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Section 1
	Cynllun Gweithgaredd                                                       
  Activity Plan

	Gweithgaredd:

Activity: Scavenger hunt and creative nature drawing.


	Nifer o blant:

Number of children: 8 children
	Oed y plant:

Age of children: 3 years old
	Nifer o oedolion:

Number of adults: 2 adults

	Lleoliad:

Location: School Outdoor Area

	Amser paratoi:

Preparation time: 30 Minutes
	Amser gweithgaredd:

Activity time: 15 minutes

	Adnoddau:


Resources: Baskets to collect objects, worksheet with a list of objects to collect, magnifying glasses, sticks, stones, leaves, flowers, dirt, something yellow, something round, something small, something blue, acorns.




	Amcan/ion y weithgaredd:




Aim/s of activity: To identify various objects from nature and arrange in a creative piece of work to express the children’s emotions. 




	Cysylltiadau â deilliannau:

Links to outcomes: 
Oracy
· Children are able to participate in discussions with other children and/or adults.
· Show understanding of basic concepts such as in, on, big, little, wet, dry, hot and cold.
Reading 
· Link picture cards or objects with spoken initial sounds.
· Make meaning from pictures. 
· Recognise familiar words. 
Writing 
· Writing symbols and communicating using symbols and pictures.
Mathematics
· Counting reliably up to 5 objects.
· Demonstrate an understanding of one-to-one correspondence by matching pairs of objects or pictures. 
· Understand and use the concept of one more and one less in their play. 
· Compare, sort and order two objects in terms of size, weight or capacity by direct observation. 
· Recognise and use the names for 2D shapes within play activities and the environment 
Physical Development 
· Explore and investigate outdoor learning environments.
· Develop gross motor skills.
· Develop confidence.
· Control body movements. 
· Develop co-ordination.
· Develop dine manipulative skills. 
· Develop muscle tone, appropriate tension and balance. 
· Solving simple problems, such as finding, using, retrieving or carrying objects. 
Creative Development
· Use a wide range of recourses and stimuli.
· Explore and experiment with a variety of techniques and materials.
· Make choices when choosing materials and recourses.
· Mix, shape, arrange and combine materials to create their own images and objects that communicate and express their ideas, feelings and memories creatively. 
· Use a variety of materials and tools for experimentation and problem solving. 

(Department for education and skills, 2015)


	Gwahaniaethu:


Differentiation:

To ensure differentiation all staff will be assisting pupils with any ALN to guarantee that the activity is inclusive.

This is linked to making the activity inclusive rather than grouping children according to past perceived attainment.

	Iechyd a diogelwch:


Health and safety:

Regarding health and safety, there are no significant risks of any harm to the children involved. However, with the activity taken place outdoors natural risks such as bumps, bruises or scratches could occur as a result of a child tripping/falling.


	Rôl yr oedolyn/oedolion:


Role of adult/adults:

The role of the adults are:
· Ensuring an inclusive activity through constant support for any children with ALN. 
· Assisting children during the activity in general. 
· Ensuring that all relevant risk assessments are completed.
· Keeping a close eye on children during the task due to natural risks.
· Try and maintain children’s independence where possible.
· Question children during the activity to assist understanding.
· Prove understanding at the end of the activity. 

	Y weithgaredd:
The activity:
1. Explain all potential risks and highlight the importance of nature to the children to prevent harm to the outdoor environment. 
2. Activate prior knowledge of children by asking questions on what we can find outside and our feelings and emotions in preparation for the final part of the activity.
3. The children will be handed an activity sheet containing a list of natural objects with corresponding pictures and a basket to collect the objects in. 
4. The adult will explain that the children are required to go outside and find the objects on the list and then once found place a tick in the empty box next to the word and the picture. 
5. The children will be given 15 minutes to search the outside area and collect the required objects.
6. After 15 minutes the adult will recall the children and go through the items on the list ensuring they have all found them.
7. Next, the adult will explain that the children have 10 minutes to arrange the natural objects into a face potraying a emotion (happy, sad etc).
8. After complecian the adult will question the children on the emotions they decided to potray and use questioning such as what did you learn today or what emotion did you potray, to prove the childrens understanding at the end. 
9. Following this the adukt will explain the importance of not spoiling nature and ask the children to put all of the objects back.




