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	Target 1
	Develop criticality in your writing, rather than being too descriptive.



Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise. 


















The following piece aims to demonstrate the importance of supporting interventions that aid in the development of a group of pupils aged between 7-11 in a school environment. The pupils will be of mixed gender, ability, age, and circumstance. The intervention is not specifically targeting a ‘group’ of children based on ability or gender as the intervention type was favoured to be inclusive and promote cross age and cross ability collaboration within the children, something that would have been difficult if a singular age group or gender were chosen for the intervention. However, the intervention will address the varied makeup of those children attending, aiming to provide help and support as and when necessary relating to each child. As stated by the Welsh Government, learners ‘will experience a range of relationships’ (Welsh Government, 2020, p. 75) which this intervention hopes to provide outside of the normal school context through its mixing of pupils of differing ages, genders and circumstance. The writer aims to reflect critically on the intervention’s potential for ensuring pupil progression. The piece will also address any possible challenges that may arise as a result of the intervention and plan for or mitigate these challenges in appropriate fashion. 
The intervention chosen is an after-school cooking club. The intervention will allow those pupils who participate to develop and progress various skills. The skills that the intervention hopes to develop are broad as the intervention offers good opportunity for pupils to develop a range of skills, whether it be fine and gross motor skills through the dexterity and manipulation required within various recipes such as the making of bread or through the development of mathematical and literacy skills by reading and following recipes; the structure within cooking and the following of recipes also allows pupils to develop their literacy and mathematics skills, as pupils learn to measure accurately or follow steps within a recipe. The cooking club also provides good opportunity for the pupils to develop their communication skills through verbal dialogue with other pupils or adults attending. Wellbeing and emotional skills can also be developed within cooking as pupils are able to express themselves creatively through the adding of decorations or novel flavours to cooked foods; cooking also acts as a vehicle for the children to speak and acknowledge their feelings and emotions as it provides distraction which offers a unique opportunity for the children to talk in a space that they find enjoyable, safe and secure, an idea that is echoed in the work of Professor Graham Donaldson, where he states the importance of providing environments which ‘supports children and young people’s social, emotional, spiritual and physical health and well-being’ (Donaldson, 2015, p. 45).
To provide an intervention that supports progression, first, progression must be defined. Progression cannot be defined with one simple statement; progression is divergent as there are many ways to judge and assess progression. For Erik Erikson (McLeod, 2018, a), the progression measured within personality is seen as eight stages of psychosocial development which develop throughout our lives. Erickson believes that a person ‘experiences a psychosocial crisis which could have a positive or negative outcome for personality development’ (McLeod, 2018, a). The intervention could perhaps facilitate one of these psychosocial stages, specifically the development regards a child’s ability to feel and become competent as the children will be of an age (7-11) where they are expected to address issues of ‘industry vs inferiority’ (The Psychology Notes Headquarters, 2019). The intervention could allow for children to develop a sense of competence ‘by making things, getting results, applying skills and feeling capable’ (The Psychology Notes Headquarters, 2019), goals that cooking can provide to the children. However, ‘if the child cannot develop the specific skill […] they may develop a sense of inferiority’ (McLeod, 2018, a). This could pose a risk to the development and progression of a child so the intervention would need to mitigate this possibility to ensure that the children develop characteristics and virtues that are beneficial to the child. Mitigation of such failure is addressed if the ‘children are encouraged and reinforced’ (McLeod, 2018, a)  by those around them – usually a parent or teacher; this will then allow the child to begin to realise their industrious ability and develop a sense of competence as suggested by Erikson (McLeod, 2018, a). This need for children to be ‘encouraged and reinforced’ will facilitate the interventions’ need perhaps for guardians and other role models of the child to be a fully-fledged part of the intervention, as they can provide the necessary encouragement and support both within the intervention and outside of the school context. The need for success however may not be always of paramount importance; failure could provide good ground for other learning as it enables a child to ‘develop some modesty’ (McLeod, 2018, a) when they fail. As a result, it would be up to the discretion of the practitioner and other staff and guardians who are operating the intervention to decide when and if failure could and should be allowed to help further the progression of a child; ‘a balance between competence and modesty is necessary’ (McLeod, 2018, a), making failure at times necessary.
