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Introduction 
Traditional and digital storytelling provide valuable opportunities for young children to engage with language and develop early literacy skills. As children increasingly encounter stories through technological as well as traditional forms, practitioners need to consider how different approaches can contribute to their language and literacy development. This assignment critically reflects on my traditional and digital storytelling presentations of We’re Going on a Bear Hunt (Rosen and Oxenbury, 1989). My traditional storytelling centred on direct interaction and the use of physical resources, while my digital approach incorporated an iPad, digital illustrations and sound effects. The discussion focuses on three techniques used across these approaches: props and resources, repetition, and onomatopoeia. Research and theory are considered alongside my practice to explore how these techniques contribute to children’s language, early literacy development and participation. Consideration will also be given to the benefits and limitations of digital storytelling and how practitioners can create inclusive, meaningful experiences that facilitate language and literacy development within an increasingly digital environment.

Use of Props and Resources
The use of props and resources was a key storytelling technique used within both my traditional and digital storytelling activities. During my traditional storytelling session of We’re Going on a Bear Hunt (Rosen and Oxenbury, 1989), I used fancy dress and a teddy bear to bring the narrative to life and engage the children. The costume enabled me to take on the role of an explorer, while the teddy bear acted as a visual representation of the bear character. During the digital storytelling activity, I presented the story using an iPad, allowing children to view the illustrations digitally. Alongside the digital illustrations, I used sound effects that matched key moments in the story, such as a swishing sound during “swishy swashy.” I felt that combining visual and auditory resources made the digital storytelling experience more interactive and helped bring the events of the story to life for the children. I deliberately selected these resources to capture children’s interest and develop their understanding of the story.
The use of props is important within early years storytelling because visual resources can help children connect spoken language with meaning. Young children are still developing their communication and language skills, and visuals can make stories easier to understand by helping children make connections between spoken language and events within the narrative.Research by Isbell et al. (2004), children can develop their oral language skills through both storytelling and listening to stories being read. The findings also indicate that storytelling may particularly support children’s understanding of a story. This relates to my own use of props, where the teddy bear and costume provided visual re fences alongside the spoken narrative. Bruner’s (1983) theory of scaffolding also helps explain why props can be effective within storytelling. Bruner suggests that adults can facilitate children’s learning by providing temporary assistance that helps them understand concepts beyond their current level of development. During my storytelling activity, the teddy bear and costume acted as scaffolds by helping children connect the spoken narrative to concrete visual representations. This may have been particularly beneficial for children who required additional assistance to understand story events or unfamiliar vocabulary. Schmidt et al. (2023) also found that expressive storytelling can promote children’s story retelling, demonstrating the potential value of formative elements within storytelling experiences.
However, it is important to critically evaluate the effectiveness of using props, as physical resources alone do not guarantee learning.. The findings of  Dowdall et al. (2020) provide evidence that reading picture books together can support children’s language development, benefiting both their understanding of language and their ability to communicate verbally.
In my own practice, this made me consider that the value of props came not only from the resources themselves, but from how they were incorporated into the storytelling experience. There are also practical limitations, as some early years settings may have limited budgets and reduced access to storytelling resources. Children may also become more interested in a prop than the narrative itself, while over reliance on resources could reduce opportunities for them to use their imagination and form their own interpretations of story events. However, for some children with ALN, carefully selected visual or sensory resources may make the storytelling experience more accessible. This highlights the importance of adapting resources to individual communication and participation needs, reflecting the Additional Learning Needs Code for Wales (Welsh Government, 2021).

Overall, I found that props and resources contributed to children’s engagement with and understanding of the story. Although there are limitations to their use, they appeared most effective when combined with meaningful interaction. From this experience, combining traditional props with digital resources provided different ways for children to connect with the narrative and engage with language.