Section 1 total word count - 785


Section 2 
Risk-benefit assessment (activity).
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Section 2 – Total word count 872
Section 3 
Environmental Audit
	Mater / Nodwedd amgylcheddol Issue / environmental feature
	Niwed allai ddigwydd
Damage that could occur
	Sut i leihau y effaith negyddol  How to lessen negative impact 
	Adnoddau sydd angen 
Resources needed
	Pwy sy’n gyfrifol
Who is responsible 

	Picking up bugs/insects. 




	Children could harm or kill insects or bugs whilst scavenging for objects.
	Discussion with the children beforehand about the importance of living things and how it’s wrong to harm or kill any living things.

Children could be given magnifying glasses to enable them to inspect bugs or insects closely without the need for handling.
	Magnifying glasses.
	Adults involved in the activity.

	Trampling on undercover plants 




	Children could harm plants and flowers along with living wildlife within them. 
	Give children more than one area to scavenge reducing the impact on one specific area.
	N / A
	Adults in charge.

	Litter or objects being left outdoors. 





	As different objects are used for the scavenger hunt, any objects that are from indoors need to go back to reduce litter or plastic waste. 
	Children will be carrying a basket to hold the items retrieved during the scavenger hunt. 
These can be used to collect all inside objects at the end of the activity.
	Basket 
	Adults involved in the activity.

	Removing natural objects from the habitat. 



	Children will be asked during the scavenger hunt to retrieve objects and keep them for short while to create an expressive art piece.
Not putting the objects back, could create instability in the eco system.  
	Children will be asked at the end of the activity to return the objects as close as they can remember to where they found them.
The adults will supervise the children in putting the objects back. 

	N / A
	Children and Adults.








	




	
	
	
	







	







	
	
	
	


 
Section 3 total work count - 290







Section 4 
The decision to plan this activity was mainly made due to the numerous links to the Foundation phase curriculum and the amount of academic literature and research available to justify it. This part will look at the activity in detail and link the content of the activity to the literature available, in order to explain why this activity was chosen and to give a theoretical background to the activity. 
With regards to theory, this activity is influenced by theorists such as Piaget and Vygotsky. Piaget’s theory of cognitive development states that infants are born with schemes operating at birth that he called reflexes, and as they grow older they use these reflexes to adapt to the environment the reflexes are replaced with constructed schemes (Huitt and Hummel, 2003). Piaget then identified four stages of cognitive development, and the second pre-operational stage is the one in which the children involved in this activity fall into. This stage usually occurs in children between 2 and 7, and during this period children will begin to use language and develop memory and imagination schemes (Huitt and Hummel, 2003). For this reason the activity includes the use of pictures alongside words to help them start making links and then asks them to use their imagination to perform a creative task at the end. Regarding Vygotsky, much like Piaget he believed that children learnt through being active and interacting with the world and his sociocultural theory linked the importance of social interactions and activities with language as a key driver for cognitive development and he focused on the way children co-construct meaning through social interaction (Mahn, 1999). This activity encourages social interaction between children to children and children to adult as a way of constructing cognitive development in a way that is based on his theory. Another theory proposed by Vygotsky which will be of paramount importance to this task is the zone of proximal development or ‘ZPD’. This links with his theory of sociocultural theory, as the ZPD is again heavily based on social interaction, and the full development of the ZPD depends upon full social interaction (Fani and Ghaemi, 2011). The reason why the ZPD is relevant to this activity is that for children to move through it and develop cognitively, the responsibility of the adult is to use scaffolding as the knowledgeable other to ensure this happens. Although the definition of scaffolding can be highly diverse, it has been interpreted commonly as a form of support for the development and learning of children and young people (Verenikina, 2003). The role of the adults will be discussed in more detail but with regards to scaffolding the role of the adults during this activity will be to act as that scaffold to help the children understand the activity and make links between the objects on paper and in real life and help them move through the ZPD. It can be seen from the above that the activity draws heavily from the theories of Vigotsky and Piaget and takes elements from both to help ensure cognitive development. Another link between the two theories are that they both agreed of the importance of social interaction during cognitive ability, and this is just one benefit of having the activity take place outdoors. 

