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1. AI Acknowledgement statement: 
I acknowledge the use of the AI tools listed below. I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.
	AI Tool (with url)
	Date used
	Why did you use this tool
	Example prompt(s)

	https://chatgtp.com/
	18/11/25
	Encouraged as part of lecture to prepare for teaching
	Create a lesson plan that involves children’s story books and using natural affordances and loose parts to create pictures from the books

	https://chatgtp.com/
	18/11/25
	Encouraged as part of lecture to prepare for teaching
	Create a lesson plan for 9-year-olds that involves children’s story books and using natural affordances and loose parts to create pictures from the books. it needs to be a 20-minute activity

	 https://chatgtp.com/
	 18/11/25
	 Encouraged as part of lecture to prepare for teaching
	 Can I have an alternative lesson plan for the same thing

	 https://chatgtp.com/
	 18/11/25
	 Encouraged as part of lecture to prepare for teaching
	 create a third version outdoor focused

	 
	 
	 
	












In the above table are what I used as prompts to get my lesson plan from ChatGPT (see appendix 1 for lesson plan). Moving from one prompt to another, elements needed to be changed, e.g. having specific times, adding in the age of the children. I then asked for an alternative plan which gave me different learning outcomes. The final version I asked specifically for an outdoor focused lesson plan.
On reflection the quality of responses to the prompts were satisfactory. By refining the prompts, it made the outputs better, however, there were elements that weren’t considered, such as being outdoor focused. For the next time using AI, I need to remember to include every necessary detail, so I use fewer prompts (using fewer prompts uses less water in data processing, which is beneficial for the environment). Using AI to plan this lesson worked in this context because there weren’t any specific locations included or any specific needs for individual people. I would not use AI in future guiding sessions as every detail of the route would have to be checked, e.g. coordinates, directions, elevations etc. However, I am glad I’ve had the experience using it in a school capacity.
While considering the appropriateness of including children’s learning needs into AI, I don’t think children’s individual needs should be put into AI, but everyone needs to have knowledge of different needs so they can change the lesson as needed (North, et al., 2024). This ultimately means that adults need to continue to have excellent training to be confident and understanding facilitators of learning in the outdoors, particularly with young people.


During the planning of my lesson, I wanted to make it as engaging as I could, this meant to try and incorporate some characteristics of play into the lesson. Characteristics of play that I had in my lesson and where they occurred are listed below.
· Outside and on the ground – children felt they had more freedom of movement during the activity
· Independence – they were independent collecting materials and loose parts
· Empowerment – they created what they wanted too by themselves
· Autonomy – they chose the book and the main theme of the image they wanted to create
· Participation – Participation was 100% because the lesson was inclusive and was almost student led 
The children were encouraged to use natural materials and loose parts for their creations. The natural materials were all found outside in the yard and the trees, encouraging them to explore the school grounds. By being encouraged to be creative the children used their imagination in their creations. In doing so they needed to solve numerous problems along the way, such as which materials to use for certain aspects of their image.  The characteristics of play that are highlighted in the work of Vygotsky (1967) are seen in the lesson. Children were encouraged to sit on the ground, use their own imagination rather than asking for guidance from myself, and it was physical (Howard and McInnes, 2010). By encouraging the children to learn through play they experienced an individualised curriculum, the learning was their choice in terms of what they used, where they placed their designs, how they interpreted the story in the book they chose. In conclusion I believe this method of teaching was effective for the children to learn because they were all engaged, they remained busy and active (Isaacs). In terms of their physical engagement this too was individualised per pupil. 

Through this lesson, children developed their object control skills, movement and locomotor skills, and sensory integration, which are all key mechanisms in the brain. Locomotor skills were practiced during my lesson when the children were running looking for materials, as well as fine motor control and object control, core muscles were also being developed when they were crouching and bending over picking stuff up to use in their creations.
While considering the challenges of the activity, I can say that it was maybe not physically demanding enough for the children, however, it engaged them in other ways. My lesson included aspects from multiple areas of the curriculum, including but not limited to – Language and communication, expressive arts, and outdoor learning. They however did still have some physical activity within the lesson as they had to run around the school grounds collecting materials for their story designs.

Being able to conduct the lesson in the outdoors meant that the children had a lot more freedom of movement around the space and it encouraged them to think about the area that they were in. Utilizing the loose parts found around the school got them to think on some level about what areas to look in and explore but also got them to think creatively about how to use certain loose parts to represent different aspects of their images. 
The children had the space on the slabs by the building to create their pictures but could walk round the school yard to find materials. This kept the main part of the lesson in an area where there enough space for everyone and I could watch to see everyone was engaged in the lesson. 