Use of repetition 
Repetition was a key storytelling technique I used within both my traditional and digital presentations of We’re Going on a Bear Hunt (Rosen and Oxenbury, 1989). Throughout the story, I deliberately emphasised repeated phrases, including “We can’t go over it, we can’t go under it, we’ve got to go through it”. I used pauses before familiar phrases, allowing children time to anticipate what came next and creating natural opportunities for participation. During the digital storytelling activity, I kept the same repeated language while using the illustrations on the iPad as a visual aid. As the story progressed, I observed that children became more familiar with the repeated language used throughout the narrative.
Repetition is important within early childhood storytelling because repeated exposure can provide opportunities for children to become familiar with new vocabulary and language patterns. Research by O’Fallon, Von Holzen and Newman (2020) found that children aged 35 to 37 months showed an understanding of unfamiliar words when they were repeated during a storybook reading interaction. This reinforces my use of repeated phrases because children were given multiple opportunities to hear and practice language within a meaningful context. Vygotsky’s (1978) sociocultural theory highlights the role of social interaction in children’s learning. During my storytelling, I modelled the repeated phrases consistently, giving children opportunities to hear and become familiar with the language. Within this shared experience, children were exposed to vocabulary and sentence patterns in context, linking to vygotskys emphasis on learning through social interaction.
Critically, however, repetition should not be considered effective simply because children can repeat a phrase. Their ability to reproduce words may demonstrate memory rather than an understanding of their meaning. Placing too much emphasis on repeating words could therefore reduce the focus on children’s broader understanding of the narrative. Repetition may be most valuable when it creates opportunities for children to interact with language rather than simply memorise it. This distinction is important when evaluating my own practice because participation alone cannot be assumed to demonstrate learning.
There are also limitations and alternative perspectives when comparing my traditional and digital approaches. Traditional storytelling allowed me to respond immediately to children’s participation and adjust my pace or level of repetition, whereas digital storytelling combined language with visual and technological elements. Research by Maureen, van der Meij and de Jong (2022) found mixed results when comparing regular literacy activities with oral and digital storytelling, although children in the storytelling conditions performed better on a study specific post test. Kucirkova (2019) similarly highlights that outcomes from digital books are mixed and can be influenced by the relationship between multimedia features, the narrative, the child and adult interaction. Therefore, digital presentation should not automatically be considered more effective. Nevertheless, using technology as part of storytelling may help children strengthen their skills in using digital tools, reflecting the emphasis placed on these abilities within the Curriculum for Wales (Welsh Government, 2022).

Use of Onomatopoeia
Onomatopoeia was a key storytelling technique I used within both my traditional and digital presentations of We’re Going on a Bear Hunt (Rosen and Oxenbury, 1989). Onomatopoeia refers to words that imitate or suggest particular sounds (Crystal, 2010). Throughout the story, I deliberately emphasised sound words such as “swishy swashy”, “splash splosh”, “squelch squerch” and “hoooo woooo” by changing my voice, volume, and expression. In the digital activity, I maintained my vocal expression while using the illustrations on the iPad alongside sound effects that corresponded with the onemapotopoeic words. I observed that the sound words captured the children’s attention and contributed to an engaging narrative.
Using onomatopoeia within early years storytelling enables children to listen to and experiment with the sounds of language. This can be linked to phonological awareness, which Whitehurst and Lonigan (1998) identify as an important element of early literacy skills. The National Early Literacy Panel (2008) also identified phonological awareness as a significant predictor of later literacy outcomes. Therefore, drawing children’s attention to contrasting sound patterns may increase their awareness of the sound qualities of spoken language. Dickinson and Tabors (2001) also highlight the relationship between rich oral language experiences in early childhood and later language and literacy development. Vygotsky’s (1978) sociocultural theory further helps to explain this technique through its emphasis on learning through social interaction. During the storytelling, I modelled the onomatopoeic words using clear and exaggerated vocal expression, while using matching sound effects in the digital version. Combining vocal expression with sound effects created a shared language experience where the sounds were connected directly to events within the narrative, making the onomatopoeic language more meaningful within the context of the story.
Despite these potential benfits, hearing and reproducing onomatopoeic words should not automatically mean a child has phonological awareness or literacy development. A child might hear or imitate “splash splosh” without fully understanding its meaning or recognising similar sounds within other words. Therefore, engagement with these sounds alone cannot demonstrate phonological awareness or literacy development. There are also limitations to consider, as not every child will experience sound based storytelling in the same way. Children with hearing impairments may require additional visual or sensory resources to participate fully. Adapting storytelling to individual communication needs can promote inclusive participation and aligns with Article 12 of the UNCRC, which recognises children’s right to express their views (United Nations, 1989). This also relates to Florian and Black Hawkins’ (2011) emphasis on inclusive approaches that respond to learner diversity. Digital features also need to add meaning rather than simply create excitement. Kucirkova (2019) suggests that multimedia features are most beneficial when they enhance rather than distract from the narrative. Overall, combining expressive sounds with visual elements appeared to strengthen children’s engagement with the story and its meaning.

Conclusion
Overall, critically evaluating my storytelling practice has developed my understanding of how early years practitioners can facilitate children’s language and literacy development through traditional and digital storytelling. Props and resources, repetition and onomatopoeia provided different ways for children to experience language and connect with the narrative. However, this evaluation demonstrates that these techniques do not automatically result in learning. Their effectiveness depends upon practitioner interaction and responsiveness to individual children’s needs. Comparing the two approaches also highlighted that digital storytelling should not simply replace traditional practice. While the iPad provided visual and digital experiences, traditional storytelling allowed immediate interaction and adaptation to children’s responses. Therefore, technology should complement rather than replace adult interaction. This reflects the National Literacy Trust's (2024) view that appropriately used technology can strengthen early communication, language and literacy. Reflecting on my own practice has reinforced the importance of selecting resources purposefully so that technology enhances meaningful interaction rather than becoming the focus of the storytelling experience.
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