Progression and learning for Piaget focuses on how experiences and interaction with the environment help a child to progress cognitively (McLeod, 2018, b). The intervention provides opportunity for the children to progress within the concrete operational stage of cognitive development as it is at this age (7-11) where children begin to develop their ability for operational thought or logical thought (McLeod, 2018, b). The intervention allows for real, physical context for the explanation and understanding of concepts such as conservation through the baking of a cake for example, as the children are able to understand how ‘something stays the same in quantity even though appearances change’ (McLeod, 2018, b). These opportunities to provide ‘real-life situations’ (Donaldson, 2015, p. 49) will help to propel learners to become the ‘ambitious capable learners’ (Donaldson, 2015, p. 29) as they are able to build upon prior knowledge and connect that knowledge to different contexts, providing opportunity for ‘authentic contexts for learning’ (Donaldson, 2015, 67) that gives children ‘relevance’ (Donaldson, 2015, p. 67) to their learning. The intervention promotes Piaget’s ideas of discovery learning as the children can participate and actively explore their learning (McLeod, 2018, b), forming links to other themes and areas of learning, giving children more chance ‘to apply learning more holistically in ‘real life’ situations’ (Donaldson, 2015, p. 35). 
Lev Vygotsky developed upon Piaget’s theories of how children cognitively develop, but he placed greater importance on ‘the fundamental role of social interaction’ in Vygotsky’s’ ‘Social Development Theory’ (McLeod, 2018, c). Vygotsky’s theory differs from Piaget’s as he argued that the social aspects within learning are learnt before a child can develop in other areas of learning; "learning is a necessary and universal aspect of the process of developing culturally organized, specifically human psychological function" (Vygotsky, 1978, p. 90). This idea will influence the intervention of the cooking club as more importance will be placed on the opportunities for children to work and thrive within a diverse and socially rich context. Professor Graham Donaldson in his Successful Futures emphasises the need to support the development of social relationships stating that it is good ‘pedagogy that supports social and emotional aspects of learning’ (Donaldson, 2015, p. 70). The intervention’s environment will not solely rely on diversity of children who attend, the intervention will foster diversity with those adults who are asked to attend and run the intervention as they will be from both the school setting, guardians and from the local community. This will give the children opportunities to learn ‘beyond the school walls […] from the experience of people […] in the community’ (Donaldson, 2015, p. 46) helping them to become ‘healthy confident individuals’ who are able to ‘form positive relationships’ (Donaldson, 2015, p. 30) with different people. This broad range of people who will help to run the cooking club will provide the children opportunity to engage in varied conversation with people who the children may otherwise not be given opportunity to converse with; it is of fundamental importance to a child’s progression regards their emotional development that children are given opportunities to be a part of a ‘community which supports physical and emotional well-being’ (Donaldson, 2015, p. 27). This diverse social network will provide the children opportunity to progress and develop as ‘healthy, confident individuals’ as they are able to participate ‘confidently in different social contexts’ (Donaldson, 2015, p. 49). 
The progression made within learning however is arguably reliant on the child’s own motivation and want to participate. It could be argued that although the cooking club intervention does provide the children with the opportunity to learn and progress, it can only do so if the child wants to learn and participate; as stated by Saeed and Zyngier (2012, p. 252), ‘motivation is seen as a pre-requisite of and a necessary element for student engagement in learning’. As a result of this, it is clear to see that motivation is an intrinsic part of effective learning and progression and therefore it is vital that the intervention provides and maintains motivation in all those who attend, as without it the potential for progression within learning is shallow. To ensure that the children are motivated during their time at the cooking club intervention and not deterred by failure, aspects of Carol Dweck’s growth mindset will be adopted and implemented; the children will be able to discuss with the adults who run the intervention that there will be at times failure and success, but it is how they perceive and act upon these failures and successes that matter. Carol Dweck suggests that ‘mindsets are just beliefs’ (Dweck, 2008, p. 12) that can be changed, so our mindsets on failure and success can therefore be changed too. The intervention hopes to promote the ideals within growth mindset, those ideals that see failure as a point for growth and progression rather then the culturally normalised view that failure is always seen as something that ‘means you’re not smart or talented’ (Dweck, 2008, p. 12). The intervention will aim to normalise failure as a simple part of learning, rather than demonise failure and only reward success. Dweck quotes Benjamin Barber aptly who states that he does not ‘divide the world into the weak and the strong, or the successes and the failures… I divide the word into the learners and nonlearners.’ (Barber in Dweck, 2008, p. 12). This idea is one that hopes to be echoed in the cooking club intervention as a theme that will allow for all pupils to progress even through their failure.