The benefits from being able to teach in the outdoor environment gave more of an opportunity for cross curricular learning. Incorporating Language and communication and expressive arts into the outdoors made it more engaging for the children in the lesson. Another benefit of teaching in an outdoor environment is that it encourages children to use their imagination and gives them that crucial opportunity to be away from screens and develop their brains in ways that not every child gets to experience today. Because of the area the school is in, I did not have to bring in loose parts for the activity I was teaching. If I had brought in the materials, it would make it seem as if the loose parts had a prescribed use and would not encourage as much imagination and creativity for the children. However, if we were teaching in a school in a location like a city, bringing in materials may have been the only way to do the activity as they may not have the same resources readily available in the school grounds.

Bronfenbrenner’s ecological theory highlights that outdoor learning, as a key component of a child’s microsystem, provides vital, direct experiences with nature that foster holistic development. This approach emphasizes that interactions with the natural world, supported by community and family, build cognitive, emotional, and environmental awareness. Outdoor settings encourage sensorimotor play (sensory exploration) in infants and, for older children, complex, imaginative play that improves communication and emotional understanding.  At the end of the activity, we had time to go around all the designs and reflect on the activity and appreciate each other’s work. This was good as it meant everyone could share what they had done and explain why certain loose parts were used for different things.
Another key theory is Montessori, an educational approach that emphasises individualised instruction and self-paced learning. It is based on the belief that children are naturally curious and capable of learning independently. In my lesson I was able to use this theory well. By only telling the children to bring a book and make an image, they were able to in their own time find which part of the story they will choose. Even though everyone was doing the same activity they were working individually to make their designs with little input from others. There were a few children that needed some assistance with brainstorming ideas on how to use the loose parts, but overall, the activity was independent.

Physical literacy is described by Whitehead (2010) as the motivation, confidence, physical competence, understanding and knowledge that individuals develop in order to maintain physical activity at an appropriate level throughout their life. By encouraging children to move around in different manors, you are helping them develop different aspects of their physical literacy. Different elements of my lesson encouraged these skills for development, but mainly cognitive. By not only focusing on movement skills in my lesson, but incorporating arts and literature, the children had more of an opportunity to develop fine motor / object control skills, and stability and balancing skills.

Through developing my teaching style over the last few years, I have been able to make my teaching inclusive without necessarily having to change the planned lesson to work with children that need special requirements. The theme of the lesson I had planned meant that children had to bring in story books that they were either reading at home or in class. While in the planning stage of the lesson, materials needed for me to bring included some more options of books for the kids. This meant that if for any reason, some of the children did not have access to books to bring from home, I had some that they could use for the session so they could still be included. The outdoors is a massive benefit to being able to plan inclusive lessons, for example, there may be some children that learn best moving around or sitting on the floor while doing work, the outdoors is a massive help for those children and makes the lesson feel more like play then learning. Another aspect of inclusivity that I had in my lesson was if some children had mobility issues, they didn’t have to run around, and it was mostly all on flat accessible ground. 
Upon reflecting on my teaching sessions, I feel as if I managed to remain professional for the entirety of my lessons. Keeping track of time and making sure the children remained on task and within sight was an important thing I had time to work on during my teaching. Another way I remained professional was not using my phone and not relying on other teachers for the time and using a watch instead. I also feel I was as prepared as I could be, and that I wouldn’t change much about how I prepared for the lessons. Part of being prepared was having extra books in case someone need them, having printed out pictures to show as examples and having a basic lesson plan that showed just enough detail so I could stay on task. 
Preparation for this activity consisted of coming up with the main lesson plan but also thinking of alternative ideas. The main reason my lesson would need to be adapted would be if the weather changed suddenly. If the weather changed while we were there, my group would have been able to continue with the activity by moving over to the outdoor kitchen area which is under cover in case of rain. This would have been the best alternative as there was enough space for the whole group to continue with their designs. However, they would have to go out in the rain to gather loose parts, but they could simply put on their coats to continue the activity.

The Health and Well-being Area of Learning in the curriculum for Wales framework focuses on developing physical, mental, and emotional health to help learners navigate life’s challenges. It promotes holistic development, much like Bronfenbrenner, and includes positive relationships, self-worth, and informed decision making for healthy active lifestyles. My ability to teach in this AoL still has space to grow and change as I develop as a teacher. For such limited teaching experience in a school setting, I think I managed to teach this area very well and would love to have more opportunities to learn from different facilitators in the future.
From this experience, my main take homes would be that children enjoy learning much more when they are outside. Being able to move how they want too in an unrestricted area and have learning seem more like play is a much nicer way to learn. Also, if you as the teacher are enjoying what you are teaching, the children will see that you are enthusiastic and enjoy it as well and stay engaged for longer in the activity. I have come to realise about myself from this teaching experience that there is so much more joy in teaching in a natural outdoor environment rather than being “stuck” inside. 
There is nothing from that teaching session that I would consider changing other than extending the time frame in which to have the lesson. Having 30 minutes to do the activity was not enough time to have the full experience of walking round in nature interacting with it and taking time to make the images and focus on how to use the natural loose parts.
If ever there is a chance to take a lesson outside into nature and the fresh air, I think every teacher should do so and schools and teachers need to learn how to make that possible even in city environments.
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