With regards to where the activity takes place, there are numerous academic sources citing the positive effect that the outdoor learning environment has on young children. For example, White, (2014) states that throughout our history, humans have been outdoors, living and working to find what we need to survive and thrive. As a result our bodies and minds are shaped and honed by the natural world, and the outdoors holds and enormous amount of potential to support emotional, physical, social and cognitive development. White (2014), Concludes by stating indoor environments cannot reach the richness and relevance that full development requires. From this it is immediately clear that outdoor learning environments are incredibly important to sustain all round development. Ferreira and Pitarma (2018) agree with the positive effect on cognitive development that outdoor learning has, stating that it contributes to the development of research capacities, critical and reflective thinking.
With regards to physical development, research by Byrd-Williams et al., 2019 suggests a major benefit of utilising the outdoor learning environment is the prevention of excessive weight gain and childhood obesity, and this is echoed by Smith et al. (2014), who state physical activity is one of the two primary components of childhood obesity alongside nutrition, and as such preschools have a duty to provide outdoor learning environments that promote physical activity. Alongside the benefits of physical development on physical health, it is important to recognise the impact the outdoor learning environment can have on childhood emotional health or wellbeing.  Pretty et al. (2009), state that taking part in physical activity experiencing nature play a very important role in positively influencing physical and mental wellbeing and it is now well established that exposure to natural places can lead to positive mental health outcomes, and utilising green spaces have been proven in Japan, The Netherlands and Scandinavia to decrease the risk of mental health problems in the long term. From this, it is clear to see that exposure to the outdoor learning environment has a clear and significant link to positive development on childhood physical and mental health, and is fundamental reason as to why the activity took place outdoors. 
Alongside the documented physical and mental wellbeing advantages of learning in the outdoor environment, there is also evidence to suggest it has a significant impact on cognitive development. It could be argued that traditionally practitioners have always thought of classroom activities being the main driver of cognitive development due to the idea that learning occurs in the classroom (Yıldırım and Akamca, 2017), however recent research has brought to light the impact the outdoor learning environment has on it. Yıldırım and Akamca (2017), conducted research into the impact outdoor learning has on the development of preschool children and findings suggested that after the test was conducted the children had significantly enhanced cognitive skills. The last benefit I will discuss of the outdoor learning environment in relation to why the decision was made to have the activity take place outdoors, is the documented benefit that outdoor learning has on social development in children. Mirrahimi et al., (2011), state that the outdoor learning environment plays a significant role in improving social health by providing opportunities to cooperate and communicate. Therefore, students frequently work together outdoors which in turn increases the capability to cooperate, boosts self-confidence, raises concerns for living things and their approach towards school. From the above it is clear to see that there are many benefits to working with children outdoors, and there is a need for preschool settings and schools to utilise outdoor learning as much as possible. 
Naturally, as the activity takes place there are risks that the children can be exposed too that would not be the case if the activity took place within the classroom. However, there is significant literature and evidence to suggest that the risks of outdoor learning are far outweighed by the benefits that the risks bring. It is natural for practitioners to try and reduce the risks to make activities safer and more appropriate, however practitioners must explore the idea that reducing the risks in outdoor learning activities also reduces the benefits. Research by Little and Wyver (2008), states that while safety issues need to be addressed, avoiding all risk is not the solution. Failure to provide children with stimulating experiences through which they can engage in positive risk taking can expose them to different risks that can compromise their health and development. Little and Wyver (2008), conclude