and emotional well-being. 
It also became apparent that learners felt at times that the teacher did not act on some of the daily well-being check-ins. This is an issue especially when someone feels like they need their feelings heard and addressed. Research into this area is limited, therefore there may be scope to conduct research specifically in this area in the future. 
Conclusion
The aim of this study was to discover the learner's perceived effectiveness of daily well-being check-ins. Interventions such as daily well-being check-ins hold a place within education due to their effectiveness and this was correlated within this study. Well-being in schools is of the utmost importance and schools have a duty of care to protect and look after the learner's well-being. Sadler (2017) agrees by saying that intervening early when children are struggling with their well-being will reduce their issues getting worse. 
The use of a questionnaire allowed for quality rich quantitative data to be collected and the use of thematic analysis enabled the researcher to code and theme the main points found in the data.
The current study found that learners within the year 6 classroom found daily well-being check-ins to be effective when used properly. It also emerged that the daily well-being check was important in creating a positive classroom environment. One area that could be explored further is the result of well-being check-ins to discover if teachers check up on the learners' feelings every day after they have reported them. 
Recommendations
There are areas within this research that could be explored further and in isolation. It would be interesting to explore how teachers act on daily well-being check-ins and to understand their opinion around daily well-being check-ins. Within schools, as a student teacher I would ensure that are daily well-being check-ins being completed in every class and that the learners' feelings are addressed in a timely manner. If a learner has to wait a while before the teacher supports him/her then it makes this intervention have no meaning because in that time the learner may have gone past the point of caring or started to think that they are doing being supported. 
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