The effective implementation and sustainment of motivation however brings with it its own complications. Alfie Kohn states that ‘the more you reward someone for doing something, the less interest that person will tend to have in whatever he or she was rewarded to do’ (Kohn, 1995). This provides possible challenges within the cooking club intervention as it suggests that there is a need to temper and limit the rewarding and praising of a child’s accomplishment, as it could create an unintentional removal of  that child’s interest and motivation regards their want to progress. Kohn however, does suggest that it is merely those ‘students who are encouraged  to think about grades, stickers, or other “goodies”’ who ‘become less inclined to explore ideas, think creatively, and take chances’  (Kohn, 1995); therefore, to mitigate the risk of dissuading a child’s interest and motivation, the intervention will not impose any regulated reward system such as ‘stickers’ or points, as it is a strategy that stunts creativity and limits the child’s ability to progress past that which they feel comfortable with. The intervention will also not set ridged goals and targets for the children, instead the intervention will provide the necessary support to each child to progress in areas that they show interest. 
The intervention can support the learning and development within mathematics and numeracy as it provides the children with a real-life context and situation to practice and improve upon their mathematical skills, enabling children to understand how they can ‘transfer mathematical skills to a variety of contexts and every day situations’ (Welsh Government, 2016, p. 2). This ability to ‘transfer knowledge and skills to new situations’ (Donaldson, 205, p. 65) is vital in the learning and development of a child. The possible issues however could arise from the varying ability of the children who attend the intervention as they are not grouped on ability or age. It could be argued that the learning that a 11 year old could achieve and use from the intervention is different from that of the learning gained from a child of 7 years old who also participates in the cooking club intervention as their expected level of mathematics in school would surely highlight the disparity in what has been taught and what is yet to be taught. However, Jerome Bruner suggests that a learner, ‘even of a very young age is capable of learning any material so long as the instruction is organized appropriately’ (McLeod, 2018, d), demonstrating that even though the content of what has been learnt between learners may very well be different, both learners – even those of a ‘very young age’ – are capable of learning, as long as the intervention provides support and scaffolding to each individual learner. The scaffolding and tailoring of learning within the intervention however will not be differentiated by what is expected of a child as suggested by the likes of Piaget in his notion of ‘readiness’, that is ‘when certain information or concepts should be taught’ (McLeod, 2018, b) to a child, instead, the intervention will adopt Bruner’s thoughts on effective teaching where he states that ‘any subject can be taught effectively in some intellectually honest form to any child at any stage of development’ (Bruner, 1960, p. 33) allowing the content of the cooking club to remain universal to all children who attend, but allow for the differences in what a child can learn and understand.
The intervention also provides the children the opportunity to ‘select and use suitable instruments and units of measurement’ (Welsh Government, 2016, a, p. 2) and put their learning into a real-life situation. To effectively allow the children to understand and learn using the practical activity as a stimulus for meaningful learning, the intervention must provide support to the child which ‘should be tailored to need’ (Jopling and Vincent, 2015, p. 28), again, reiterating the ideas of scaffolding and tailored learning suggested by Bruner. This ‘tailored’ support provided by those who run the intervention can then help enable the children to understand and ‘identify the appropriate steps and information needed to complete the task or reach a solution’ (Welsh Government, 2016, p. 2), which will then enable the child to further develop their own holistic understanding and implementation of what they learn as ‘new information is built into and added onto an individual’s current structure of knowledge, understanding and skills’ (Pritchard, 2009, p. 17) aiding the child in the learning that is in every day contexts and situations.  
The intervention can help to enhance the learning and development within literacy as cooking provides many opportunities for learners to use ‘strategies for skimming’ (Welsh Government, 2016, b, p. 6) when they are asked to find the relevant information in recipes, methods etc. The intervention also offers the children the opportunity to develop their literacy sills further as they are able to reflect and review what they have made and eaten enabling the children to ‘express opinions about topics’ (Welsh Government, 2016, b, p. 4). The repetition that the intervention provides each week through cooking helps with a child’s learning as it adopts Bruner’s concept of a spiral curriculum as the children revisit the intervention weekly to progress with ‘basic ideas repeatedly, building upon them until the student has grasped the full normal apparatus that goes with them’ (Bruner, 1960, p.13 ). For example the intervention could first help with the understanding of more basic learning such as being able to skim read texts enabling children to then progress onto more challenging aspects of learning within literacy as the intervention provides opportunity for the reflection and reviewing of what has been done during the intervention with the children expressing their views and feelings. 