that the ultimate aim is to provide outdoor environments where risks of serious injury are reduced, but creativity, challenge and excitement are maintained. Bento and Dias (2017), agree with the benefits of risk in outdoor play. They state that today’s society can neglect the importance of risk, due to a culture fear leading us to underestimate what children can do. However, due to the potential of opportunities to exceed personal limits arising in outdoor learning, which links back to the theoretical side of the activity, the adults should give the necessary support or space the child needs. Therefore, during this activity the adults will be taking a relaxed approach and encourage the children to explore during the scavenger hunt and discover more of the natural environment around them. Of course, the risks outlined in section 2 will be made aware to all adults involved and the expectation is that the adults will be able to sense when the right time to step in and engage with the pupils arise, to their overall benefit and development.   Alongside allowing an element of risk within outdoor learning activities, adults are also required to plan activities that also follow the latest legislation with regards to wellbeing and curriculum changes.
The Wellbeing of Future Generations’ act 2015 put into law what the Welsh Government expects from the next generation of citizens, which naturally dictates the teaching and pedagolocial skills expected from teachers and practitioners onto their pupils. Within the act, there are numerous nods to outdoor education and the importance it holds for the wellbeing of future generations, Future Generations Commissioner for Wales (2015). For example, the 2020 report concludes that there is a need for more practical and applied educational opportunities, such as using the outdoors for education. Also, the report states that there are positive examples of public bodies working with schools and other organisations to achieve environmental and social benefits which suggests that schools have taken to the implementation of outdoor learning and are committed to the benefits it can have on its pupils, Future Generations Commissioner for Wales (2020). Alongside the Wellbeing of Future Generations act 2015, there is clear direction from the Welsh Government of the importance of outdoor education within the foundation phase and the new Donaldson curriculum. For example, the foundation phase outdoor learning handbook (2009) outlines guidance for practitioners on how to use the outdoor learning environments for education purposefully and correctly.  It states the outdoors is the ideal environment for experiential learning due to the unique opportunities to be creative, to move around, to be noisy and take risks and it enhances all aspects of children’s development. It also mentions the foundation phase environment should promote discovery and independence whilst using the outdoors as a resource for children’s learning. Interestingly, it also states that from pilot settings, it can be seen that the more practitioners see children learning outdoors, the more they want to be outdoors with them.
With regards to the new Donaldson curriculum, it is noted that outdoor learning will be an important theme that runs throughout it, weaving into all aspects of the curriculum with particular reference to younger children. For example, the health and wellbeing area of learning highlights outdoor learning as integral to its teaching, stating that outdoor activities will positively influence learners mental health and emotional well-being and also encourage practitioners to plan activities that motivate them in a variety of roles, responsibilities and environments (Health and Well-being: Designing your curriculum – Hwb 2021). From this it is clear to see that outdoor learning has been central to the Welsh Governments plans for education, and with the arrival of the new curriculum it is set to continue as an integral part of education due to the numerous benefits and how it can be applied to all parts of it. 
In conclusion, there are numerous reasons for this activity being planned for the children in the setting. Firstly, the activity draws upon the theoretical work of Piaget and Vygotsky to make it appropriate to the age group and to ensure the cognitive development of the children during it. Secondly, the activity being completed in the outdoor environment ensures the children are benefitted in a plethora of ways, including physical, social, cognitive and emotional development which are associated with outdoor learning environments. Thirdly, the activity has been planned in accordance with the new curriculum and guidelines set for practitioners in legislation and is wholly designed to ensure the children’s development in many aspects. 