The intervention provides a safe place after school as a club ‘for pupils requiring extra support with their learning’ allowing extra time for any child to further progress and understand their learning through the intervention; it also provides the respite to those children who may live in a ‘home environment [that] is not conducive to learning’ (Welsh Government, 2016, c, p. 89). Adverse Childhood Experiences (ACEs) are ‘stressful experiences occurring during childhood that directly hurt a child’ or ‘affect them through the environment in which they live’ (Bellis et al, 2016, p. 6). ACEs children are ‘more likely to go on to develop health-harming and anti-social behaviours’ (Bellis et al, 2016, p. 3) demonstrating a real need for intervention to help these children and provide environments that make them feel safe and secure so they can progress both emotionally and intellectually. As Steiner states, to be ‘emotionally literate is to be able to handle emotions in a way that improves your personal power and quality of life’ and allows for the control of emotions so they ‘work for you rather than against you’ (Steiner, 2003, p. 3). It would be the hopes that through the safe environment and support that staff can provide at the intervention, that children who otherwise may not be able, are able to progress and become emotionally literate, regardless of their circumstance as a ACEs child or otherwise. The staff, guardians and members of the community working with the children at the intervention will help children to progress as emotionally literate people by creating positive relationships with those children; Hattie states that these relationships will allow for ‘above average effects on student achievement’ (Hattie, 2009, p. 126) through the positive interactions between the children and adults. 
The intervention also provides opportunity for those children attending to become more independent as ‘responsibilities’ are given to the children to help prepare them for ‘later life’ (Donaldson, 2015, p. 22). The development and understanding within children that they will need to take on more responsibility as their life progresses is important and underpins the current curriculum’s responsibilities to ‘prepares pupils’ (Donaldson, 2015, p. 22) for later life. The cooking club intervention provides these opportunities for children, be it the children needing to remember to bring in equipment or ingredients, or ensuring that they remain safe and responsible when using the equipment such as knifes, enabling the children to take on small responsibilities in the anticipation and preparation for ‘later life’. Cooking also allows for the discussion of health and healthy choices regarding food and diet. The items that will be made during the intervention will enable both the children and adults to discuss what is healthy and what is not, helping the children to understand why certain foods are good for growth and health, and how other foods can cause health issues, helping to support ‘a holistic approach to health and well-being’ (Donaldson, 2015, p. 27) as the children’s knowledge is grounded in real life experiences. The ideas of healthy eating however brings with it some possible issues, for example, some parents or guardians who may be of poorer socio-economic background may feel that the imposition of healthy foods is a slight at their ability to provide good quality food to their children. With the ever increasing use of food banks in Wales, it is important to remain considerate to the position of others; some people may not have a focus on providing ‘healthy’ food to their children, rather their focus is to provide any food that they can afford. It is easy to assume and expect all parents and guardians to provide their children with what is deemed as the ‘best’ in food regards its nutritional content etc. without taking into consideration finance and the situation at home. With this in mind, the intervention will support and encourage a healthy diet and healthy foods to help children understand the importance of these things, however, those operating the intervention will ensure that they remain sensitive to the situations of families and children.
To conclude, the intervention of a cooking club does provide some unique opportunities for the development and progression of learning for children. The nature of the intervention supporting a collaborative approach with the community clearly offers benefits to the children as they are able to develop relationships and their social skills with people who they otherwise may not regularly converse with due to their age or their background etc. The benefits that this intervention can provide to ACEs children is truly encouraging as these children need a space where they can feel safe, taking part in activities like cooking and making things that other children may take for granted. To further supplement this intervention, those who run the cooking club could incorporate a more global approach to what is being cooked, helping the children to understand and appreciate food and by extension culture and people from different places around the world. This theme of a global link that cooking could provide to the children to help their understanding of different places could help the children become the ‘ethical, informed citizens of Wales and the world’ (Donaldson, 2015, p.29) as they could use their knowledge of food from different places and cultures as a springboard to delve deeper into the differences and similarities between cultures and places across the world. Themes of ethics could be further explored using the cooking club intervention  as a vehicle to learn regards the ethics within our food, helping the children appreciate where their food comes from, and whether or not we are ethical in our sourcing and procuring of our food.
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