Section 4 total word count – 2,036
Total word count – 3,983











Reference List
 
Bento, G. and Dias, G., 2017. The importance of outdoor play for young children's healthy development. Porto Biomedical Journal, 2(5), pp.157-160.
Byrd-Williams, C., Dooley, E., Thi, C., Browning, C. and Hoelscher, D., 2019. Physical activity, screen time, and outdoor learning environment practices and policy implementation: a cross sectional study of Texas child care centers. BMC Public Health, [online] 19(1), pp.1-11. Available at: <https://bmcpublichealth.biomedcentral.com/articles/10.1186/s12889-019-6588-5> [Accessed 13 May 2021].
Department for Children, Education, Lifelong Learning and Skills, 2009. Foundation Phase Outdoor Learning Handbook. Cardiff: Welsh Government.
Department for education and skills, 2015. Foundation Phase Framework. Cardiff: Welsh Government.
Fani, T. and Ghaemi, F., 2011. Implications of Vygotsky's Zone of Proximal Development (ZPD) in Teacher Education: ZPTD and Self-scaffolding. Procedia - Social and Behavioral Sciences, 29, pp.1549-1554.
Ferreira, M. and Pitarma, R., 2018. Outdoor Learning Activities as Facilitators in the Construction of Environmental Citizenship. Advanced Learning and Teaching Environments - Innovation, Contents and Methods, [online] Available at: <https://www.intechopen.com/books/advanced-learning-and-teaching-environments-innovation-contents-and-methods/outdoor-learning-activities-as-facilitators-in-the-construction-of-environmental-citizenship> [Accessed 12 May 2021].
Future Generations Commissioner for Wales, 2015. Well-being of Future Generations (Wales) Act 2015. Cardiff: Welsh Government.
Future Generations Commissioner for Wales, 2020. The Future Generations Report 2020. Cardiff: Welsh Government.
Huitt, W and Hummel, J., 2003. Piaget's theory of cognitive development. Educational Psychology Interactive. Valdosta, GA: Valdosta State University.
Hwb.gov.wales. 2021. Health and Well-being: Designing your curriculum - Hwb. [online] Available at: <https://hwb.gov.wales/curriculum-for-wales/health-and-well-being/designing-your-curriculum/> [Accessed 13 May 2021].
Little, H. and Wyver, S., 2008. Outdoor Play. Australasian Journal of Early Childhood, 33(2), pp.33-40.
Mahn, H., 1999. Vygotsky's Methodological Contribution to Sociocultural Theory. Remedial and Special Education, 20(6), pp.341-350.
Mirrahimi, S., Tawil, N., Abdullah, N., Surat, M. and Usman, I., 2011. Developing Conducive Sustainable Outdoor Learning: The Impact of Natural environment on Learning, Social and Emotional Intelligence. Procedia Engineering, 20, pp.389-396.
Pretty, J., Angus, C., Bain, M., Barton, J., Gladwell, V., Hine, R., Pilgrim, S., Sandercock, G. and Sellens, M., 2009. Nature, Childhood, Health and Life Pathways. 1st ed. [ebook] Colchester: University of Essex. Available at: <http://www.lotc.org.uk/wp-content/uploads/2011/04/Nature-Childhood-and-Health-iCES-Occ-Paper-2009-2-FINAL.-1-.pdf> [Accessed 13 May 2021].
Smith, W., Moore, R., Cosco, N., Wesoloski, J., Danninger, T., Ward, D., Trost, S. and Ries, N., 2014. Increasing Physical Activity in Childcare Outdoor Learning Environments. Environment and Behavior, 48(4), pp.550-578.
Verenikina, I., 2003. Understanding Scaffolding and the ZPD in Educational Research. University of Wollongong, pp.2-9.
White, J., 2014. Playing and learning outdoors: making provision for high quality experiences in the outdoor environment with children 3-7. 2nd ed. London: Routledge, pp.1-14.
Yıldırım, G. and Akamca, G., 2017. The effect of outdoor learning activities on the development of preschool children. South African Journal of Education, [online] 37(2), pp.1-10. Available at: <http://www.sajournalofeducation.co.za/index.php/saje/article/view/1378/705> [Accessed 13 May 2021].



Page 1 of 13

image1.png
Name of activity:

Scavenger hunt and creative nature drawing,

Description of activity

This is a physical and creative activity where children will have a activity work sheet
containing a list of natural objects with corresponding pictures and a basket to collect the
objects in. The children will go on a scavenger hunt searching for all of the items on the list
ticking them off individually. After the children return from the scavenger hunt they will
have 10 minutes to arrange the natural objects into a face portraying an emotion.

Appropriate for which ages and
abilities

‘This activity can be set for ages between 3 and 10

Equipment or resources needed

In this activity, the adult will need to ensure that all the recourses below are available.
Basket to collect all the objects, worksheet with a list of objects to collect, magnifying
glasses, sticks, stones, something yellow, leaves, something round, flowers, something blue,
acorns, something small.

Any special adaptations for
different needs

‘There are no special adaptations required for different needs during this activity. Adults will
be on hand to assist if needed.

Benefits
e.g. Soft/Hard outcomes, Early
learning outcomes, Key stage
outcomes

Benefits include greater awareness of the outdoor environment, building confidence and co-
ordination/balance skills. Refer to the outcomes outlined in section 1 for links to curriculum
outcomes.

Overall risk (refer to separate risk
assessment)

Risks include falling, scratches, bumps, bruises, splinters, injured limbs and insect stings.
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